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Abstract. This study explores the relationship between English proficiency and academic
performance among Senior High School (SHS) students at Rizal Special Education Learning
Center (RSELC). Recognizing English as a crucial medium for communication and education,
the research aims to identify challenges that hinder students’ academic success due to their
English language skills. The study assesses proficiency across four macro skills—writing,
reading, listening, and speaking—while also examining students’ study habits and attendance
rates. Utilizing a descriptive-correlation survey approach, the findings indicate that students
exhibit good proficiency levels, particularly in listening (x̄ = 2.86), followed by reading and
writing, with speaking having the lowest mean score. Additionally, academic performance
is high, with attendance rate (x̄ = 3.91) being the most significant factor, closely followed by
study habits. The results reveal a significant positive relationship between English proficiency
and academic performance, suggesting that higher proficiency levels contribute to improved
academic outcomes. This research underscores the importance of enhancing English language
skills to foster better academic success among students.
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1. Introduction

The English language has emerged as a
global medium of communication, transcend-
ing geographical and cultural boundaries. As
the most widely spoken language in the world,
English serves as an official language in nu-
merous countries and is integral to education,
business, and technology (Hirsch, 2011; Crys-
tal, 2012). In the Philippines, English is not
only an official language but also the primary
medium of instruction in schools, making pro-
ficiency in the language crucial for academic
success (Suelto, 2012). However, despite

its significance, many students—particularly
those in specialized educational settings such
as the Rizal Special Education Learning Center
(RSELC)—struggle with English fluency.

Research consistently identifies language
skill development as a predictor of academic
success (Hirsch, 2011; Crystal, 2012). In coun-
tries such as Germany and Brazil, strong com-
munication skills, particularly in English, are
linked to better relationships and opportunities
in business and employment (Jenniferc, 2014;
Torres, 2011). Mastery of English is widely
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regarded as a key component for achieving
success and fostering understanding across cul-
tures, positioning language proficiency as a
foundational academic and professional asset.

In the Philippine context, research echoes
these global findings. Racca and Lasaten
(2016) investigated students at the Philippine
Science High School and found a significant
relationship between English proficiency and
academic performance in subjects such as Sci-
ence, Mathematics, and English, concluding
that enhanced English skills contribute to bet-
ter understanding across disciplines. Simi-
larly, Mendoza (2023) explored this relation-
ship among Philippine Science High School
students, emphasizing the necessity of English
proficiency for academic success in specialized
educational settings. These studies highlight
the critical role of English language skills in
the academic achievement of Filipino students.

Focusing on the Davao region, several stud-
ies have examined this correlation. Dionson
(2021) conducted research at UM Panabo Col-
lege, revealing a significant relationship be-
tween English language proficiency and aca-
demic performance among Grade 11 students,
and noting that students with higher profi-
ciency in grammar, vocabulary, and reading
comprehension tended to achieve better grades
in English, Science, and Mathematics. Lanu-
gan (2019) explored this relationship among
English 201 students at the same institution,
finding that grammar and vocabulary profi-
ciency positively impacted academic outcomes.
Genelza (2022) studied junior high school stu-
dents at the University of Mindanao Tagum
College, concluding that English proficiency
is crucial for academic achievement and rec-
ommending that educators consider students’
language skills when developing instructional
strategies.

The reviewed literature situates the four
macro skills and two performance indicators
of this study within established scholarship.
Listening, though often under-emphasized, is
essential to comprehension and is strengthened
by strategy instruction and self-assessment
(Sabuori, 2016; Goh, 2015). Reading profi-
ciency, influenced by first-language literacy
and extensive reading, is closely tied to over-
all academic performance (Bernhardt, 2015;
Bamford & Day, 2016; Gabejan et al., 2021).
Speaking is assessed through communicative
ability, fluency, and accuracy, and benefits from
interaction and exposure to spoken language
(Blount, 2016; Negara, 2021). Writing requires
mastery of multiple linguistic components and
is well served by performance-based assess-
ment (Aliyu, 2020; Setyowati & Sukmawan,
2019). Beyond language skills, study habits
and attendance are both established correlates
of achievement (Gbore, 2016; Hancock et al.,
2016).

This study aims to explore the relationship
between English proficiency and academic per-
formance among SHS students at RSELC, fo-
cusing on how language skills influence ed-
ucational outcomes while addressing the gap
in understanding this relationship in a special-
ized learning setting. Specifically, it sought to
answer the following research questions: (1)
What is the level of English proficiency of the
respondents in terms of reading, listening, writ-
ing, and speaking? (2) What is the level of
academic performance of the respondents in
terms of study habits and attendance rate? (3)
Is there a significant relationship between En-
glish proficiency and academic performance?
The corresponding null hypothesis, tested at
the 0.05 level of significance, states that there
is no significant relationship between English
proficiency and academic performance.
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2. Methodology

This study employed a quantitative ap-
proach, specifically a descriptive-correlation
survey method, to explore the relationship be-
tween English proficiency and academic per-
formance among senior high school students.
The descriptive-correlation method involves
collecting information without altering the sub-
jects or their environment, relying on survey
responses and existing records to describe vari-
ables and examine their association.

The participants were senior high school
students from the Rizal Special Education
Learning Center (RSELC) in Davao City. A
random sampling technique was used so that
each student had a known probability of be-
ing selected. Inclusion criteria specified that
participants be enrolled in the academic year
2024–2025 and be of an appropriate age to
respond to the survey questions. A total of
50 students were randomly selected to partic-
ipate, and the completed questionnaires were
collected for analysis.

Data were collected using a self-developed
survey questionnaire validated by an expert in
research methodology. The questionnaire con-
sisted of two sections: one covering the demo-
graphic profile of the respondents (age, gender,
and year level) and the other assessing English
proficiency across the four macro skills and
academic performance in terms of study habits
and attendance. Respondents indicated their
answers by checking the boxes corresponding

to their choices.
Responses were interpreted using a four-

point descriptive scale for both English profi-
ciency and class performance: 3.28–4.00 (Pro-
ficient), 2.52–3.27 (Good), 1.76–2.51 (Basic),
and 1.00–1.75 (Poor). For English proficiency,
these levels ranged from proficient use of the
language down to minimal knowledge and poor
utilization. For class performance, the same
ranges described study habits and attendance,
from excellent and consistently high down to
poor habits and frequent absences.

The data collection procedure began with
obtaining permission from the school principal
and research adviser. After securing consent,
the researcher explained the survey process to
the respondents and distributed the question-
naires, then collected them for analysis once
completed.

For data analysis, statistical techniques in-
cluding percentage, mean, and the Pearson
r correlation coefficient were employed, sup-
plemented by regression analysis. The mean
was used to interpret English proficiency lev-
els and academic performance, while the Pear-
son r and regression coefficients measured the
strength and significance of the relationship
between the variables. Ethical safeguards were
observed throughout, including securing insti-
tutional permission, explaining the study to re-
spondents, and obtaining their consent before
participation.

3. Results and Discussion

The findings are presented according to the
three research questions. Three tables summa-
rize the level of English proficiency, the level of

class performance, and the regression analysis
of their relationship. The discussion interprets
the results in relation to the reviewed literature.
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3.1. Level of English Proficiency

Table 1. Summary of the Level of English Proficiency

Indicators Mean Descriptive Level

Reading 2.73 Good

Listening 2.86 Good

Writing 2.60 Good

Speaking 2.30 Good

Overall 2.62 Good
Descriptive Level: 3.28–4.00 (Proficient); 2.52–3.27 (Good); 1.76–2.51 (Basic); 1.00–1.75 (Poor).

Table 1 shows the level of English profi-
ciency among students based on four indica-
tors: reading (2.73), listening (2.86), writing
(2.60), and speaking (2.30). Listening recorded
the highest mean, while speaking recorded the
lowest. The overall proficiency level was rated
as Good (2.62).

The relative strength of listening suggests
that students comprehend spoken English rea-
sonably well, consistent with the view that
listening is foundational to language acqui-
sition and benefits from exposure and strat-

egy use (Sabuori, 2016; Goh, 2015). Reading
and writing follow closely, reflecting the estab-
lished links between reading proficiency, first-
language literacy, and academic learning (Bern-
hardt, 2015; Aliyu, 2020). The lower speak-
ing score identifies oral communication as the
weakest macro skill for these students, indi-
cating that productive spoken language, which
depends on fluency, pronunciation, and interac-
tive practice (Blount, 2016; Negara, 2021), is
the area most in need of targeted support.

3.2. Level of Academic Performance

Table 2. Summary of the Level of Class Performance

Indicators Mean Descriptive Level

Study Habits 2.94 Good

Attendance Rate 3.91 Proficient

Overall 3.42 Proficient
Descriptive Level: 3.28–4.00 (Proficient); 2.52–3.27 (Good); 1.76–2.51 (Basic); 1.00–1.75 (Poor).

Table 2 shows the level of class perfor-
mance based on study habits (2.94) and atten-
dance rate (3.91). Attendance rate was rated
as Proficient, while study habits were rated
as Good. The overall class performance was
categorized as Proficient (3.42).

The high attendance rate indicates strong
participation and consistent presence in class,

a well-documented correlate of academic suc-
cess (Hancock et al., 2016). Study habits,
while rated Good, fall below attendance and
point to room for improvement in how students
organize and sustain their learning outside for-
mal instruction. Because effective study strate-
gies are strongly associated with achievement
(Gbore, 2016), strengthening study habits rep-
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resents a practical avenue for consolidating
the students’ already strong attendance into

broader academic gains.

3.3. Relationship Between English Proficiency and Academic Performance

Table 3. Regression Analysis of the Relationship Between English Proficiency
and Academic Performance Among SHS Students in RSELC

Dependent / Independent Coeff. SE t p R2

Study Habits (Constant) 0.70 0.44 1.59 0.12

Age 0.00 0.01 -0.40 0.69 0.00

Writing 0.07 0.14 0.48 0.64 0.19

Speaking 0.24 0.12 1.97 0.05 0.24

Listening 0.56 0.12 4.63 0.00 0.44

Attendance Rate (Constant) 0.90 0.59 1.52 0.14

Age 0.01 0.02 0.82 0.42 0.01

Writing 0.24 0.19 1.30 0.20 0.10

Speaking -0.20 0.16 -1.27 0.21 0.02

Listening 0.65 0.16 3.98 0.00 0.30

Reading (Constant) 0.81 0.58 1.40 0.17

Age 0.00 0.02 -0.02 0.99 0.00

Writing 0.28 0.18 1.51 0.14 0.24

Speaking 0.48 0.16 3.01 0.00 0.34

Listening 0.04 0.16 0.24 0.81 0.08

Table 3 presents a regression analysis of the
relationships between English proficiency in-
dicators and academic performance outcomes.
Listening proficiency shows a strong, statisti-
cally significant positive relationship with both
study habits (Coeff. = 0.56, p = 0.00), ex-
plaining 44% of the variance, and attendance
rate (Coeff. = 0.65, p = 0.00), explaining 30%
of the variance. Speaking proficiency signif-
icantly and positively influences study habits
(Coeff. = 0.24, p = 0.05) and reading (Co-
eff. = 0.48, p = 0.00), accounting for 24% and
34% of the variance, respectively. Writing pro-
ficiency and age did not significantly affect the
dependent variables.

These results confirm a significant positive

relationship between English proficiency and
academic performance, leading to rejection of
the null hypothesis. Listening emerges as the
most influential predictor, reinforcing its foun-
dational role in comprehension and, by exten-
sion, in sustaining consistent study behavior
and class attendance. The significant contribu-
tion of speaking to reading further illustrates
the interdependence of the macro skills, in
which oral competence supports the develop-
ment of other language abilities. Collectively,
the findings indicate that stronger English pro-
ficiency, especially in listening and speaking,
is associated with better academic performance
among these students.

3.4. Integrative Discussion
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Read together, the three tables describe stu-
dents who are generally competent in English
and academically diligent, yet uneven across
specific skills. English proficiency is Good
overall, anchored by listening and weakest in
speaking, while class performance is Proficient
overall, anchored by strong attendance with
study habits trailing. The regression analysis
links these descriptive patterns: the same listen-
ing skill that is strongest descriptively is also
the most powerful predictor of study habits
and attendance, tying receptive language com-
petence directly to academic engagement.

The pattern points to a clear leverage point.
Speaking is simultaneously the lowest-rated

proficiency skill and a significant predictor
of reading, while listening drives the perfor-
mance indicators. Targeted interventions that
strengthen listening and speaking are therefore
likely to yield the broadest academic benefit,
improving not only oral competence but also
reading, study behavior, and attendance. This
coherence across description and prediction
supports the study’s central claim that enhanc-
ing English language skills fosters better aca-
demic success, and it aligns with the broader
literature connecting language proficiency to
achievement in Philippine and international set-
tings (Racca & Lasaten, 2016; Genelza, 2022).

4. Conclusions

The study concludes that Senior High
School students at RSELC exhibit a good over-
all level of English proficiency across listening,
reading, writing, and speaking, with listening
strongest and speaking weakest. Their class
performance, measured through study habits
and attendance rate, is rated as Proficient over-
all, indicating strong academic dedication and
participation, particularly in attendance.

The findings demonstrate a significant pos-
itive relationship between English proficiency
and academic performance, with the null hy-
pothesis rejected. Listening proficiency was
the most influential predictor of both study

habits and attendance, while speaking con-
tributed significantly to reading. These results
answer the research questions by confirming
that students possess solid English language
skills and that these skills correlate meaning-
fully with their academic performance.

The study further concludes that speaking
represents the area of greatest need for devel-
opment. Enhancing English language skills,
especially the productive and receptive oral
skills that most strongly predict academic out-
comes, is therefore central to improving overall
academic success among these students.

4.1. Implications and Recommendations

For school administrators, the findings sup-
port data-driven decisions in curriculum de-
sign and resource allocation that prioritize En-
glish language development, especially speak-
ing and listening. Because listening proficiency
predicts both study habits and attendance, in-
vesting in language support may yield gains
that extend beyond test scores to broader aca-
demic engagement.

For teachers, the results suggest adapting
instructional strategies to strengthen oral com-
munication through interactive, practice-based
approaches such as role-play and structured
speaking tasks, while continuing to reinforce
the strong attendance and reasonable study
habits already present. Explicit instruction in
study strategies can help raise study habits to
the level of the students’ attendance.
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For students, the findings underscore the
value of taking initiative in seeking additional
practice for speaking and listening, as these
skills are most closely tied to academic out-
comes. For future researchers, the study rec-

ommends identifying the specific factors that
drive the proficiency-performance relationship
and evaluating instructional interventions de-
signed to improve speaking skills, providing
evidence to guide educators and policymakers.

4.2. Limitations and Future Directions

The study relied on self-reported data,
which may introduce response bias, and used
a sample of 50 students from a single special-
ized learning center, which limits the general-
izability of the findings. As a correlational and
regression-based design, it establishes associ-
ation rather than causation between English
proficiency and academic performance.

The study also did not account for exter-
nal factors that may influence academic perfor-
mance, such as socio-economic status, parental
involvement, or access to learning resources.

These unmeasured variables may shape both
language proficiency and academic outcomes.

Future research should involve larger and
more diverse samples, longitudinal designs to
track changes over time, and qualitative ap-
proaches to explore students’ experiences with
speaking skills. Investigating the impact of spe-
cific instructional strategies on language profi-
ciency and academic performance would fur-
ther clarify how best to translate improved En-
glish skills into stronger academic outcomes.
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