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Voices from the Frontline: English Teachers’ Narratives in
Teaching Grade Eight Students

Lourosel Anne A. Padilla

Abstract. This study unearthed the experiences, coping mechanisms used and educational
insights learned by the teachers in teaching English to Grade eight students. A qualitative
approach to research phenomenological from the Eight (8) Secondary School Teachers coming
from the Island Garden City of Samal. Experiences in teaching English to Grade Eight students
were observed: Need to use a variety of teaching strategies, address the diverse learning needs
of students, assess students’ language proficiency, and engage students who have different
levels of motivation and interest. The coping mechanisms used in addressing the challenges
were as follows: creating a positive relationship with the students, adopting a growth mindset,
collaborating with colleagues, and using technology and multimedia resources. Finally, the
educational insights learned from the experiences of the teachers are the importance of building
relationships with students, the value of using a variety of teaching strategies, the importance of
addressing the diverse learning needs of the students, and the benefits of ongoing professional
development. These were fundamental to the success of teaching English to Grade Eight
students. All these themes can contribute to a deeper understanding of the Grade Eight teachers’
experiences and offer valuable perspectives on effective teaching practices, student preferences,
and the impact of various factors on language learning outcomes. This study may also be
published in any respectable research journal.
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1. Introduction

Teaching English language to grade eight
students can be a rewarding yet challenging ex-
perience for teachers, as noted by authors Jack
C. Richards (2011) and Jim Scrivener (2011).
According to Richards, effective teaching re-
quires a combination of pedagogical expertise,
interpersonal skills, and cultural sensitivity. En-
glish language teachers often face the challenge
of dealing with students who may not be moti-
vated to learn or have a negative attitude towards
the language due to previous experiences or cul-

tural beliefs, as noted by Richards (2011). De-
spite the challenges, teaching English to grade
eight students can also be a fulfilling experi-
ence for teachers, as noted by both Richards
and Scrivener (2011). Richards (2011), high-
lights the importance of recognizing and cel-
ebrating students’ progress and achievements,
and fostering their motivation and passion for
language learning. Scrivener notes that success-
ful teaching involves establishing positive rela-
tionships with students and creating a classroom
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community where students feel safe, respected,
and valued. Ultimately, English language teach-
ers play a crucial role in preparing students for
academic and professional success, and equip-
ping them with essential skills for their future
endeavors. In Vietnam can be a rewarding expe-
rience for many teachers, but it can also come
with its own set of challenges. Tran Thi Thu
Trang, in her book ”English Language Teaching
in Vietnam: Policies, Practices, and Challenges”
(2018), highlights some of the challenges faced
by English language teachers in Vietnam. She
notes that there is often a focus on rote mem-
orization and test-taking in Vietnamese edu-
cation, which can limit creativity and critical
thinking skills. Additionally, many teachers
in Vietnam lack formal training in English lan-
guage teaching, which can make it difficult to
create engaging and effective lesson plans. Kim
McDonough, in her book ”Exploring Second
Language Classroom Research: A Comprehen-
sive Guide” (2013), discusses the importance
of cultural sensitivity and the use of commu-
nicative language teaching in the Vietnamese
context. McDonough emphasizes the need for
teachers to develop their own intercultural com-
petence and to design activities that reflect the
values and beliefs of Vietnamese culture. In the
United States it presented a unique set of chal-
lenges and opportunities for teachers. In their
book ”Teaching English Language Learners in
Grades K-8: Strategies for Success” (2017), Di-
ane Haager, Janette K. Klingner, and Terese
Aceves provide insights into the experiences
of grade 8 teachers in teaching English in the
United States. They emphasize the importance
of building a strong classroom community and
fostering a positive classroom culture that val-
ues and celebrates diversity. The authors also
suggest strategies for teaching vocabulary, gram-
mar, and reading comprehension to English lan-
guage learners, such as using graphic organiz-
ers, providing sentence frames, and promoting
collaborative learning. In ”English Language

Teaching in the Secondary School Curriculum:
Teaching Strategies and Classroom Practices”
(2020), Sylwia Adamczak-Krysztofowicz dis-
cusses the role of technology in supporting En-
glish language learning in grade 8 classrooms.
The author suggests using online resources and
digital tools to enhance language instruction
and provide opportunities for student-centered
learning. She also emphasizes the importance
of using authentic materials and promoting cul-
tural understanding in language teaching. In
Taiwan can present both challenges and oppor-
tunities for teachers. One challenge is the em-
phasis on testing and exams in the Taiwanese
education system, which can lead to a focus
on rote memorization and a lack of engage-
ment with authentic language use. However,
there is also a growing awareness of the im-
portance of communication skills in the global
economy, which presents an opportunity for En-
glish language teachers to create engaging and
interactive lessons that focus on language use
in real-life situations. In ”English Education
Policy in Asia” (2019), Chuing Prudence Chou
and Catherine H. Chin discuss the challenges
faced by English language teachers in Taiwan,
including a lack of resources and professional
development opportunities. The authors suggest
that teachers can overcome these challenges
by engaging in ongoing professional develop-
ment, collaborating with colleagues, and using
technology to enhance language instruction. In
the Philippines can be both challenging and
rewarding for teachers. One challenge is the
large class sizes, which can make it difficult
to provide individualized attention to students.
In their study ”Teacher Strategies in Teaching
English to Grade 8 Students in a Public High
School in the Philippines” (2021), Jomar F. Ra-
banera and Mary Grace M. Valderrama provide
insights into the experiences of grade 8 teachers
in teaching English in the Philippines. The au-
thors suggest that teachers can use a variety of
teaching methods, such as group work, games,
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and multimedia resources, to engage students
and promote language development. They also
emphasize the importance of using authentic
materials and incorporating cultural sensitiv-
ity into language teaching. In ”English Lan-
guage Teaching in the Philippines: Trends and
Directions” (2018), Maria Luz C. Vilches and
Maribel S. Dionisio discuss the challenges and
opportunities of English language teaching in
the Philippines. The authors suggest that teach-
ers can overcome challenges such as limited

resources and large class sizes by using inno-
vative teaching strategies, collaborating with
colleagues, and participating in ongoing profes-
sional In the local scenario particularly in the
division of Island Garden City of Samal, teach-
ers encountered varied experiences as they teach
English to the grade 8 students. Some were pos-
itively impacted in their teaching skills while
some were considered as challenges that needs
to be handled with the different mechanisms in
order to survive.

1.1. Purpose of the Study—The goal of the study is to explore the experiences teachers in
teaching English to the grade 8 students. This study will be beneficial for administrators, as data
gathered will serves as research-based information that will be of use in motivating and giving
technical assistance to grade 8 English teachers in innovating the methodologies applicable in the
school context.

1.2. Research Questions—The primary research questions of this study are the following:
(1) What are the experiences of teachers in teaching English to the grade 8 students?
(2) How do the teachers cope with the challenges of teaching English to the grade 8 students?
(3) What educational management insights gained from the experiences of the informants?

1.3. Definition of Terms—This study
would be significant to the following person in
the educational field: Policy Makers. The find-
ings of this study would help them find an effec-
tive methods of teaching English to the grade
8 students Administrators. The findings of this
study will provide technical assistance to En-
glish teachers in the adapting applicable method
teaching to the grade 8 students. Teachers. The
findings of this study will equip English teach-
ers with the realization to continue to attend
professional development activities in order to
acquire new set of skills in teaching grade 8

students. The following terms are operationally
defined to make this study more comprehen-
sive. Teaching English- Teaching English to
grade 8 students involves developing their lan-
guage skills in reading, writing, listening, and
speaking. The goal is to help students become
proficient in English and prepare them for future
academic and professional opportunities. En-
glish Teacher – Teaches English language arts
to students in the eighth grade. The teacher’s
role is to develop students’ language skills and
promote critical thinking, problem-solving, and
collaboration skills.

1.4. Significant of the Study—The propo-
sition of this study is that the rapid and un-
precedented changes brought about by the pan-
demic have fundamentally altered the dynamics
of school culture, significantly impacting both
educators and students. The study aims to in-

vestigate how these changes have manifested in
the everyday experiences of teachers, particu-
larly in the Philippines, and to understand the
strategies they employ to adapt to new safety
protocols, hybrid learning models, and the lack
of personal interaction.

1.5. Theoretical Lens—
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This study is anchored on Sociocultural The-
ory, promulgated by Russian psychologist Lev
Vygotsky in the early 20th century, emphasizes
the importance of social interaction and cultural
context in the development of human cognition
(Vygotsky, 1978). According to this theory,
learning is a collaborative process that occurs
through social interaction and communication,
rather than as an individual acquisition of knowl-
edge. Teachers play an important role in creat-
ing learning environments that support this col-
laborative process by facilitating opportunities
for students to engage in interactions and discus-
sions with peers and experts. In the context of
teaching English to grade 8 students, Sociocul-
tural Theory can provide valuable insights into
the role of language and culture in learning. By
emphasizing the importance of social and cul-
tural context, this theory can guide teachers in
designing learning activities that are meaningful
and relevant to their students’ experiences. For
example, teachers can incorporate authentic ma-
terials and cultural references into their lessons
and provide opportunities for students to share
their own perspectives and experiences. So-
ciocultural Theory also emphasizes the role of
language as a tool for communication and learn-
ing. By providing opportunities for students
to use language in meaningful ways, teachers
can facilitate their development of both linguis-
tic and cognitive skills. For example, teachers
can encourage students to engage in collabora-
tive activities such as group discussions or peer
editing, which promote language use and so-
cial interaction. The second theory used in this
study is Constructivism by Jean Piaget, a Swiss
psychologist, in the 1920s and 1930s. Construc-
tivism is a learning theory that proposes learners
construct knowledge through their experiences
and interactions with the world. This theory
suggests that learners actively construct mean-
ing from new information based on their prior
knowledge and experiences. According to Pi-
aget, learners go through stages of cognitive

development, and their thinking becomes more
complex as they move from one stage to an-
other. He proposed that learning occurs through
active involvement and exploration as learners
build their understanding of the world through
their experiences. Another influential figure
in constructivism is Lev Vygotsky, a Russian
psychologist who proposed the theory of socio-
cultural development. Vygotsky emphasized
the role of social interactions and culture in the
construction of knowledge. According to Vy-
gotsky’s sociocultural theory, learning occurs
through social interactions and collaboration
with others, rather than solely through individ-
ual experiences. He believed that learners can
achieve more with the help of others, and that
social interactions facilitate cognitive develop-
ment. Vygotsky also introduced the concept
of the zone of proximal development, which
refers to the gap between what a learner can
do on their own and what they can do with the
assistance of others. In the context of teach-
ing English to grade 8 students, constructivism
and sociocultural theory offer valuable insights
into the role of the teacher in facilitating learn-
ing. Teachers can create a learning environment
that promotes active exploration and collabora-
tion, and that builds on students’ prior knowl-
edge and experiences. By adopting a construc-
tivist and sociocultural approach, teachers can
support students in developing their cognitive
and language skills while also fostering their
social and emotional development. The third
theory used in this study is Self-Determination
Theory by Edward Deci and Richard Ryan in
the 1980. Self-Determination Theory (SDT)
is a motivation theory that focuses on the im-
portance of individuals’ psychological needs,
such as autonomy, competence, and relatedness,
in driving their motivation and behavior (Ryan
Deci, 2000). According to SDT, individuals are
more likely to be motivated when their basic
psychological needs are fulfilled, and they feel
a sense of autonomy and control over their ac-
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tions, a sense of competence and efficacy, and
a sense of relatedness and connection to others.
SDT has been used to understand and enhance
motivation and learning in various educational
settings (Nielsen Hsu, 2015). The conceptual
framework of the study is presented in Figure
1. Based on the figure, there are two intercon-

nected variables. These variables are the (1)
experiences of teachers in teaching English to
the grade 8 students; (2) Coping mechanisms
of teachers on the challenges encountered in
teaching English to the grade 8 students; (3) ed-
ucational management insights gained from the
experiences of the informants.

2. Methodology

This chapter of the study presents the method, research participants, data collection, role of the
researcher, data analysis, trustworthiness of the study and the ethical consideration. Exploring
facts and knowledge in this study necessitates the consequent design and implementation, as
elaborated in this chapter. The three most common qualitative methods are participant observation,
in-depth interviews, and focus groups. Each method was particularly suited for obtaining a specific
type of data. Participant observation was appropriate for collecting data on naturally occurring
behaviors in their usual contexts. In-depth Interviews (IDI) was optimal for collecting data on
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individuals’ personal histories, perspectives, and experiences, particularly when sensitive topics
are being explored. Focus groups are effective in eliciting data on the cultural norms of a group
and in generating broad overviews of issues of concern to the cultural groups or subgroups
represented. Patton (2002) defined phenomenology as inquiry which asks the questions,” What is
the structure and essence of the experience of his phenomenon for these people? “The goal of
this research worked well with this definition in trying to understand the experiences of the BE
Coordinators as they try to compare its implementation then and now. Giorgi (2007) cautioned
researchers to be prepared for an investigation that was greater in both depth and breadth than the
offered description implied. He suggested information be viewed as only the tip of the iceberg.

2.1. Philosophical Assumptions—The
philosophical assumption was a framework
used to collect, analyze and interpret the data
collected in a specific field of study. It es-
tablishes the background used for the coming
conclusions and decisions. Typical philosoph-
ical assumptions have different types and are
elaborated below. Good research – undertak-
ing with the selection of the topic, problem or
area of interest, as well as the paradigm. Stan-
age (1987) traces ‘paradigm ‘back to its Greek
(paradigm) and Latin origins (paradigm) mean-
ing pattern, model or example among examples,
an exemplar or model to follow according to
which design actions are taken. Differently
stated, a paradigm was an action of submitting
to a view. This view was supported by Den-
zin and Lincoln (2000) who defend a research
paradigm a “basic set of belief that guide ac-
tion”, dealing with first principles, “ultimates’
or the researcher’s worldview or philosophy.
Ontology. This part of the research pertains to
how the issue relates to the nature of reality. Ac-
cording to Creswell (2012), reality is subjective
and multiple as seen by participants in the study.
The ontological issue addresses the nature of
reality for the qualitative researcher. The reality
was constructed by individuals involved in the
research situation. Thus, multiple realities exist,
such as the realities of the researcher, those of
individuals being investigated, and those of the
reader or audiences interpreting the study. In
this study, experiences of teachers in teaching
English to the grade 8 students are discussed by

the participants and tries to look into their cop-
ing mechanisms in addressing the challenges
and educational management insights gained.
In this study, the researcher relied on voices
and interpretations of the participants through
extensive quotes, themes that reflected their
words and provided evidence of different per-
spectives. The answers of the participants to the
study were coded and analyzed to build and con-
struct for the commonality and discreteness of
responses. It was made sure that the responses
of the participants were carefully coded to en-
sure the reliability of the result. The researcher
upheld the authenticity of the responses and
precluded from making personal bias as the
study progresses. Epistemology. This refers
to the awareness of how knowledge claims are
justified by staying as close to the participants
as possible during the study to obtain firsthand
information. Guba and Lincoln as cited by
Creswell (2012) state that on the epistemolog-
ical assumption, the researcher attempted to
lessen the distance between himself or herself
from the participants. He suggests that being a
researcher he or she collaborates, spends time
in the field with participants, and becomes an
‘insider’. Based on Davidson (2000) and Jones
(2011). Researcher identified phenomenology
with the use of thematic analysis as the best
means for this type of study. In this regard,
individual researchers “hold explicit belief”.
The intention of this study was to gather in-
formation from the participants or teachers in
the Division of Samal Island as to how they
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teach English to the grade 8 students based
on the guidelines set by DepEd and the Inter
Agency Task Force (IATF). It is assured that
there was an establishment of close interaction
with the participants to gain direct information
that would shed light on the knowledge behind
the inquiry, particularly on the experiences and
the mechanisms used in teaching English to the
grade 8 students. Axiology. It refers to the role
of values in research. Creswell (2012) avers
that the role of values in a study was significant.
Axiology suggests that the researcher openly
discusses values that shape the narrative and
includes their interpretation in conjunction with
the interpretation of participants. Upholding the
dignity and value of every detail of information
obtain from the participants was ensured by

the researcher. The researcher understands the
personal and value-laden nature of information
gathered from the study. Therefore, the re-
searcher preserved the merit of the participants’
answers and carefully interpret the answers
in the light of the participants’ interpretation.
Rhetoric. It means that reporting what reality
was through the eyes of the research partici-
pants. This was important because it means that
the research would report objectively on what
was observed and heard from the participants.
The research used personal voice and qualitative
terms and limited definition. In the context of
the study, the researcher used the first person
in elucidation of the experiences of teachers as
they teach English to the grade 8 students.

2.2. Qualitative Assumptions—Methodol-
ogy was different from method. Methodology
was creative and responsive approach to under-
stand questions and subject matter while method
refers to the exact knowledge and procedure
(Gerodias, 2013). In this study the experiences
of teachers in teaching English to the grade 8
students in the division of Samal Island were
gathered through an In-Depth Interview (IDI)
as well as their coping mechanisms were ex-
tracted from the participants. The researcher’s
drive in knowing the deeper meaning of the ex-
periences of teachers in teaching English to the
grade students became the basis for doing qual-
itative research, a means of which Kalof and
Dietz (2008), as cited from Gerodias, (2013)
considered helpful in looking for “meanings and
motivations that underline cultural symbols, per-
sonal experiences and phenomena”. By using
phenomenology, this need was hoped to be ad-
dressed by bringing the experiences of teachers
in teaching English to the 8 students in a manner
that, as David (2005) wrote, the themes, sym-
bols and meaning of the experiences presented.

Phenomenological research was based on two
premises. The first was that experience was a
valid, rich and rewarding source of knowledge.
According to Becker (1992), as cited in Morris-
sey Higgs, (2006), that experience was a source
of knowledge and shapes one’s behavior. From
the definition, human experience was viewed as
a cornerstone of knowledge about human phe-
nomena and not as an unreliable source. The
second premise of phenomenological research
lies in the view that the everyday world is a
valuable and productive source of knowledge,
and that we can learn much about ourselves and
reap key insights into the nature of an event by
analyzing how it occurs in our daily lives (Mor-
rissey Higgs, 2006). By doing phenomenol-
ogy, which is concerned with the ”what” and
the ”how” (Moustakas, 1995), the researcher
projected that the experiences and mechanisms
used by the teachers in teaching English to the
grade 8 students were explored and educational
management insights gained were the basis for
the possible future researches and policy analy-
sis in relation to this research.

2.3. Design and Procedure—

7
ISSN 3028-1261

10.5281/zenodo.11481527/NIJSE.2024



NIJSE (2024) X-X

This study employed a qualitative approach
to research, specifically a phenomenological re-
search design. According to Creswell, (2012),
phenomenology was an approach to qualitative
research that focused on the commonality of
lived experiences within a particular group. The
fundamental goal of the approach was to arrive
at a description of the nature of the particular
phenomenon. Typically, interviews were con-
ducted with a group of individuals who have
first-hand knowledge of an event, situation or
experience. Other forms of data such as doc-
uments, observations and art were also used.
The data were read and reread and was culled
for phrases and themes that was grouped into
clusters of meanings. Through this process, the
researcher was able to construct the universal
meaning of the event, situation or experience
and arrived at a more profound understanding
of the phenomenon. Moreover, Maxwell (2013)
also added that with the roots in philosophy, psy-
chology and education, phenomenology attempt
to extract the purest, untainted data and in some
interpretations of the approach, bracketing were
used by the researcher to document personal ex-
periences with the subject to help remove him
or herself from the process. One method of
bracketing is taking of notes. According to Cor-
betta (2003), the phenomenological research
design was a qualitative type of research for
which interviews provide in-depth method that
can grant access to deep knowledge and expla-
nations and help grasp the subjects’ perspective.
Creswell (2012) also claimed that interviews
were primarily done in qualitative research and
occur when researchers ask one or more partici-
pants general, open-ended questions and record
their answers. Often, audio tapes were utilized
to allow more consistent transcription. Inter-
views also useful to follow-up with individual
respondents after questionnaires, such as to fur-
ther investigate their responses. In qualitative
research, interviews were used to pursue the
meanings of central themes in the world of their

subjects. The main task in doing interviews was
to understand the meaning of what the intervie-
wees say (McNamara, 1999). Withal, based on
the statements of Quad (2016), the researcher
transcribed and typed the data into a computer
file, in order to analyze it after interviewing. In-
terviews particularly be useful for uncovering
the story behind a participant’s experiences and
pursuing in-depth information around a topic.
The researcher collected data, typically via long
interviews, from individuals who have expe-
rienced the phenomenon under investigation.
Next, the data analysis involved triangulation
that was extracted significant statements from
the transcribed interviews. The significant state-
ments were transformed into clusters of mean-
ings according to how each statement fell under
specific psychological and phenomenological
concepts. Moreover, these transformations were
tied up together to make a general description of
the experience both the textural description of
what was experienced and the structural descrip-
tion of how it was experienced. The researcher
incorporated his or her personal meaning of the
experiences here. Finally, the report was writ-
ten such that readers understand better the es-
sential, invariant structure of the essence of the
experience. Conversely, several challenges have
been pointed out. The researcher required a
solid grounding in the philosophical guidelines
of phenomenology. The subjects that were se-
lected into the study were individuals who have
actually experienced the phenomenon. The re-
searcher needed to bracket his or her own ex-
periences and observations, which was difficult
to do. The researcher also needed to decide as
to how and when his or her personal observa-
tions be incorporated into the study. Epistemo-
logically, phenomenological approaches were
based on the paradigm of personal knowledge
and subjectivity, and emphasize the importance
of personal perspective and interpretation. As
such, they were powerful tools for understand-
ing subjective experience, gaining insights into
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people’s motivations and actions, and cutting
through the cluster of taken-for-granted assump-
tions and conventional wisdom Since the focus
of this study to explore and asses the teacher ex-

periences coping mechanisms and the insights
gained, the researcher will intend to employ the
phenomenology type of qualitative method re-
search.

2.4. Research Participants—Qualitative
analyses typically require a smaller sample size
the quantitative analyses. Qualitative sample
sizes should be large enough to obtain feedback
for most or all perceptions. Obtaining most or
all of the perceptions will lead to the attainment
of saturation. Saturation occurs when adding
more participants to the study does not result in
additional perspectives or information. Glaser
and Strauss (1967) recommend the concept of
saturation for achieving an appropriate sample
size in qualitative studies. For phenomenolog-
ical studies, Creswell (1998) recommends five
(5) to 25, and Morse (1994) suggests at least
six (6). There are no specific rules when deter-
mining an appropriate sample size in qualitative

research. Qualitative sample size may best be
determined by the time allotted, resources avail-
able, and study objectives (Patton, 1990). The
participants of this study were Eight (8) grade
8 teachers from the Division of Samal Island.
The participants were chosen based on the fol-
lowing criteria: (1) must be in the service for
at least 5 years; (2) secondary school teacher;
and (3) experienced in teaching English to the
grade 8 students. The researcher utilized the pur-
posive sampling design since the participants
were chosen based on the criteria or purpose
of the study (Creswell, 2014). It is also known
as judgmental, selective or subjective sampling.
The selection of the participants was purpose-
fully done to ensure that the findings would be
authentic (Marshall, 1996).

2.5. Ethical Considerations—The ethical
considerations are significant in the design of
this research study. The researcher needed
to consider several ethical issues about the re-
search participant in this fieldwork. Ethical con-
siderations can be specified as one of the most
important parts of the research. The researcher
needs to adhere to promote the aims of the re-
search imparting authentic knowledge, truth and
prevention of error. Social Value. Research was
very essential to the society. In this study, the
social value was focused on the experience of
teachers. This study was specifically conducted
among the secondary grade 8 English teachers.
This study also served as a basis for the higher
authorities to create more programs and reso-
lutions where classroom teacher could benefit.
Thus, the social problem that pushes the interest
of the researcher is the experiences of teachers

in teaching English to the grade 8 students. In-
formed Consent. In the conduct and practice
of this study, the Treaty Principle of Partici-
pation as cited by McLeod (2009) adhered to.
The invitation to the participants was ensured
that their participation in the research was com-
pletely voluntary in nature, and is based on the
understanding of adequate information. The
participant recruitment and selection lodged in
the appendices of this study. Gaining the trust
and support of research participants was critical
to the informed and ethical academic inquiry
and phenomenological research (Walker, 2007
as cited by Pillerin, 2012). All participants were
given an informed consent form before schedul-
ing the interviews and participating in the phe-
nomenological research process. Each partici-
pant was required to provide a signed personal
acknowledgement, consent, and an indication
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of a willingness to participate in the study re-
lease. The purpose of the informed consent
letter is to introduce the research effort, pro-
vide contact information, articulate the intent
of the study, request voluntary participation by
the recipients, and anticipate the information
that the informants were expected to provide.
All participants were required to sign and return
the letter of consent to the researcher before
participating in the research. Vulnerability of
Research Participants. The participants of this
study were capable of answering the research
instrument, for they are all professional teach-
ers in public elementary schools. Thus, the re-
searcher assured them that as the researcher, he
or she can easily be reached through the contact
number and address in case there are some clar-
ifications or questions with regard to the study.
Risks, Benefits and Safety. The recruitment of
the respondents was free of coercion, undue in-
fluence or inducement. Moreover, respondents
were provided with the contact numbers of the
chair of the panel or panel members in case they
have queries related to the study. Furthermore,
in the event that respondents would experience
potential discomfort and inconvenience while
answering the questions, they were not com-
pelling to participate in any manner. Further,
the researcher has ensured that the respondents
were safe during the conduct of the survey and
interview. Thus, the distribution of the question-
naire was conducted in a safe venue and admin-
istered during their convenient time. Dominant
concern of this study was the Treaty Principle
of Protection, as reflected in the respect for the
rights of privacy and confidentiality, and min-
imization of risk. This was done by assigning
pseudonyms for each informant so as not to dis-
close their identity. The possibility of a degree
of risk inherent to this was minimized through
taking all reasonable steps to guarantee partici-
pant confidentiality. Privacy and Confidentiality
of Information. This study observed the Data
Privacy Act of 2002 to assure that the data can-

not be traced back to their real sources to protect
participants’ identities. Thus, utmost care was
taken to ensure anonymity of the data sources.
Hence, any printed output that was carried out
from this study was kept in anonymity. Further-
more, all the issues were given considerations so
that there will be no conflict of interest among
the researcher and the respondents. Any type
of misleading information, as well as represen-
tation of primary data findings in a biased way
must be avoided. Justice. The respondents were
informed of the researcher’s role and their corre-
sponding role during data gathering. They were
briefed that they have to give their full honesty
in answering the survey questions, and addi-
tionally, any type of communication in relation
to the research should be done with honesty.
Similarly, they were informed that they were
the ones to benefit first with the results of the
study. Transparency. The results of the study
were accessed by the respondents, heads of the
participating schools because the information is
available, and will be placed in CD or other stor-
age devices in which can be requested from the
researcher to provide. In addition, by learning
on the results of the study, classroom teachers
will be aware of the significance of the study
and its contribution to their well-being. Fur-
ther, each of the participants were be advised
that they have the right to withdraw their in-
formation at any time up to the completion of
the data collection process, and that they can
be requested and allowed to verify their indi-
vidual transcript after the interview is carried
out. This provided the participants with the op-
portunity to amend, or remove any information
which they feel might identify them. The re-
searcher reserved the right to employ the use of
pseudonyms, and changing names and or non-
significant dates in the interest of the protection
of the identity of the participant in all subse-
quent data analysis and reporting. Qualification
of the Researcher. The researcher ensured that
he or she possesses the needed qualification to
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conduct the study. The researcher should be
completing the academic requirements, passed
the comprehensive examination prior to thesis
writing which was the last requirement to ob-
tain the masteral degree, and that the researcher
should be qualified to conduct the study physi-
cally, mentally, emotionally and financially. In
addition, the advisee-adviser tandem ensured
that the study will reach its completion. Ade-
quacy of Facilities. The researcher strived that
the study can be completed successfully on the
specified time and that he or she is equipped
with the necessary resources. Likewise, the
technical committee helped in the enhancement
of the paper by giving the needed suggestions
and recommendations for the improvement of
the study. Also, the researcher ensured that he
or she has enough funds to continue and finish
the research. Thus, this study was hoped to be
completed on the target time. Community In-

volvement. The researcher showed respect to
the local tradition, culture and views of the re-
spondents in this study. Moreover, this study
did not involve any use of deceit in any stage of
its implementation, and specifically, in the re-
cruitment of the participants, or methods of data
collection. Furthermore, the researcher neces-
sarily expressed great pleasure for the whole-
hearted participation of the interviewees in the
conduct of the study. Plagiarism and Fabrica-
tion as the researcher. The researcher respected
other works by properly citing the author and
rewrite what someone else has said his or her
own way. The researcher also used quotes to in-
dicate that the text has been taken from another
paper. Similarly, the researcher assured that hon-
esty was present in working the manuscript and
no intentional misrepresentation and making up
of data or results is included, or purposefully
put forward conclusions that are not accurate.

2.6. Role of the Researcher—The re-
searcher has a responsibility to uncover, transfer
and exploit knowledge for the benefit of educa-
tional institutions. To do so, the researcher takes
up the following roles in the course of the study:
Facilitator and Promoter of Unbiased Research.
The researcher conducts interview to the partic-
ipants and guide them in the process. The re-
searcher interprets ideas and responses base on
existing literatures and related studies and not
on researcher’s own knowledge, thoughts and
feelings to avoid the intrusion of bias. Expert in
qualitative method. The researcher implements
the qualitative method correctly. To do so, the
researcher assesses himself and seeks help from
the research adviser and other research profes-
sionals. These help him exhibit competence in
explaining the study without biasing the partici-
pants, conducting interview properly according
to the design, making appropriate field obser-
vations, selecting appropriate artifacts, images,
and journal portions, employing Environmental

Triangulation and Thematic Content Analysis
precisely. Collector and Keeper of data. The
researcher ensures different ways of making a
record of what is said and done during the in-
terview and Focus Group Discussion, such as
taking handwritten notes or audio and/or video
recording. The recordings are transcribed ver-
batim before data analysis can begin. Records
done by the researcher are properly secured as
they contain sensitive information and are rel-
evant to the research. However, the data are
being collected, a primary responsibility of the
researcher is to safeguard participants and their
data. Mechanisms for such safeguarding must
be clearly articulated to participants and must
be approved by a relevant research ethics re-
view board before the research begins. Analyst
of data. The researcher sees the phenomenon
or problem from the participants’ perspective
by interpreting data, transcribing and checking,
reading between the lines, coding and theming.
The researcher makes sure that the findings are
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true to the participants and that their voices are
heard. Organizer and presenter of data. The
researcher presents the problem and the related
literature and studies that support it. Findings
of the study are presented too by research ques-
tion – stating the results for each one by using

themes to show how the research questions were
answered in the study. Moreover, future direc-
tions and implications of the study are given by
the researcher for improvement of educational
policy and practices.

2.7. Data Collection—To ensure safe ed-
ucational continuity admits the challenge of
COVID-19, this study, adhered to the Depart-
ment of Health (DOH) Administrative Order No.
2020-0015 or the Guidelines on the Risk-Based
Public Health Standards for COVID-19 Mitiga-
tion, cited by the IATF to aid all sectors in all
settings to implement non-pharmaceutical in-
terventions. The following are the step-by-step
process of gathering the data needed. Securing
endorsement from the Dean of Graduate School.
The researcher asked an endorsement from the
Dean of Graduate School of Rizal Memorial
Colleges as one of the documents needed for
submission to the office of the Schools Division
Superintendent in asking permission to conduct
study. Asking permission from the Schools Di-
vision Superintendent. The researcher asked
permission from the Schools Division Superin-
tendent to conduct the study in the identified
school. The researcher will send a letter ad-
dressed to the Schools Division Superintendent
with the attached Chapter 1 and 2 together with
the research instrument which explains the ob-
jectives of the study and the identification of the
participants. The researcher will wait for the
response of the SDS before the conduct of it.
Asking permission from the school heads. After
securing the approval of the SDS, the researcher
sent letters to the principals of the schools ex-
plaining about the study to be conducted in their

school. Obtaining consent from the participants.
The researcher asked permission from the partic-
ipants and to their parents/guardians. They were
formally oriented about the study and of the pro-
cess they shall go through as participants. Con-
ducting the interview. The researcher conducted
the in-depth interview using the interview ques-
tionnaire. The profile of the participants was
taken, jotted down notes, and conversations was
record using a sound recorder for ease of tran-
scription. The researcher carefully listened and
responded actively during the interviews. Tran-
scribing the responses of the interviewees. The
researcher transcribed the responses of the in-
terviewees precisely by recalling their answers
from the sound recorder. Since the participants
used their vernacular language, the researcher
translated it to English language. Data Coding
and Thematic Content Analysis. After the tran-
scription, the data will then be categorized and
coded. Then, themes was extracted and individ-
ual data within the participants was compared
and contrasted. The researcher then conducted
a second round of interviews (FGD) to corrobo-
rate any data that needs further explanation and
input from the participants, Additional informa-
tion gathered were examined thoroughly and
integrate it into the existing body of data. After
which, data were compared and contrasted be-
tween the participants in order to come up with
patterns and trends.

2.8. Data Analysis—In this study, the-
matic analysis was utilized to analyze the gath-
ered data. The researcher analyzed the answers

of the participants from the conducted inter-
views with the use of Creswell’s Model specif-
ically the identifying of themes approach. Ac-
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cording to Creswell (2012), themes in qualita-
tive research are similar codes aggregated to-
gether to form a major idea in the database. Fa-
miliarization with the data was common to all
forms of qualitative analysis, the researcher im-
mersed herself in, and became intimately famil-
iar with, their data; reading and re-reading the
data and noting any initial analytic observations.
Coding was also a common element of many
approaches to qualitative analysis, involves gen-
erating pithy labels for important features of
the data of relevance to the (broad) research
question guiding the analysis. Coding was not
simply a method of data reduction; it was also
an analytic process, so codes capture both a se-
mantic and conceptual reading of the data. The
researcher coded every data item and ends this
phase by collating all their codes and relevant
data extracts. Searching for themes was a coher-
ent and meaningful pattern in the data relevant
to the research question. The researcher ended
this phase by collating all the coded data rel-
evant to each theme. Reviewing themes. The
researcher reflected on whether the themes tell a
convincing and compelling story about the data,
and began to define the nature of each individual
theme, and the relationship between the themes.
For these, Thematic Content Analysis was em-
ployed by the researcher. Thematic Content
Analysis was a descriptive presentation of qual-
itative data in which a detailed analysis of each

theme was made by identifying the ‘essence’ of
each theme and constructing a concise, punchy
and informative name for each theme (Ander-
sen, 2013). In addition, to enhance validity
and to create a more in-depth picture of the
phenomenon, Environmental Triangulation was
also be employed by the researcher. It was a
technique to analyze the results of the same
study using different methods of data collection.
The key was identifying which environmental
factors, if any, might influence the information
that is received during the study. These environ-
mental factors are changed to see if the findings
are the same across the settings (David, 2015).
This type of triangulation uses different settings,
locations and other factors such as time, day,
season in which the study took place. The idea
was to determine which of these factors influ-
ence the information received, these factors are
then changed to see if the findings are the same.
If the Findings remain unaltered under varying
environmental factors, and validity can be estab-
lished (Naeem, Saira, 2019). In this study, such
triangulation was used considering that the re-
quirements as mentioned was the use of environ-
mental triangulation best suited the environment
of the research being conducted. Writing-up in-
volves weaving together the analytic narrative
and data extracts to tell the reader a coherent
and persuasive story about the data, and contex-
tualizing it in relation to existing literature.

2.9. Framework of Analysis—The frame-
work analysis of this research was flexible to
allow the researcher to either collect all the data
and then analyze it or do data analysis during
the collection process. In the analysis stage, the
gathered data was sifted, charted and sorted in
accordance with key issues and themes. This
involves a five-step process: (1) familiarization;
(2) identifying a thematic framework; (3) in-
dexing; (4) charting; and (5) mapping and in-
terpretation (Ritchie Spencer, 1994). Famil-

iarization refers to the process during which
the researcher becomes familiarized with the
transcripts of the data collected (i.e. interview
or focus group transcripts, observation or field
notes) and gains an overview of the collected
data (Ritchie Spencer, 1994). In other words,
the researcher becomes immersed in the data
by listening to audiotapes, studying the field or
reading the transcripts. Throughout this pro-
cess, the researcher will become aware of key
ideas and recurrent themes and make a note of
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them. Due to the sheer volume of data that
can be collected in qualitative research, the re-
searcher may not be able to review all of the
material. Thus, a selection of the data set would
be utilized. The selection would depend on sev-
eral aspects of the data collection process. For
example, the mix of methods used (e.g. inter-
views, documents, observations), Identifying a
thematic framework, the second stage, occurs
after familiarization when the researcher rec-
ognizes emerging themes or issues in the data
set. These emerging themes or issues may have
arisen from a priori themes are issues however
it is at this stage that the researcher must allow
the data to dictate the themes and issues. To
achieve this end, the researcher uses the notes
taken during the familiarization stage. The key
issues, concepts and themes that have been ex-
pressed by the participants now form the basis
of a thematic framework that can be used to
filter and classify the data (Ritchie Spencer,
1994). Indexing means that one identifies por-
tions or sections of the data that correspond to
a particular theme. This process is applied to

all the textual data that has been gathered (i.e.
transcripts of interviews). For the sake of con-
venience, Ritchie and Spencer recommend that
a numerical system be used for the indexing ref-
erences and annotated in the margin beside the
text (1994). Qualitative data analysis tools are
ideal for such a task. The final stage, mapping
and interpretation, involves the analysis of the
key characteristics as laid out in the charts. This
analysis should be able to provide a schematic
diagram of the event/phenomenon, thus guid-
ing the researcher in their interpretation of the
data set. It was at this point that the researcher
was cognizant of the objectives of qualitative
analysis, which are: ”defining concepts, map-
ping range and nature of phenomena, creating
typologies, finding associations, providing ex-
planations, and developing strategies” (Ritchie
and Spencer, 1994:186). Once again, these con-
cepts, technologies, and associations are reflec-
tive of the participant. Therefore, any strategy
or recommendations made by the researcher
echo the true attitudes, beliefs, and values of the
participants.

2.10. Trustworthiness of the Study—Trust-
worthiness was all about establishing credibility,
transferability, confirmability and dependability.
In qualitative study, trustworthiness was very
important because the result and finding of the
research study would depend on the process of
how it was being conducted by the researcher.
Trustworthiness of a research study is impor-
tant to evaluating its worth. Due to the nature
of qualitative study, honesty in all the data and
details are required. Trustworthiness makes the
researcher’s study worthy to read, share, and
be proud of. Credibility was how confident the
qualitative researcher was in the truth of the re-
search study’s findings. The researcher in this
study believed that honesty in everything you
do was essential to attain worthwhile success.
The researcher has no derogatory records or

administrative issues which ruin her integrity.
Lincoln and Guba (2000) state that credibility
refers to the idea of internal consistency, where
the main issue was “how we ensure rigor in the
research process and how we communicate to
others that we have done so.” Transferability
is how the qualitative researcher demonstrates
that the research study’s findings are applica-
ble to other contexts. In this case, “other con-
texts” can mean similar situations, similar popu-
lations, and similar phenomena. The researcher
has already studied the effects of using graphic
organizer as strategy in teaching reading com-
prehension. The use of graphic organizer as a
strategy in teaching reading comprehension is
effective in the domains analysis and creating.
With this, the researcher is interested to know
the students’ perspective of using this strategy.
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Gasson (2004) emphasizes transferability as the
extent to which the reader was able to provide
generalization of the study based on his own
context and can able to address that core issue
of “how far a researcher may make claims for a
general application of the theory.” Confirmabil-
ity was the degree of neutrality in the research
study’s findings. In other words, this means that
the findings are based on participants’ responses
and not any potential bias or personal motiva-
tions of the researcher. This involves making
sure that researcher bias does not skew the in-
terpretation of what the research participants
said to fit a certain narrative. The information
using the audit trail in this situation is thought-
fully recorded by the researcher which high-
lights every step of data analysis that was made
in order to provide a rationale for the decisions
made. This helps establish that the research
study’s findings accurately portray participants’
responses. Gasson (2004) states that confirma-
bility was based on the acknowledgement that

research is never objective. Dependability was
the extent that the study could be repeated by
other researchers and that the findings would be
consistent. In other words, if a person wanted to
replicate your study, they should have enough
information from your research report to do so
and obtain similar findings as your study did. A
qualitative researcher used inquiry audit in order
to establish dependability which requires an out-
side person to review and examine the research
process and the data analysis in order to ensure
that the findings are consistent and could be re-
peated. In this component, the use of database
was very important in backing up information
collected and noting changes for all types of
research studies. All the data collected was
properly kept for future use as references. Gas-
son (2004) stated that dependability deals with
the core issue that “how a study is conducted
should be consistent across time, researchers,
and analysis techniques.”

3. Results and Discussions

This study unearthed findings that shed light on the experiences of English Teachers teaching
Grade Eight students. The participants disclosed their experiences, coping mechanisms, and
insights. All these themes are discussed here.

3.1. Experiences of teachers in teaching
English to the Grade 8 students—Teaching En-
glish to grade 8 students can be challenging,
but it can also be a rewarding experience for
teachers. As language plays an increasingly im-

portant role in our globalized world, teachers
are tasked with preparing students for academic
and professional life demands. To accomplish
this, teachers must be equipped with effective
teaching methods, strategies, and techniques
that are tailored to their students’ needs.

3.1.1. Needing to use variety of teaching
strategies—One of the experiences that English
teachers face in teaching grade 8 students is
the need to use a variety of teaching strategies
to cater to the different learning styles of stu-
dents. A study by Penuel and Gallimore (2019)
found that teachers who used a range of teach-
ing strategies, including visual aids, group work,

and interactive technology, were more success-
ful in engaging students and facilitating their
learning. Using a variety of teaching strate-
gies also allows teachers to differentiate their
instruction and meet the diverse learning needs
of their students. In a study by Huertas-Abril
et al. (2020), it was found that when teach-
ers incorporated multiple modes of instruction,
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including reading, writing, and speaking, they
were able to create a more inclusive and sup-
portive learning environment for their students.
Furthermore, using different teaching strategies
can help create a more dynamic and interactive
classroom environment. As noted by Clark and
Paivio (2020), students are more likely to be en-
gaged and motivated when exposed to various
instructional approaches that tap into their dif-

ferent senses and learning preferences. In con-
clusion, using various teaching strategies is a
crucial experience for English teachers in teach-
ing grade 8 students. By employing different
instructional approaches, teachers can facilitate
learning and engagement among students, while
also catering to their diverse learning needs and
preferences.

3.1.2. Address the diverse learning needs
of the students—Addressing the diverse learn-
ing needs of students with different language
backgrounds and proficiency levels is a criti-
cal experience for English teachers in teach-
ing grade 8 students. One way to do this is
by incorporating differentiated instruction in
the classroom. Differentiated instruction allows
teachers to tailor their instruction to the unique
needs of each student, ensuring that they are
appropriately challenged and supported in their
learning. According to a study by Tomlinson
and Moon (2013), differentiated instruction can
significantly improve student achievement and
engagement. Another effective strategy for ad-
dressing the diverse learning needs of students is
by providing targeted language support. English
language learners (ELLs) and students with lim-

ited English proficiency (LEP) may struggle
with understanding and communicating in En-
glish, which can impact their ability to learn
other subjects. Therefore, teachers need to pro-
vide targeted language support, such as visual
aids, graphic organizers, and vocabulary instruc-
tion, to help these students succeed. A study by
Kim and Elder (2019) found that providing tar-
geted language support significantly improved
the academic performance of ELLs in science.
Finally, it is essential for teachers to recognize
and value their students’ diverse cultural back-
grounds. Teachers should incorporate multicul-
tural perspectives into their instruction, which
can help students feel seen, heard, and valued. A
study by Sleeter (2019) found that incorporating
multicultural perspectives into instruction can
promote critical thinking, empathy, and respect
for diversity among students.

3.1.3. Assessing students’ language pro-
ficiency and providing appropriate feedback
and support is a critical experience for English
teachers in teaching grade 8 students.—One
way to assess students’ language proficiency is
through the use of formative assessment, which
can help teachers identify students’ strengths
and areas for improvement in real time. Ac-
cording to a study by Black and Wiliam (1998),
formative assessment can significantly improve
student achievement. Teachers must provide
appropriate feedback and support after assess-
ing students’ language proficiency. Feedback
should be specific, actionable, and timely and

focus on the specific areas where students need
to improve. Teachers can also provide targeted
language support, such as vocabulary instruc-
tion and grammar practice, to help students im-
prove their language skills. A study by Hat-
tie and Timperley (2007) found that feedback
that is both timely and specific can significantly
improve student achievement. Finally, it is im-
portant for teachers to recognize that language
proficiency is a complex and dynamic construct
that can change over time. Therefore, teachers
need to continually assess and monitor students’
language proficiency, and adjust their instruc-
tion and support accordingly. A study by Cum-
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ming and Wilson (2007) found that ongoing as-
sessment and support can help students develop

their language proficiency over time.

3.1.4. Engage students who have differ-
ent levels of motivation and interest—Engaging
students who have different levels of motiva-
tion and interest in learning English can be a
challenge for teachers. According to a study by
Cheng and Dörnyei (2007), students’ motivation
to learn a second language can be influenced by
various factors, including their attitudes toward
the language, their perceived usefulness of the
language, and their motivation to integrate into
a new culture. Teachers can address these fac-
tors by using a variety of teaching strategies
that cater to the student’s individual interests
and needs. For example, teachers can incorpo-
rate topics that are relevant to the students’ lives
or use activities that are more interactive and
engaging. Some students may have a negative
attitude towards learning English, which can
lead to disengagement in class. Teachers can

address this by fostering a positive learning en-
vironment and building positive relationships
with their students. According to a study by
Chen and Lin (2019), a positive learning envi-
ronment can lead to higher levels of motivation
and engagement among students. Teachers can
also use positive reinforcement and provide reg-
ular feedback to students to help boost their
confidence and motivation in learning English.
Overall, engaging students who have varying
levels of motivation and interest in learning En-
glish requires a proactive and flexible approach
from teachers. By addressing the student’s in-
dividual needs and interests, using technology
effectively, fostering a positive learning envi-
ronment, and providing regular feedback and
support, teachers can help students stay engaged
and motivated in their language learning jour-
ney.

3.2. Coping mechanisms of teachers on
the challenges In teaching English to the Grade
Eight students—Teaching English to grade 8 stu-
dents can be challenging due to various factors
such as students’ diverse language backgrounds,
varying levels of motivation and interest, and
the need for different teaching strategies. In cop-
ing with these challenges, teachers often resort
to various mechanisms such as creating a sup-
portive learning environment, using innovative

teaching methods, and providing individualized
support to students. A study by Luong and Hau
(2017) on the experiences of English teachers in
Vietnam found that teachers coped with the chal-
lenges of teaching grade 8 students by fostering
positive relationships with students and creating
a supportive learning environment. Teachers
provided individualized feedback to students
and used various teaching materials to engage
students.

3.2.1. Creating positive relationship with
the students—Creating positive relationships
with students is an effective coping mechanism
used by English teachers in addressing the chal-
lenges in teaching grade 8 students. Studies
have shown that positive teacher-student rela-
tionships are essential in enhancing student mo-
tivation, engagement, and academic achieve-
ment (Roorda et al., 2011). Teachers who have

established positive relationships with their stu-
dents can effectively manage student behavior,
establish clear expectations, and foster a safe
and supportive learning environment. One way
of building positive relationships with students
is by showing genuine interest in their lives and
creating opportunities for individualized inter-
actions. This can be achieved by taking time
to learn about the students’ interests, cultures,

18
ISSN 3028-1261

10.5281/zenodo.11481527/NIJSE.2024



NIJSE (2024) X-X

19
ISSN 3028-1261

10.5281/zenodo.11481527/NIJSE.2024



NIJSE (2024) X-X

and backgrounds. Teachers can also use various
strategies, such as icebreakers, student-led dis-
cussions, and collaborative learning activities,
to foster a sense of community in the classroom.
By doing so, teachers can make students feel
valued and respected, leading to increased moti-
vation and engagement in learning. Moreover,
teachers can also use positive reinforcement to
motivate students and reinforce desired behav-
iors. Praising students for their effort, progress,

and achievement can boost their confidence and
self-esteem, leading to improved academic per-
formance. Teachers can also provide construc-
tive feedback to students and engage them in
goal-setting activities to help them improve their
language proficiency. By providing students
with meaningful feedback and support, teachers
can build trust and strengthen their relationships
with their students, leading to a more positive
learning experience.

3.2.2. Adopting a growth mindset—Adopt-
ing a growth mindset is another coping mech-
anism that teachers can use to overcome the
challenges of teaching English to grade 8 stu-
dents. A growth mindset is the belief that skills
and intelligence can be developed through hard
work and persistence. Teachers who have a
growth mindset see challenges as opportunities
for growth and learning, and they encourage
their students to adopt the same attitude. By
embracing a growth mindset, teachers can be-
come more resilient and better equipped to han-
dle the obstacles that they may encounter in
the classroom. According to a study by Dweck
(2010), teachers who have a growth mindset are
more effective in promoting student growth and
achievement. These teachers focus on develop-
ing students’ abilities and providing them with
opportunities to learn and improve. They also
understand that mistakes are an essential part
of the learning process and encourage their stu-
dents to view them as opportunities for growth.

By adopting a growth mindset, teachers can
create a positive and supportive learning envi-
ronment where students feel comfortable taking
risks and trying new things. Teachers can also
help students adopt a growth mindset by model-
ing it themselves. When teachers demonstrate
that they are open to learning and growing, stu-
dents are more likely to do the same. By cele-
brating their own mistakes and sharing stories
of their own learning experiences, teachers can
show students that learning is an ongoing pro-
cess that never ends. Through this approach,
teachers can help students develop a growth
mindset that will serve them well not only in
English class but throughout their academic and
personal lives. Overall, adopting a growth mind-
set is a powerful coping mechanism that can
help teachers overcome the challenges of teach-
ing English to grade 8 students. By focusing on
the potential for growth and learning, teachers
can create a positive and supportive learning en-
vironment that encourages students to take risks
and explore new ideas.

3.2.3. Collaborating with colleagues—
Collaboration with colleagues is another cop-
ing mechanism that English teachers can use to
overcome the challenges they face in teaching
grade 8 students. By working together, teachers
can share ideas, strategies, and resources, and
support one another in addressing the diverse

needs of their students. Collaborative efforts
can also lead to a more cohesive and effective
English program. According to a study by Da-
nia Bilal and Muhammed Al-Bahrani, collabo-
rating with colleagues helps teachers develop
more effective teaching practices and improve
student learning outcomes (Bilal Al-Bahrani,
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2015). Effective collaboration among teachers
can take various forms, such as team teaching,
co-planning, and professional learning commu-
nities (PLCs). For example, in a team-teaching
approach, two or more teachers work together
to plan and deliver lessons, allowing for more
individualized instruction and support for stu-
dents. In a PLC, teachers come together regu-
larly to discuss student progress, share teaching
strategies, and collaborate on curriculum devel-
opment. A study by Shannon M. Suldo and
Elizabeth Shaunessy-Dedrick found that partic-
ipation in PLCs can improve teacher efficacy,
job satisfaction, and student learning outcomes

(Suldo Shaunessy-Dedrick, 2013). Collabo-
ration can also take place beyond the school
setting, such as through participation in profes-
sional organizations or attending conferences
and workshops. These opportunities provide
teachers with access to a wider range of re-
sources and expertise, as well as the chance
to network and connect with other professionals
in the field. By collaborating with colleagues in
various contexts, English teachers can develop
a broader understanding of effective teaching
practices and strategies, and gain support in
overcoming the challenges they face in teaching
grade 8 students.

3.2.4. Use of technology and multimedia
resources—The use of technology and multi-
media resources has been increasingly recog-
nized as a coping mechanism for teachers fac-
ing the challenges of teaching English to grade
8 students. By integrating technology into their
teaching practices, teachers can enhance their
lessons and make them more engaging for stu-
dents. For example, using interactive white-
boards, video clips, and online resources can
help to bring the English language to life for
students and make the learning experience more
enjoyable. Studies have shown that students
are more likely to be engaged in learning when
technology is used effectively in the classroom
(Meng, 2016). Another advantage of using
technology in teaching English to grade 8 stu-
dents is that it can help to accommodate dif-
ferent learning styles and needs. For example,
some students may be visual learners who ben-

efit from seeing images and videos related to
the lesson, while others may be auditory learn-
ers who learn better through listening to au-
dio recordings. Technology can provide a vari-
ety of learning resources that cater to different
learning styles. Additionally, technology can
help teachers to assess students’ language profi-
ciency more efficiently, through the use of digi-
tal tools such as language assessment software
and online quizzes (Kuo et al., 2018). However,
it is important to note that the use of technology
and multimedia resources should not replace
traditional teaching methods but should comple-
ment them. Teachers need to carefully plan and
select appropriate technology and multimedia
resources that align with their lesson objectives
and the needs of their students. Moreover, teach-
ers need to be trained in the effective use of
technology and multimedia resources to ensure
that they are used appropriately and effectively
in the classroom (Meng, 2016).

3.3. Educational management insights
gained from From the experiences of the infor-
mants—Teaching English to grade 8 students
presents various challenges for teachers, and it
requires not only effective instructional prac-

tices but also sound educational management
strategies. Through their experiences in the
classroom, teachers gain valuable insights into
managing their classes, promoting student en-
gagement and learning, and assessing student
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progress. These insights can help inform ed-
ucational management practices and improve
the quality of English language instruction. For
example, one study found that teachers who
were able to effectively manage their class-
rooms and build positive relationships with their

students were more successful in promoting stu-
dent learning and engagement (Chen Hsiao,
2018). Another study highlighted the impor-
tance of teacher reflection in improving instruc-
tional practices and promoting student learning
outcomes (Xia Lin, 2020).

3.3.1. The importance of building relation-
ships with students—Building positive relation-
ships with students has been recognized as an
important factor in creating a positive and effec-
tive learning environment. This is particularly
crucial in teaching English to grade 8 students
who may come from diverse backgrounds and
have varying levels of language proficiency. Ac-
cording to McCombs and Pope (1994), posi-
tive teacher-student relationships enhance stu-
dents’ motivation, engagement, and academic
achievement. Teachers who build positive rela-
tionships with their students create a safe and
supportive classroom environment that encour-
ages students to take risks, participate actively,
and develop their language skills. The impor-
tance of building relationships with students is
also highlighted in a study by Wang (2015), who
investigated the experiences of Chinese EFL
teachers in teaching English to middle school
students. The study found that building relation-
ships with students was a key factor in overcom-
ing challenges such as student apathy, lack of
interest, and disruptive behavior. Teachers who
developed positive relationships with their stu-

dents were better able to motivate them, provide
feedback, and facilitate learning. Furthermore,
teachers who prioritize building relationships
with their students often find that this helps
them better understand their students’ individ-
ual learning needs and preferences. This under-
standing enables teachers to tailor their teach-
ing approaches to meet their students’ diverse
needs. As noted by Neumann and Hood (2009),
effective teachers recognize that their students
are individuals with unique backgrounds, in-
terests, and learning styles. By building posi-
tive relationships with their students, teachers
are able to create a more personalized and en-
gaging learning experience that supports the
academic and linguistic development of all stu-
dents. Overall, building positive relationships
with students cannot be overstated. Teachers
who take the time to connect with their students,
understand their needs, and create a safe and
supportive learning environment are more likely
to be successful in teaching English to grade 8
students. These relationships help to promote
student motivation, engagement, and language
development, ultimately leading to improved
academic outcomes.

3.3.2. The value of using a variety of
teaching strategies—Teachers of English in
grade 8 classrooms have discovered that using
various teaching strategies can effectively ad-
dress the diverse learning needs of their students.
These strategies include teacher-led instruction,
collaborative learning, and independent prac-
tice. In a study by Qian and Alvermann (2015),

teachers used strategies such as explicit teach-
ing, peer review, and small group discussions
to enhance students’ vocabulary learning. The
study found that these strategies helped students
develop a deeper understanding of vocabulary
and facilitated better retention. In addition to en-
hancing students’ learning, the use of a variety
of teaching strategies also promotes active en-
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gagement among students. According to a study
by De Smedt and Van Keer (2016), teacher-led
instruction and peer collaboration were found
to be effective in enhancing students’ reading
comprehension and critical thinking skills. The
study further emphasized the importance of
varying the teaching strategies to accommodate
the needs of different learners. The authors rec-
ommended that teachers should use differenti-
ated instruction to enable students to access the
content at their level of understanding. Finally,
the use of a variety of teaching strategies also
helps teachers to assess their students’ learning
outcomes effectively. Teachers can use different

approaches such as formative and summative
assessments to evaluate students’ mastery of
the subject matter. These assessments provide
teachers with feedback on students’ learning
progress and help them to adjust their teaching
strategies to address any gaps in learning. In a
study by Wu and Kuo (2017), teachers used vari-
ous assessment methods, including class discus-
sion and written tests, to assess students’ learn-
ing outcomes. The study found that teachers
who used different assessment methods were
better able to evaluate students’ understanding
of the subject matter.

3.3.3. The importance of addressing the di-
verse learning needs of the students—Address-
ing the diverse learning needs of students is
crucial in teaching English to grade 8 students.
Teachers should acknowledge and understand
the individual differences of their students, in-
cluding their language backgrounds and profi-
ciency levels, as well as their learning styles and
preferences. According to Felder and Silverman
(1988), students have different ways of perceiv-
ing and processing information, which means
that a variety of teaching strategies should be
used to cater to their diverse needs. Teachers
should also consider using technology and mul-
timedia resources to enhance their teaching and
provide more interactive and engaging learn-
ing experiences. Teachers should also provide
appropriate feedback and support to their stu-
dents to help them improve their language pro-
ficiency. According to Echevarria, Vogt, and
Short (2017), teachers should use formative as-
sessment to monitor their students’ progress and
provide feedback that is specific, timely, and

actionable. They should also provide differ-
entiated instruction to meet the needs of their
diverse learners. This can include using graphic
organizers, sentence starters, and other tools to
support their students’ comprehension and ex-
pression. Teachers should also encourage peer
collaboration and communication to foster a
positive learning environment and promote lan-
guage development. Moreover, teachers should
recognize the importance of cultural and lin-
guistic diversity in their classrooms. Accord-
ing to Cummins (2014), students’ cultural and
linguistic backgrounds should be valued and
celebrated, and teachers should provide oppor-
tunities for their students to share their experi-
ences and perspectives. This can help create a
more inclusive and respectful learning environ-
ment and support the development of students’
intercultural competence. Teachers can also
use culturally responsive teaching strategies to
bridge the gap between their students’ home and
school experiences and promote their academic
success.

3.3.4. The benefits of ongoing professional
development—The final insight gained by teach-
ers in teaching English to grade 8 students is

the importance of ongoing professional devel-
opment. Teachers recognize that they need to
constantly update their knowledge and skills to
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keep up with the ever-changing landscape of ed-
ucation and the diverse needs of their students.
Ongoing professional development can provide
teachers with new strategies, techniques, and
technologies that can enhance their teaching
practices and improve student outcomes. Ac-
cording to a study by Creswell (2016), ongo-
ing professional development for teachers can
positively impact student learning and achieve-
ment. Ongoing professional development can
also help teachers stay motivated and engaged
in their work. It can provide opportunities for
teachers to collaborate with colleagues, share
best practices, and learn from one another. This
can lead to a sense of community among teach-
ers and a shared sense of purpose in improving
student outcomes. In addition, ongoing profes-

sional development can help teachers feel more
confident in their teaching practices, which can
lead to greater job satisfaction. Finally, ongo-
ing professional development can help teachers
meet the diverse needs of their students. As
teachers gain new knowledge and skills, they
can better address the learning needs of students
with different language backgrounds and profi-
ciency levels. They can also better differentiate
instruction to meet the needs of students with
different learning styles and abilities, leading to
more equitable outcomes for all students. As
noted by Darling-Hammond and Richardson
(2009), ongoing professional development can
help teachers develop the knowledge and skills
necessary to effectively address their students’
diverse needs.

4. Implications and Future Directions

In this chapter, the summary of the study is presented, and from the summary of the findings, the
implications and future directions. The purpose of my study was to solicit the experiences of the
Grade Eight Teachers teaching English in Island Garden City of Samal. To achieve the research
objectives, a qualitative phenomenological method was utilized with the use of thematic analysis.
In adherence to Cresswell’s (2006) guidelines in which open ended questions for interview were
applied to get authentic understanding of people’s experiences. Furthermore, this interview
approach encouraged participants to present their own definition or meaning of the phenomenon
being explored.

4.1. Findings—The findings of the study
on the experiences of teachers teaching En-
glish to Grade eight students were revealed as
follows: needing to use a variety of teaching
strategies, address the diverse learning needs of
students, assess students’ language proficiency,
and engage students who have different levels of
motivation and interest. Regarding the coping
mechanisms of the teachers teaching English to
Grade eight students, it was revealed that they

cope by creating positive relationships with the
students, adopting a growth mindset, collaborat-
ing with colleagues, and using technology and
multimedia resources. As to the educational
management insights gained from the partici-
pants, the teachers realized the importance of
building relationships with students, the value
of using a variety of teaching strategies, the
importance of addressing the diverse learning
needs of the students, and the benefits of ongo-
ing professional development.

4.2. Implications—The results of my anal-
ysis revealed the following significant findings.

The results of my analysis revealed the follow-
ing significant findings. Based on the experi-
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ences of teachers teaching English to Grade
eight students, the interview results revealed
the following themes: First, needing to use a
variety of teaching strategies. Teachers who
used a range of teaching strategies, including
visual aids, group work, and interactive technol-
ogy, were more successful in engaging students
and facilitating their learning. Second, address
the diverse learning needs of the students. Ad-
dressing the diverse learning needs of students
with different language backgrounds and profi-
ciency levels is a critical experience for English
teachers. It allowed teachers to tailor their in-
struction to the unique needs of each student,
ensuring that they are appropriately supported
in their learning. Third, assessing students’ lan-
guage proficiency. Teachers need to assess stu-
dents’ language proficiency and provide appro-
priate feedback. Feedback should be specific,
actionable, and timely, focusing on specific ar-
eas where students need to improve. Fourth,
engaged students who have different levels of
motivation and interest. Engaging students who
have different levels of motivation and interest
in learning can be challenging for teachers. It
required a proactive and flexible approach that
involved addressing individual needs and inter-
ests. On the coping mechanisms of teachers
teaching English to Grade eight students, one of
the themes that was shown was creating positive
relationships with the students. Teachers with
positive relationships with their students can
effectively manage student behavior, establish
clear expectations, and foster a safe and support-
ive learning environment. The second theme
identified was adopting a growth mindset. A
growth mindset is the belief that skills and intel-
ligence can be developed through hard work and
persistence. Teachers with a growth mindset
see challenges as opportunities for growth and
learning, encouraging their students to adopt the
same attitude. The third theme identified was

collaborating with colleagues. By working to-
gether, teachers can share ideas, strategies, and
resources and support one another in addressing
the diverse needs of their students. Collabora-
tive efforts can also lead to a more cohesive and
effective English program. The fourth theme
identified the use of technology and multimedia
resources. By integrating technology into their
teaching practices, teachers can enhance their
lessons and make them more engaging for stu-
dents. Students are more likely to be engaged in
learning when technology is used effectively in
the classroom. The educational management in-
sights gained from teachers teaching English to
Grade Eight students identified the first theme
as the importance of building relationships with
students. Teachers who build positive relation-
ships with their students create a safe and sup-
portive classroom environment that encourages
students to take risks, participate actively, and
develop their language skills.The second theme
identified was the value of using various teach-
ing strategies. Teachers have discovered that
using a variety of teaching strategies can effec-
tively address the diverse learning needs of their
students. These strategies include teacher-led
instruction, collaborative learning, and indepen-
dent practice. The third theme was the impor-
tance of addressing the diverse learning needs of
the students. Teachers should acknowledge and
understand the individual differences of their
students, including their language backgrounds
and proficiency levels, as well as their learning
styles and preferences, and finally, the fourth
theme, the benefits of ongoing professional de-
velopment. Teachers recognize that they need
to constantly update their knowledge and skills
to keep up with the ever-changing education
landscape. Ongoing professional development
can provide teachers with new strategies, tech-
niques, and technologies to enhance their teach-
ing practices and improve student outcomes.

4.3. Future Directions—
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This study could delve into the experiences
of teachers in classrooms with diverse learn-
ers and students from different cultural back-
grounds. It could investigate the challenges
faced by teachers in meeting the needs of di-
verse learners and the strategies they employ
to create an inclusive and supportive learning
environment. It could assess the impact of each
method on students’ language proficiency, en-
gagement, and overall learning experience. This
study may also provide valuable insights into
the experiences of teachers teaching English
to Grade Eight students and contribute to the

improvement of English language instruction,
pedagogy, and classroom practices. For the stu-
dents, this study could focus on gathering their’
perspectives on various teaching approaches
used by English teachers. Understanding how
they perceive different teaching styles and their
impact on learning. It can also provide valuable
insights for improving instructional methods.
For the future researchers, similar studies may
be conducted in other regions or divisions. The
researchers may consider other aspects on the
experiences of teachers in teaching English to
grad Eight students.
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