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Organizational Commitment
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Abstract. This study aimed to determine the extent of School-Based Management (SBM)
leadership as perceived by teachers and to examine its relationship with teachers’ organizational
commitment in Binugao District. Specifically, it assessed SBM leadership in terms of strategic
direction and SIP alignment, operational efficiency and accountability, learning-focused super-
vision, and community participation and partnerships, as well as organizational commitment in
terms of affective, continuance, normative, and professional commitment to school goals. A
quantitative, cross-sectional correlational research design was employed involving 104 public
school teachers. Data were gathered using a structured survey questionnaire and analyzed
through mean, standard deviation, Pearson product-moment correlation, and multiple linear
regression. Results revealed that SBM leadership and teachers’ organizational commitment
were both rated moderate. A significant moderate positive relationship was found between
SBM leadership and teachers’ organizational commitment, indicating that stronger SBM lead-
ership practices were associated with higher levels of teacher commitment. Regression results
showed that SBM leadership domains collectively explained a substantial proportion of the
variance in teachers’ organizational commitment. Among the domains, operational efficiency
and accountability emerged as the strongest predictor, followed by community participation and
partnerships. Strategic direction and SIP alignment and learning-focused supervision did not
independently predict organizational commitment. Schools may strengthen clear operational
systems, accountability practices, stakeholder engagement, and community partnerships to
improve teacher commitment and sustain collaborative school governance.
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1. Introduction

School-Based Management (SBM) remains
a central governance reform in the Philippine
basic education system because it promotes de-
centralization, shared accountability, participa-
tory decision-making, and stakeholder collab-
oration. Under the SBM framework, school

heads, teachers, parents, and community part-
ners are expected to work together in identi-
fying school priorities, implementing improve-
ment plans, monitoring progress, and sustaining
learner-centered programs. The Department of
Education’s SBM framework emphasizes lead-
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ership and governance, curriculum and instruc-
tion, accountability and continuous improve-
ment, and resource management as interrelated
mechanisms for improving school performance
and learner outcomes (Department of Education,
2012). Effective SBM leadership is important
because it shapes teachers’ daily work expe-
riences. When leadership practices are clear,
participatory, transparent, and supportive, teach-
ers are more likely to feel valued and involved
in the school community. These conditions may
strengthen organizational commitment, which
refers to teachers’ emotional attachment, per-
ceived need to remain, sense of obligation, and
professional dedication to school goals. Con-
versely, weak communication, unclear roles,
limited consultation, uneven workload distri-
bution, and poor operational systems may re-
duce morale and weaken commitment. Recent
international and local studies support the con-
nection between leadership and teacher com-
mitment. Distributed leadership has been as-
sociated with teacher commitment through im-
proved well-being and reduced workload stress
(Bellibaş, Chen, Gümüş, 2024). Philippine
studies have also shown that school leadership,
work-life balance, school culture, and job satis-
faction are related to teacher commitment and
engagement (Largo, Bellino, Bellino, Naparota,
2024; Quines Arendain, 2023). Within SBM,
leadership practices such as strategic planning,
stakeholder engagement, resource alignment,
and instructional supervision provide the orga-
nizational conditions through which teachers
may develop stronger loyalty and willingness
to contribute. In Binugao District, SBM is im-
plemented through the collaboration of school
heads, teachers, parents, and stakeholders. How-
ever, teachers and schools continue to encounter
constraints such as limited resources, communi-
cation gaps, heavy workloads, insufficient pro-
fessional development, and sustainability issues
in school programs. These conditions make it
necessary to examine how SBM leadership re-

lates to teachers’ organizational commitment in
the district. The study therefore determined the
perceived extent of SBM leadership, assessed
teachers’ organizational commitment, tested the
relationship between the two variables, and iden-
tified which SBM leadership domains signifi-
cantly influenced teachers’ organizational com-
mitment.

1.1. Review of Related Literature—This
study was anchored on Distributed Leadership
Theory and Organizational Commitment The-
ory. Distributed Leadership Theory explains
that leadership is not limited to the formal
school head but is distributed across people,
roles, routines, and organizational structures
(Gronn, 2002; Spillane, 2006). This theory is
appropriate for SBM because school improve-
ment depends on the coordinated participation
of school leaders, teachers, parents, and commu-
nity partners. In the present study, distributed
leadership is reflected in the four SBM lead-
ership domains: strategic direction and SIP
alignment, operational efficiency and account-
ability, learning-focused supervision, and com-
munity participation and partnerships. The
dependent variable was grounded in Meyer
and Allen’s organizational commitment model,
which presents commitment as affective, contin-
uance, and normative in nature (Allen Meyer,
1990; Meyer Allen, 1991). Affective commit-
ment refers to emotional attachment and belong-
ingness. Continuance commitment refers to the
perceived cost of leaving the organization. Nor-
mative commitment refers to the moral obli-
gation to remain and contribute. The present
study also included professional commitment to
school goals to capture teachers’ willingness to
align instructional practice, collaboration, and
school improvement work with institutional pri-
orities. Literature on SBM emphasizes that
leadership quality determines whether decen-
tralization becomes meaningful or remains only
procedural. Studies on Philippine SBM imple-
mentation have shown that school-head leader-
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ship, stakeholder participation, resource flexibil-
ity, and instructional leadership are associated
with stronger school processes and outcomes
(Ang, Adlit, Docdoc, Comeros, Lagnason-
Pacheco, 2025; Baylon, Manla, Mahinay, 2025;
Morales, Manalastas, Santos, de Guzman,
2023; Verbo, Fernando, Cabrera, 2023). Re-
search on SIP implementation also highlights
that school plans must be translated into con-
crete actions, evidence-use routines, and re-
source decisions to become effective (VanGroni-
gen, Meyers, Antwi Adjei, Marianno, Char-
ris, 2023). Teacher commitment literature like-

wise shows that teachers are more likely to re-
main committed when school leadership sup-
ports well-being, reduces unnecessary work-
load, recognizes teachers’ work, and promotes
shared purpose. Authentic, distributed, and
transformational leadership have been linked
to higher commitment because they build trust,
efficacy, and professional attachment (Bellibaş
et al., 2024; Xu Pang, 2024). Thus, SBM lead-
ership may be viewed as an organizational re-
source that supports commitment by improving
clarity, support, participation, and accountabil-
ity.

2. Methodology

This study used a quantitative cross-
sectional correlational design. The design was
appropriate because the study measured the as-
sociation between SBM leadership and teachers’
organizational commitment at a single point in
time without manipulating any variable. Corre-
lational research is useful for determining the
strength and direction of relationships among
variables in educational settings where natu-
rally occurring leadership conditions are stud-
ied (Cohen, Manion, Morrison, 2021; Creswell
Creswell, 2023). The respondents were 104 pub-
lic school teachers in Binugao District. Simple
random sampling was used, subject to inclusion
criteria requiring teachers to have at least three
consecutive years of full-time teaching experi-
ence in their current school and direct participa-
tion in school-level activities such as Learning
Action Cells, committee work, school improve-
ment planning, or community partnership activi-
ties. These criteria ensured that the respondents
had sufficient exposure to SBM processes and
organizational routines. Data were gathered us-
ing a structured two-part survey questionnaire.
The first part measured SBM leadership across
four domains: strategic direction and SIP align-

ment, operational efficiency and accountabil-
ity, learning-focused supervision, and commu-
nity participation and partnerships. The second
part measured teachers’ organizational commit-
ment across affective commitment, continuance
commitment, normative commitment, and pro-
fessional commitment to school goals. Items
were rated on a 5-point Likert-type scale, where
higher scores indicated stronger evidence of the
practice or commitment. The instrument un-
derwent expert review, cognitive checking, and
pilot testing. Reliability analysis yielded an ac-
ceptable Cronbach’s alpha coefficient of 0.718.
Before data gathering, the researcher secured
the necessary permissions from the Schools Di-
vision Office, district supervisor, and school
heads. Informed consent was obtained from all
teacher-respondents. Participation was volun-
tary, confidentiality was maintained, and data
were reported only in aggregate form. The data
were encoded, checked for completeness, and
analyzed using mean, standard deviation, Pear-
son product-moment correlation, and multiple
linear regression. The hypotheses were tested
at the 0.05 level of significance.
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3. Results and Discussion

Table 1 shows that SBM leadership was gen-
erally rated moderate, with an overall mean of
3.13. Learning-focused supervision obtained
the highest domain mean (M = 3.20), followed
by strategic direction and SIP alignment (M
= 3.15), community participation and partner-
ships (M = 3.14), and operational efficiency
and accountability (M = 3.01). The results
indicate that SBM leadership practices were
present in the district but were not yet consis-
tently strong across all dimensions. The item-
level patterns suggest that schools had strengths
in communicating SIP/AIP progress, using LAC

sessions and peer learning, managing compli-
ance documentation, and aligning partnership
activities with SIP priorities. However, weak-
nesses were noted in translating school priori-
ties into classroom-level teaching and learning
targets, using monitoring tools, budgeting and
resource-request procedures, conducting regular
classroom supervision, and involving parents,
School Governance Councils, and community
partners in planning. These results imply that
SBM leadership in the district needs stronger ex-
ecution systems, not merely reporting systems.

Table 1. Extent of School-Based Management Leadership

Domain Mean SD Interpretation

Strategic Direction and SIP Alignment 3.15 0.23 Moderate
Operational Efficiency and Accountability 3.01 0.23 Moderate
Learning-Focused Supervision 3.20 0.12 Moderate
Community Participation and Partnerships 3.14 0.25 Moderate

Overall Mean 3.13 0.21 Moderate

Table 2 shows that teachers’ organizational
commitment was also rated moderate, with an
overall mean of 3.11. Continuance commit-
ment and professional commitment to school
goals both obtained the highest domain mean
(M = 3.18), followed by affective commitment
(M = 3.05) and normative commitment (M =
3.03). These findings show that teachers recog-
nized practical reasons for staying and showed
some alignment with school goals, but their
emotional attachment, pride, moral responsi-
bility, and willingness to exert additional ef-
fort still needed strengthening. Teachers rated

highly the indicators related to speaking posi-
tively about the school, considering school sup-
port as a reason to continue serving, recognizing
loyalty as part of professional obligation, and
monitoring learner progress for school improve-
ment. However, lower scores were observed in
pride in school membership, emotional connec-
tion, moral responsibility, and voluntary extra
effort. These results suggest that commitment
was present but needed to be deepened through
stronger support, recognition, shared purpose,
and meaningful teacher participation.

Table 3 presents the relationship between
SBM leadership and teachers’ organizational
commitment. The Pearson correlation result

revealed a significant moderate positive rela-
tionship between the two variables, r = 0.396,
p <.001. Therefore, the null hypothesis stating
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Table 2. Extent of Teachers’ Organizational Commitment

Dimension Mean SD Interpretation

Affective Commitment 3.05 0.26 Moderate
Continuance Commitment 3.18 0.13 Moderate
Normative Commitment 3.03 0.23 Moderate
Professional Commitment to School Goals 3.18 0.14 Moderate

Overall Mean 3.11 0.19 Moderate
that there is no significant relationship between
SBM leadership and teachers’ organizational
commitment was rejected. This result means
that stronger SBM leadership practices were
associated with higher levels of teacher com-
mitment. In practical terms, when teachers per-
ceived leadership as more organized, account-

able, participatory, and connected to school im-
provement, they tended to report stronger orga-
nizational commitment. This supports the view
that leadership is not merely administrative but
also motivational, relational, and organizational
in effect.

Table 3. Relationship Between SBM Leadership and Teachers’ Organizational
Commitment

Variables r-value p-value Interpretation Decision

SBM Leadership and Teachers’ Organizational Com-
mitment

0.396 <.001 Significant Reject H0

Table 4 presents the regression results. The
four SBM leadership domains collectively ex-
plained 43.6 % of the variance in teachers’ orga-
nizational commitment, R² = 0.436, adjusted R²
= 0.413. The model was statistically significant,
F(4, 99) = 19.103, p <.001. This indicates that
SBM leadership domains, taken together, signif-
icantly predicted teachers’ organizational com-
mitment. Among the four domains, operational
efficiency and accountability emerged as the
strongest significant predictor, B = 0.272, beta
= 0.506, p <.001. Community participation and
partnerships also significantly predicted organi-
zational commitment, B = 0.225, beta = 0.461, p
= .002. Strategic direction and SIP alignment, B

= -0.144, beta = -0.265, p = .068, and learning-
focused supervision, B = -0.114, beta = -0.116,
p = .231, did not independently predict organiza-
tional commitment in the regression model. The
findings imply that teachers’ commitment in
Binugao District was most strongly influenced
by how well schools organized responsibilities,
reduced unnecessary duplication, maintained
accountability, and connected stakeholders to
school improvement work. Although strategic
direction and learning-focused supervision re-
main important, their effects may have been
reduced because implementation was inconsis-
tent or because their benefits depend on stronger
operational systems and stakeholder support.

4. Conclusions and Recommendations
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Table 4. Regression Analysis of SBM Leadership Domains Predicting Teachers’
Organizational Commitment

Predictor Unstandardized B Standardized β p-value Interpretation

Strategic Direction and SIP
Alignment

-0.144 -0.265 .068 Not significant

Operational Efficiency and
Accountability

0.272 0.506 <.001 Significant predictor

Learning-Focused
Supervision

-0.114 -0.116 .231 Not significant

Community Participation
and Partnerships

0.225 0.461 .002 Significant predictor

Note. B = unstandardized regression coefficient; β = standardized beta coefficient. Predictors
with p<.05 were considered significant.

4.1. Conclusions—The study concluded
that SBM leadership and teachers’ organiza-
tional commitment in Binugao District were
both at a moderate level. SBM leadership prac-
tices were evident through progress communica-
tion, collaborative learning structures, documen-
tation management, and partnership alignment.
However, improvement is needed in translating
SIP priorities into classroom action, strength-
ening monitoring systems, improving resource
processes, institutionalizing classroom supervi-
sion, and deepening stakeholder participation.
The study also concluded that teachers demon-
strated commitment through positive represen-
tation of the school, practical reasons for contin-
ued service, loyalty, and participation in school
goals. However, the moderate ratings show
that their pride, emotional attachment, sense
of moral responsibility, and willingness to ex-
ert additional discretionary effort need further
support. The significant correlation confirmed
that stronger SBM leadership is associated with
stronger teacher commitment, while the regres-
sion findings showed that operational efficiency
and accountability, followed by community par-
ticipation and partnerships, were the most influ-
ential leadership domains.

4.2. Recommendations—School heads
may prioritize clearer operational systems by
improving role clarity, documentation flow,
monitoring tools, budgeting procedures, re-
source requests, and accountability mechanisms.
These systems should reduce confusion, pro-
tect instructional time, and help teachers focus
on teaching and learner support. Schools may
strengthen stakeholder participation by giving
parents, School Governance Councils, commu-
nity partners, and teachers more meaningful
roles in planning, implementation, monitor-
ing, and feedback. Participation should move
beyond consultation and become a shared re-
sponsibility for learner support and school im-
provement. Public Schools District Supervisors
may provide targeted technical assistance on
SIP/AIP implementation, operational account-
ability, school monitoring tools, and partnership
management. DepEd officials may continue
programs that reduce non-teaching burdens,
strengthen school governance structures, and
build the capacity of school heads and teacher-
leaders. Future researchers may use qualitative
or longitudinal designs to examine why strate-
gic direction and learning-focused supervision
did not independently predict organizational
commitment in this study.
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