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Abstract.Elementary students especially those whore are in grade six are subjected to a broad
variety of pressures in their academics, some of which are more intense than others. Hence, the
primary goal of this research is to determine if the indicators of grade six students’ study skills
significantly influence their academic stress as perceived by their teachers. This study utilized
non-experimental quantitative research design employing a descriptive-correlation technique.
Statistical analysis such as mean, standard deviation, Pearson R correlation and Multiple Linear
Regression were used in treating the data generated in the study. The respondents of the study
were the 100 sixth-grade educators teaching in Piedad District primary schools in Davao City.
These respondents were selected using convenience sampling method. Data were evaluated
from the survey questionnaires adopted by the researcher with modification in order to fit to the
study which undergone validation from experts and were tested for its reliability. Descriptive
results of the study revealed that grade six study skills and academic stress as perceived by
their teachers obtained a “high” descriptive level rating which means that students’ study skills
and academic stress are oftentimes evident. Consequently, the inferential results of the study
suggested that it failed to accept its null hypothesis since there is a significant relationship
between study skills and academic stress among the grade six students. Likewise, the regression
analysis resulted that all of the indicators of the grade six students’ study skills significantly
influenced their academic stress.
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1. Introduction

It is usual practice to use the phrase “pres-
sure” to characterize responses across the board,
including those in the body, the mind, and the
behavior. This means that every activity done by
a student might be considered to be dangerous
or difficult to handle in some way. This can a be
a good thing for it might transform students to
be resilient to external pressures. However, ele-
mentary school students especially those whore
are in grade six are subjected to a broad vari-
ety of pressures in their academics, some of

which are more intense than others. This leads
to the development of academic stress which af-
fect many of their routine in school such as their
study habits which has a direct relationship with
their performance in school. Researchers and
educative administrators who shape policy have
been worried for a very long time about the high
levels of academic stress experienced by ele-
mentary students. Relatively, there are many dif-
ferent factors that contribute to the high levels of
academic stress experienced by elementary stu-
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dents. Among these factors are the expectation
of self, expectation of parents/teachers, and de-
pression. In addition, it is possible for students
to feel or report significant levels of stress which
can have a detrimental impact on their study
habits, which in turn can have a bad impact on
their school academic performance (Kaur Kaur
2015). Specifically, study habits are student’s
ways of studying whether systematic, efficient
or inefficient (Ayodele Adebiyi, 2013) implying
that efficient study habits such as time manage-
ment, note taking, reading comprehension skills
produces positive academic performance while
inefficient study habits lead to academic failure.
Globally, students in today’s schools are faced
with a wide variety of academic demands, in-
cluding tests, grading assignments, competing
with peers, gaining a comprehension of course
material, and most of all is the negative effect of
COVID-19 pandemic to education or the learn-
ing quality during the new normal. Knowing
all these factor may lead to frustration due to
exhaustion of resources. This phenomenon in
which the mental and emotional toll that being
a student has on a person is referred to as aca-
demic stress (Bisht, 2019). In addition, students
may experience academic stress when they per-
ceive that the demands placed on them intel-
lectually exceed their capacity to deal with the
situation using their own resources. In other
words, the students believe that the situation is
beyond their ability to handle using their own
resources which is both internal and external
(Dhanalakshmi Murty, 2018). Also, expecta-
tions that one has on oneself, as well as those
that one places on one’s parents and teachers, as
well as sentiments of melancholy, all contribute
to the pressure that one feels to succeed academ-
ically. In the Philippines, the IATF imposed a
countrywide ban on all public gatherings which
had a significant and negative effect on students
across the board (Ocampo Yamagishi, 2020).
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The Department of Education (DepEd), particu-
larly in public schools, mandated the use of the
Modular Distance Learning System (MDL) as
a means of keeping the education system cur-
rent and preventing it from falling behind other
government sector. In addition, the educational
process went through yet another transforma-
tion when the DepEd mandated the usage of
the face-to-face learning mode commencing in
November 2022 (DepEd, 2022). This unantic-
ipated chain of events has the potential to lead
to a broad variety of academic stress for the stu-
dents. With this, it was tough for them to adapt
their study habits and any other types of edu-
cational technique due to a variety of different
factors (Cabardo, Cabardo, Cabardo-Mabida,
2022). Also, anxiety and academic stress have
the potential to have a long-lasting influence on
the mental health of primary school students,
which, in turn, has the potential to harm the stu-
dents’ study habits and character development
(Grande et al., 2021). Although there is growing
interest on students’ study habits as well as the
stress the had encountered during the new nor-
mal learning set-up, there are few studies that
investigate the relationship between these two
components (Cho, Marjadi, Langendyk, Hu,
2017) and most of this studies were conducted
during the pre-COVID period. Although there
were several studies on these variables, there
were only few studies focusing on these two
variables. Developing good study habits such
as having time management, proper note taking
techniques, and reading comprehension are fac-
tors that help students to work efficiently which
might reduce their academic stress. With this,
this study will focus on demonstrating a pos-
sible association between study skills and aca-
demic stress among grade six students during
their face-to-face learning delivery mode after
the COVID-19 pandemic.
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2. Methodology

This chapter discusses the research methods in conducting the study which are considered
strategies or techniques utilized in the collection of data evidence for analysis in order to uncover
new information or create better understanding of a topic. Contents of this chapter include the

research design, research respondents of the study, research instrument and the data gathering

procedures.

2.1
researcher used a descriptive correlational strat-
egy for non-experimental quantitative research.

Research Design—In this study, the

The descriptive design explains the researched
population, circumstance, or phenomena. It em-
phasizes on addressing the how, what, when,
and where questions rather than the why of a
research topic. Quantitative research employs a
deductive-inductive technique, which means it
departs from a theoretical framework, the idea
of experts, and develops issues and their an-
swers based on the researchers’ experience and
knowledge (Tanzeh, 2011). In particular, this
will be used in this study in assessing the ex-
tent of study skills and the academic stress of
grade six students of the research locale. This
design is important to the research because it
specifies the techniques and processes for gath-
ering the necessary information, as well as the
general operational pattern or framework of the
project, which dictates what information is to be
acquired from which sources using which meth-
ods (Nassaji, 2015). In addition, Grove, Burns,
and Gray (2012) noted that descriptive quantita-
tive design may be used to generate theory, un-
cover difficulties with present practice, defend
current practice, make judgments, or determine
what others in comparable circumstances are
doing.

2.2.  Research Respondents—The Piedad
District primary schools in Davao City, which
are located in the middle part of the city, will
serve as the locations of this study. The one
hundred (100) sixth-grade educators will serve
as responders in this research. The respondents
will be selected using the convenience sampling
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method. This is considered the most common
method of selection that does not rely on prob-
ability, will be used to choose them. It is a
method for collecting samples that involves get-
ting samples from sources of data that are easily
located or that provide researchers convenience
(Edgar and Manz, 2017). The researcher will
ensure that several criteria will be met in select-
ing the respondents such as the years a grade
six teacher and the age of the respondents.

2.3.  Research Instrument—Study Instru-
ments are measuring instruments meant to col-
lect data from research participants on a topic
of interest. It must aid in addressing the re-
search’s goals, objectives, and research ques-
tions, as well as support or refute the study’s
premise (McMillan Schumacher, 2013). In
this investigation, the researcher will use survey
questionnaire as its instrument in gathering its
data. The survey questionnaire will have two
parts that would cater the two variables in the
study. In addition, validity of the instrument
will be assured by research expert and members
of the panel committee. The survey instrument
also will be subjected for pilot testing in order to
determine its reliability. This will be computed
using the value of the instrument’s Cronbach’s
Alpha. For the first part of the survey instru-
ment, this would provide data on the data on
the skills of the respondents. Questions from
this part of the instrument were adopted from
the Study Habits Inventory by Wrenn, Humber
McKewon (2005). In the process of interpreting
its data, a five-point Likert Scale of the survey
having five (5) as the highest and one (1) as the
lowest. The scale with description and interpre-
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tation is shown below. The following five order and description were considered:
gradations with their respective range of means

Range, Descriptive Equivalent, and Interpretation

Range Descriptive Equivalent Interpretation

4.20-5.00 Very High This means that the grade six students’ Study
Skills is always evident.

3.40-4.19 High This means that the Study Skills is oftentimes evi-
dent.

2.60-3.39 Moderate This means that the Study Skills is sometimes evi-
dent.

1.80-2.59 Low This means that the Study Skills is seldom evident.

1.00-1.79 Very Low This means that the Study Skills is never evident.

For the second part of the questionnaire, (5) as the highest and one (1) as the lowest in
this will determine the extent of of the grade interpreting its data. The scale with description
six students’ academic stress. In this part, the and interpretation is shown below. The follow-
researcher adopted from Beck (1988) Expecta- ing five order gradations with their respective
tion and Depression Inventory (MAI). The same range of means and description were consid-
with the first part of the survey questionnaire, a ered:
five-point Likert Scale of the survey having five

Descriptive Levels and Interpretations of Academic Stress

Range Descriptive Level Interpretation

4.20-5.00 Very High This means that the grade six students’ Academic
Stress is always evident.

3.40-4.19 High This means that the grade six students’ Academic
Stress is oftentimes evident.

2.60-3.39 Moderate This means that the grade six students’ Academic

Stress is sometimes evident.
1.80-2.59 Low This means that the grade six students’ Academic
Stress is seldom evident.

1.00-1.79 Very Low This means that the grade six students’ Academic
Stress is never evident.

2.4. Data Gathering Procedure—At the the researcher will secure a letter asking for
outset of the data gathering procedure, the re- permission to the Schools Division Superinten-
searcher will write a letter seeking permission dent, Division of Davao del Sur through the
from the Dean of the Graduate School so that channels of the Office of Public Schools Dis-
this research study will be conducted. Next, trict Supervisors (PSDS) of the selected differ-
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ent schools. Upon approval of the permit, the
survey questionnaire will be ready for the con-
duct of the study. During the conduct of the
study, the researcher will personally hand-in
the survey questionnaire to the selected respon-
dents. The questionnaire will be retrieved right
after the respondents will be done answering
the survey questions. The researcher will en-

2.5. Data Analysis—The study will use
the respondents’ collected data for analysis. The
following statistical tools will be used in the
analysis and interpretation of the responses in
this study: The mean is commonly used to mea-
sure the central tendency. Central tendency iden-
tifies a single value as representative of an en-
tire distribution. It also provides an accurate
description of the entire data (Creswell, 2013).
In this study, mean will be used to determine
the extent of grade six students’ study skills in
terms of (a) Time Management (b) Note Taking,
and (c) Reading Comprehension as well as the
extent of academic stress in terms of (a) Expec-
tation of Self (b) Expectation of Parents/Teach-
ers, and (c) Depression. The correlational test
is one type of inferential statistics that investi-
gates relationships between variables without
the researcher controlling or manipulating any
of them. This statistical test reflects the strength
and/or direction of the relationship between two

3. Results and Discussion

sure that the collection and retrieval of data will
be conducted following the IATF protocols for
face-to-face learning delivery mode. Lastly, the
collected data will be analyzed by a statistician
using the different measures of treating the data
as presented this chapter. The results in the
treatment of the data were interpreted for fur-
ther information of the study.

(or more) variables. The direction of a correla-
tion can be either positive or negative (Mukaka,
2012). This study used this type of analysis
as hypothesis testing to determine the signifi-
cant relationship between the grade six students’
study skills and academic stress. Multiple lin-
ear regression (MLR) is a statistical technique
for estimating the relationship among variables
which have reason and result relation. The main
focus is to analyze the relationship between a
dependent variable and independent variable
and formulate the linear relation between the
dependent and independent variable (Rencher
and Christensen, 2012). As a predictive analy-
sis, the multiple linear regression was used to
explain the relationship between one continuous
dependent variable and two or more indepen-
dent variables. The independent variables can
be continuous or categorical. MLR was used
in this study to determine which of the grade
six students’ study skills indicators significantly
influence their academic stress.

This chapter presents the results and discussions based from the data gathered after the conduct of
this study. This includes the interpretation of the data and the repercussions of the findings of the
study. The deliberations presented in this chapter are aligned to the statement of the problem cited
in the previous chapters of this study. Specifically, the presentation for the results and discussions
will start from the extent of study skills among grade six students as perceived by teachers in
terms of time management, note taking, and reading comprehension. This will be followed on the
presentation of the extent of academic stress among grade six students as perceived by teachers
in terms of expectation of self, expectation of parents/teacher, and depression. Next, will be the
discussion of the results of the significant relationship between the study skills among grade six
students and academic stress among grade six students Lastly, the discussion of the results on
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which indicators of teachers’ initiative significantly influence Elementary student’s literacy.

Summary of the Extent of Study Skills
among Grade Six Students The statistical re-
sult on the extent of study skills among grade
six students as perceived by their teachers is
shown in Table 1. These study skills are meant
to employ one’s mind toward the goal of learn-
ing. They were referred as individual’s habit
for it is anything that is done on a regular basis
and is not treated as an afterthought (Nagaraju,
2014). In addition, the sum total of a person’s

study skills may be thought of as their daily,
weekly, and monthly actions that are directly or
indirectly connected to their academic success
(Radha and Muthukumar, 2015). This means
that students need to develop more focus and en-
thusiasm for their studies. A strong motivation
to learn, together with full mental and physi-
cal faculties, is necessary for the formation of
efficient study routines and skills (Tope, 2011).

Table 1. Summary of the Extent of Study Skills among Grade Six Students as

Perceived by their Teachers

Indicators Mean Descriptive Level
Time Management 3.97 High
Note Taking 3.72 High
Reading Comprehension 3.63 High
Overall 3.77 High

Based on the analysis in Table 1, the overall
mean rating of the extent of study skills among
grade six students is 3.77. This numerical data
result had an equivalent descriptive rating equal
to “high” which means that the study skills
among grade six students is oftentimes evident.
Study skills is a broad topic that encompasses
various learning strategies and techniques that
students can use to improve their academic per-
formance. Study skills are essential for stu-
dents of all levels, as they enable learners to
effectively manage their time, set goals, and
retain information (Eom et al., 2021). Conse-
quently, Cleary et al. (2021) synthesized that
study skills interventions had a positive impact
on students’ academic performance, with the
most effective interventions involving metacog-
nitive strategies, self-regulation, and peer tu-
toring. Specifically, the “time management”
indicator of the study skills among grade six
students ranked first with a mean score of 3.97.
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This indicates that the time management skill
as part of the study skills among grade six stu-
dents is oftentimes evident as perceived by their
teachers. This further denotes that grade six stu-
dents as perceived by their teachers possessed
better on this indicator compared to the other in-
dicators of this study. The concept of time man-
agement skills as a critical component of study
skills among grade six students is an important
area of research. Time management skills can
help students develop effective learning strate-
gies, reduce stress and anxiety, and improve
academic performance (Aljohani et al., 2022).
Moreover, Atkinson et al. (2021) found out
that time management interventions had a posi-
tive impact on students’ academic performance,
with the most effective interventions involving
goal-setting, time-tracking, and self-reflection.
The “note taking” indicator of the study skills
among grade six students ranked second with a
mean score of 3.97. Still, the said mean score
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rating of this indicator is equivalent to “high”
descriptive level which means that the note tak-
ing skill as part of the study skills among grade
six students is oftentimes evident as perceived
by their teachers. The note-taking skill is a criti-
cal component of study skills among grade six
students. Note-taking skills can help students to
actively engage with the material, organize their
thoughts, and retain information (McDaniel et
al., 2022). In addition, Weng et al. (2021) found
out that students who received the note-taking
training program had significantly higher note-
taking and academic achievement scores than
those who did not receive the training. The least
indicator of the study skills among grade six
students is the “reading comprehension” indi-

Summary of the Extent of Academic Stress
of Grade Six Students The statistical result
on the extent of academic stress among grade
six students as perceived by their teachers is
shown in Table 8. These ” refers to the emo-
tional and mental condition a student experi-
ences when they are under constant, excessive
strain at school from both external and internal
sources (Misra et al., 2019). It is influenced

cator with a mean score rating equal to 3.63.
This indicator is equivalent to “high” descrip-
tive level which means that the reading compre-
hension as part of the study skills among grade
six students is oftentimes evident as perceived
by their teachers. Reading comprehension is
a vital component of study skills among grade
six students. Reading comprehension skills can
help students understand and retain information,
make connections between ideas, and think crit-
ically about the material (Duran et al., 2021).
In addition, Zhao et al. (2022) showed that the
reading comprehension intervention was effec-
tive in improving students’ reading comprehen-
sion and vocabulary skills.

by a student’s surroundings in many aspects
of their lives: at school, at home, in their so-
cial ties, and even in their neighborhood (Ne-
seliler et al., 2017). Academic pressure is a
constant companion for students from kinder-
garten (Jayanthi, Thirunavukarasu, Rajkumar,
2015) through college (Gurung et al., 2020) and
beyond (Trigueros et al., 2020).

Table 2. Summary of the Extent of Academic Stress of Grade Six as Perceived by

their Teachers

Indicators

Mean Descriptive Level

Expectation of Self
Expectation of Parents/Teachers

Depression

400  High
3.83  High
3.83  High

Overall

3.88  High

www.nijse.net

ISSN 3028-1261
10.5281/zenodo.11194417 /NIJSE.2024



NIJSE (2024) X-X

Based on the analysis in Table 2, the over-
all mean rating of the extent of academic stress
among grade six is 3.88. This numerical data
result had an equivalent descriptive rating equal
to “high” which means that the academic stress
among grade six students is oftentimes evident.
High levels of academic stress have been con-
nected to both mental and physical health conse-
quences including depression, anxiety, nervous-
ness, and stress-related disorders, all of which
can have a detrimental effect on a student’s per-
formance in the classroom (Waqas et al., 2015).
Anxiety problems affect about 8Specifically, the
“expectation of self” indicator of the academic
stress among grade six students ranked first with
a mean score of 4.00. This indicates that the
“expectation of self” indicator as part of the
academic stress among grade six students is
oftentimes evident as perceived by their teach-
ers. Many students set high expectations for
themselves, and when they fail to meet those
expectations, they may experience stress, anx-
iety, and a decrease in their overall well-being
(Hoferichter et al., 2021). Darnell et al. (2021)
added that higher self-imposed standards were
associated with better academic performance,
but also with higher levels of stress and anxiety.
The “expectation to parents/teachers” indica-
tor, and the “depression” indicator tied on the

Significant Relationship between Study
Skills and Academic Stress among Grade Six
Students

The third objective of this study is to explore
on the association between the study skills and
academic stress among grade six students. The
Pearson R statistical analysis is fit to be used in
order to treat the provided data since this type
of analysis is used to determine whether there is
a significant relationship between the means of
two groups (Creswell Poth, 2016). The alpha
level is set at 0.05 for this analysis. Shown in
Table 3 is the analysis result on the relationship
between the study skills and academic stress
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second rank with a mean score of 3.83 of the
academic stress among grade six students. Both
indicator was rated with a “high” descriptive
level rating which means that these two indica-
tors as part of the academic stress among grade
six students are oftentimes evident as perceived
by their teachers. Academic stress arising from
adolescents’ self-expectations and expectations
of others (e.g. parents and teachers) are par-
ticularly salient (Ang Huan, 2016). On the
other hand, among Filipinos, there is no concept
of the other in the other person and the other
is also one’s self (de Leon, 2017), therefore,
the perceived expectations of others are synony-
mous to one’s own expectations. On the other
hand, when an individual experience depression,
he/she might have the following behavior such
as loss of interest, decreased productivity, and
less opportunities to interact socially. These are
just some of the negative consequences that de-
pression may have on an individual’s behavior.
People’s ability to maintain a happy mental atti-
tude might lead to more productive feelings and
actions (Isen, 2013). In addition, those who are
depressed also tend to explain things in a less
positive light than those who aren’t depressed.
A gloomy, fatalistic outlook is associated with
depression.

among grade six students. Based on the analysis
in the said table, there is a very strong negative
significant correlation between the study skills
and academic stress among grade six students
with an —r-value equal to -0.815 and a p-value
equal to 0.000. Hence, the null hypothesis of
this study that there is no significant correlation
between the study skills and academic stress
among grade six students is rejected. However,
results found out that the relationship between
study skills and academic stress among grade
six students is negative, meaning that as study
skills increase, academic stress decreases. This
further implies that the ability to effectively
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manage study skills can have a significant im-
pact on the level of stress experienced by stu-
dents. This was supported by Al-Sharideh et al.
(2022) who stated that students who were able
to effectively manage their study skills were
less likely to experience academic stress. In
contrast, students who reported higher levels of
academic stress were less likely to have effec-

tive study skills (Kariuki et al., 2021). In addi-
tion, Loke and Abdullah (2020) found out that
study skills training was an effective interven-
tion for reducing academic stress among grade
six students. The study found that students who
received study skills training had significantly
lower levels of academic stress compared to
those who did not receive the training.

Table 3. Significant Relationship between Study Skills and Academic Stress among

Grade Six Students

Study Skills Academic Stress r p-value Decision on H

Time Management -0.714 .000 Reject There is a strong negative significant correlation

Note Taking -0.606 .000 Reject There is a strong negative significant correlation

Reading Comprehension  -0.543 .000 Reject There is a moderate negative significant correlation
Overall -0.815 .000 Reject

Specifically, the analysis in table 3 high-
lighted the relationship between each indicator
of study skills and academic stress among grade
six students. Based on the analysis, the “Time
Management” indicator obtained an —r-value
equal to -0.714 and a p-value equal to 0.000.
The “Note Taking” indicator also obtained an
—r-value equal to -0.606 and a p-value equal
to 0.000. These two indicators have strong
negative significant correlation with the aca-
demic stress among grade six students. On the
other hand, the “Reading Comprehension” indi-
cator obtained an —r-value equal to -0.714 and
a p-value equal to 0.000. This indicator has
moderate negative significant correlation with
the academic stress among grade six students.
As observed based on the shown data results,
the relationship between these three indicators
of study skills and the academic stress among
grade six students is negative which denotes
that if there is an increase on the study skills

Regression Analysis of the Study Skills on
the Academic Stress among Grade Six Students
The last objective of this study is to deter-
mine which indicators of study skills signif-
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of the students in terms of their time manage-
ment, note taking, and reading comprehension
then the felt academic stress decreases. This is
in support to the study of Hu, Zhang, and Ran
(2021) which stated that students who received
training in study skills such as time manage-
ment, note-taking, and active reading showed
a significant reduction in academic stress lev-
els. Similarly, students with strong study skills
such as self-regulation, goal setting, and test-
taking strategies reported lower levels of aca-
demic stress (Huang and Liu, 2021). In addi-
tion, students who scored higher in study skills
such as reading comprehension, concentration,
and critical thinking reported lower levels of
academic stress (Shaikh Shaikh, 2020) and stu-
dents who lack study skills specifically those
who had poor study skills such as procrastina-
tion, poor time management, and lack of orga-
nization are more likely to experience academic
stress (Yekta, Tavakoli, Ebadi, 2020).

icantly influence the academic stress among
grade six students. The Multiple Linear Re-
gression (MLR) is best fit for this analysis since
this statistical treatment is defined as a predic-
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tive analysis which is used to explain the re-
lationship between one continuous dependent
variable which is the study skills of grade six
students, and two or more independent variables
which are the academic stress among grade six
students in terms of time management, note tak-
ing, and reading conprehension (Trek, 2019).
Still, this data analysis is set with an alpha equal
to 0.05. Based on the result of analysis shown
in Table 4, the overall analysis of the study ob-
tained an F-value of 69.441and a p-value of
0.000. This suggests that the regression model
that was utilized in the analysis of the study
is beneficial, and that there is merit to its in-
terpretation that is based on the assumption of
the aforementioned impact. This further im-
plies that there is validity in the interpretation

on the assumption to predict which indicators of
study skills significantly influence the academic
stress among grade six students. Moreover, all
of the indicators of study skills significantly in-
fluenced the academic stress among grade six
students. This denotes that the predefined null
hypothesis of this study stating that that there
is no indicator of study skills significantly in-
fluenced the academic stress among grade six
students is rejected. Specifically, the indicators
such as the “Time Management” obtained a p-
value equal to 0.000, and t-value equal to 8.272,
the “Note Taking” obtained a p-value equal
to 0.000, and t-value equal to 4.189, and the
“Reading Comprehension” indicator obtained
a p-value equal to 0.015, and t-value equal to
3.964.

Table 4. Regression Analysis of Study Skills on Academic Stress among Grade Six

Students
Study Skills Academic Stress  Unstandardized Coefficients Standardized Coefficients t Sig. Decision on H)
(Constant) 0.687 0.232 2954 .004
Time Management 0.388 0.047 0.523  8.272 .000
Reject Significant
Note Taking 0.213 0.051 0.282 4.189 .000
Reject Significant
Reading Comprehension 0.241 0.061 0.257 3.964 .000
Reject Significant

Overall R=.827, R?= .685; F-value = 69.441; p-value = .000

The result in this study support various re-
search results from different authors such as
the study by Hu, Zhang, and Ran (2021) which
stated that students who were trained in time
management, note-taking, and active reading
showed a significant reduction in academic
stress levels. Similarly, students who scored
higher in note-taking and reading comprehen-
sion reported lower levels of academic stress
(Shaikh Shaikh, 2020). The authors suggested
that improving these skills could help students
to better understand course materials and reduce
anxiety associated with academic performance.
In the Philippine setting, Magsayo, Reintar, and
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Magsayo (2020) stated that that students who
reported good study habits such as time man-
agement, note-taking, and active reading had
lower levels of academic stress. This research
result was supported by Panopio, Rillorta, and
Payos (2021) stating that students who had good
study skills such as time management, note-
taking, and reading comprehension had higher
academic performance. To further strengthen
the interpretation of the MLR analysis used in
this study, the overall analysis also obtained a
coefficient of determination (R2) equal to 0.685
implying that the analysis using the said statisti-
cal treatment is useful at 68.5
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4. Conclusions and Recommendations

Presented in this chapter are the findings of the study based on the outcome of the gathered data.
The conclusions drawn from the findings of the study are likewise outlined in this section. To

maximize the significant contribution of this study, the researcher laid down recommendations in

this chapter.

4.1.
administrators who shape policy have been wor-

Findings—Researchers and educative

ried for a very long time about the high lev-
els of academic stress experienced by elemen-
tary students. These elementary students es-
pecially those whore are in grade six are sub-
jected to a broad variety of pressures in their
academics, some of which are more intense than
others. This leads to the development of aca-
demic stress which affect many of their routine
in school such as their study habits which has
a direct relationship with their performance in
school. Hence, the primary goal of this research
is to determine if the indicators of grade six stu-
dents’ study skills significantly influence their
academic stress as perceived by their teachers.
This study utilized non-experimental quantita-
tive research design employing a descriptive-
correlation technique. Statistical analysis such
as mean, standard deviation, Pearson R correla-
tion and Multiple Linear Regression were used
in treating the data generated in the study. The
respondents of the study were the 100 sixth-
grade educators teaching in Piedad District pri-
mary schools in Davao City. These respon-
dents were selected using convenience sampling
method. Data were evaluated from the survey
questionnaires adopted by the researcher with
modification in order to fit to the study which un-
dergone validation from experts and were tested
for its reliability. Descriptive results of the study
revealed that grade six study skills and academic
stress as perceived by their teachers obtained a
“high” descriptive level rating which means that
students’ study skills and academic stress are
oftentimes evident. Consequently, the inferen-
tial results of the study suggested that it failed

www.nijse.net

11

to accept its null hypothesis since there is a sig-
nificant relationship between study skills and
academic stress among the grade six students.
Likewise, the regression analysis resulted that
all of the indicators of the grade six students’
study skills significantly influenced their aca-
demic stress.

4.2.  Conclusions—Based on the findings
of this study, the following conclusions were
offered: Students who are in the sixth grade
have a high level of study skills, which includes
the ability to effectively manage their time, take
notes, and comprehend what they have read.
These qualities are readily apparent, and they
provide the appearance that students are capa-
ble of good learning and performance when they
are engaged in a classroom setting. It is vital
to continue to grow and strengthen these study
talents since they are crucial not only for suc-
cess in academic activities but also in future
endeavors. Developing and improving these
study abilities is a need. It is critical to main-
tain a consistent effort toward the cultivation
and development of these scholastic abilities.
Moreover, students who are in the sixth grade
are subjected to a substantial level of academic
stress, notably in the areas of depression and the
expectations that are put on them by themselves,
their parents, and their teachers. With this, stu-
dents may be having trouble coping with the de-
mands and expectations that have been placed
upon them. As a result, this may have a nega-
tive effect, not only on the students’ academic
achievement but also on their general welfare.
It is essential to deal with these possible sources
of stress and provide aid to children in order
to enhance not just the mental well-being of
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children but also their academic achievement.
Accordingly, there is a substantial negative cor-
relation between the level of academic stress
experienced by students in grade six and their
level of study abilities. Students who have de-
veloped great study abilities, such as the ability
to take notes, effectively manage their time, and
comprehend what they read, may report feel-
ing less stress related to their academic work.
Students who struggle with these study abili-
ties may suffer greater levels of academic stress,
which may have a detrimental influence on their
academic achievement as well as their overall
well-being. It is vital to address both students’
lack of study skills as well as the stress that
comes along with academic work in order to
increase students’ achievement and overall well-
being. Furthermore, reading comprehension,
the ability to manage one’s time effectively, and
the ability to take notes while reading are all
critical abilities that have a substantial impact
on the amount of academic pressure that sixth-
grade students feel. Students who thrive in these
areas are more likely to have greater academic
performance overall and report fewer levels of
stress in their lives. To encourage students’ over-
all mental health and academic achievement, it
is essential for teachers and parents to place
a priority on the development of the abilities
listed above among their charges. More study
is required to investigate the elements that con-
tribute to academic stress as well as the ways in
which these issues might be alleviated.

4.3.  Recommendations—The following in-
terventions were offered based on the conclu-
sions of the study: This study may be useful
to officials working for the Department of Ed-
ucation in the sense that they will have a suffi-
cient notion regarding the impact of students’
study skills to the academic stress among the
grade six students once they have read through
the findings of this study. It is possible that re-
sult of this study will serve as the foundation
for the formation of strategies and programs for
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these features among public elementary schools,
which will, in turn, enhance the study skills of
the students, particularly those who are in sixth-
grade. In addition to this, they may come up
with suitable in-service trainings and seminars
that might make it easier for elementary teach-
ers to communicate with one another throughout
public schools. Relatively, this study may be
helpful to school administrators because they
could provide them with a wealth of knowledge
and information on the extent effects of students’
study skills to their academic stress. Another,
research findings of this study could provide
school heads with information on the extent to
which teachers communicate with students and
students communicate with teachers. This study
may offer school heads with adequate informa-
tion to start academic school-based programs
and interventions based on their own ideas if
they want to do so as a result of the findings of
this study. They may be able to offer a hand in
construction of the Faculty Development Pro-
gram in order for it to integrate activities that
will assist instructors in enhancing their ped-
agogical strategies to improve students’ study
skills in order to lessen their academic stress.
Consequently, teachers in elementary schools
may also benefit from this study’s findings by
giving them a framework within which to eval-
uate and alter their own educative practices
in the classroom. Through this research, ele-
mentary teachers will have the tools they need
to set ground rules for student-teacher interac-
tion in the classroom. This research has the
potential to increase students’ interest in their
academics through enhancing their study skills
which would lessen their academic stress in or-
der to succeed academically. In addition, edu-
cators may use the study’s findings as a road
map for developing lessons that prioritize stu-
dents’ needs. Moreover, this research may have
the potential to elementary students specially
the six-grader to improve the degree of partic-
ipation they have in the process of knowledge
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with lesser academic stress. It is feasible for stu-
dents to improve their academic performance
by enhancing their study skills for them to have
a positive attitude towards learning. While de-
veloping their educational opportunities, it is
important to take into account important factors
including the level of their intellectual capac-
ity as well as the positive emotions they feel
during the process. Lastly, future researchers
could replicate this study using a different re-
search technique that is pertinent to the issue
at hand to shed even more light on the findings
of this study. Students can expand the range
of options for improving their study skills to
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eliminate experienced academic stress. In ad-
dition, a higher R2 value might be achieved if
the sample size for the survey was increased,
as well as the number of independent variables
tested. The resulting results will be clearer and
more concise. Moreover, future scholars might
further concretize the outcomes of this study by
applying them to other fields of study or areas
of expertise. These undetermined indicators of
study skills might be added to determine if they
might have stipulated effect on the academic
stress felt by grade six students which would be
possible by finding various indicators based on
research findings and literatures.

ISSN 3028-1261
10.5281/zenodo.11194417 /NIJSE.2024



NIJSE (2024) X-X

5. Beferences

Abban, K. (2012). Understanding the importance of time management to assistamt
registrar’ s in the registrar’s department of the university of education. Intermational
Jowrnal of Scientific & Engineering Research 3(12), 1-16.

Abushihab, I (2018). Taking Readng beyond Comprehension Level by Developmg
Crfical Thinking in Classroom. Ekev Academic Review. Vol. 12 Issue 37, (p373).

Am N. (2017). Identifying the sources of academic stress and coping strategies in new
nursing students. Advances in Health Sciences Research. Health Science
International Conference; 12: 73-81.

Alay 5. (2017) Relationzhip Between Time Management And Academic Achivement of
Selected University Students. Orta Dogu Tekmk Universitest, Yiksek Lisans Tez,
Ankara.

Alex, K. (2019). Saft Skills. New Delli: 5.Chand & Co. Ltd.

Alexander, P.A., & Jetton, TL. (2016). Learning from text: A mulodimensional and
developmental perspective. In M.L. Kamul, P.B. Mosenthal, P.D. Pearson, & E.
Barr (Eds.). Handbook of reading research (Vol. 3, 285-310). Mahwah, NI
Erlbaum.

Aljoham, O, Alghamdi, B., & Alqurashi, 5. (2022). The Effects of a Time Management
Traimmng Program on Saudi Arabian Sixth-Grade Students’ Acadenuc Achievement
and Time Management Skills. Jowrnal of Education and Learning, 11(1), 58-67.

Al-Shandeh K. Al-Raqqad, M., Al-Majali, M. & Al-Quraan A (2022). The Relationship
between Study Skills and Academic Stress among Grade Six Students.
International Journal of Instruction, 15(1), 479-492.

Alyamm M., Melyami, Z.. Joham A A Ullah E. Alyamu H., Sundram F. Hill A &
Henming, M. (2017). The Impact of Self- Esteem Academuc Self-Efficacy and
Perceived Stress on Academuic Performance: A Cross-Sectional Study of Saudi
Psychology Leamers. The Enropean Journal of Educational Sciences, 04(04).

Amernican College Health Association (2012). American College Health Association-
National College Health Assessment II: Reference Group Executive Summary Fall
2011. Hanover, MD): Amencan College Health Association.

www.nijse.net ISSN 3028-1261
14 10.5281/zenodo.11194417 /NI1JSE.2024



NIJSE (2024) X-X

Asakawa, K., & Csikszentmihalyn, M. (2012). Feelmgs of connectedness and
mmternalization of values m Asian American adolescents. Jowrnal of Youth
Adolescents, 29,121-145.

Atkinson, T. M., Corte, C., & Wong, I. (2021). Time Management Interventions among
Elementary and Middle School Students: A Systematic Rewview. Jowrnal of
Educational Psychology Review, 33(1), 69-86.

Ayodele, C.5., & Adebivi, D E_ (2013). Study habits as influence of academic performance
of wmiversity undergraduates mm Nigena. Research journal in organizational
FPsychology & Educarional studies, 2(3), 72-75.

Basak T., Uzun 5. ve Arslan F. (2018) Hemsirelik Yiiksekokulu llfilg;nm:u:ile1‘i.1:|.1'.11 Zaman
Yonetion Becenilenn. TAF Preventive Medicine Bulletin 7(3): 429-434

Baumeister, B F | & Vohs, K D. (2021). Self-control, fatigue, and gffort-related cardiac
activity in college students. Emotion 21(2}), 288-203.

Beck, AT, Steer, FLA ., & Carbin, M. G. (1988). Psychometric properties of the Beck
Depression Inventory: Twenty-five years of evaluwahon Clinical psycheology
review, 8(1), 77-100.

Bhat, YI. & Ehanda, H. (2016). Sccial mtellizence, study habits and academic
achievements of college students of District Pulwama. Research on Humanities and
Social Sciences 6(T), 35-41.

Bisht, AR (2019). Bisht battery of stress scales, Agra: National Psychological
Corporation, KacheriGhat.

Blanco, C., Okuda, M., Wnght, C., Hasin, D. 5., Grant, B. F., Liu, 5., & Olfson, M. (2018).
Mental health of college students and their non-college-attending peers. Archives
af General Prychiatry, 63(12), 1429-1437.

Blatt. 5. I, & Zuroff D. C. (2005). Empirical evaluahon of the assumptions m 1dentifymg
evidence based treatments in mental health. Clinical Psychology Review, 25(4),
439-486.

Bohay, M., Blakely, D. P., Tamplin, A. K| & Radvansky, G. A. (2013). Note taking,
review, memory, and comprehension. Amencan Joumnal of Psychology, 124(1), 63-
73.

Bovyle, 1. (2021). Thinking sirategically fo record noites in confent classes. Amencan
Secondary Education, 40(1), 51-66.

www.nijse.net ISSN 3028-1261
15 10.5281/zenodo.11194417 /NIJSE.2024



NIJSE (2024) X-X

Brantmeier, C. (2018). The Relationship Between Reader’s Gender, Passage Conient,
Comprehension, and Strategy Use in Reading Spanish as a Second Language.
Indiana University.

Bntton B.K. & Tesser A (2019) Effects of Time Management Practices on College Grades.
Jowrnal of Educational Psychelogy 83: 405-410.

Buw, D.C., & McDamel, M.A. (2013). Summarization and note-taking methods. In
Leaming strategies and learming styles (pp. 93-117). Springer, Cham_

Cabardo, JE.O., Cabardo, C.J.O., & Cabardo-Mabida, 5.J.0. (2022). Challenges and
mechanisms of teachers m the implementation of modular distance learming in the
Philippines: a phenomenclogical study. Sapienza: Infernational Jowmal of
Interdisciplinary Studies, 3(1), 169-182.

Capan, B.E. (2012). Relatonship among perfectionism, academic procrastination and life
sahisfaction of wmversity students. Procedia Social and Behawvioral Sciences,
5,1665-1671.

Castro, M. B (2022). Blended Learming: The Influence of Study Habits on the Academic
Stress of High School Leamers. Psychology and Education: A Mulfidisciplinary
Journal, 2(6), 508-517.

Cerdan, B, & Navamo, J. (2021). Reading Comprehension Interventions among Primary
and Secondary School Students: A Systematic Review. Review of Educational
Research, 91(2), 263-293.

Chuo, X, L J, Wu, W_, Zheng, X., Zhm, Q.. & Hu, C. (2021). The mediating effect of self-
blame on academic siress and depressive fymptoms among Chinese college
siudenis: A cross-sectional study. BMC Psychiatry, 21, 217.

Cleary, T.1., Callan, GL.. Zimmerman, B.J., & Adamo-Villani, N. (2021). Study Slkills
Interventions among Secondary School Students: A Systematic Review. Jowrnal of
Educational Psychology Review, 33(1), 23-47

Crawley, 5.J. & Mountamn, L. (2015). Strategies for Guiding Content Reading. Boston:
Allyn and Bacon

Creswell, J. W. (2013). Steps in conducting a scholarly mixed metheds study.
Crow, DL Crow, A. (2017). Educational Psychology. Delhi: Subject Publications.

Dalman D. (2013). Keterampilan Membaca, Jakarta: PT Faja Grafindo Persada.

www.nijse.net ISSN 3028-1261
16 10.5281/zenodo.11194417 /NI1JSE.2024



NIJSE (2024) X-X

Damell. A J., Dackson, D. A & Johnson A M. (2021). Self-imposed standards and
academic performance: A meta-analysis. Educational Psychology Review, 33(1),
123-144.

de Leon Jr, F. M. (2017). Hiyang: A Filipino appreach to healmg. Humanities Diliman,
4(1), 187-191.

DeDreu, C. K., Baas. M., & Nyjstad B. A. (2018). Hedome tone and activation level i the
mood-creativity link: Toward a dual pathway to creatrvity model. Journal of
Personality and Social Psychelogy, 94 (3), 739-736.

Delozier, 5.1, & Bhodes, M.G. (2016). Flippmg the classroom to improve student
performance and satisfaction. Journal of Nursing Education, 55(3), 252-257.

Depaynos, ], Butala, G, & Atompag, 5_(2021). Academic Stress of Academic Track High
School Leamers. Infernational Jowrnal of Education and Pedagegy (LIEAP), 3(1),
03111,

Deore, KV. (2012). The educational advantages of using internet. Infernafional
Educational E-Jowrnal, 1(2), 111-112.

Dhanalakshm, K., & Murty, K V.5 N. (2018). Relationship between study habits and
academic stress of B. Ed. tramnees. Scholarly Research Jowrnal for Humanity
Science and English Language, 6, 7831-7336.

Diener E., O1sha, 5.. & Luecas, B E. (2013). Personality, culture and subjective well-bemng:
Emotional and cogmtive evaluations of life. Annual Review of Psychology, 54, 403-
425

Di Vesta, F. I, & Gray, G. 5. (2012). Listening and note taking. Journal of Educational
Psychology, 63, §-14.

Dunkel P, & Davy. 5. (2019). The hewristic of lecture notetaking: Perceptions of
American & international studenis regarding the value & practice of nofstaking.
English for Specific Purposes, 8, 33-30.

Dhran, D, Mutioz-Comejo, . M., & Sonanc-Ferrer, M. (2021). The Relatonship between
Feading Comprehension and Academic Achievement m Pnmary Education. The
Joumal of Educational Eesearch, 114027, 138-149.

Durksen, T_ L., Klassen, B M., Damiels. L. M., & Baysal O. (2021). The role of perceived
contrel in student motivation and academic achievement: A meta-analytic review.
Leaming and Instruction, 73, 101386

Edgar, T. & Manz_ D (2017). Research methods for cyber securify. Syngress.

www.nijse.net ISSN 3028-1261
17 10.5281/zenodo.11194417 /NIJSE.2024



NIJSE (2024) X-X

Eisenberg, D, Gollust, 5. E., Golberstemn, E.| & Hefner, J. L. (2017). Prevalence and
Comelates of Depression, Anxiety, and Swcidality among Umiversity Students.
American Journal Orthepsychiatry; T7(4): 33442,

Eom 5., Kim SH., & Park, H (2021). The Effectiveness of a Study Skills Infervention
on Korean Middle School Students’ Academuc Achievement and Self-Fegulated
Learming. Asia Pacific Education Review, 22(2), 223-234.

Fan, W., & Williams, C. M. (2021). The mpact of teacher expectations on student
academic achievement and well-bemg: A systemafic review and meta-analysis.
Educational Psycholegy Review, 33(1), 59-89.

Fatima 5., Sohal A & Noor, U. (2019). Impact of Time Management on Academuc
Performance: A Study of University Students. Bullerin of Education and Research,
41(1), 129-142.

Fidan F., Uglun G. ve Latif H (2015). Universite ':j':!'IEI.l.l.'.‘ﬂEIi Ne Yapryor? Zaman
Degerendirme mu Zaman Gegrme mu? (Sakarya Umversitest Omefn). Tidisad
Isletme ve Finans 20(233): 114-121.

Fredncks, J. A, Blumenfeld P. C., & Pans, A. H. (2020). S5chool engagement: Potential
of the concept, state of the evidence. Review of Educational Research, 94), 443-
469

Goyette, K, & Yu, X (2018). Social mobility and the educational choices of Asian
Americans. Amn Arbor, MI: Populaton Siudies Center, Insttute for Social
Besearch, University of Michizan

Grande, B A N_. Berdida, D.JE_, Mamago, JD., Ablao, JN., Llazuno, M.B.B. & Manood.
E.G (2021). Predictors of quality of ife of mursing intemship students from five
Saudi wuversities. Jowrnal of Taibah University Medical Sciences, 16(3), 7147-754.

Grove, SK., Bums, N. & Gray, J. (2012). The practice of mursing research: Appraisal,
synthesis, and generation of evidence. Elsevier Health Scisnces.

Gunmg M, Chansatitpom N, Chamroonsawasdi K Lapvongwatana P. (2020). Academuc
stress among lugh school students n a rural area of nepal: a descriptive cross-
sectional study. JNMA J Nepal Med Assoc.

Heiligensten E.. & Guenther, G. (2016). Depression and acadennic mpairment in college
students. Jowrnal of American College Health, 45(2), 59-64.

Hoferichter, F., Raab, 5., & Stieger. 5. (2021). Self-imposed standards and their relation to
stress, well-being, and academuc achievement m German high school students.
Jowrnal af Adolescence, 94, 120-129.

www.nijse.net ISSN 3028-1261
18 10.5281/zenodo.11194417 /NIJSE.2024



NIJSE (2024) X-X

Hu Q. Zhang L. & Fan Q. (2021). The Eelahonship between Study Skills and Academic
Stress among Jumor Middle School Students. Open Jowrnal of Social Sciences,
0(%), 507-514.

Huang, Y., & L, X (2021). The Mediating Fole of Study Skills mm the Belationship
between Academuc Stress and Acadenue Achievement. Internafional Journal of
Environmental Research and Public Health, 18(2), 464.

Hussamm A, Kumar, A | & Husam A (2018). Academic stress and adjustment among igh
school students. Journal of the Indian Academy of Applied Psychology, 34, 70-73.

Isen, A M. (2013). Positive affect as a source of human strength In LG Aspmall and
Staudinger U (Eds.), A psychology of human strengths: Fundamental questions and
future directions for a positive psychology (pp. 179-195). Washington, DC:
American Psychological Associafion.

Jayanthn P, Thinmavukarasu M, Rajkumar B (2015). Academuc stress and depression
among adolescents: a cross-sectional study. Indian Pediatr. 52:217-9.

Jogaramam G., & Buchanan P. (2014). Balancing the demands of school and work: Stress
and employed hospitality students. Infermafional Journal of Contemporary
Hospitality Management, 16(4), 237-245.

Joormann, J., Siemer, M., & Gothb, I. H. (2017). Mood regulation m depression:
Dnfferenhal effects of distraction and recall of happy memones on sad mood.
Journal of Abnormal FPsychelogy, 116(3), 484-490.

Karuki DM, Kimam PM., & Ngumu, PN, (2021). Study Skills and Academic
Achievement among Grade 5ix Students m Pubhic Primary Schools in Kenya.
Journal of Education and Practice, 12(18), 107-115.

Kaur J. & Kaur N_ (2015). Study of Academic Stress and Study Habiis among Adolescenis
with Respect to Locale and Gender.

Eaur, A., & Pathama F. (2015). Study habits and academic performance among late
adolescents. Stud Home Com Sci, 9(1), 33-35.

Eeyes, CLM. (2013). Complete mental health: An agenda for the 21st century. In C. L.
M. KEeyes & J. Haidt (Eds.), Flounshing: Positive psychology and the life well-
lived (pp. 293-312). Washington, DC: American Psychological Association.

Kiewra, KA, Benton, SL.. Kim 5., Fisch, N.J., & Chnstensen, M. (1991). Effects of
note-taking and review on recall and retention of lecture mformation. Journal of
Educational Research, 84(5), 204-200

www.nijse.net ISSN 3028-1261
19 10.5281/zenodo.11194417 /NI1JSE.2024



NIJSE (2024) X-X

Eintsch, W., & van Dyk, T.A. (2018). Toward a model of text comprehension and
production. Psychological review, 85(5), 363.

EKobayashi, K. (2016). Combined effects of note-taking/-reviewing on learming and the
enhancement through infterventions: A meta-analybe review. Educafional
FPsycholegy, 26(3), 439-477

Eunehner, C. (2013). Gender differences in umipolar depression: An update of
epidemiclogical findings and possible explanations.
ActaPsychiamicascandinavica, 108(3), 163-174.

Eumar, 5., & Kumar, A (2021). Parental expectations and academic performance:
Mediating role of academuc self-efficacy and moderating role of parental warmth
Journal of Child and Family Studies, 30(3), 1115-1126.

Lee P.T. (2013). Asian studenis’ perceptions of their own study habits. 5(1), 1-14.

Lindsey, B. I, Fabiano, P., & Stark C. (2019). The prevalence and comelates of depression
among college students. College Studeni Journal, 43(4), 999-1014.

Lm, C, &Lu, L. (2021). Parental expectations, perceived control, and psychological well-
being among Chinese university students: The mediating role of academic self-
efficacy. Journal of Happiness Studies, 22(1), 135-151.

Loke, ¥ K., & Abdullah, N.A_ (2020). The Effect of Study Skills Training on Academic
Stress among Primary School Students Intermational Jowrnal of Academic
Research in Progressive Education and Development, 9(4), 343-336.

Magszayo, ] P, Remtar, D.E M., & Magsayo, A T. (2020). Study Habits and Academic
Stress among Semior High School Students in the Phulippimes. Journal of Education
and Practice, 11(30), 118-126.

Majumdar B. & Ray A (2014). Stress and coping strategies among umversity students: a
phenomenological study. Indian Journal Social Science Researches; 7(2): 100-11.

Maquhng, A (2019). Leamers’ Academc Stress and Study Habats: Basis for Academuc
Intervention. International Jowrnal of Innovative Science and Research
Technology.

Mangen A Anda, L.G.G., Oxborough, G H., & Bronmick, K. (2013). Handwnting versus
keyboard wning: Effect on word recall. Journal of Writing Research, 7(2), 227-
247.

May, F. B. (2013). Unraveling the seven myths of reading. US: Allyn and Bacon

www.nijse.net ISSN 3028-1261
20 10.5281/zenodo.11194417 /NI1JSE.2024



NIJSE (2024) X-X

McCarthy, J., Downes, E. I, & Sherman, C. A(2018). Looking back at adolescent
depression: A qualitative study. Jowrnal of Menifal Health Counseling, 30(1), 49-
68.

McDamel, MA | Agarwal, PK., Huelser, BJ, McDermott, KB., & Roediger, HL.
(2022). The Impact of Note-Taking Strategies on the Petention of Information
among Middle School Students. Journal of Educational Psychology Review, 34(1),
23-40.

Misra, B, & Casnllo, L. G. (2014). Academic siress among college students: Companson
of Amerncan and imtemmational students. Infernafional Jowrnal of Siress
Management, 11(2), 132-148.

Misra B & Mckean M. (2020). College Students’ Academic Stress and Its Relation to
Therr Anxiety, Time Management and Leisure Satsfaction. American Journal of
Health Smdies 16 (1): 41-31.

Misra B, Mckean M, West 5, Russo T. (2019). Academic stress of college students:
companson of student and faculty perceptions. Coll Stud J. 34:236-45.

Momnica, O E. (2013). Influence of study habitz on the academic achievement of students
i home economics m junior secondary school m Enmgu State. Infermanional
Journal of Innovative Education Research, 3(4), 15-22.

Moos, D. C. (2019). Note-taking while learmng with hypemmedia: Cogmifive and
metivational considerations. Computers in Human Behavior, 25, 1120-1128.

Mukaka, M.M. (2012). A muide to approprate use of comelation coefficient in medical
research. Malawi medical journal, 24(3), 69-71.

Murama, M B., Nyorere, I, Emana, LE | & Murama, K.O. (2014). Impact of note taking
and study habit on academic performance among selected secondary school
students m Ibadan, Ovo State, Nigena. Infernational Journal of Education and
Research, 2(6), 437-448.

Murthy, MLE. (2016). Mofivation and Learning. Jaipur: Pomter Publishers.

Nagaraju, M. T.V. (2014). Smdy habits of secondary school students. New Dell, India:
Discovery Publishing House.

Nakalema, G. and Ssenyonga. J. (2014). Academic siress: its causes and results at Ugandan
Unrversity. Afnican Journal of Teacher Education, 3.3.

www.nijse.net ISSN 3028-1261
21 10.5281/zenodo.11194417 /NI1JSE.2024



NIJSE (2024) X-X

Nassajy, H. (2013). Qualitative and descriptive research: Data fype wversus data
analysis. Language teaching research, 19(2), 129-132.

Weseliler 5, Tannenbaum B, Zacchia M, Larcher K, Coulter K. Lamarche 3. et al. (2017).
Academic stress and personality interact to increase the neural response to high-
calone food cues. Appetite. 116:306—14.

H. (2012). The Effects of Affective Factors m SLA and Pedagogical Implications.
Theory and Practice in Language Studies, 2(7), 1308-1513.

WINMH. (2012). Wational Institute of WMental Health. Fevised 2012. NIMH Publication No.
11-4266.

Nolan, S. A, Flynn, C_, & Garber, J. (2013). Prospective relations between rejection and
depression mn young adolescents. Journal of Personality and Social Psychelogy,
85(4), 745-755.

Ocampo, L. & Yamagishi, K. (2020) Modeling the lockdown relaxation protocols of the
Philippine government in response to the COVID-19 pandemic: an inhutionistic
fuzzy DEMATEL analysis. Socio-economic Planning Sciences, 72, 100911.

Panopio, JB., Pillorta, R.T., & Payes, I1.D. (2021). Study 5klls and Academic
Performance: Evidence from College Students in the Palippines. Asian Journal af
Multidisciplinary Studies, 9(3), 23-32.

Peverly, 5T.., Brobst, KE.. Graham M.. Shaw, EL.. & Althoff J. (2013). Improving
college students’ note-taking skills via an onlne leaming module. Jowrnal of
Educational Psychology, 103(3), 774-784.

Pflug, V., Schneider, M., & Stemmer F. (2020). Does self-blame affect academc
performance? An mvestigation of the relationship between self-blame and grade
point average. Journal of Educational Psychelegy, 112(1), 124-137

Pressley, M., Johnson, C.J., Symons, 5., McGoldnck, JA., & Kumta, JA. (2017).
Strategies that improve children's memory and comprehension of text. The
elementary school journal 90(1), 3-32.

Prnce, M. (2014). Does active learming work? A review of the research. Jowrmal of
Engineering Education, 93(3), 223-231.

Putwamn, D., Becker, 5., Symes, W, & Niman, C. {7'1}’*1) Test anxiety and well-bemng: An
examination of the role of achievement guals m the context of the COVID-19
pandenuic. Journal of Adolescence, 93, 118-125

www.nijse.net ISSN 3028-1261
22 10.5281/zenodo.11194417 /NI1JSE.2024



NIJSE (2024) X-X

Qteat M. & Saye) 5. (2014). Factors affecting time management and nurses” performance
in Hebron hospitals Joumnal of Education and Practice; 5(35): 41-57.

Fadha, ™., & Muthmbumar, C. {(2015). Analysis of study habits of college students m
Villupuram distnict. Infernational Journal of Applied Research, 1(13),353-356.

FalESH, B. (2019). A Study to Assess the Influence of Study Halits on Stress Among
Adolescents m Selected Jumior Colleges of Badrachalam IICP Group of
Publications, 30(5), 428.

Rao, V. and Viswanatha S. (2013). Reddy effect of study habits. mental health and
academic stress on academic achievement among teacher trainees. Paripex Indian
Journal of Research, 4.6.

Eencher, A C.. & Chnstensen, W.F. (2012). Chapter 10, Multivariate regression—Section
10.1, Introduction. Methods of mulfivariate analysis, Wilsy Series in Probability
and Statistics, TO3).

Rihrle, B, Knappe, 5., & Salmela-Aro, K. (2021). Too much work, too httle time? A
lung:lrudmal 5ruu:h on antecedents and consequences of academic bumnout in high
school. Learning and Insouction, 74, 101441,

Saleh, D., Camart, N., Sbeira, F. and Fomo, L. (2018). Can we leam to manage stress? A
randomized contrelled tmal camed out on unaversity students. PLoS ONE, 13.9.

Salmela-Aro, K. Tynkkynen, L, & Vuon, J. (2016). Affective-motivational predictors of
educational and occupational aspirations and well-being in adolescence: Fole of
social support and gender differences. Learning and Individual Differences, 49,
280-239.

Seifert, T A, & Umbach P.D. (2016). The effects of time use and time management skills
on academic achievement among college freshmen. Journal of College Student
Development, 37(6), T13-731.\

Shaikh, B.T., & Shaikh M.A_ (2020). Study Skills and Academic Stress among Medical
Students: A Cross-sectional Study from Karachn, Pakistan. Cureus, 12(9), e10570.

Shetty, 5., Kamath, N., & Nalm, M. (2021). Academuc Stress and Study Habits of Health
Science UDJ'-EI'E-II} Learners. Journal of Health and Allied Sciences NU.

Smgh, P. (2013). Academic achievement in Mathematics m relation to study habats.
International Jouwrnal of Innevative Research and Development, 4(3), 302-306.

www.nijse.net ISSN 3028-1261
23 10.5281/zenodo.11194417 /NI1JSE.2024



NIJSE (2024) X-X

Sulamman, T., Hassan, A, Sapian, V. M., & Abdullah S. K. (20:9). The level of stress
among students in wban and mral secondary schools m Malaysia. European
Journal of Social Sciences, 10(2), 179-184.

Sunitsky, S K. (2016). Note taking approaches and specific areas of difficulty reported by
university students with learming disabilities. Jowrnal of Pﬂme'mndm Education
and Disability, 10(1), 3-10.

Tangney, I. P, Stuewig, J., & Mashek, D. J. (2014). Moral emotions and moral behavior.
Annual Review of Psychelogy, 65, 249-277.

Tanzeh A (2011). Metodologi penelitian praktis.

Taskin, L. & Yidmm I (2018). Time management and its relationship with academic
siceess among Turkish wmiversity students. Current Psychology, 37(1), 1-9.

Tope, 0. (2011). The effect of study habiis on the academic performance of students: a
case study of some secondary school in Ogun Stafe. Ogun State, Nigena:
EgoBooster Books.

Trafton, J.G., & Tnckett, SB. (2017). Note-Taking for Self-Explanation and Problem
Solving. Human- Computer Interaction, 16, 1-38.

Tngueros B, Padilla A, Agwlar-Parra JM, Lirela MJ, Garcia-Luengo AV, Rocamora-Pérez
B, et al. (2020). The mfluence of teachers on motivation and academic stress and
their effect on the learming strategies of wversity students. Int J Environ Res Public
Health

Tngueros B, Padilla AM, Agwlar-Parra JM, Rocamora P, Morales-Gazquez MJ, Lopez-
Lina E. (2020). The nfluence of emotional mtelligence on resilience, test anxiety,
academic stress and the mediterranean diet. A study with university students. Int J
Environ Res Public Health.

Tire G. (2013 Hazwhk Ofulu ﬂErenrg’Ierfn;r’n Zaman Ionefimi Becerileri ile Sires
Yénetimi Becerileri Arasindaki Iligkinin Arajinlmasi: Yeditepe Universites:
Omegi. Yeditepe Umversitesi Sosyal Bilimler Enstitiisii, Yiiksek Lisans Tem,
Istanbul.

van der Meyden, H., & Jansen EPW.A. (2014). The digital note-taking divide: How
shoptalk shapes students’ use of laptops in the classroom. Computers & Education,
78, 27-36.

www.nijse.net ISSN 3028-1261
24 10.5281/zenodo.11194417 /NI1JSE.2024



NIJSE (2024) X-X

Wagas A, Khan S, Shanf W, Khalid U, Al A. (2015). Association of academic stress with
sleeping difficulties in medical students of a Pakistam medical school: a cross
sectional survey. PeerJ

Wakefield, J. C., Schomtz, M. F, First, M. B., & Horwitz, A. V. (2017). Extending the
bereavement exclusion for major depression to other losses: Evidence from the
National Comeorbidity Survey. Archives of General Psychiatry, 64(7), 433-440.

Walker, 1 B. (2017). The diagnostic teaching of reading: Technigques for instruction and
assessment (4th ed.). OH: Meml

Watson, B. L. (2012). 4 comparison of perceived siress levels and coping styles of junier
and senior studenis in nursing and social work programs. Unpublished doctoral
dissertation. Marshall University, Huntington, West Virguma.

Wei, W., & Su, B (2021). Teacher expectations and student academic performance: A
longitudinal study of Chinese high school students. Learming and Indrvidual
Dufferences, 87, 101992,

Wei, W., Zhang, Q., & Gu, B. (2021). Guilt and shame as predictors of academic
procrastination; A longitudinal study of Chinese umiversity students. Frontiers m
Psychology, 12, 691791.

Weiss, LE. (2018). A national convocation on professional development for mathematics
and science teachers, K—12. Washington, DC: Horizon Fesearch.

Weng, TY., & Chen, HL. (2021). The Effectiveness of a Note-Taking Training Program
on Tarwanese Sixth-Grade Students' Note-Taking and Academic Achievement.
Journal of Educational Research, 114(4), 373-388.

Wilhams, B. L., & Eggert, A. C. (2012). Note-taking in college classes: Student patterns
and mstruchional strategies. Journal of General Education, 31(3), 73-199.

Winstead, B A, & Sanchez, J. (2015). Gender and psychopathology. In J. E. Maddux &
B. A Wmstead (Eds), Psychopathology: Foundafions for a contemporary
undersianding. Mahwah NJ: Erlbaum.

Wrenn, C.G., Humber, W.J., & McKewon, B.B. (1941). Study habits mventory, Rev.
Wrosch, C., Miller, GE., Scheier, MF., & de Pontet, 5. B. (2013). Giving up on

unattainable goals: Benefits for health? Personality and Social Psychology Bulletin,
39(12), 1668-1679.

www.nijse.net ISSN 3028-1261
25 10.5281/zenodo.11194417 /NIJSE.2024



NIJSE (2024) X-X

Yamashita, J. (2015). In Search of Nature of Extensive Readng m 12: Cogmtive,
Affective, and Pedagogical Perspective. Reading in 4 Foreign Language, 27(1),
168-181.

Yazdami, K., & Godbole, V.5 (2014). Studying the role of habits and achievement
motivation In mmproving students” academuc performance. European Online

Jowrnal of Natural and Secial Sciences, 3(4), 827-839.

Yekta, F., Tavakol, M., & Ebadi, 5. (2020). Study 5kills and Acadenuc Stress among High
School Students in Shiraz. Journal of Education and Practice, 11(19), 22-28.

Yusoff M5B, Abdul Fahim AF., Yaacob, M. J., & Hamidi, MF. (2018). Time
Management Skills as a Mediator between Time Management Behavior and
Academic Performance. Jowmal of Education and Learning, 7(4), 1-12.

Zare, P. (2012). Language Learming Strategies among EFL/ESL Leamers: A Review of
Literature. International Journal of Humanities and Secial Science. 2(3): 162-169.

Zeidner, M. (2021). Test anxiety and academic achievement: An overview of empirical
research. In Handbook of Test Anxety (pp. 29-50). Routledge.

Zhao, J., Xae H Xu Z. & L1 X (2022). The Effectiveness of a Reading Comprehension
Intervention on the Reading Comprehension and Vocabulary Skills of Chinese
Sixth-Grade Students. 4sia Pacific Education Review, 23(1), 69-30.

www.nijse.net ISSN 3028-1261
26 10.5281/zenodo.11194417 /NI1JSE.2024



