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Leadership Empowering Behavior and Reading Comprehension
Strategies for Non-Readers in Cluster 13, Davao City Division
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Abstract.This research study utilized a quantitative research design, specifically descriptive
correlational design, to investigate the relation between leadership behavior and the effective-
ness of reading comprehension strategies and interventions. Moreover, the Multiple Regression
analysis was employed to measure the influence of leadership-empowering behavior on the
effectiveness of reading comprehension strategies and interventions. The study’s respondents
were the 210 teachers in Cluster 13, Division of Davao City, who were selected through a strati-
fied random sampling technique. Findings revealed that the leadership-empowering behavior of
the students in terms of delegation of authority, accountability, self-directed decision-making,
information sharing, skill development, and coaching for innovative performance was exten-
sive, thus oftentimes observed. At the same time, the reading comprehension strategies were
effective regarding facilities, funding, reading resources support, reading clinic objectives,
instructional strategies, assessment techniques, intervention activities, and monitoring and eval-
uation were extensive, thus oftentimes observed. Likewise, there was a significant relationship
between leadership and the effectiveness of reading comprehension strategies. Furthermore,
leadership-empowering behavior was a significant predictor of the effectiveness of reading
comprehension strategies.
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1. Introduction

Teachers must exude confidence, trust their
students, and provide an open learning environ-
ment where young adults can take risks and fail.
Part of that equation, however, is the teachers
themselves feeling empowered to do the same
even in reading for non-readers. Every learner,
regardless of age or ability, deserves to be able
to access the written word. Readers who go on
to develop a lifelong love of literature not only
decode, segment, and blend with ease, but they
also have a genuine adoration for the power of

prose. In order to stimulate a lasting love of
reading, it’s crucial that we build a strong read-
ing culture in schools. Reading is essential in
our everyday lives. It educates us about any area
in life that we are interested. Whichever walk
of like we take, we read to get through it. In the
global context, Keyser Keyser (2022) stressed
that reading helps the mind build imagination
and also enriches the creative side of the per-
son. She also argues that it is a function that is
necessary in today’s society. Moreover, reading
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comprehension is also highlighted as critical
learning skill that is necessary for students as
they often interact with written language (Al-
mutairi, 2018). Everyone needs to learn this
skill because this will help us achieve our goals
in life. Hence, he also added that academic
success requires students to understand, ana-
lyze and apply the ideas they gathered through
reading. However, there are still nonreaders
across every nation. Conversely, building and
enhancing these capacities are the main con-
cerns why reading strategies and interventions
are done (Helman and Burns, 2012). Teaching
is a multifaceted job. In fact, teachers face var-
ious problems inside the classroom that made
them unaware of their everyday lives (Meador,
2019). But whatever these might be, it is with
developing effective teachers that we can also
build the quality education our children deserve.
Moreover, education is an imperative aspect of
any person’s life because it gives people the
chance to improve their ways of living. Further-
more, it is the prime duty of a teacher to trans-
fer knowledge and ignite people to learn more
from actual knowledge. However, it is noted
that those who manage the teachers also play an
important role by creating conditions that can
support or hinder effective teaching. As schools
and districts move toward performance-based
teacher evaluation as a way to improve teaching
effectiveness and student outcomes, the school
leader’s role in teacher evaluations is becoming
even more important (Mihaly, 2019). Despite
of years of study in reading comprehension,
global and state reading scores show stagnant
growth for U.S. adolescents. Hence, according
to studies conducted by Elleman and Oslund
(2019), reading is one of the most complex
cognitive skills that humans engage, making
it difficult to teach, assess, and study. Further-
more, according to Shea and Ceprano (2017),
two major surveys of students’ performance
in the area of reading are used internationally.
The Progress in International Reading Literacy

ˇ

Study (PIRLS) measures reading performance
of 4th grade students in participating countries.
Results for U.S. students in 2011 showed an in-
crease from previous results (14 points higher),
placing the U.S. in the top 13 educational sys-
tems — with 5 ranking higher and 7 measurably
similar (NCES, 2017a). Although the average
age of 4th graders across Europe is 10 years old,
the age of 4th grade test takers varies from 9.7 in
Italy to 11.4 in Luxemburg. The second survey
is the Program for International Student Assess-
ment (PISA). This test measures the knowledge
and skills of 15-year-olds in reading, mathemat-
ics, and science with a focus on one area per
year; the U.S. continues to fall in the middle of
the group in reading, behind several other ad-
vanced countries (Desilver, 2020). As do most
international authorities on the reading process
(e.g., Harris and Hodges, 1995), these assess-
ments describe reading as a complex process
that requires the integration of active thinking
and the use of skills and strategies in an effort to
construct meaning from written text. Globally,
many students appear to have difficulty in fully
reaching that goal (Shea and Ceprano, 2017).
Nationally, it is reported by Malacanang that
poor reading comprehension is a reality in the
Philippines (Merez, 2019). Moreover, a recent
global survey revealed that Filipino students
ranked last among 79 countries. In the survey,
over 600,000 students, around 15, joined the
reading assessment. The Department of Educa-
tion (DepEd) acknowledges the crucial role of
reading in shaping the future of the Philippines.
To improve the literacy skills of elementary and
high school students, DepEd is set to implement
a revolutionary reading program in all public
schools. The project to be launched on Jan-
uary 12, 2024, it is a part of DepEd’s initiatives
to develop and enhance student’s overall learn-
ing experience, particularly for young people
Hence, through DepEd, the government opted
to view this challenge constructively. Further-
more, Salaverria and Adonis (2020) argued that
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the pupil’s problem in Bicol is not literary but
reading comprehension. Several localities have
taken steps to address the reading comprehen-
sion issue in response to this global and national
call. Conversely, DepEd Tagum City issued a
division memorandum to all public elementary
and secondary schools, strengthening the Read-
ing Program’s implementation. While it has
been, The Department of Education (DepEd)
acknowledges the crucial role of reading in shap-
ing the future of the Philippines. To improve
the literacy skills of elementary and high school
students, DepEd is set to implement a revolu-
tionary reading program in all public schools.
The project to be launched on January 12, 2024,
is a part of DepEd’s initiatives to develop and
enhance student’s overall learning experience,
particularly for young people who said that read-
ing is one of the skills that are most difficult to
study; this research is to be conducted to iden-
tify causal relationships between and among
variables. While studies were conducted about
reading comprehension strategies, there were

no studies linking reading comprehension strate-
gies and interventions to leadership empowering
behavior. Henceforth, in the studies conducted
by various researchers provide data ready to be
analyzed. Furthermore, this study will deter-
mine whether leadership empowering behavior
is a significant predictor of the effectiveness of
reading comprehension strategies, which helps
establish the need to strengthen leadership skills
among school leaders. In the Davao City Di-
vision, many teachers have difficulty dealing
with the problem of non-reader students’ and
many teachers utilize different strategies to cater
to this problem. Despite the teacher’s huge or
bulky tasks or assignments, they continue to
do personal research to be able to address this
prevalence of a number of non-readers. Simi-
larly, this study sought to find how the public
relations of the teachers related to productivity
and to determine the level of public relations
between teachers and the productivity of the
public elementary schools.

1.1. Review of Related Literatures—
**Leadership Empowering Behavior**

Empowering leadership is pivotal for en-
hancing teacher effectiveness and innovation.
Studies by Sagnak (2012) and Gkorezis (2016)
demonstrate that empowering leadership pre-
dicts increased teacher creativity and innovation.
Further research by Arnold et al. (2019) and
Ahearne et al. (2020) links empowering leader-
ship to improved employee well-being and job
satisfaction. Laschinger et al. (2021) highlight
its role in reducing burnout and turnover .

**Delegation of Authority**
Effective delegation enhances teacher mo-

tivation and job satisfaction. Research by Lon-
don School of Management Education (2018)
and Jokisaari and Vuori (2018) indicates that
proper delegation clarifies roles and increases
organizational knowledge. Brown et al. (2019)

and Johnson and Nguyen (2020) emphasize that
delegation fosters instructional innovation and
enhances teacher engagement. Smith and Mar-
tinez (2021) note its importance in distributed
leadership models .

**Accountability**
Accountability is essential for school perfor-

mance and student outcomes. Studies by Chen
et al. (2019) and Johnson and Smith (2020)
show that accountability enhances school per-
formance and teacher motivation. Wang and
Lee (2021) stress its role in promoting ethical
leadership .

**Self-directed Decision Making**
Engaging teachers in decision-making fos-

ters higher student achievement and school inno-
vation. Ingersoll et al. (2018) highlight the ben-
efits of teacher involvement in decision-making.
Kim et al. (2019) and Jones and Nguyen (2020)
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Fig. 1. The Conceptual Framework of the Study
associate self-directed decision-making with
school innovation and instructional leadership .

**Information Sharing**
Transparent information sharing promotes

continuous improvement and professional learn-
ing. Smith and Martinez (2021) argue that it
supports distributed leadership by fostering col-
laboration and shared ownership 3†source.

**Skill Development**
Ongoing professional development is cru-

cial for effective leadership and school improve-
ment. Naido (2019) and Lopez et al. (2019) un-
derscore the importance of skill development in
addressing leadership challenges and fostering
innovation. Garcia and Cruz (2020) highlight
its role in enhancing instructional leadership
3†source .

**Coaching Innovative Performance**
Coaching encourages teacher innovation

and retention. Rodriguez et al. (2019) and

Martinez and Rivera (2020) demonstrate that
coaching enhances teacher innovation and pro-
fessional growth, while Garcia and Hernandez
(2021) note its importance in distributed leader-
ship .

**Effectiveness of Reading Comprehension
Strategies and Interventions**

Addressing reading comprehension decline
is a priority, with effective facilities and re-
source allocation playing crucial roles (Gatcho
Bautista, 2019; Umali, 2016; Lackney, 2020;
Cedeño Billones, 2021). Penn State Univer-
sity (2017) emphasizes the need for adequate
funding to support reading programs .

This compressed review highlights the inter-
connected roles of leadership behaviors, delega-
tion, accountability, decision-making, informa-
tion sharing, skill development, coaching, and
resource allocation in promoting educational
effectiveness.

2. Methodology

This section contains the research design, research respondents, research instrument, data gather-
ing procedure, and data analysis. In conducting this research, the researcher have incorporated
the use of artificial intelligence (AI) for the proofreading of the article. This decision is rooted in
with the commitment to maintaining high ethical standards throughout the research process. Addi-
tionally, the use of AI for proofreading aligns with the ethical obligation to present findings in the
most professional and comprehensible manner, ensuring that the conclusions are communicated
effectively and reliably to the scientific community and other stakeholders.
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2.1. Research Design—This research
study utilized a quantitative research design
specifically descriptive correlational design to
investigate the relation between leadership be-
havior and reading comprehension strategies
and interventions. Moreover, the Multiple Re-
gression analysis was employed to measure the
influence of leadership empowering behavior on
effectiveness of reading comprehension strate-
gies and interventions. Bhandari (2020) de-
scribed quantitative research as a research strat-
egy that focuses on quantifying the collection
and analysis of data. It is formed from a deduc-
tive approach where the emphasis is placed on
the testing of theory, shaped by empiricist and
positivist philosophies, while non-experimental
research is research that lacks the manipulation
of an independent variable. Rather than ma-
nipulating an independent variable, researchers
conducting non-experimental research simply
measure variables as they naturally occur in the
real world.

2.2. Research Respondents—The respon-
dents of the study were the teachers in Clus-
ter 13, Division of Davao City. In this study,
the 210 respondents were selected through a
stratified random sampling technique. Stratified
random sampling is a sampling method, which
involves dividing a population into smaller sub-

groups known as strata. According to Shi
(2015), in stratified random sampling, or strat-
ification, the strata are formed based on mem-
bers’ shared attributes or characteristics, such
as income or educational attainment. Stratified
random sampling is appropriate in this study
because there is heterogeneity in a population
that can be classified with ancillary information.
Certain inclusion criteria were implemented in
this study to determine the respondents. The pri-
mary consideration was to choose respondents
who could provide information to achieve the
study’s purpose. Hence, only those permanent-
regular teachers who voluntarily signed the ICF
were given the link to answer the online survey
questionnaire using Google Forms. Moreover,
the study was delimited only to the nature of
the problem based on the research questions
indicated in this study.

2.3. Research Instrument—The study em-
ployed questionnaires that were adopted and
modified to fit the context of the respondents of
this study. The instrument was divided into
two parts. The first part concerns the lead-
ership empowering behaviour. This question-
naire was measured in terms of delegation of
authority, accountability, self-directed decision-
making, information sharing, and skill develop-
ment, coaching for innovative performance, and
initiating structure.

Mean Level Descriptive Interpretation

4.50-5.00 Very Extensive Leadership empowering behavior is
always observed

3.50-4.49 Extensive Leadership empowering behavior is
oftentimes observed

2.50-3.49 Moderately Extensive Leadership empowering behavior is
sometimes observed

1.50-2.49 Less Extensive Leadership empowering behavior is
rarely observed

1.00-1.49 Non-Extensive Leadership empowering behavior is
never observed
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Mean Level Descriptive Interpretation

4.50-5.00 Very Extensive Reading comprehension strategies for
non-readers is always observed

3.50-4.49 Extensive Reading comprehension strategies for
non-readers is oftentimes observed

2.50-3.49 Moderately Extensive Reading comprehension strategies for
non-readers is sometimes observed

1.50-2.49 Less Extensive Reading comprehension strategies for
non-readers is rarely observed

1.00-1.49 Non-Extensive Reading comprehension strategies for
non-readers is never observed

The Scale of Correlation Coefficient

Value Correlation Coefficient

0 < r ≤ 0.19 Very Low Correlation
0.2 ≤ r ≤ 0.39 Low Correlation
0.4 ≤ r ≤ 0.59 Moderate Correlation
0.6 ≤ r ≤ 0.79 High Correlation
0.8 ≤ r ≤ 1.0 Very High Correlation

2.4. Data Gathering Procedure—The re-
searcher undertook the steps in conducting the
study after validating the research question-
naire. Permission to Conduct the Study. The
researcher secured permission to conduct the
study and endorsement from the Dean of the
Graduate School in the college where the re-
searcher is studying. The endorsement letter
from the Dean of the Graduate School in the
college where the researcher is studying, was
attached to the permission letters to be endorsed
to the principals of the selected public schools in
Cluster 13, Davao City, Division. Distribution
and Retrieval of the Questionnaire. After the
study was approved, the researcher distributed
the research instrument to the respondents. The
gathering of data was done last December 22,
2023. Upon distributing the questionnaires, the
benefits of the survey were briefly discussed and

explained to the identified respondents of the
study The researcher surveyed digital modalities
such as Google Forms, email, and social media
links. In doing so, the researcher requested each
respondent’s email address and social media
account, and then the link for the survey was
sent through a digital modality. For teachers
without an internet connection, the researcher
conducted the study face-to-face. The question-
naire was distributed following health protocols
such as wearing face masks and face shields and
following social distancing. The study respon-
dents were given enough testing time to finish
the questionnaires. After this, the data collected
were subjected to quantitative analysis. Colla-
tion and Statistical Treatment of Data. After
the questionnaire was retrieved, each respon-
dent’s scores were tallied to organize the data
per indicator. Then, each score was subjected to
descriptive and inferential analysis using SPSS.

2.5. Data Analysis—
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The following were the statistical tools uti-
lized by the researcher in processing the gath-
ered data: Mean. This was useful in character-
izing the health service quality of the teachers.
This was used to supply the answer for objec-
tive 2. Pearson Product Moment Correlation
was used in this study to assess the significant

relationship between leadership behavior and
reading comprehension strategies and interven-
tions. Multiple Regression. It was applied to
evaluate the significance of the influence of lead-
ership empowering behavior on reading com-
prehension strategies and interventions.

3. Results and Discussion

This section contains the results of the study, which primarily aimed to determine the influence
of leadership empowering behavior towards the effectives of reading comprehension strategies.
Thus, it presents the level of leadership empowering behavior, level of effectiveness of reading
comprehension strategies, relationship between leadership empowering behavior and effectiveness
of reading comprehension strategies and the influence of leadership empowering behavior towards
the effectiveness of reading comprehension strategies.

Table 1 shows the summary of the extent
of leadership empowering behavior in Cluster
13, Davao City Division. It shows that the over-
all mean of leadership empowering behavior is
4.24, which is described as extensive. It means
that leadership empowering behavior is often-
times observed. The result of the analysis in-
dicates that the degree to which the leadership
empowering behavior in schools at Cluster 13,
Davao City Division, is performed is oftentimes
observed. It is argued that how school lead-
ers empower their teachers positively impacts
the effectiveness of teachers in doing their job.
With this, it is suggested that schools should pro-
mote empowering leadership behavior as this
increases the effectiveness of teachers in im-
plementing their instructional strategies. In the
study conducted by Bugwak in 2022, it was
emphasized that numerous concerns have been
circulating about administrative leadership in
schools. Hence, it is further argued that school
leaders should empower teachers. Furthermore,
he emphasized that field-based examples should
be utilized to better inform leadership practices.
Leaders play an integral role in the school com-
munity. In fact, a study conducted by Sagnak
(2012) found that the principal’s leadership em-

powerment behavior is a significant predictor
of teachers’ innovative behavior. Hence, the
teacher’s creative behavior increases as the prin-
cipal’s leadership empowerment behavior in-
creases. Furthermore, he emphasized that lead-
ership affects the environment of the school.
This is supported by Gkorezis’s (2016) study,
where results suggest that schools need to pro-
mote empowering leadership styles to enhance
innovation. Reading Comprehension Strategies
Facility. The results of this study revealed that
the domain of reading comprehension strategies
in terms of the facility had a category mean
of 4.28, which is described as extensive, with
means ranging from 4.15-4.40. This means
that the effectiveness of reading comprehension
strategies for non-readers in terms of facility is
oftentimes observed. The item with the lowest
mean Is provided with enough bookshelves with
a mean value of 4.15, described as extensive.
On the other hand, the item with the highest
mean is Has ventilation facilities with a mean
value of 4.40, described as extensive. This is
seen through the following literature, which de-
clares that a child’s reading skills are important
to their success in school as they will allow them
to access the breadth of the curriculum and im-
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prove their communication and language skills.
In addition, reading can be a fun and imagina-
tive time for children, which opens doors to all
kinds of new worlds for them (The Importance
of Reading, 2023). Students in our classrooms
vary greatly in their literacy needs and ability
levels. As a result, it is necessary to provide mul-
tiple opportunities for students to read, write,
participate in meaningful experiences, and col-
laborate with others so that they can develop
their ability to read and comprehend text(s). A
literacy center is a physical area (or station)
designated for specific learning purposes. It
is designed to provide appropriate materials to
help students work independently or collabo-
ratively (with partners or in small groups) to
meet literacy goals. A literacy center can be
portable, temporary, or permanent. The integra-
tion of literacy centers can support improvement
in reading comprehension, language, social, and

writing development. Literacy centers facilitate
problem-solving because students are able to ex-
plore, invent, discover, and create alone or with
others at centers (Literacy Centers, 2022). A
successful education system depends largely on
the availability, accessibility, and utilization of
school reading facilities. In this regard, school
reading facilities provide knowledge and infor-
mation resources for teaching, learning, and
research. The school reading facility is a pro-
fessionally organized collection of graphic and
non-graphic materials for exploitation. It is also
seen as books and other materials kept and made
available for use. The school reading facility as
a learning laboratory per excellence is a place
where learners find the world of knowledge,
interact directly with resources acquire infor-
mation and develop research skill for lifelong
learning (Sam-Kalagbor, 2021)

Table 1. Summary of the Extent of Leadership Empowering Behavior in Cluster 13,
Davao City Division

Categories Mean Std. Deviation Descriptive
Rating

Delegation of Authority 4.26 0.526 Extensive
Accountability 4.26 0.523 Extensive
Self-directed Decision Making 4.13 0.429 Extensive
Information Sharing 4.33 0.537 Extensive
Skill Development 4.27 0.439 Extensive
Coaching for Innovative Performance 4.13 0.440 Extensive
Overall Mean 4.24 0.342 Extensive

Table 2 shows the summary of the extent
of reading comprehension strategies in Cluster
13, Davao City Division. It shows that the over-
all mean of reading comprehension strategies is
4.26, which is described as extensive. It means
that reading comprehension strategies are of-
tentimes observed. The result of the analysis
indicates that the degree to which the reading
comprehension strategies in schools at Cluster

13, Davao City Division are performed is of-
tentimes observed. It is not new that there is a
decline in reading comprehension among stu-
dents worldwide. In fact, it is reported that this
has been the problem of many schools for a long
time (Gatcho Bautista, 2019). Because of this,
improving the reading difficulties of Filipino
students has been one of the top priorities of the
Philippine curriculum (Umali, 2016). Also, it
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Table 2. Summary of the Extent of Reading Comprehension Strategies in Cluster 13,
Davao City Division

Categories Mean Std. Deviation Descriptive
Rating

Facilities 4.28 0.343 Extensive
Funding 4.16 0.429 Extensive
Reading Resources Support 4.29 0.349 Extensive
Reading Clinic Objectives 4.39 0.294 Extensive
Instructional Strategies 4.18 0.379 Extensive
Assessment Techniques 4.14 0.449 Extensive
Intervention Activities 4.27 0.405 Extensive
Monitoring and Evaluation 4.32 0.497 Extensive
Overall Mean 4.26 0.320 Extensive

has been said that when schools have complete
reading facilities, they tend to become more
responsive to the reading or literacy needs of
the students than those who are not (Lackney,
2020). Moreover, it is argued that a school that
has an effective facility is one that is comfort-
able, safe, secure, accessible, well-lighted, well-
ventilated, and aesthetically pleasing. These
facilities should continue to serve students, es-
pecially those who are struggling with their
academic performance, especially in reading
(Cedeño Billones, 2021). Further, it is argued
by Pen State University (2017) that schools
should allocate funds to support their programs
and activities implemented thereof. In fact, Eal-
ing Grid for Learning (2023) argued that strate-
gic budget planning is vital to the financial sus-
tainability of schools. Resource management
of the schools should create a framework that
works towards supporting the school in securing
its expenditures. This could be done by look-
ing into what is more important especially if
the programs are for outcomes of pupils. Read-
ing bestows enjoyment and enlightenment. It
unlocks the unknown. It is a complex cogni-
tive activity that is indispensable for the kind of
knowledge society. So, the students of today’s
world must know how to learn from reading and

to enter the present literate society. One who
reads can lead others to light. People who read
can be free because reading banishes ignorance
and superstition. Reading has the power to revo-
lutionize everyone’s ways of thinking and living.
It makes everyone think critically and creatively.
Teachers must emphasize all kinds of reading,
especially critical reading which is not just read-
ing on the lines but it deals with reading be-
tween and beyond the lines. This finding is
supported by Jose and Raja (2011), a critical
reader who challenges the author’s assumptions,
inferences, and conclusions and judges the ac-
curacy, reliability, quality, and value of what he
reads on the basis of sound criteria or standards
developed through previous experiences. This
kind of reading paves a clear path for students
to acquire better comprehensive ability through
SQ3R techniques, computer multimedia, and
other activities such as skimming and scanning.
Although there are ways and means to acquire
reading skills, there are a few factors that affect
it severely. Teachers must be careful in avoiding
these hindrances and make their wards’ reading
easy, effective, and successful. Teachers are the
prime source for students to cultivate their read-
ing habits. Their advice and encouragement will
help the students move a step further in develop-
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ing their attitude towards reading. Teachers can
teach phonetics to readers of the initial stage
and help them pronounce the sounds of letters
and words properly. They should also empha-
size writing tasks in the primary grade as it is
directly associated with the reading program.
They can teach them syllabication to recognize

new words. Special assistance may be given to
students with regard to the selection of materials
for reading based on their age, time and capacity
and determine their reading levels. They must
realize that they have to play major role in en-
couraging and engaging the students to become
voracious readers (Jose and Raja, 2011).

Table 3. Relationship between Leadership Empowering Behavior and Reading
Comprehension Strategies

Independent
Variable

Reading Comprehension Strategies R P Value

Leadership
Empowering
Behavior

.893** .000

Significant

The data in Table 3 show the correlation
between leadership-empowering behavior and
the effectiveness of reading comprehension
strategies. The results show that leadership-
empowering behavior is significantly related
to the effectiveness of reading comprehension
strategies, as reflected by the p-value of less
than 0.05 and the positive correlation coefficient,
r=.893, which indicates that the variables have
a very high correlation. This means that as the
leadership empowering behavior increases, the
effectiveness of reading comprehension strate-
gies also increases vis-a-vis. This finding sup-
ports the literature cited below. Leadership
empowering behavior has gained significant at-
tention in the educational field, especially in
the context of improving reading comprehen-
sion strategies. This review of related litera-
ture explores the strong relationship between
leadership-empowering behavior and reading
comprehension strategies. Headteachers occupy
an influential position in society and shape the
teaching profession. Day et al. (2020) argued
that leaders have a very significant role in en-
suring that quality education is delivered to the

students, most especially in the development
and support of intellectually rigorous and co-
herent systems of curriculum, instruction, and
assessment. This is supported by Okinyi et al.
(2015), who posited that empowering leaders
pay close attention to quality teaching and stu-
dents’ learning, which, in turn, increases the ef-
fectiveness of teaching and learning strategies of
the schools. In fact, as argued by Sunaengsih et
al. (2019), school leaders who display empow-
ering behaviors could produce quality graduates
because they could optimize the function of the
school as an educational institution such as in
the implementation of their educational strate-
gies. This is supported by Arif (2019) who ar-
gued that in the implementation of teaching and
learning strategies, teachers become more effec-
tive in the presence of an empowering leader.
Furthermore, it is argued that a leader must be
committed to empowering others so they can
support each other in their efforts to make a
strategy succeed. Reading develops the minds
of the youth, and it requires a leader who is
not just strong but also empowered and able to
direct the school toward its goal.
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Table 4. Influence of Leadership Empowering Behavior on Reading Comprehension
Strategies

2*Independent
Variables

Unstandardized
Coefficients

Standardized
Coeffi-
cients

B Beta t P Value Remarks
Leadership
Empowering
Behavior

.836 .893 28.621 .000 Significant

Note: R=.893a , R2=.797 , F-Ratio=819.147 , P Value=.000

Table 4 presents the results of the regression
analysis, the purpose of which is to show the
significant influence of leadership-empowering
behavior on reading comprehension strategies.
The results indicate that leadership-empowering
behavior significantly predicts reading compre-
hension strategies. The findings were apparent
in the regression analysis results, where 79.7
percent of the variance of the reading compre-
hension strategies was explained by the leader-
ship empowering behavior as indicated by R2
= .797. This means that 20.3 percent of the
variation can be attributed to other factors not
included in this study. Based on the findings,
there is a need to consider the leadership behav-
ior of the administrators in the school as this
significantly affects the effectiveness of reading

comprehension strategies of teachers in school.
Day-Heggie (2021) argued that school admin-
istrators not only lead and manage a school
but are also required to be strong instructional
leaders to strengthen elementary school admin-
istrators’ ability to become more effective in-
structional leaders in assisting teachers with in-
structional practices to increase student read-
ing achievement. Moreover, she emphasized
that positive social change includes elementary
school administrators’ increased instructional
leadership abilities to impact reading achieve-
ment positively. Dreambox Learning by Discov-
ery Education (2019) emphasized that school
leaders can cultivate a culture of literacy and
keep teachers and students engaged in effective
literacy instruction.

4. Conclusions and Recommendations

This part of the paper presents the conclusion and recommendation of the researcher. The
discussion is supported by the literature presented in the first chapters and the conclusion is in
accordance with statements of the problem presented in this study.

4.1. Findings—The primary objective of
this study is to determine whether leadership-
empowering behavior is a significant predic-
tor of the effectiveness of reading comprehen-
sion strategies. The researcher selected the 210
school teachers in Cluster 13, Division of Davao
City, as the respondents. The researcher used
modified and enhanced adapted survey ques-

tionnaires, which were pilot-tested in a nearby
school to ensure the high reliability and in-
ternal consistency of the items in the instru-
ment. Based on the results, the summary of
the findings was the following: The extent of
leadership-empowering behavior in Cluster 13,
Division of Davao City, has an overall mean
of 4.24 and a descriptive rating of extensive.
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Also, leadership-empowering behavior in del-
egating authority, accountability, self-directed
decision-making, information sharing, skill de-
velopment, and coaching for innovative perfor-
mance obtained mean scores of 4.26, 4.26, 4.13,
4.33, 4.27, and 4.13, respectively. The extent of
effectiveness of reading comprehension strate-
gies in Cluster 13, Division of Davao City has
an overall mean of 4.26 with a descriptive rat-
ing of extensive. Also, the effectiveness of
reading comprehension strategies in terms of
facilities, funding, reading resources support,
reading clinic objectives, instructional strate-
gies, assessment techniques, intervention activi-
ties, and monitoring and evaluation obtained
mean scores of 4.28, 4.16, 4.29, 4.39, 4.18,
4.14, 4.27, and 4.32, respectively. The result
denotes that leadership-empowering behavior
was statistically significantly related to the ef-
fectiveness of reading comprehension strategies
(r= .893, p ¿ 0.05). The results indicate that
leadership-empowering behavior significantly
predicts the effectiveness of reading comprehen-
sion strategies. The findings were apparent in
the regression analysis results, where 79.7 per-
cent of the variance of the effectiveness of read-
ing comprehension strategies was explained by
leadership-empowering behavior, as indicated
by R2 = .797. This means that 20.3 percent of
the variation can be attributed to other factors
not included in this study.

4.2. Conclusions—Based on the findings
of this study, several conclusions were gener-
ated: The analysis’s results could conclude that
the degree to which the students’ leadership-
empowering behavior in terms of delegation of
authority, accountability, self-directed decision-
making, information sharing, skill development,
and coaching for innovative performance was
extensive and thus oftentimes observed. The
analysis’s results concluded that the degree to
which the reading comprehension strategies
were effective in terms of facilities, funding,
reading resources support, reading clinic objec-

tives, instructional strategies, assessment tech-
niques, intervention activities, and monitoring
and evaluation was extensive and thus often-
times observed. There was a significant re-
lationship between leadership and effective-
ness of reading comprehension strategies. The
leadership-empowering behavior significantly
predicted the effectiveness of reading compre-
hension strategies.

4.3. Recommendations—Based on the
findings and conclusions generated from the
study, the researcher recommends the follow-
ing: The Department of Education may con-
sider the findings of this study because they
could provide them with perspective on how to
address teachers’ needs, especially in ensuring
the effectiveness of their reading comprehen-
sion strategies and interventions. School heads
may consider fostering leadership-empowering
behavior among their educators and administra-
tors. This may include providing professional
development programs emphasizing leadership
skills and strategies that empower teachers and
students. They may encourage their teacher
to participate in a collaborative and support-
ive school culture where teachers are empow-
ered to take leadership roles and support one
another. This can create a positive learning envi-
ronment that enhances reading comprehension
strategies. This study’s findings would bene-
fit school leaders or principals by giving them
an idea of how their leadership behavior might
affect their teachers’ competence and effective-
ness in reading comprehension strategies and
interventions. Teachers may encourage a re-
evaluation of the current steps taken in imple-
menting their reading comprehension strategies
and interventions and may Implement assess-
ment and feedback mechanisms to continuously
monitor and improve leadership-empowering
behavior within the school. Regular evaluations
can help identify areas for growth and devel-
opment. Likewise, may Invest in ongoing pro-
fessional development for educators to enhance
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their leadership and instructional skills. This
can help effectively implement strategies that
empower students in the learning process. Fu-
ture Researchers may use this study as a source

idea and an additional contribution to their ref-
erences for future research in the field of educa-
tion.
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