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Lived Experiences of School Heads in Financial Resource
Management

Darex A. Nucal

Abstract. This study explored the lived experiences of public school principals in financial
resource management in the Panabo City Division. It examined their experiences in managing
school funds, coping mechanisms in addressing financial challenges, and educational man-
agement insights drawn from their practices. A qualitative phenomenological research design
was used to capture the realities of principals in budgeting, allocation, utilization, monitoring,
documentation, and accountability. The informants were 10 public school principals, male and
female, actively handling elementary or secondary schools and had served as principals for
five or more years. Data were gathered through in-depth interviews (IDI) with five elementary
school principals - coded IDI-I1 to IDI-I5 - and a focus group discussion (FGD) with five
secondary school principals - coded FGD-P1 to FGD-P5. Thematic analysis was used to
identify patterns and emerging themes from the participants’ narratives. Findings revealed
that principals’ lived experiences were shaped by resource insufficiency and budgeting con-
straints, delays and procedural limitations in fund utilization, balancing diverse stakeholder
needs, transparency, accountability, careful decision-making, and leadership growth. Principals
reported challenges such as limited funds, delayed releases, urgent school needs, competing
requests, and strict documentation requirements. To cope, they practiced strategic prioriti-
zation, flexible financial planning, stakeholder collaboration, consultative decision-making,
and careful monitoring of resources. The study further emphasized the need to strengthen
transparent financial planning, participatory leadership, accountability through documentation
and monitoring, learner-centered financial decisions, and systematic resource management.
It is suggested that schools and education authorities provide financial management training,
strengthen stakeholder participation, enhance monitoring systems, and promote transparent,
accountable, and learner-centered use of school funds.
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1. Introduction

Financial resource management is a vital
responsibility of school heads, as it directly in-
fluences the quality of teaching and learning,
the continuity of school operations, and the de-
livery of learner support services. In public

schools, school heads are expected not only to
provide instructional leadership but also to man-
age financial and material resources with fair-
ness, transparency, accountability, and sound
judgment. Their role requires them to plan, al-
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locate, utilize, monitor, and safeguard available
resources to ensure that school programs, in-
structional needs, facility improvements, learner
support services, and stakeholder expectations
are properly addressed. Because financial deci-
sions affect the daily functioning of schools, the
way school heads manage resources becomes an
important concern in educational management.

Globally, financial resource management re-
mains a continuing challenge in many public
education systems. In several countries, school
leaders face problems related to unequal dis-
tribution of funds, limited financial autonomy,
inadequate resources, and lack of formal train-
ing in budgeting and financial planning. Some
schools in disadvantaged areas receive fewer
resources compared with schools in more de-
veloped communities, resulting in gaps in in-
frastructure, learning materials, technology, and
support services. In addition, many school lead-
ers are promoted because of their instructional
competence but may not have sufficient prepa-
ration in financial management, procurement,
accounting procedures, and resource mobiliza-
tion. This global gap shows that school heads
need stronger capacity-building and support sys-
tems to help them manage school resources ef-
fectively and equitably.

In the Philippines, public school heads
also encounter financial management challenges
within the Department of Education. These
challenges include limited and delayed funds,
strict procurement procedures, documentary re-
quirements, auditing regulations, and growing
demands for school operations. Financial re-
sources are not limited to Maintenance and
Other Operating Expenses (MOOE), but may
also include school-based funds, local govern-
ment support, Special Education Fund assis-
tance, donations, stakeholder support, special
program funds, and other external resources.
Despite these possible sources, many school
heads still struggle to match available resources
with actual school needs, especially when pri-

orities include classroom repairs, instructional
materials, learner activities, technology needs,
staff development, emergency concerns, and the
implementation of DepEd programs.

The national gap becomes more evident
when school heads are required to balance com-
pliance with responsiveness. They must follow
government accounting and auditing rules, pro-
curement processes, liquidation requirements,
and transparency mechanisms while also re-
sponding to urgent needs within the school. De-
lays in fund release, limited flexibility in fund
utilization, and complex financial procedures
may affect the timely implementation of school
improvement projects, repair works, instruc-
tional support programs, and learner-centered
activities. In resource-constrained schools, this
situation may push school heads to seek as-
sistance from local government units, parents,
alumni, private partners, and community stake-
holders to sustain school operations and address
gaps that regular funding cannot fully cover.

In the local context, public school heads
in the Division of Panabo City also experience
difficulties in financial resource management.
They are tasked to distribute limited financial
and material resources across competing school
priorities, such as infrastructure improvement,
procurement of instructional materials, support
for teacher development, learner welfare pro-
grams, and other operational needs. These con-
ditions require school heads to make difficult
decisions, prioritize urgent concerns, and ensure
that every available resource is used properly
and responsibly. The situation highlights the
need to understand how school heads manage
financial resources, what challenges they experi-
ence, how they cope with these challenges, and
what educational management insights may be
drawn from their experiences.

Thus, this study titled ”Lived Experiences
of School Heads in Financial Resource Manage-
ment” seeks to explore the actual experiences
of school heads in managing financial resources

2
ISSN 3028-1261

10.5281/zenodo.20452729/NIJSE.2026



NIJSE (2026) -

within public schools. Specifically, it aims to
understand the challenges they encounter, the
coping mechanisms they employ, and the educa-
tional management insights that may contribute
to improving financial resource management
practices. By examining their lived experiences,
this study may provide meaningful inputs for
school leaders, DepEd officials, policymakers,
and stakeholders in strengthening financial plan-
ning, resource allocation, accountability, trans-
parency, and capacity-building programs for
school heads.

Purpose of the Study This study aimed to
explore the challenges faced by public school
principals in financial resource management
within the Division of Panabo City, particularly
in Panabo Central District. It seeks to examine
how school heads navigate financial constraints,
bureaucratic processes, and limited resources
while striving to meet the needs of their respec-
tive schools. By investigating their experiences,
strategies, and coping mechanisms, this study
endeavors to uncover the systemic and opera-
tional barriers that affect efficient budget utiliza-
tion and resource distribution. Ultimately, the
study aims to provide insights that can inform
more responsive financial policies and support
structures to enhance school leadership and ed-
ucational service delivery.

Research Questions The primary research
questions of this study wee the following: What
are the lived experiences of the Public-School
Principal in Financial Resource Management?
What are the coping mechanisms of the Public-
School Principal in Financial Management?
What educational management insights can
be drawn from the experiences of the Public-
School Principal in Financial Resource Man-
agement? Objectives of the Study The study
explored the lived experiences of public-school
principals in financial resource management.
Specifically, it sought to: describe the lived ex-
periences of public-school principals in manag-
ing financial resources.

identify the coping mechanisms employed
by public school principals in addressing chal-
lenges related to financial management. deter-
mine the educational management insights that
can be drawn from the experiences of public-
school principals in financial resource manage-
ment. Furthermore, the study sought to under-
stand how public-school principals manage fi-
nancial resources, respond to financial manage-
ment challenges, and generate insights that may
contribute to improved educational supervision,
leadership, and school management practices.

Significance of the Study This study is sig-
nificant as it sheds light on the real-world chal-
lenges faced by public school principals in the
Division of Panabo City concerning budget allo-
cation and resource management. By examining
their experiences, this research aims to uncover
not only the difficulties they encounter but also
the strategies they employ to navigate financial
limitations in the pursuit of quality education.
The insights generated can serve as a valuable
reference for educational leaders, policymakers,
and stakeholders in designing targeted interven-
tions to support school heads in their managerial
functions.

Students The study may contribute to better
learning conditions by encouraging more effec-
tive use of school resources, which can support
improved classroom facilities, instructional ma-
terials, and school programs that directly benefit
their academic growth and overall school expe-
riences. School Administrators The study pro-
vides a clearer understanding of common issues
in financial management, which may help them
improve their budgeting practices and resource
allocation decisions.

Division and Regional Education Officials
The findings can guide the development of train-
ing programs, policy adjustments, and support
mechanisms that respond directly to the needs
of school leaders. Stakeholders Such as parents,
community members, and partner organizations,
the findings provide a clearer understanding
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of the financial realities faced by school lead-
ers and may encourage stronger collaboration,
support, and shared responsibility in helping
schools address resource needs and improve ed-
ucational outcomes.

Theoretical/Conceptual Framework of the
Study This study is anchored on budget The-
ory by Rubin 2007. Budget theory refers to the
framework and principles that guide the plan-
ning, allocation, management, and evaluation
of financial resources within organizations, in-
cluding public institutions like schools. It ex-
plores how budgets are created, who makes deci-
sions about spending, and how those decisions
align with institutional goals. Budget theory
also examines the political, economic, and so-
cial factors that influence budgeting processes,
and how different approaches such as incremen-
tal budgeting, performance-based budgeting, or
zero-based budgeting can be used to manage
resources effectively. In essence, budget theory
provides a structured way to understand the ra-
tionale behind budget decisions and the mecha-
nisms used to control and monitor public spend-
ing. In the context of educational institutions,
especially public schools, budget theory plays a
vital role in ensuring that limited resources are
allocated efficiently and equitably. By applying
budget theory, school administrators can make
informed decisions about where to direct funds,
prioritize programs that have the greatest im-
pact on student outcomes, and ensure account-
ability in the use of public resources. It helps
school leaders link their financial decisions to
their strategic plans and educational goals. This
connection is crucial, as proper budgeting di-
rectly affects classroom conditions, teacher sup-
port, infrastructure development, and overall
student performance. For school principals, un-
derstanding and applying budget theory is essen-
tial to effective school leadership. It empowers
them to go beyond mere compliance with fi-
nancial rules and become strategic managers of
their school’s resources. With a sound grasp of

budgeting principles, principals can advocate
for their schools’ needs, engage stakeholders
in financial planning, and justify expenditures
based on evidence and impact. Budget theory
also enhances transparency and trust within the
school community, as it encourages data-driven
decision-making and accountability in resource
utilization. On a broader scale, budget theory is
significant because it informs educational pol-
icy and public financial management. It guides
decision-makers at the division, regional, and
national levels in crafting budget policies that
are responsive to the actual needs of schools.
When budget theories are properly applied, they
can help reduce inefficiencies, minimize cor-
ruption, and promote equity in the distribution
of educational resources. In developing coun-
tries like the Philippines, where many public
schools operate with limited funds, applying
budget theory can lead to more effective gov-
ernance and improved educational outcomes.
Another theory is the theory of financial con-
trol was advanced by (Ostman, 2009). The the-
ory considers the personal functions of humans,
both present and future, as its fundamental ref-
erence point. This theory holds that existing
and possible functions of financial tools for or-
ganizations are most essential. It further states
that, payments, financial instruments, account-
ing, control models, economic calculations, and
related considerations, both within and outside
of the organization, ought to be discussed in
regard to inner characteristics but also possible
effects. It is noted that establishing the rela-
tionships between various activities and finan-
cial processes, from a financial control point
of view, is a general and basic issue (Ostman,
2020). The financial control theory is very per-
tinent to the present study in that it enables the
understanding of financial controls that are an
aspect of financial management in public sec-
ondary schools in Bahirdar city administration
(Munge, Kimani & Ngugi, 2020).
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2. Methodology

This chapter presents the methodology em-
ployed in the study titled ”Lived Experiences
of School Heads in Financial Resource Man-
agement.” It discusses the research design and
approach that guided how the study was con-
ducted, emphasizing the qualitative nature of
the inquiry to capture the lived experiences of
school principals in managing limited educa-
tional resources. The chapter identifies the
research Informants, who are public school
heads responsible for financial management,
and describes the research environment, which
includes the schools where budgeting and re-
source allocation processes take place.

Furthermore, the role of the researcher is ex-
plained in detail, outlining the multiple respon-
sibilities undertaken, such as interviewer, mod-
erator, transcriber, and data analyst, to ensure
accuracy, credibility, and depth in understand-
ing the phenomenon. The data gathering pro-
cedures are also elaborated, covering the data
sources, instruments used (interview guide and
focus group discussion protocol), and the step
by-step process of collecting and organizing
qualitative data.

Finally, this chapter discusses the data anal-
ysis techniques applied to interpret Informants’
narratives, as well as the measures taken to en-
sure trustworthiness including credibility, de-
pendability, confirmability, and transferability.
Ethical considerations are also highlighted, en-
suring that participants’ rights, confidentiality,
and informed consent were upheld throughout
the study to maintain integrity and establish a
respectful researcher-participant relationship.

Research Design This study employed a de-
scriptive qualitative phenomenological research
design. A descriptive qualitative design was ap-
propriate because the study aimed to present a
clear and detailed description of the experiences,
challenges, coping mechanisms, and insights
of school heads in financial resource manage-

ment. It allowed the researcher to describe the
participants’ actual experiences based on their
narratives, without manipulating any variables
or imposing predetermined assumptions.

The phenomenological approach was also
suited for this study because it focused on under-
standing the lived experiences of school heads
as they managed school funds and resources.
Through this approach, the researcher was able
to explore how school heads experienced, in-
terpreted, and gave meaning to their roles and
responsibilities in budgeting, allocation, utiliza-
tion, monitoring, documentation, liquidation,
and accountability.

In this study, the descriptive phenomeno-
logical design provided a way to capture the
realities encountered by school heads in manag-
ing financial resources. These included dealing
with limited funds, delayed fund releases, com-
peting school needs, procurement requirements,
documentation processes, liquidation concerns,
and stakeholder expectations. By using this de-
sign, the researcher was able to gather rich and
meaningful descriptions that reflected the par-
ticipants’ experiences, coping strategies, and
educational management insights in the context
of school financial resource management.

Sources of Data The sources of data in
this study were the responses and narratives of
public-school heads in the Panabo City Divi-
sion. The data were gathered through in-depth
interviews and focus group discussion. The In-
formants shared their actual experiences, chal-
lenges, strategies, and insights in managing fi-
nancial resources in their respective schools.
The study also used relevant documents and
field notes as supporting sources of information.
These helped the researcher understand the con-
text of the Informants’ responses and provided
additional support in analyzing their lived expe-
riences in financial resource management.

Research Informants This study was con-
ducted in the Panabo City Division. The In-
formants were public school principals, either
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male or female, from different districts of the
division, namely Panabo Central, Panabo South
I, Panabo South II, and Panabo North. The In-
formants were school heads actively handling
either elementary or secondary schools. They
must have served as principals for five or more
years. For the in-depth interviews, five elemen-
tary school principals were selected, as sug-
gested by Polkinghorne (2020). For the focus
group discussion, five secondary school princi-
pals were included in one group discussion as
suggested by Krueger and Casey (2020), The
Informants came from different districts to en-
sure that varied experiences and school contexts
were represented.

Sampling Data The study used purposive
sampling in selecting the Informants. This sam-
pling technique was appropriate because the
study required Informants who had direct ex-
perience in financial resource management as
school heads. The Informants were chosen
based on established criteria. The criteria for
selection were the following: the participant
must be an officially designated public school
principal, must be actively handling an elemen-
tary or secondary school, must have at least five
years of experience as principal, and must be
willing to participate in the study. These crite-
ria ensured that the Informants had sufficient
experience and knowledge in managing school
financial resources.

Research Instrument The primary research
instrument used in this study was a semi-
structured interview guide. The interview guide
contained open-ended questions designed to
gather in-depth responses from the Informants
regarding their lived experiences in financial re-
source management. The questions focused on
the Informants’ experiences in budgeting, allo-
cating, utilizing, monitoring, documenting, and
accounting for school resources.

The guide also included questions about the
challenges they encountered, the coping mech-
anisms they used, and the educational manage-

ment insights they gained from their experi-
ences. The semi-structured format allowed the
researcher to ask follow-up and probing ques-
tions to obtain richer and clearer responses. The
interview guide was validated by experts to en-
sure that the questions were aligned with the
research questions and appropriate for the pur-
pose of the study.

Data Gathering Procedure Before data col-
lection, the researcher first sought permission
from the Dean of Rizal Memorial College to
conduct the study. After this, the researcher
requested approval from the Schools Division
Superintendent of Panabo City Division. A for-
mal letter was submitted together with the re-
quired documents, including the research chap-
ters, interview guide, and selection criteria for
Informants.

After securing permission, the researcher
communicated with the concerned school heads
and explained the purpose and procedures of
the study. The Informants were given informed
consent forms that stated the purpose of the
study, their role as Informants, their right to
withdraw, and the confidentiality of their re-
sponses. Once consent was obtained, the re-
searcher scheduled the in-depth interviews and
focus group discussion at a time convenient for
the Informants. During the interviews and dis-
cussion, the researcher used the validated in-
terview guide. With the permission of the In-
formants, conversations were recorded using
an audio recorder to ensure accuracy in tran-
scription. Notes were also taken during the data
gathering process.

After the interviews and focus group discus-
sion, the recorded responses were transcribed
verbatim. Since some Informants used local or
vernacular expressions, the researcher translated
their responses into English while preserving
the original meaning of their statements. The
transcribed data were then prepared for cod-
ing and thematic analysis. Data Analysis The
data gathered from the in-depth interviews and
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focus group discussion were analyzed using Co-
laizzi’s phenomenological data analysis method.
This method was appropriate because it allowed
the researcher to identify significant statements,
formulate meanings, and develop themes from
the Informants’ lived experiences.

The first step involved reading and rereading
the transcribed interviews to become familiar
with the data. The researcher listened again
to the audio recordings and reviewed the tran-
scripts to gain a full understanding of the Infor-
mants’ responses. This helped the researcher
identify important ideas and recurring patterns.
The second step involved extracting significant
statements from the transcripts. These were
statements directly related to the Informants’
experiences in financial resource management.
The third step involved formulating meanings
from the significant statements. The researcher
interpreted the statements carefully to under-
stand their deeper meaning.

The fourth step involved organizing the for-
mulated meanings into themes. Similar ideas
were grouped together to form major themes
and core ideas. The fifth step involved develop-
ing an exhaustive description of the Informants’
experiences based on the themes. The sixth
step involved identifying the fundamental struc-
ture of the phenomenon. Figure 1. Colaizzi’s
Analysis Framework as cited by (Finlayson et al.
2018) Finally, the researcher validated the find-
ings through expert review and member check-
ing to ensure that the interpretations accurately
reflected the Informants’ experiences. Through
this process, the researcher was able to iden-
tify the major themes related to the lived expe-
riences, coping mechanisms, and educational
management insights of school heads in finan-
cial resource management.

Ethical Considerations Ethical considera-
tions were central to this study to ensure that the
dignity, rights, privacy, and welfare of all Infor-
mants were protected throughout the research
process. The study involved public school heads

in the Panabo City Division who shared their
lived experiences in financial resource manage-
ment, particularly in budgeting, allocation, uti-
lization, monitoring, documentation, liquida-
tion, accountability, and resource limitations.

Since the topic involved sensitive matters
such as school funds, financial constraints, com-
pliance requirements, and stakeholder expecta-
tions, ethical sensitivity, respect, and confiden-
tiality were observed at every stage of the study.
Ethical standards guided participant selection,
data gathering, data analysis, and presentation
of findings to uphold integrity, transparency, and
participant trust (Kaiser, 2022; Nowell & Al-
brecht, 2023).

Coordination with appropriate school and
division authorities was also secured before the
conduct of the study to ensure that all proce-
dures were properly approved and aligned with
institutional expectations. The same ethical
structure was patterned from the required format
on ethical considerations, which emphasized
participant dignity, confidentiality, informed
consent, safety, community involvement, and
academic integrity.

Qualification of the Researcher The re-
searcher ensured that he or she possessed the
necessary qualifications to conduct the study.
The researcher had completed the required aca-
demic coursework and had passed the com-
prehensive examination prior to thesis writing,
which served as the final requirement toward the
completion of the master’s degree. These aca-
demic preparations provided the researcher with
the foundational knowledge, research skills, and
scholarly discipline needed to carry out the
study effectively.

Furthermore, the researcher was deemed ca-
pable of conducting the study physically, men-
tally, emotionally, and financially. These quali-
fications enabled the researcher to manage the
demands of the research process, including data
gathering, analysis, interpretation, and docu-
mentation. The researcher also demonstrated

7
ISSN 3028-1261

10.5281/zenodo.20452729/NIJSE.2026



NIJSE (2026) -

commitment, responsibility, and readiness to
complete the study in accordance with academic
and ethical standards.

In addition, the advisee-adviser tandem
played an important role in ensuring the suc-
cessful completion of the study. Through the
guidance, supervision, and support of the ad-
viser, the researcher was able to refine the re-
search process, address challenges, and main-
tain the quality and direction of the study until
its completion. Social Value The social value
of this research lies in its potential to improve
financial resource management practices among
public school heads. By documenting the expe-
riences, challenges, coping mechanisms, and ed-
ucational management insights of school heads,
the study may provide useful inputs for strength-
ening financial planning, transparent resource
allocation, accountability, stakeholder participa-
tion, and capacity-building programs.

The findings may benefit school leaders,
DepEd officials, policymakers, teachers, learn-
ers, parents, and other stakeholders by offer-
ing a deeper understanding of how financial
resources are managed in public schools. Re-
search with social value should contribute mean-
ingful knowledge that can improve practice, pol-
icy, or community welfare (Aslam, 2021; Fer-
nandez, 2022). In the context of Panabo City
Division, this study may help identify practical
ways to support school heads in handling lim-
ited resources, delayed fund releases, competing
school needs, and documentation requirements.

Informed Consent Prior to data collection,
informed consent was secured from all Infor-
mants. The consent form clearly explained the
purpose of the study, the procedures involved,
the expected time commitment, confidentiality
measures, possible risks and benefits, and the
voluntary nature of participation. The Infor-
mants were informed that they had the right to
decline participation or withdraw from the study
at any time without penalty.

They were also given the opportunity to ask

questions before signing the consent form. This
ensured that their participation was based on full
understanding, voluntariness, and personal will-
ingness. Informed consent is an essential ethical
requirement in qualitative research because it
protects Informants’ autonomy and ensures that
participation is voluntary and properly under-
stood (Gentles et al., 2021; Tracy, 2022).

Vulnerability of Research Informants The
researcher recognized that the Informants may
be considered vulnerable because they were
discussing matters related to financial manage-
ment, accountability, school resource limita-
tions, and administrative responsibilities. Some
Informants might feel uncomfortable sharing
experiences involving budget constraints, de-
layed funds, documentation requirements, or
stakeholder expectations.

To address this, interviews and focus group
discussions were conducted in a respectful, sup-
portive, and non-threatening environment. In-
formants were reminded that they could refuse
to answer any question, request clarification,
pause the interview, or withdraw from the study
whenever they felt uncomfortable. Ethical sen-
sitivity is necessary when Informants discuss
professional or sensitive experiences because it
protects emotional safety and preserves dignity
during data collection (Alharbi & Smith, 2023;
Mohajan, 2022).

Risks, Benefits, and Safety The study posed
minimal risk to the Informants. The possible
risks were limited to the time required for par-
ticipation and possible discomfort in discussing
sensitive financial concerns. To minimize these
risks, the researcher ensured that the interviews
and discussions were conducted respectfully
and privately. No participant was pressured to
answer questions that caused discomfort.

The benefits of the study included giving In-
formants the opportunity to reflect on their finan-
cial management practices and share insights
that may help improve school-based financial
systems. The findings may also support future
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training, policy enhancement, and resource man-
agement initiatives for public school heads. Eth-
ical research requires that risks be minimized
and that potential benefits to Informants, insti-
tutions, and communities be clearly considered
(Kaur & Singh, 2023; Resnik, 2022).

Privacy and Confidentiality Privacy and con-
fidentiality were strictly observed throughout
the study. Informants were assigned codes
or pseudonyms to protect their identities, and
no real names or identifying details were dis-
closed in the final report. Any information that
could reveal the identity of the Informants or
their schools was removed or generalized. Au-
dio recordings, transcripts, consent forms, field
notes, and other research materials were stored
securely in password-protected files accessible
only to the researcher. The study also adhered
to the principles of the Data Privacy Act of
2012 to protect personal and professional in-
formation from unauthorized access, use, or
disclosure. Maintaining privacy and confiden-
tiality is essential in qualitative inquiry because
it builds trust and allows Informants to share
honest and authentic narratives (Morse, 2023;
Njeri & Wambua, 2023).

Community Involvement The researcher co-
ordinated with the concerned school and divi-
sion authorities to promote transparency, co-
operation, and proper implementation of the
study. Communication with Informants and
school officials was maintained to ensure that
the research process was clearly understood and
respectfully conducted. The involvement of
school heads from different districts of Panabo
City Division helped ensure that the study re-
flected varied school contexts and experiences.

This engagement also promoted shared own-
ership of the knowledge generated from the
study, particularly in improving financial re-
source management, accountability, and stake-
holder collaboration in public schools. Commu-
nity involvement in research strengthens trans-
parency, relevance, and collective responsibil-

ity in the use of findings (Cruz, 2021; Kaur
& Singh, 2023). Plagiarism and Fabrication
The researcher strictly observed academic hon-
esty and integrity in conducting the study. All
sources used in the research were properly ac-
knowledged and cited. The researcher ensured
that no data were fabricated, altered, or misrep-
resented. The Informants’ responses were tran-
scribed and interpreted as accurately as possible
while maintaining the meaning and context of
their narratives. Any translated responses were
carefully checked to preserve the original intent
of the Informants. This ethical practice ensured
that the study remained credible, authentic, and
faithful to the lived experiences of school heads
in financial resource management. Academic
integrity requires that researchers avoid plagia-
rism, fabrication, falsification, and misrepresen-
tation of data to protect the credibility of the
research process (Cope, 2022; Pecorari, 2021).

Trustworthiness of the Study Ensuring the
trustworthiness of this qualitative study was vi-
tal in establishing the credibility, dependability,
transferability, and confirmability of its findings.
Since the study explored the lived experiences
of school heads in financial resource manage-
ment, methodological rigor was necessary to
ensure that the results accurately reflected the
Informants’ realities, challenges, coping mech-
anisms, and educational management insights.
Guided by Lincoln and Guba’s trustworthiness
criteria, the researcher employed strategies such
as triangulation, member checking, persistent
observation, audit trail, and reflexive documen-
tation. These processes helped strengthen the
authenticity of the findings and reduce possi-
ble researcher bias (Nowell & Albrecht, 2023;
Roberts et al., 2022).

Credibility Credibility was achieved
through in-depth interviews, focus group dis-
cussion, triangulation, persistent observation,
and member checking. The researcher estab-
lished rapport with the school head-Informants
to encourage honest and meaningful sharing
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of their experiences in managing school fi-
nancial resources. The Informants’ narratives
were compared with field notes and emerging
themes to ensure consistency and accuracy of
interpretation. Member checking was also con-
ducted by sharing the transcribed responses and
preliminary findings with the Informants for
verification. This process helped ensure that the
findings truly represented their experiences in
budgeting, allocation, utilization, monitoring,
documentation, and accountability. Member
checking and triangulation strengthen credi-
bility by allowing Informants to confirm the
accuracy of interpretations and by validating
findings through multiple sources of evidence
(Sundler et al., 2021; Finlay, 2021).

Dependability Dependability focused on the
consistency and stability of the research process.
To ensure dependability, the researcher care-
fully documented the procedures followed in
participant selection, data gathering, transcrip-
tion, coding, theme development, and data anal-
ysis. A clear record of the research process
was maintained so that the study could be re-
viewed and examined by other researchers or
academic evaluators. The researcher also used
an audit trail to document methodological de-
cisions, interview procedures, and analytical
steps. Peer review and consultation with the
research adviser helped ensure that the research
process was systematic, transparent, and aligned
with qualitative research standards. Maintaining
an audit trail and documenting research deci-
sions are important practices in strengthening
dependability in qualitative inquiry (Roberts et
al., 2022; Castleberry & Nolen, 2022).

Transferability Transferability was achieved
by providing rich and detailed descriptions
of the research setting, Informants, selection
criteria, and research procedures. The study
described the context of school heads in the
Panabo City Division, including their role in
managing financial resources, addressing bud-
get limitations, complying with documentation

requirements, and responding to stakeholder ex-
pectations. Although the findings were not in-
tended for broad statistical generalization, the
detailed presentation allows readers, school
leaders, and future researchers to determine
whether the findings may apply to similar public
school contexts. Thick description helps read-
ers understand the research context and assess
the relevance of findings to other settings (Al-
harbi & Smith, 2023). In this study, the contex-
tualized description of school heads’ financial
management experiences enhanced the practical
value of the findings for educational manage-
ment and school leadership.

Confirmability Confirmability was estab-
lished by ensuring that the findings were
grounded in the actual responses of the Infor-
mants rather than the personal assumptions of
the researcher. The researcher-maintained re-
flexivity throughout the research process by be-
ing aware of possible biases and by carefully dis-
tinguishing personal interpretations from partic-
ipant narratives. An audit trail was kept, includ-
ing raw data, transcripts, coding notes, theme
clusters, field notes, and analysis outputs. Trian-
gulation of interview responses, focus group dis-
cussion data, and field notes also helped verify
the findings from different sources. Reflexive
journaling and audit trails support confirmabil-
ity by showing that interpretations are based
on evidence and not on researcher preference
(Byrne, 2022; Nicolas, 2024). Through these
measures, the study ensured that the conclu-
sions faithfully reflected the lived experiences
of school heads in financial resource manage-
ment.

Through these trustworthiness measures, the
study maintained the credibility, accuracy, and
integrity of its findings. The use of member
checking, triangulation, thick description, au-
dit trail, and reflexivity strengthened the overall
quality of the qualitative inquiry and ensured
that the Informants’ voices were represented
with fairness, clarity, and authenticity.
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3. Results and Discussion

This section presents the qualitative findings drawn from the in-depth interviews and focus
group discussion with public-school principals. The discussion is organized around the three
research questions: lived experiences in financial resource management, coping mechanisms
used in addressing financial challenges, and educational management insights derived from these
experiences.

The first set of findings shows that financial resource management is experienced by prin-
cipals as a demanding leadership responsibility. Their narratives consistently point to limited
funds, delayed releases, strict documentation requirements, and competing school needs. These
conditions require school heads to prioritize instructional and learner-centered concerns while
still complying with procurement, liquidation, and accountability procedures.
Table 1
Lived Experiences of Public-School Principals in Financial Resource Management

Emergent Themes Core Ideas Significant Narratives

Resource insufficiency and budget-
ing constraints

Limited funds; many competing school
needs; difficulty prioritizing programs; in-
adequate budget for instructional materials,
facilities, and supplies.

“One of the biggest challenges is making limited funds fit the many
needs of the school.” (IDI-1) “Budgeting is really difficult at times
because not all needs can be addressed immediately due to limited
resources.” (IDI-2)

Delays and procedural limitations
in fund utilization

Delayed fund release; strict policy and docu-
mentation compliance; procurement and ap-
proval processes slow implementation; ur-
gent needs are not immediately addressed.

“Even if the need is urgent, we cannot purchase immediately because
proper documents and approval are required.” (IDI-4) “When funds are
delayed, the school’s plans are affected, especially repairs, supplies, and
learning materials.” (FGD-1)

Balancing diverse stakeholder
needs

Teachers, learners, and facilities require sup-
port; stakeholder expectations vary; requests
cannot always be granted immediately; deci-
sions must be fair and need-based.

“One challenge I encounter is balancing the needs of teachers, learn-
ers, and school facilities.” (IDI-3) “There are many expectations from
teachers, parents, and learners.” (IDI-5)

Transparency, accountability, and
careful decision-making

Fairness in fund allocation; transparency in
decisions; accountability in every transac-
tion; careful leadership in using public funds.

“This experience taught me that I need to be transparent in my deci-
sions so that everyone understands the situation.” (IDI-3) “Financial
management in a public school requires great patience and carefulness.”
(FGD-3)

Leadership growth through finan-
cial management experiences

Financial management strengthens leader-
ship skills; principals become more strategic
and resourceful; planning, problem-solving,
and collaboration become necessary.

“Because of this, I became more strategic in planning and identifying
what is truly important.” (IDI-2) “This experience strengthened my
leadership because I learned to decide based on need, not pressure.”
(FGD-2)

As shown in Table 1, the lived experiences of school principals were clustered into five
major themes. Resource insufficiency and budgeting constraints emerged as a central concern
because principals often needed to make limited funds respond to many urgent needs. Delays
and procedural limitations also affected implementation because even urgent concerns could not
be acted upon without proper documentation and approval. Despite these constraints, principals
emphasized transparency, accountability, careful judgment, and leadership growth as essential
responses to financial management pressures. These findings indicate that financial management
is not merely a clerical task but a core part of school leadership.

The second set of findings focuses on how principals cope with limited funds and procedural
constraints. Rather than treating financial scarcity as a purely administrative problem, principals
relied on prioritization, flexibility, consultation, stakeholder support, and continuous monitoring.
These coping mechanisms allowed them to sustain school operations while minimizing conflict
and promoting trust among teachers, parents, and other stakeholders.
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Table 2
Coping Mechanisms of Public-School Principals in Financial Resource Management

Emergent Themes Core Ideas Significant Narratives

Strategic prioritization of urgent
needs

Prioritizing urgent needs; focusing on es-
sential programs and services; giving impor-
tance to learner-centered expenses; using lim-
ited funds wisely.

“When funds are limited or delayed, I prioritize the most urgent needs
of the school.” (IDI-1) “I prioritize needs that directly affect the learning
of the children.” (IDI-4)

Adjustment and flexibility in finan-
cial planning

Revising school plans based on available re-
sources; finding low-cost solutions; using
temporary available materials; adapting to
delayed fund releases.

“I adjust the plan so that available resources can be used in the best
possible way.” (IDI-2) “When funds are insufficient, I choose practical
and low-cost solutions to the problem.” (FGD-3)

Stakeholder collaboration and com-
munity support

Seeking help from PTA, LGU, and partners;
strengthening bayanihan; involving parents
and stakeholders; building partnerships to
support school needs.

“When the budget is insufficient, I seek support from stakeholders such
as the PTA, LGU, and community partners.” (IDI-3) “When there
is a lack of funds, I strengthen bayanihan and partnership within the
community.” (FGD-5)

Consultative and participatory
decision-making

Consulting teachers before decisions; listen-
ing to parents and stakeholders; encouraging
teachers to join planning; making financial
decisions inclusive.

“I consult the teachers to know what is truly most important to spend on.”
(FGD-2) “I encourage teachers to be part of planning and prioritizing
school expenses.” (FGD-1)

Transparency and careful monitor-
ing of resources

Explaining school financial needs; giving
stakeholder updates; monitoring expenses
closely; maintaining trust through openness
and accountability.

“I carefully monitor expenses to ensure that every peso is used properly.”
(FGD-4) “I give stakeholders updates about the use of resources to
maintain trust.” (FGD-4)

Table 2 shows that strategic prioritization was the most direct coping mechanism. Principals
first addressed needs that affected learners, instruction, and basic school operations. When funds
were delayed or insufficient, they adjusted plans, used temporary resources, and sought support
from the PTA, LGU, and community partners. Consultation also played a major role because
involving teachers and stakeholders helped ensure that decisions were viewed as fair, transparent,
and responsive to actual school needs.

The third set of findings presents the educational management insights drawn from the
experiences of the principals. The informants emphasized that sound financial management
requires transparency, participatory leadership, documentation, learner-centered decision-making,
and systematic capacity-building. These insights suggest that financial management should be
treated not only as compliance with rules but also as a service-oriented leadership practice.
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Table 3
Educational Management Insights Drawn from the Experiences of Public-School Principals in
Financial Resource Management

Emergent Themes Core Ideas Significant Narratives

Strengthening transparent financial
planning

Transparent planning; clear communication
of financial plans; stakeholder understanding
of fund use; trust-building through openness.

“Transparent planning should be strengthened so everyone understands
where the school funds are going.” (IDI-1) “Open communication about
financial concerns should be strengthened to avoid misunderstanding.”
(FGD-4)

Promoting participatory and consul-
tative leadership

Consulting teachers and stakeholders; avoid-
ing isolated decisions; shared planning;
stakeholder involvement to improve accep-
tance of plans.

“Do not decide alone; consult teachers and stakeholders so the plan be-
comes stronger.” (IDI-3) “Stakeholder involvement in financial planning
should continue to strengthen trust in school leadership.” (FGD-2)

Ensuring accountability through
documentation and monitoring

Strong documentation; regular expense mon-
itoring; accountability to prevent misuse;
complete records for responsible financial
management.

“Monitoring of expenses should be strengthened to ensure that every
spending is proper and responsible.” (IDI-3) “Proper documentation
should be strengthened to avoid confusion and show accountability.”
(IDI-4)

Prioritizing learner-centered finan-
cial decisions

Funds should support learner needs; instruc-
tional quality should be prioritized; spending
should be based on real school needs; re-
sources must directly benefit teaching and
learning.

“Fund prioritization should really be based on the learning needs of the
children.” (FGD-3) “Prioritize things that directly help learners and the
quality of teaching.” (IDI-5)

Building capacity and systematic
resource management

Principals need training in budgeting and
procurement; financial planning should be
organized; planning calendars help prepara-
tion; financial management should be service-
oriented.

“Training for principals on budgeting, liquidation, and procurement
processes should be strengthened.” (FGD-1) “Planning and use of
resources should be more systematic so school operations become more
effective.” (FGD-5)

Table 3 highlights that principals viewed transparency and consultation as necessary for
sustaining trust. Proper documentation and monitoring were also emphasized as safeguards
for accountability. Most importantly, the informants stressed that financial decisions should
prioritize learners and instructional quality. The findings suggest that school heads need continuing
training in budgeting, procurement, liquidation, and monitoring so that financial decisions remain
organized, ethical, and aligned with school improvement goals.

Overall, the results show that public-school principals manage financial resources under
conditions of scarcity, procedural complexity, and stakeholder pressure. Their effectiveness
depends on the ability to prioritize urgent learner-centered needs, communicate limitations
openly, document transactions carefully, and mobilize support from the school community. These
practices strengthen trust, improve decision-making, and support more accountable financial
governance in public schools.

4. Summary, Conclusions, and Recommendations

Summary of Findings, Implications, and
Recommendations This chapter presents the
summary of the study’s major findings, the
implications derived from the results, and the
recommendations based on the analysis of the
lived experiences of public-school principals
in financial resource management. It high-
lights how principals experienced financial re-
source management in relation to budget limi-
tations, delayed fund releases, stakeholder ex-

pectations, accountability requirements, and
leadership growth. The chapter also discusses
the implications for educational management
in strengthening transparent financial planning,
participatory decision-making, responsible fund
utilization, and capacity-building for school
leaders. Finally, it provides recommendations to
improve financial management practices, stake-
holder collaboration, and systematic resource
planning in public schools.
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Summary of Findings This study explored
the lived experiences, coping mechanisms, and
educational management insights of public-
school principals in financial resource manage-
ment. The findings were drawn from the narra-
tives of the Informants and organized according
to the three research questions of the study. The
results revealed that financial resource manage-
ment is not only a technical or administrative
function but also a leadership responsibility that
requires fairness, transparency, accountability,
resourcefulness, and sound judgment. The data
showed three major areas of findings: lived ex-
periences, coping mechanisms, and educational
management insights.

The study found that the lived experiences
of public-school principals in financial resource
management are characterized by resource in-
sufficiency and budgeting constraints, delays
and procedural limitations in fund utilization,
balancing diverse stakeholder needs, trans-
parency, accountability, and careful decision-
making, and leadership growth through finan-
cial management experiences. Principals expe-
rienced difficulty in making limited funds re-
spond to many school needs such as instruc-
tional materials, classroom repairs, school sup-
plies, school activities, and maintenance needs.
They also encountered delays in fund releases
and strict documentation requirements, which
sometimes affected the timely implementation
of school programs. Despite these challenges,
principals learned to make fair, need-based,
and transparent decisions while protecting the
proper use of public funds.

The study revealed that public school princi-
pals cope with financial management challenges
through strategic prioritization, adjustment and
flexibility in planning, stakeholder collaboration
and community support, consultative and par-
ticipatory decision-making, and transparency
and careful monitoring of resources. When
funds were limited or delayed, principals pri-
oritized urgent and learner-centered needs, ad-

justed plans based on available resources, used
temporary materials, and selected practical and
low-cost solutions. They also sought support
from teachers, parents, PTA, LGU, and com-
munity partners. These coping mechanisms
showed that principals relied not only on tech-
nical budgeting skills but also on collaboration,
resourcefulness, and shared responsibility.

The study further found that educational
management insights emphasized the need to
strengthen transparent financial planning, pro-
mote participatory and consultative leadership,
ensure accountability through documentation
and monitoring, prioritize learner-centered fi-
nancial decisions, and build capacity and sys-
tematic resource management. The Informants
emphasized that financial plans must be clearly
communicated, stakeholders must be involved,
expenses must be properly documented and
monitored, and funds must directly support the
needs of learners and the quality of teaching.
They also highlighted the need for training in
budgeting, procurement, liquidation, and finan-
cial planning so that school leaders can manage
resources more systematically and effectively.

Implications This study provides important
implications for school principals, teachers,
stakeholders, education leaders, and policymak-
ers in strengthening financial resource manage-
ment in public schools. The findings empha-
sized that financial management is not only a
matter of compliance but also a form of educa-
tional leadership that affects school operations,
teaching and learning, stakeholder trust, and
learner support.

The findings imply that public school princi-
pals need stronger support in managing limited
financial resources. Since principals face insuf-
ficient funds and many competing school needs,
financial planning must be guided by clear pri-
orities, learner-centered decision-making, and
realistic assessment of school needs. This im-
plies that school heads must be equipped with
skills in budgeting, prioritization, and resource
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allocation to ensure that limited funds are used
for the most urgent and meaningful purposes.

The challenges related to delayed fund re-
leases and procedural limitations imply the need
for clearer and more efficient financial systems.
While documentation, procurement, approval,
and liquidation processes are necessary for ac-
countability, these procedures may also delay
urgent school needs. This implies that educa-
tion offices and school leaders must strengthen
systems that balance compliance with timely
response, especially for repairs, learning materi-
als, and essential school operations.

The findings imply that stakeholder partici-
pation is necessary in improving school finan-
cial management. Since principals must re-
spond to the expectations of teachers, learn-
ers, parents, and the community, consultation
and shared planning can help reduce misunder-
standing and strengthen trust. This suggests
that schools may maintain open communication
with stakeholders and involve them in identi-
fying priorities, supporting school needs, and
monitoring resource utilization.

The coping mechanisms of principals im-
ply the importance of resourcefulness, collab-
oration, and transparency in sustaining school
operations. Principals cope with financial con-
straints by adjusting plans, seeking commu-
nity support, and monitoring expenses carefully.
This indicates that school leadership should pro-
mote a culture of bayanihan, shared responsibil-
ity, and openness, where financial concerns are
understood as a collective responsibility rather
than the burden of the principal alone.

The educational management insights im-
ply that capacity-building is essential for effec-
tive and responsible financial leadership. Princi-
pals need continuous training in budgeting, pro-
curement, liquidation, documentation, monitor-
ing, and resource planning. Strengthening these
competencies can help school leaders become
more confident, systematic, and accountable in
managing school funds. It also supports the idea

that financial management should be viewed as
service-oriented leadership, not merely compli-
ance with procedures.

Recommendations Based on the findings
and implications of the study, the following
recommendations are proposed to strengthen fi-
nancial resource management practices among
public school principals: School principals are
encouraged to strengthen transparent and sys-
tematic financial planning. They may prepare
clear financial plans, priority lists, and school-
based financial calendars to guide the allocation
and utilization of resources. These plans should
be communicated to teachers and stakeholders
to promote understanding, trust, and shared re-
sponsibility.

Public school principals should prac-
tice learner-centered prioritization in financial
decision-making. Since school funds are in-
tended to support education, principals should
prioritize expenses that directly benefit learn-
ers, improve teaching quality, provide instruc-
tional materials, and address essential school
needs. Decisions should be based on actual
needs rather than pressure from individuals or
groups.

Schools should strengthen consultative and
participatory financial management practices.
Teachers, parents, PTA officers, LGU repre-
sentatives, and other stakeholders should be
involved in identifying financial priorities and
discussing school needs. Regular meetings, con-
sultations, and updates may help improve trans-
parency and reduce misunderstanding regarding
budget limitations and fund utilization.

The Department of Education and school
division offices are encouraged to provide con-
tinuous capacity-building programs for school
principals. Training should focus on budget-
ing, procurement, liquidation, auditing require-
ments, documentation, financial reporting, and
monitoring. These programs can help principals
manage resources more effectively and avoid
accountability issues. School leaders should
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strengthen monitoring, documentation, and re-
porting systems. Every financial transaction
should be properly recorded, supported by com-
plete documents, and monitored regularly. This
will help ensure that school funds are used
legally, responsibly, and transparently.

Schools should build stronger partnerships
with parents, LGUs, NGOs, private partners,
and community stakeholders. Since school
funds may not always be enough, stakeholder
support can help address needs that cannot be
immediately covered by available resources.
However, these partnerships should remain
transparent, properly documented, and aligned
with school priorities. Further research is rec-
ommended to explore financial resource man-
agement practices in other school contexts. Fu-
ture studies may focus on the experiences of
school heads in remote schools, large schools,
small schools, or schools with different funding

conditions. Comparative studies may also be
conducted to examine how financial manage-
ment practices vary across districts, divisions,
or regions.

Overall, the findings of the study affirm
that financial resource management in public
schools is both a technical and leadership re-
sponsibility. Public school principals must be
transparent, accountable, consultative, strate-
gic, and learner-centered in handling school
funds. Strengthening financial management sys-
tems, stakeholder participation, and principal
capacity-building can help ensure that limited
resources are used effectively for school im-
provement and learner development.

Future Researchers May also benefit from
the study as it contributes to the growing body
of literature on educational leadership and finan-
cial governance at the school level, particularly
within the Philippine public school context.
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