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Abstract. This study investigated the relationship between instructional resource availabil-
ity and teaching effectiveness among 94 public secondary Home Economics teachers in Cluster
13, Division of Davao City. It specifically aimed to evaluate the levels of available facilities,
materials, and technological support while determining which resource indicators significantly
influence instructional quality. A quantitative correlational research design was employed,
utilizing a descriptive survey approach to systematically gather data from the respondents. A
validated five-point Likert scale questionnaire served as the primary data collection instru-
ment. The gathered data were analyzed using mean scores to describe the level of variables,
Pearson’s r correlation to identify relationships, and multiple linear regression to determine
the significant predictors of teaching effectiveness. The findings revealed that overall instruc-
tional resource availability was rated High, indicating that most schools possess adequate
materials and support for instruction. However, the adequacy of facilities and equipment was
only rated Moderate, with notable shortages in essential tools such as sewing machines and
other specialized equipment necessary for skill-based activities. Despite these gaps, teaching
effectiveness remained consistently High across all domains, particularly in lesson delivery
and content mastery. Statistical analysis confirmed a significant relationship between variables,
identifying technological support and resource accessibility/utilization as the only significant
predictors of effectiveness. To improve Home Economics education, it is recommended that
the Department of Education prioritize funding for specialized equipment and technological
infrastructure. School administrators may implement better resource management systems to
ensure accessibility. Furthermore, teachers may engage in professional development focused

on technology integration to maximize the impact of available digital tools on student learning.
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1. Introduction

Teaching effectiveness in Home Economics is
essential for ensuring that learners acquire prac-
tical, life-ready skills such as food preparation,
financial management, and livelihood competen-
cies, ultimately fostering engagement, mastery,
and real-life application. Central to achieving
this effectiveness is the availability of adequate
instructional resources, as access to appropriate
tools, equipment, and materials enables teach-
ers to deliver meaningful, hands-on learning
experiences. When resources are sufficient and
accessible, teachers are better positioned to im-
plement diverse instructional strategies that en-
hance learner participation and skill develop-
ment. However, a persistent challenge exists in
many public secondary schools offering Home
Economics wherein the lack of adequate instruc-
tional resources, ranging from specialized lab-
oratory equipment and consumable materials
to updated teaching aids and digital tools. This
shortage not only limits teachers’ capacity to de-
liver experiential learning but also forces them
to rely heavily on theoretical instruction which
reduces opportunities for students to engage in
real-world practice.

Consequently, learners struggle to develop
technical proficiency, creativity, and problem-
solving skills that are central to the goals of
Home Economics discipline. Over time, this re-
source gap contributes to declining instructional
quality, teacher burnout due to improvization
demands, and diminished student motivation
which ultimately weakening the overall effec-
tiveness and sustainability of Home Economics
education in public schools.

Globally, the scarcity of instructional re-
sources in Home Economics continues to un-
dermine the quality of teaching, as teachers
are often forced to rely on theoretical lectures
instead of practical demonstrations. When
equipment, laboratories, and updated materi-
als are lacking, learners are deprived of essen-
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tial hands-on learning experiences, leading to
poor skill acquisition and lower engagement.
In Kenya, Mwangi and Wanjiku (2021) found
that the absence of fully functional Home Eco-
nomics laboratories and outdated equipment
led teachers to rely on theoretical instruction,
limiting learners’ practical skill development.
In Indonesia, a study by Suryani and Lestari
(2020) revealed that rural schools’ lack of cook-
ing and textile equipment resulted in lower
learner performance in skill-based assessments.
Moreover, in Ghana, Akoto-Nunoo and Owusu
(2019) demonstrated that insufficient allocation
of teaching materials forced Home Economics
teachers to improvise demonstrations, leading
to reduced learner engagement and mastery.

In the Philippine context, similar patterns
are evident. Department of Education (DepEd)
reports (2022) indicate that many schools un-
der the Technology and Livelihood Education
(TLE) program lack essential Home Economics
equipment such as sewing machines and kitchen
sets impairing lesson delivery. As aresult, teach-
ers are often forced to improvise or use personal
funds, negatively affecting both teaching quality
and morale. These limitations reduce opportuni-
ties for hands-on learning and shift instruction
toward theory-based approaches. Inadequate
provision of sewing machines, kitchen equip-
ment, and consumables forces many teachers
to improvise or spend personal funds, which
compromises both teaching effectiveness and
teacher morale (Reyes & Cruz, 2021; Gon-
zales, 2023). Such resource gaps create in-
equitable learning environments, placing stu-
dents in under-resourced schools at a disadvan-
tage compared to those in better-equipped in-
stitutions. At the University of the Philippines,
a study on Home Economics Learning Com-
mons (HELC) showed that schools with well-
equipped learning commons delivered more ef-
fective instruction, as teachers could better in-
tegrate hands-on learning (Endaya et al., 2022).
Meanwhile, a national survey of TLE programs
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by Reyes and Cruz (2021) revealed that text-
book and module shortages across multiple re-
gions significantly limited teachers’ ability to
implement competency-based instruction.

Locally, the problem becomes even more
pressing in the secondary schools in Cluster 13
in DepEd Davao City Division. Many public
secondary schools struggle with inadequate in-
structional resources for Home Economics, forc-
ing teachers to shoulder the financial burden of
purchasing basic supplies such as fabric, sewing
materials, cooking utensils, and kitchen ingredi-
ents just to deliver hands-on lessons. This prac-
tice not only strains teachers’ personal finances
but also limits the scope and quality of learning
activities students can access. Although some
interventions such as NGO-supported equip-
ment provisions in selected Mindanao schools,
have demonstrated improvements in teaching
quality, these efforts remain fragmented and
unsustainable, leaving most schools without
consistent support. Such disparities deepen in-
equities across classrooms, where resource-rich
schools can offer more practical training, while
others are left with limited demonstrations or
purely theoretical instruction, ultimately under-
mining the overall effectiveness of Home Eco-
nomics education in the division.

Despite these global, national, and local in-
sights, there remains a shortage of quantitative
empirical research in the Philippines that specif-
ically measures the effect of instructional re-
source availability on the teaching effectiveness
of Home Economics teachers. Most existing
studies are primarily descriptive or anecdotal,
focusing on general challenges in the implemen-
tation of Technology and Livelihood Education
(TLE) and Home Economics programs rather
than on measurable cause-and-effect relation-
ships (Aguinaldo et al., 2022; Baiias, 2020).
Without robust statistical evidence, education
stakeholders cannot confidently prioritize invest-
ments or interventions aimed at enhancing in-
structional delivery. Therefore, this study ad-
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dresses that gap by quantitatively examining the
influence of resource availability on teaching
effectiveness, providing empirical data that can
inform policy, strengthen curriculum implemen-
tation, and improve teacher support in Home
Economics education (DepEd, 2022; UNESCO,
2021).
1.1.
of the Study—This study is primarily anchored
on the Resource-Based Theory (RBT). The idea
was founded by Edith Penrose which posits that

Theoretical/Conceptual Framework

access to and utilization of resources directly
influence the capacity of organizations or in-
dividuals to achieve desired outcomes, partic-
ularly performance and effectiveness (Barney,
2020). In the context of Home Economics edu-
cation, instructional resources such as teaching
materials, laboratory equipment, and technol-
ogy integration are strategic assets that enhance
teachers’ instructional quality. Studies highlight
that adequate and well-managed resources im-
prove teaching effectiveness by supporting di-
verse instructional strategies and engaging learn-
ers in experiential learning (Wekesa & Maithya,
2022). Thus, RBT strongly justifies the central
argument that instructional resource availability
is a determinant of teaching effectiveness.
Another theory that supports the main
theory is the Constructivist Learning Theory,
which emphasizes that learners construct knowl-
edge actively through interaction with their en-
vironment and resources. Constructivism sug-
gests that meaningful learning occurs when
learners manipulate tools, materials, and real-
life experiences to connect theory with prac-
tice (Fosnot & Perry, 2020). In Home Eco-
nomics, where hands-on activities in cooking,
sewing, and financial literacy are central, the
availability of instructional resources plays a
crucial role in facilitating experiential learning.
Recent studies confirm that teaching effective-
ness is strengthened when educators provide
resource-rich environments that enable collabo-
rative and practical learning opportunities (Tin-
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dowen, 2020). Therefore, constructivism under-
scores the importance of resources in shaping
effective, learner-centered Home Economics in-
struction.

Another relevant theory is the Systems The-
ory of Education, which views teaching and
learning as a dynamic process influenced by
the interaction of various components such as
teachers, learners, curriculum, and instructional
resources. According to this perspective, re-
sources serve as essential inputs that contribute
to the efficiency and productivity of the ed-
ucational process (Luhmann, 2020). When
one component, such as instructional resources,
is insufficient, it disrupts the system and lim-
its teaching effectiveness. Empirical research
shows that schools with adequate resources pro-
duce higher learner achievement and teacher
efficiency, reinforcing the systemic interdepen-
dence in education (Abdulrasheed & Bello,
2022). Hence, this theory supports the argu-
ment that instructional resource availability is
not an isolated factor but a critical part of the ed-
ucational system that ensures the effectiveness
of Home Economics teachers.

To sum up, the three discussed theories col-
lectively provide a strong foundation for this
study. The Resource-Based Theory highlights,
that resources are strategic assets directly influ-

2. Methodology

encing performance, while Constructivist Learn-
ing Theory highlights how these resources en-
able experiential and learner-centered learning.
Complementing these, the Systems Theory of
Education emphasizes the interdependence of
resources with other educational components in
ensuring efficiency and effectiveness. Together,
these theories reinforce the argument that ade-
quate instructional resource availability is not
only essential but also transformative in enhanc-
ing teaching effectiveness and improving the
overall quality of Home Economics education.

Relatively, the conceptual framework of the
study is shown in Figure 1. The independent
variable is the instructional resource availability
of public secondary Home Economics teach-
ers in Cluster 13, Division of Davao City in
terms of adequacy of facilities and equipment,
provision of instructional materials, technologi-
cal support, and accessibility and utilization of
resources. On the other hand, the dependent
variable is the teaching effectiveness of public
secondary Home Economics teachers in Clus-
ter 13, Division of Davao City in terms of les-
son delivery and content mastery, instructional
strategies and innovation, learner engagement
and participation, and achievement of learning
outcomes.

This chapter discusses the research methods in conducting the study which are considered

strategies or techniques utilized in the collection of data evidence for analysis in order to uncover

new information or create better understanding of a topic. Contents of this chapter include the

research design, research respondents of the study, research instrument and the data gathering

procedures.

2.1. Research Design—This study em-
ployed the quantitative correlational research
design to determine the relationship between
instructional resource availability and teaching
effectiveness of secondary Home Economics
teachers. Correlational design is appropriate
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when the objective is to identify the degree of
association between two or more variables with-
out manipulating them (Creswell & Creswell,
2023). This design fits the study’s purpose
since it aimed to measure the level of resource
availability and teaching effectiveness and ana-

ISSN 3028-1261
10.5281/zenodo.20354782 /NIJSE.2026



NIJSE (2026) -

Conceptual Framework Showing the Variables of the Study

Independent Variable

Instructional Resource Availability

* Adequacy of Facilities and Equipment
* Provision of Instructional Materials
« Technological Support

* Accessibility and Utilization of Resources

Source: Adeoye & Adeoye (2020)

Dependent Variable

Teaching Effectiveness

« Lesson Delivery and Content Mastery
« Instructional Strategies and Innovation
* Learner Engagement and Participation

* Achievement of Learning Outcomes

Source: Stronge (2019)

Fig. 1. Conceptual Paradigm Showing the Variables of the Study

lyze whether these variables significantly relate
to one another. According to Saunders et al.
(2019), correlational research provides empir-
ical evidence for identifying patterns, testing
hypotheses, and supporting decision-making in
educational contexts. Thus, this design enabled
the study to generate statistical findings that are
both reliable and generalizable to the popula-
tion of secondary Home Economics teachers in
Cluster 13, Division of Davao City.

To address the first two objectives, the
study integrated the descriptive survey approach
within the correlational design. Descriptive
research is useful for examining the current
status of phenomena by quantifying percep-
tions, practices, and conditions (Kumar, 2019).
Through survey questionnaires, the study gath-
ered the data on the availability of instructional
resources in terms of adequacy of facilities, pro-
vision of materials, technological support, and
accessibility, as well as on the teachers’ effec-
tiveness in lesson delivery, instructional strate-
gies, learner engagement, and achievement of
learning outcomes. This approach is widely
applied in education because it allows for the
systematic collection of data from a large group
of respondents, enabling researchers to describe
prevailing trends and challenges in teaching and
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learning (Cohen et al., 2021). Consequently, the
descriptive component provided the foundation
for analyzing the broader relationship between
the study variables.

For objectives three and four, the correla-
tional design was used in complement with in-
ferential statistical analyses to determine the
strength of the relationship between instruc-
tional resource availability and teaching effec-
tiveness. Specifically, a correlation analysis
was used to measure the significance and di-
rection of relationships, while regression anal-
ysis will identify which indicator of instruc-
tional resource availability significantly influ-
ences teaching effectiveness. As emphasized
by Pandey and Pandey (2021). This analysis
provides predictive insights that move beyond
correlation by identifying the extent to which in-
dependent variables affect dependent variables.
The combination of descriptive, correlational,
and regression approaches provided the assur-
ance that the study not only documents current
conditions but also explains how resource fac-
tors contribute to the effectiveness of Home Eco-
nomics instruction.

2.2.  Ethical Considerations—This study
adhered strictly to the established protocols and
standard guidelines required for conducting re-
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search, particularly in managing respondents’
data. The survey questionnaire, along with sup-
porting documentation from the authors, was
submitted for thorough evaluation to ensure its
validity and appropriateness for the study. Fol-
lowing approval from the Ethics Committee, the
researcher proceeded with the study and carried
out the data collection process in accordance
with the approved ethical procedures.

Social Value. This study carried significant
social value as it addresses issues directly affect-
ing the quality of education in public secondary
schools. By investigating the availability of fa-
cilities, materials, and technological support,
the study aimed to generate evidence that can
guide policy reforms, resource allocation, and
teacher support systems within the Department
of Education. Research with strong social value
is considered ethically justifiable because it con-
tributes to improving educational outcomes, re-
ducing inequities, and enhancing the profes-
sional development of teachers (Emanuel et al.,
2021). Thus, the findings of this study had
practical implications for ensuring that learners
acquire both theoretical knowledge and practi-
cal skills, ultimately contributing to the broader
goal of producing responsible and competent
citizens.

Informed Consent. Informed consent was
a cornerstone of the study to ensure that par-
ticipants which are the secondary Home Eco-
nomics teachers to freely decide whether to take
part after fully understanding the research ob-
jectives, procedures, potential risks, and bene-
fits. The process involved the provision of the
participants with a written consent form out-
lining the nature of the study, their voluntary
role, and the right to withdraw at any time with-
out penalty. According to the American Edu-
cational Research Association (AERA, 2019),
informed consent upholds participant autonomy
and respects their dignity as individuals. By
ensuring clear communication and understand-
ing, the study minimized any risk of coercion
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and reinforced ethical standards of voluntary
participation.

Vulnerability of Research Participants. Al-
though Home Economics teachers are profes-
sionals, the study acknowledged that they may
still face vulnerabilities related to their employ-
ment status, workload, or possible perceptions
of evaluation. To mitigate these vulnerabilities,
the researcher provided clarification that the
study is not an assessment of individual perfor-
mance but rather an investigation into systemic
resource issues and teaching practices. Safe-
guards were put in place to prevent undue pres-
sure from administrators or supervisors, ensur-
ing that participation is entirely voluntary. Ethi-
cal research must protect participants from any
exploitation or harm, especially when power dy-
namics could affect their willingness to provide
honest responses (Resnik, 2020). Hence, the
study was designed to uphold fairness and re-
spect to protect teachers’ professional integrity.

Privacy and Confidentiality. Protecting the
privacy and confidentiality of participants is a
key ethical principle that was strictly observed
in this study. Data gathered through surveys
and interviews were coded and anonymized so
that no individual teacher can be identified in
the final report. Access to raw data was re-
stricted to the researcher only, and digital files
were stored securely with password protection.
The researcher of this study gave assurance that
any publication of results does not allow for the
identification of individual participants, which
further enhanced their willingness to share hon-
est and candid insights. According to Cohen et
al. (2021), confidentiality enhances trust and
encourages participants to provide candid and
reliable information. In this study, ensuring
anonymity not only fulfills ethical obligations
but also strengthens the accuracy and validity
of the findings.

The Risk, Benefits & Safety. This study in-
volved minimal risk since it focused on teachers’
perceptions of resource availability and teaching

ISSN 3028-1261
10.5281/zenodo.20354782 /NIJSE.2026



NIJSE (2026) -

effectiveness; however, minimal psychological
discomfort arose due to instances that partici-
pants felt that their responses could be linked
to their professional standing. To address this,
the researcher provided assurance to the partic-
ipants that responses are confidential and used
solely for academic purposes. On the other
hand, the benefits of the study were substantial,
as results may improve the allocation of instruc-
tional resources, enhanced teaching effective-
ness, and ultimately elevate learner learning ex-
periences. The principle of beneficence requires
that the benefits outweigh the risks (Emanuel et
al., 2021), and in this case, the study’s positive
implications for education justify its implemen-
tation.

Justice. Justice in research requires that the
selection of participants is fair and equitable, en-
suring that the burdens and benefits of the study
are distributed appropriately. In this study, all
secondary Home Economics teachers in Cluster
13, Division of Davao City were given equal op-
portunity to participate, preventing favoritism
or bias. This ensures that the voices of teachers
across different schools and contexts are repre-
sented in the findings. As articulated by Resnik
(2020), the principle of justice requires avoid-
ing exploitation and ensuring that no group is
unfairly excluded from potential benefits of the
research. Thus, the study promoted fairness in
both participant recruitment and dissemination
of results.

Transparency.
tained throughout the research process to up-
hold ethical credibility and accountability. Par-
ticipants were informed of the study’s goals,
methodology, data handling procedures, and in-
tended dissemination of findings. Progress up-
dates were shared, and final results were made
available to interested stakeholders, such as
schools and education officials. Transparent

Transparency was main-

research practices build trust between the re-
searcher and participants and ensure that the
research community and policymakers can rely
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on the validity of the findings (Saunders et al.,
2019). This openness enhanced the study’s con-
tribution to evidence-based decision-making.

Qualification of the Researcher. The eth-
ical integrity and overall quality of the study
were firmly anchored in the advanced qualifi-
cations and demonstrated competence of the
researcher. As a faculty member, licensed pro-
fessional teacher, and academic leader, the re-
searcher possesses extensive training in research
methodology, statistical analysis, and ethical
standards in educational inquiry, strengthened
by ongoing doctoral studies in Technology Edu-
cation Management. In addition, the researcher
has actively participated in various division-
initiated upskilling programs and training activ-
ities for Technology and Livelihood Education
(TLE) teachers, which further deepened instruc-
tional competence, curriculum implementation
skills, and alignment with Department of Educa-
tion standards and priorities. Beyond fulfilling
all institutional prerequisites for thesis writing,
the researcher has substantial experience in con-
ducting, evaluating, and presenting research at
both local and international levels, including
recognition for research excellence. This depth
of academic and professional engagement en-
sures a high level of rigor in research design,
precision in data collection and analysis, and
strict adherence to ethical protocols.

Moreover, the researcher’s background in
quality assurance, accreditation processes, and
institutional evaluation further reinforces the
credibility of the study, as these roles demand
meticulous attention to standards, evidence-
based decision-making, and compliance with
ethical guidelines. Researcher competence not
only safeguards the rights and welfare of partic-
ipants but also strengthens the trustworthiness
and validity of the findings. As emphasized by
Creswell and Creswell (2023), researcher ex-
pertise is critical in ensuring methodological
soundness and ethical responsibility throughout
the research process. Through the integration of
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academic expertise, professional practice, and
ethical commitment, the researcher consistently
upheld accountability, objectivity, and profes-
sionalism in the conduct of the study.

Community Involvement. Community in-
volvement is essential to ensure that the study
is responsive to the needs of stakeholders, par-
ticularly the teaching and learning community.
The researcher engaged school administrators
and education officials in the dissemination of
findings to ensure that the results of the study
are contextualized and actionable. Furthermore,
sharing outcomes with the broader educational
community promotes collective responsibility
for addressing resource shortages in Home Eco-
nomics education. Ethical guidelines highlight
that involving the community enhances the rel-
evance, social value, and sustainability of re-
search outcomes (Emanuel et al., 2021). In
this way, the study aligned not only with aca-
demic goals but also with the broader mission of
improving education systems for teachers and
learners.

2.3.  Research Respondents—The respon-
dents of this study were consisted of Home Eco-
nomics and Technology and Livelihood Educa-
tion (HE/TLE) public secondary school teach-
ers within Cluster 13, Division of Davao City.
Out of the total population of 123 teachers, 94
participants were selected as respondents using
Slovin’s formula, which provided a statistical
method for determining an appropriate sample
size while minimizing sampling error (Tejada &
Punzalan, 2019). The use of random sampling
ensures that each teacher has an equal chance
of being included in the study, thereby increas-
ing the representativeness and validity of the
findings (Etikan & Bala, 2019).

The participants consisted of both male and
female teachers aged between 25 to 55 years,
with a minimum teaching experience of one
year, most of whom held bachelor’s degrees
in secondary education, while a few possessed
graduate units or master’s degrees in related
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fields. The declared sample size was determined
to be adequate for attaining statistical power, en-
suring the reliability and generalizability of the
study’s findings, and enabling the inclusion of
teachers from various public high schools to
capture a broad range of perspectives and prac-
tices. To preserve the integrity of the research,
respondents were selected based on specific in-
clusion criteria: they were currently assigned to
handle Home Economics subjects in public sec-
ondary schools within Cluster 13, they were all
at least one year teaching experience in Home
Economics to ensure familiarity with both theo-
retical and practical instructional demands, they
were all full-time teachers during the conduct
of the study to minimize variability caused by
part-time teaching arrangements, and they were
all willing to provide informed consent and par-
ticipate in the survey process. Applying these
inclusion criteria, the study ensures that the sam-
ple accurately represents the realities of Home
Economics instruction in Cluster 13, reflecting
diverse perspectives while maintaining consis-
tency in professional background and teaching
context, thereby strengthening the credibility
and applicability of the study’s outcomes.

The selection of respondents was facilitated
through purposive sampling, which represents
a prevalent method of selection not contingent
upon probability. Purposive sampling, being a
non-probability sampling technique, is chosen
for its practicality and expediency in gathering
data from readily available participants within
the specified context. In employing purposive
sampling, the researcher purposefully selected
public secondary Home Economics teachers
from targeted schools within the second Dis-
trict of Davao City based on their relevance to
the study’s objectives. This method allows for
a focused exploration of the perceptions and
practices of teachers regarding instructional re-
source availability and teaching effectiveness in
secondary Home Economics education (Pandey
& Pandey, 2021). Moreover, purposive sam-
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Gathering Data on the Level of Instructional Resource Availability of Public Secondary Home

Economics Teachers in Cluster 13

Range Descriptive Interpretation
Equivalent

4.20-5.00 Very High The Instructional Resource Availability of public secondary Home
Economics teachers are always evident.

3.40-4.19 High The Instructional Resource Availability of public secondary Home
Economics teachers are often evident.

2.60-3.39 Moderate The Instructional Resource Availability of public secondary Home
Economics teachers are sometimes evident.

1.80-2.59 Low The Instructional Resource Availability of public secondary Home
Economics teachers are seldom evident.

1.00-1.79 Very Low The Instructional Resource Availability of public secondary Home

Economics teachers are not evident.

pling aligns with the research objectives by en-
suring that participants selected have direct ex-
perience and insights relevant to the study’s fo-
cus, thereby enhancing the depth and relevance
of the findings (Saunders et. al., 2019).

2.4.  Research Instruments—Crafting re-
search instruments is a crucial phase in the re-
search process as they facilitate data collection
and information gathering from participants.
These instruments are essential for ensuring the
quality and validity of research outcomes. Prop-
erly designed research instruments enable accu-
rate measurement of variables, yielding reliable
data (Huck, 2019). Additionally, they standard-
ize data collection, allowing for the replication
of studies and comparison of results across vari-
ous contexts (Cohen et al., 2021). In this study,
the researcher employed a survey questionnaire
as the primary tool for data collection. The sur-
vey was consisting of two parts, addressing the
two variables under investigation.

For the second part of the questionnaire,
this will determine the level of Teaching Effec-
tiveness of public secondary Home Economics
teachers in Cluster 13, Division of Davao City
in terms of lesson delivery and content mastery,
instructional strategies and innovation, learner
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For the first part of the survey instrument,
this provided data on the level of Instruc-
tional Resource Availability of public secondary
Home Economics teachers in Cluster 13, Divi-
sion of Davao City in terms of adequacy of facil-
ities and equipment, provision of instructional
materials, technological support, and accessi-
bility and utilization of resources. Questions
from this part of the instrument was adopted
with modification from the study of Adeoye &
Adeoye (2020) which is the Availability, ade-
quacy and utilization of instructional materials
as predictors of learners’ learning outcomes in
secondary schools. In the process of interpret-
ing its data, a five-point Likert Scale of the sur-
vey having five (5) as the highest and one (1)
as the lowest. The scale with description and
interpretation was shown below. The following
five order gradations with their respective range
of means and description were considered:

engagement and participation, and achievement
of learning outcomes. Questions from this part
of the instrument was adopted with modifica-
tions from the Qualities of effective teachers by
Stronge (2019). The same with the first part
of the survey questionnaire, a five-point Likert
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Scale to Determine the Level of Teaching Effectiveness of Public Secondary Home Economics

teachers in Cluster 13

Range Descriptive Level Interpretation

4.20-5.00 Very High The Teaching Effectiveness of public secondary Home Economics
teachers are always evident.

3.40-4.19 High The Teaching Effectiveness of public secondary Home Economics
teachers are often evident.

2.60-3.39 Moderate The Teaching Effectiveness of public secondary Home Economics
teachers are sometimes evident.

1.80-2.59 Low The Teaching Effectiveness of public secondary Home Economics
teachers are seldom evident.

1.00-1.79 Very Low The Teaching Effectiveness of public secondary Home Economics

teachers are not evident.

Scale of the survey having five (5) as the highest
and one (1) as the lowest in interpreting its data.
The scale with description and interpretation is

Moreover, thorough development of re-
search instruments enhances construct validity
by ensuring that the items or questions included
correspond with the intended constructs or con-
cepts under investigation (Huck, 2019). Addi-
tionally, clear and concise research instruments
improve participants’ comprehension and co-
operation, which is crucial for obtaining high-
quality data. Ultimately, the development of
research instruments bolsters the credibility and
rigor of research findings, making it a vital part
of the research process. Specifically, the in-
strument’s validity was confirmed by research
experts and panel committee members of this
study. Lastly, the survey instrument undergone
pilot testing to determine its reliability with
a Cronbach’s alpha of 0.870 across 40 items
which means that developed survey instrument
demonstrated high internal consistency. This
level of reliability suggests that the question-
naire is acceptable and suitable for research pur-
poses

2.5. Data Gathering Procedure—In the
preliminary stage of the data collection process,
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10

shown below. The following five order grada-
tions with their respective range of means and
description were considered:

the researcher first prepared and submitted the
formal communication addressed to the Dean
of the Graduate School to secure authorization
for the conduct of the proposed research un-
dertaking. This step was deemed necessary as
it establishes the institutional approval that le-
gitimizes the research process. Once this ini-
tial approval was granted, the researcher pre-
pared the subsequent letter addressed to the
Schools Division Superintendent of the Divi-
sion of Davao City. This letter of request was
coursed through the proper channels, specifi-
cally the Office of the Public Schools District
Supervisors (PSDS) who have jurisdiction over
the participating schools. By adhering to these
protocols, the researcher ensured that the re-
search was formally recognized and supported
at the administrative level, thereby facilitating
access to the intended research sites. Upon re-
ceipt of the necessary permits and clearances,
the researcher proceeded to finalize the survey
instrument, ensuring that it is fully aligned with
the objectives of the study and ready for field
administration.
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During the actual data collection, the
researcher personally visited the identified
schools and distributed the survey question-
naires directly to the target respondents. This
process was carried out in close coordination
with the school principals, whose permission
and guidance were sought to ensure that the
administration of the survey adhered to institu-
tional protocols and did not interfere with the
regular teaching schedules. The researcher also
provided clear instructions to the respondents on
how to accomplish the survey, thereby promot-
ing accuracy and consistency in their responses.
Once the respondents have completed the ques-
tionnaires, the researcher personally retrieved
the accomplished forms in a timely manner to
prevent loss or damage to the data. This system-
atic distribution and retrieval process is intended
to strengthen the reliability of the data collec-
tion phase and minimize possible sources of
error.

Following the completion of data gathering,
the collected information was organized, en-
coded, and prepared for analysis. A professional
statistician has undertaken the analysis of the
data using appropriate statistical techniques and
methodologies as outlined in the earlier chap-
ters of the study. These methods were carefully
selected to ensure that the findings accurately
reflect the responses of the participants and that
the results are both statistically valid and reli-
able. When the analysis was completed, the
outcomes were thoroughly interpreted by the
researcher, with careful attention to how the
results corresponded to the objectives and re-
search questions of the study. The interpreta-
tions not only provide clarity on the identified
trends and relationships but also generated in-
sights that are valuable for understanding the
broader implications of the study in the con-
text of Home Economics education within the
Division of Davao City.

2.6. Statistical Treatment—The study used
the respondents’ collected data for analysis. The
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following statistical tools were used in the anal-
ysis and interpretation of the responses in this
study to uncover meaningful insights from col-
lected data.

Mean. The mean was used in this study
to determine the level of instructional resource
availability and teaching effectiveness of sec-
ondary Home Economics teachers in Cluster
13, Division of Davao City. By computing the
average responses to survey items, the mean pro-
vides a clear summary of teachers’ perceptions
regarding the adequacy of facilities, provision
of materials, technological support, accessibil-
ity of resources, and their teaching practices in
terms of lesson delivery, strategies, engagement,
and achievement of outcomes. As a measure
of central tendency, the mean is widely applied
in educational research to describe prevailing
conditions and interpret Likert-scale responses
in a concise manner (Cohen et al., 2021). Ac-
cording to Kumar (2019), using the mean allows
researchers to quantify subjective perceptions
and identify trends that reflect the overall condi-
tion of the educational environment. Thus, the
mean served as an essential descriptive tool in
addressing the first two objectives of the study.

Pearson R Correlation. To answer the third
objective, the study employed the Pearson r cor-
relation coefficient, which measures the strength
and direction of the linear relationship between
instructional resource availability and teaching
effectiveness. Pearson r is appropriate because
both variables are continuous and measured us-
ing interval data derived from the survey in-
strument. According to Creswell and Creswell
(2023), correlational analysis helps determine
whether improvements in one variable (such
as resource availability) are associated with
changes in another (such as teaching effective-
ness). Previous educational studies have suc-
cessfully used Pearson r to examine relation-
ships between resource factors and instructional
performance, emphasizing its relevance in quan-
tifying associations in school-based research

ISSN 3028-1261
10.5281/zenodo.20354782 /NIJSE.2026



NIJSE (2026) -

(Pandey & Pandey, 2021). Therefore, Pearson
r is the most suitable statistical test to establish
whether significant relationships exist between
the independent and dependent variables.
Multiple Linear Regression. For the fourth
objective, Multiple Linear Regression (MLR)
was used to identify which indicators of in-
structional resource availability presented in this
study such as the facilities and equipment, in-
structional materials, technological support, or
accessibility will significantly influence teach-
ing effectiveness. MLR is a predictive statistical
technique that examines the effect of multiple
independent variables on a single dependent

3. Results and Discussion

variable (Saunders et al., 2019). By using this
method, the study went beyond simple corre-
lation to determine the relative contribution of
each resource factor in explaining variations in
teaching effectiveness. Creswell and Creswell
(2023) highlight that regression analysis is valu-
able in education research because it informs
policy and practice by identifying priority areas
for intervention. Hence, MLR provided action-
able insights by highlighting which resource
dimensions are most critical in enhancing the
teaching effectiveness of secondary Home Eco-
nomics teachers.

This chapter presents the results and discussions based on the data gathered after the conduct of
this study. This includes the interpretation of the data and the repercussions of the findings of

the study. The deliberations presented in this chapter are aligned to the statement of the problem

cited in the previous chapters of this study.

3.1
ability of Public Secondary Home Economics
Teachers—Summary of the Level of Instruc-

Level of Instructional Resource Avail-

tional Resource Availability of Public Sec-
ondary Home Economics Teachers. Shown in
Table 1 is the summary of the level of instruc-
tional resource availability of public secondary
Home Economics teachers in Cluster 13, Divi-
sion of Davao City across four key indicators
such as adequacy of facilities and equipment,
provision of instructional materials, technologi-
cal support, and accessibility and utilization of
resources.

The overall level of instructional resource
availability of public secondary Home Eco-
nomics teachers in Cluster 13, Division of
Davao City obtained a mean score of 3.53,
a standard deviation (SD) of 0.49, and inter-
preted as High. This means that the instruc-
tional resource availability of public secondary
HE teachers in Cluster 13, Division of Davao
City is often evident. This indicates that in-
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structional resources are generally available and
accessible to support teaching and learning in
Home Economics education. This further sug-
gests that schools in the said cluster have estab-
lished mechanisms for providing instructional
support, although certain areas may still require
improvement. Adequate instructional resources
are widely recognized as essential components
of effective teaching environments because they
enable teachers to implement diverse instruc-
tional strategies and facilitate meaningful learn-
ing experiences for students (DepEd, 2022).
Among the indicators, technological support
obtained the highest mean score of 3.78 with an
SD equal to 0.59, and interpreted as High. This
means that the instructional resource availabil-
ity of public secondary HE teachers in terms of
technological support in Cluster 13, Division of
Davao City is often evident. This result indi-
cates that teachers perceive the availability and
support of technological resources as relatively
strong within their schools. Technological tools
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Table 1. Summary of the Level of Instructional Resource Availability of Public Secondary Home

Economics Teachers

Indicators Mean SD  Descriptive Level
Adequacy of Facilities and Equipment 3.06 0.87 Moderate
Provision of Instructional Materials 354 090 High
Technological Support 378 059 High
Accessibility and Utilization of Resources 3.73 058 High

Overall 3.53 049 High

Note. Scale interpretation follows the manuscript: 1.00-1.79 = Very Low; 1.80-2.59 = Low; 2.60-3.39 = Moderate; 3.40—4.19 = High;

4.20-5.00 = Very High, unless otherwise indicated.

such as digital platforms, multimedia resources,
and online instructional materials play a crucial
role in enhancing teaching practices and promot-
ing interactive learning environments. Recent
educational research highlights that technology
integration supports innovative teaching strate-
gies, improves student engagement, and enables
teachers to deliver content more effectively in
modern classrooms (UNESCO, 2023).
Similarly, accessibility and utilization of re-
sources recorded a high mean score of 3.73
with a standard deviation (SD) of 0.58. This
means that the instructional resource availabil-
ity of public secondary HE teachers in terms
of accessibility and utilization of resources in
Cluster 13, Division of Davao City is often ev-

The provision of instructional materials also
received a high rating with a mean score of 3.54
and a standard deviation (SD) of 0.90. This
means that the instructional resource availabil-
ity of public secondary HE teachers in terms of
provision of instructional materials in Cluster
13, Division of Davao City is often evident. This
indicates that said HE teachers generally have
access to learning materials such as textbooks,
modules, and instructional references needed
for teaching Home Economics subjects. Instruc-
tional materials are essential in supporting les-
son delivery, reinforcing conceptual understand-
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ident. This indicates that the said HE teachers
are generally able to access and use available in-
structional resources in their teaching practices.
This implies that instructional materials, learn-
ing facilities, and technological tools are not
only present but are also utilized to support in-
structional activities. Effective resource utiliza-
tion 1s critical in maximizing the impact of avail-
able teaching tools because it allows teachers to
implement varied instructional approaches and
create engaging learning environments. Stud-
ies emphasize that the effective use of instruc-
tional resources significantly contributes to im-
proved teaching performance and enhances stu-
dent learning outcomes (Netshidzivhani & Mo-
laudzi, 2024).

ing, and facilitating practical learning activities.
Educational literature suggests that the avail-
ability of updated and relevant instructional ma-
terials enhances teachers’ ability to implement
curriculum standards effectively and provides
students with opportunities to engage in mean-
ingful learning tasks (Ameen et al., 2024).

In contrast, adequacy of facilities and equip-
ment obtained the lowest mean score of 3.06
with an SD equal to 0.87, interpreted as Moder-
ate. This means that the instructional resource
availability of public secondary HE teachers
in terms of adequacy of facilities and equip-
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ment in Cluster 13, Division of Davao City is
sometimes evident. This suggests that although
some facilities and equipment are available, they
may not be sufficient to fully support the practi-
cal and skill-based requirements of Home Eco-
nomics education. Facilities such as sewing
machines, kitchen laboratories, and specialized
tools are essential for hands-on learning experi-
ences, which are central to the subject area. Lim-
ited facilities may restrict the extent to which
teachers can implement experiential learning ac-
tivities. Research indicates that adequate learn-
ing facilities and specialized equipment are im-
portant in technical and vocational education
because they allow students to develop practical
competencies and apply theoretical knowledge
in real-life contexts (Paderanga et al., 2024).
Overall, the findings highlight that while
instructional resource availability is generally
strong, disparities among specific indicators
suggest the need for targeted improvements.
Strengthening the adequacy of facilities and
equipment should be prioritized to complement
the already high levels of technological sup-
port and resource utilization. Addressing these
gaps will enable a more balanced and holistic
instructional environment, ensuring that both
theoretical knowledge and practical skills are ef-
fectively developed among learners. Moreover,
the results highlight the importance of sustained
investment and strategic resource management
in Home Economics education. Continuous
monitoring, upgrading of facilities, and equi-
table distribution of resources are necessary to
maintain and enhance the quality of instruction.
Schools can further empower teachers to deliver
effective, engaging, and relevant by aligning re-

A closer examination of the indicators re-
veals that Lesson Delivery and Content Mastery
obtained the highest mean score of 4.15 with
SD of 0.57, and interpreted as high. This means
that teaching effectiveness of public secondary
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source provision with the evolving demands of
competency-based education.

3.2.  Level of Teaching Effectiveness of
Public Secondary Home Economics Teacher-
s—Summary of the Level of Teaching Effec-
tiveness of Public Secondary Home Economics
Teachers. Shown in Table 2 is the summary
of the level of teaching effectiveness of public
secondary Home Economics teachers in Clus-
ter 13, Division of Davao City across four key
indicators such as the lesson delivery and con-
tent mastery, instructional strategies and innova-
tion, learner engagement and participation, and
achievement of learning outcomes.

The level of teaching effectiveness of public
secondary Home Economics teachers in Cluster
13, Division of Davao City across four key in-
structional domains garnered an overall mean
score of 4.03, an SD of 0.54, and interpreted
as high. This means that teaching effectiveness
of public secondary Home Economics teachers
in Cluster 13, Division of Davao City are of-
ten evident. This analysis indicates that said
HE teachers consistently demonstrate strong
teaching performance across content mastery,
instructional strategies, learner engagement, and
achievement of learning outcomes. The rela-
tively low standard deviation suggests a high
degree of consistency among respondents, re-
flecting shared perceptions of instructional ef-
fectiveness. This finding supports contempo-
rary views that effective teaching is a multidi-
mensional construct requiring the integration
of pedagogical knowledge, instructional design,
and learner-centered practices (Kyriakides et al.,
2020).

Home Economics teachers in Cluster 13, Divi-
sion of Davao City in terms of lesson delivery
and content mastery are often evident. This indi-
cates that said HE teachers demonstrate strong
command of subject matter and are effective in
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Table 2. Summary of the Level of Teaching Effectiveness of Public Secondary Home Economics

Teachers
Indicators Mean SD  Descriptive Level
Lesson Delivery and Content Mastery 4.15 0.57 High
Instructional Strategies and Innovation 4.02 0.67 High
Learner Engagement and Participation 396 0.62 High
Achievement of Learning Outcomes 397 0.62 High
Overall 4.03 0.54 High

Note. Scale interpretation follows the manuscript: 1.00-1.79 = Very Low; 1.80-2.59 = Low; 2.60-3.39 = Moderate; 3.40—4.19 = High;

4.20-5.00 = Very High, unless otherwise indicated.

organizing and delivering lessons. Such compe-
tence is essential in ensuring that students de-
velop a clear understanding of concepts and are
able to connect theoretical knowledge with prac-
tical applications. The finding further suggests
that teachers in the cluster possess the neces-
sary pedagogical content knowledge to support
meaningful learning. Research highlights that
teacher expertise in content and clarity in lesson
delivery are among the most significant predic-
tors of student achievement and instructional
quality (Gore et al., 2021).

In terms of Instructional Strategies and Inno-
vation, the mean score of 4.02 with SD of 0.67),
and also interpreted as high, reflects teachers’
ability to utilize varied and adaptive teaching
approaches. This means that teaching effec-
tiveness of public secondary Home Economics
teachers in Cluster 13, Division of Davao City in
terms of instructional strategies and innovation
are often evident. This suggests that said HE
teachers are incorporating innovative strategies
to address diverse learning needs, although fur-
ther enhancement may elevate this dimension
to a very high level. The use of innovative and
flexible instructional strategies is critical in mod-
ern education, as it promotes critical thinking,
creativity, and active learning among students
(Redecker, 2021). The findings further indicate
that teachers are responsive to evolving educa-
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tional demands and are integrating contempo-
rary pedagogical approaches into their teaching
practice.

Meanwhile, Achievement of Learning Out-
comes with a mean score of 3.97, an SD of 0.62,
and also registered a high level, indicating that
students are generally able to meet the intended
learning outcomes of the subject. This means
that teaching effectiveness of public secondary
Home Economics teachers in Cluster 13, Divi-
sion of Davao City in terms of achievement of
learning outcomes are often evident. This sug-
gests that instructional practices are effectively
aligned with assessment and learning objectives,
enabling students to demonstrate competencies
and skills. The alignment of teaching, learn-
ing activities, and assessment is a key principle
in ensuring successful learning outcomes, as
emphasized in current educational frameworks
(Biggs & Tang, 2020). The findings further
imply that said HE teachers are capable of facil-
itating outcome-based instruction that supports
student performance and achievement.

On the other hand, Learner Engagement and
Participation obtained the lowest mean score of
3.96, with SD of 0.62, although still interpreted
as high. This means that teaching effectiveness
of public secondary Home Economics teachers
in Cluster 13, Division of Davao City in terms of
learner engagement and participation are often
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evident. This indicates that while said HE teach-
ers are effective in engaging students, this area
presents the greatest opportunity for improve-
ment among the indicators. Active engagement
is crucial for deep learning, as it enhances stu-
dents’ motivation, participation, and retention
of knowledge. Recent studies emphasize that
fostering meaningful engagement requires inter-
active teaching methods, collaborative learning
environments, and continuous feedback mecha-
nisms (Fredricks et al., 2022).

3.3.  Significant Relationship between the
Instructional Resource Availability and the
Teaching Effectiveness of Public Secondary
Home Economics Teachers—Shown in Table
3 is the statistical analysis using Pearson corre-
lation coefficient (r) on the significant relation-
ship between the instructional resource avail-
ability and the teaching effectiveness of public
secondary HE Teachers in Cluster 13, Division
of Davao City. This analysis aims to determine
whether the level of instructional resource avail-
ability among teachers is associated with their
effectiveness in delivering instruction and facil-
itating student learning. The correlation coef-
ficients (r-values) indicate the strength and di-
rection of the relationships, while the p-values
reveal the statistical significance of these rela-
tionships.

The overall statistical significance between
the relationship of instructional resource avail-
ability and teaching effectiveness of public sec-
ondary Home Economics teachers garnered a
correlation coefficient (r) of 0.266 with a p-
value of 0.009, leading to the rejection of the
null hypothesis. This suggests that, in gen-
eral, the availability and utilization of instruc-
tional resources moderately influence teaching
effectiveness. Although the correlation is low,
it remains significant, implying that improve-
ments in resource availability can contribute to
enhanced teaching outcomes. This finding is
consistent with contemporary educational re-
search emphasizing that adequate instructional
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resources serve as enabling factors that support
effective pedagogy, classroom interaction, and
student learning (Tamrat, 2020; World Bank,
2021).

When examining specific components Tech-
nological Support demonstrates a moderate and
statistically significant relationship with teach-
ing effectiveness garnering a correlation coef-
ficient (r) of 0.419 with a p-value of 0.000.
Table 1 showed a high level of technological
support (M = 3.78), including access to mul-
timedia tools, ICT resources, and educational
software. The significant correlation suggests
that technology plays a critical role in enhanc-
ing instructional delivery, enabling innovative
teaching strategies, and improving student en-
gagement. This finding is consistent with re-
cent literature emphasizing the transformative
impact of educational technology on teaching
effectiveness, particularly in facilitating interac-
tive and learner-centered environments (Howard
et al., 2021). Technology integration allows
public secondary Home Economics teachers in
Cluster 13, Division of Davao City to diversify
instructional approaches, thereby strengthening
overall teaching performance.

When examining specific components Tech-
nological Support demonstrates a moderate and
statistically significant relationship with teach-
ing effectiveness garnering a correlation coef-
ficient (r) of 0.419 with a p-value of 0.000.
Table 1 showed a high level of technological
support (M = 3.78), including access to mul-
timedia tools, ICT resources, and educational
software. The significant correlation suggests
that technology plays a critical role in enhanc-
ing instructional delivery, enabling innovative
teaching strategies, and improving student en-
gagement. This finding is consistent with re-
cent literature emphasizing the transformative
impact of educational technology on teaching
effectiveness, particularly in facilitating interac-
tive and learner-centered environments (Howard
et al., 2021). Technology integration allows
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Table 3. Significant Relationship between the Instructional Resource Availability and the Teaching
Effectiveness of Public Secondary Home Economics Teachers

Instructional Resource Availability r p-value Decision on Ho
Adequacy of Facilities and Equipment 0.007 0.945  Failed to Reject
Provision of Instructional Materials 0.028  0.789  Failed to Reject
Technological Support 0.419 0.000 Reject
Accessibility and Utilization of Resources 0.420 0.000  Reject
Overall 0.266  0.009 Reject

Note. Correlation is significant at the 0.05 level.

public secondary Home Economics teachers in
Cluster 13, Division of Davao City to diversify

Accessibility and Utilization of Resources
also show a moderate and significant relation-
ship with teaching effectiveness garnering a cor-
relation coefficient (r) of 0.420 with a p-value
of 0.000. The descriptive summary in Table 1
indicates a high level (M = 3.73), suggesting
that public secondary Home Economics teach-
ers in Cluster 13, Division of Davao City can
readily access and effectively use available re-
sources. This implies that not only the presence
of resources but also their accessibility and effi-
cient utilization are critical factors influencing
teaching effectiveness. Research supports this
finding by highlighting that resource accessi-
bility enhances instructional planning, supports
differentiated instruction, and enables teachers
to respond more effectively to learners’ needs
(Hattie, 2023).

In contrast, Adequacy of Facilities and
Equipment shows a negligible and non-
significant relationship with teaching effective-
ness garnering a correlation coefficient (r) of
0.007 with a p-value of 0.945. This finding can
be explained by the descriptive summary in Ta-
ble 1, which revealed an overall moderate level
(M = 3.06), with notable deficiencies such as
the very low availability of sewing machines
(M = 1.56). Despite these limitations, public
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instructional approaches, thereby strengthening
overall teaching performance.

secondary Home Economics teachers in Clus-
ter 13, Division of Davao City still maintained
effective teaching performance, suggesting a
level of adaptability and resilience. This aligns
with studies indicating that while facilities are
important, teacher competence and pedagogical
skills can mitigate the negative effects of limited
physical resources (Uerz et al., 2021).

Similarly, the Provision of Instructional
Materials also shows a negligible and non-
significant relationship with teaching effective-
ness garnering a correlation coefficient (r) of
0.028 with a p-value of 0.789. This is notewor-
thy given that Table 1 reported a generally high
level of material availability (M = 3.54), sug-
gesting that instructional materials are relatively
accessible. The lack of significant correlation
may indicate that once a basic threshold of ma-
terial availability is met, additional materials
do not necessarily lead to substantial improve-
ments in teaching effectiveness. This supports
the argument that the quality and utilization of
materials, rather than mere availability, are more
critical in influencing instructional outcomes
(OECD, 2020).

3.4. Regression Analysis of Instructional
Resource Availability on the Teaching Effec-
tiveness of Public Secondary Home Economics
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Teachers—The regression results presented in
Table 4 examine the predictive influence of in-
structional resource availability on the teach-
ing effectiveness of public secondary Home
Economics teachers in Cluster 13, Division of
Davao City. The model yielded a statistically
significant result (F = 6.589, p = 0.000), indicat-
ing that the combined set of resource variables
significantly predicts teaching effectiveness of
public secondary Home Economics teachers in
Cluster 13, Division of Davao City. The coef-
ficient of determination (R? = 0.228) suggests
that approximately 22.8% of the variance in
teaching effectiveness can be explained by the
four indicators of instructional resource avail-
ability included in this study.

This implies that while instructional re-
sources are important predictors, a substantial
portion of teaching effectiveness is may still
be influenced by other factors. This finding is
consistent with contemporary research assert-
ing that teaching effectiveness is a multifacto-
rial construct influenced by both contextual and
teacher-related variables (Kunter et al., 2021;
OECD, 2020). Furthermore, two out of the four
indicators of Instructional Resource Availabil-
ity significantly influence the teaching effec-
tiveness of public secondary Home Economics
teachers in Cluster 13, Division of Davao City,
leading to the rejection of the null hypothesis.

Examining said individual indicators, Tech-
nological Support emerged as a significant pos-
itive predictor of teaching effectiveness (B =
0.253, B =0.276, t = 2.238, p = 0.028). This
indicates that improvements in access to and

Adequacy of Facilities and Equipment (B =
-0.058, B =-0.092, p = 0.344) and Provision of
Instructional Materials (B = -0.043, B = -0.070,
p = 0.471) were found to be non-significant pre-
dictors of teaching effectiveness, leading to the
failure to reject the null hypothesis for these
variables. The negative but insignificant coeffi-
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use of technological resources are associated
with increases in teaching effectiveness. The
positive beta coefficient suggests that technolog-
ical integration enhances instructional delivery,
supports innovative teaching strategies, and fa-
cilitates interactive learning environments. This
finding aligns with recent studies highlighting
the critical role of educational technology in
improving teaching quality, particularly in en-
abling flexible, engaging, and student-centered
instruction (Trust & Whalen, 2021). The result
underscores the importance of investing in ICT
infrastructure and training to strengthen teach-
ing practices.

Similarly, Accessibility and Utilization of
Resources was found to be a significant positive
predictor (B =0.260, B =0.275,t=2.234,p=
0.028). This suggests that the ease with which
teachers can access and effectively use instruc-
tional resources significantly contributes to their
teaching effectiveness. The nearly comparable
beta value to technological support indicates
that both factors have similar levels of influ-
ence. This finding reinforces the notion that
resource availability alone is insufficient; rather,
effective utilization and accessibility are cru-
cial in maximizing the impact of instructional
resources. Research supports this perspective,
emphasizing that teachers’ ability to efficiently
use available resources enhances instructional
planning, differentiation, and responsiveness to
student needs (Scherer et al., 2021). Thus, im-
proving systems that facilitate resource access
and usage can lead to better teaching outcomes.

cients suggest that these factors do not meaning-
fully contribute to variations in teaching effec-
tiveness within the context of this study. This
may indicate that teachers are able to adapt and
maintain effective instruction despite limitations
in physical facilities and materials. Such find-
ings are supported by literature indicating that
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Table 4. Regression Analysis of Instructional Resource Availability on the Teaching Effectiveness of

Public Secondary Home Economics Teachers

Predictors B Std. Error  Beta t Sig.  Decision on HO
(Constant) 2.429 391 6.215 .000

Adequacy of Facilities and -.058 .061 -.092 -951 344 Failed to Reject
Equipment

Provision of Instructional -.043 .059 -.070 -723 471 Failed to Reject
Materials

Technological Support 253 113 276 2238 .028 Reject
Accessibility and Utilization 260 116 275 2234 .028 Reject

of Resources

Note. Dependent variable: Teaching Effectiveness.

teacher quality and instructional practices often
have a stronger impact on student learning than
physical resource availability alone (Hanushek
& Woessmann, 2020). The findings also suggest

4. Summary of Findings, Conclusions

Presented in this chapter are the findings of the

that once a minimum level of resources is met,
additional improvements in facilities or mate-
rials may yield diminishing returns in terms of
teaching effectiveness.

and Recommendations

study based on the outcome of the gathered data.

The conclusions drawn from the findings of the study are likewise outlined in this section. To
maximize the significant contribution of this study, the researcher laid down recommendations in

this chapter.

4.1.
nomics is a discipline that combines academic
knowledge with practical life skills to prepare
learners for independent and responsible liv-
ing, emphasizing the integration of theory and

Summary of Findings—Home Eco-

hands-on application. However, many public
secondary schools face challenges due to in-
sufficient instructional resources which limits
experiential learning and leads teachers to rely
more on theoretical instruction, thereby reduc-
ing students’ opportunities for real-world prac-
tice. This study examines the relationship be-
tween instructional resource availability and
the teaching effectiveness of public secondary
Home Economics teachers in Cluster 13, Divi-
sion of Davao City. The research identifies a
persistent gap in existing literature, particularly
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in the Philippine context, where most studies
remain descriptive and lack empirical evidence
on how resource availability directly influences
teaching effectiveness.

Methodologically, this study utilized a quan-
titative correlational research design, comple-
mented by a descriptive survey approach, to
assess both the level of instructional resource
availability and teaching effectiveness among
ninety-four selected Home Economics teachers.
The variables of instructional resource availabil-
ity were measured in terms of adequacy of facil-
ities and equipment, provision of instructional
materials, technological support, and accessibil-
ity and utilization of resources, while teaching
effectiveness was assessed through lesson deliv-
ery and content mastery, instructional strategies
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and innovation, learner engagement and partici-
pation, and achievement of learning outcomes.
Data were collected through a validated survey
instrument with high reliability, and analyzed
using mean, Pearson correlation, and multiple
regression analysis to determine both relation-
ships and predictive influences among variables.

The findings revealed that instructional re-
source availability is generally high, while ade-
quacy of facilities and equipment remains mod-
erate, indicating persistent gaps in critical re-
sources such as sewing machines and labora-
tory tools. Teaching effectiveness was consis-
tently high across all domains, with strong per-
formance in lesson delivery and content mas-
tery. Correlation and regression analyses further
showed that while overall resource availability
significantly relates to teaching effectiveness,
only technological support and accessibility/u-
tilization of resources significantly influence it.
This suggests that the effective use and accessi-
bility of resources, rather than mere availability,
are key drivers of teaching performance.

4.2.  Conclusions—Based on the findings
of this study, the following conclusions were
offered:

Public secondary HE teachers in Cluster 13,
Division of Davao City generally experience a
high level of instructional resource availability,
particularly in terms of technological support,
provision of instructional materials, and acces-
sibility and utilization of resources. However,
adequacy of facilities and equipment remains
only moderate, with critical shortages in essen-
tial tools such as sewing machines. This indi-
cates that while schools have made progress in
providing instructional support, disparities in
physical resources persist and may limit the full
implementation of skill-based and experiential
learning activities required in Home Economics
education.

Similarly, said public secondary HE teach-
ers demonstrate a consistently high level of
teaching effectiveness across all indicators, in-
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cluding lesson delivery and content mastery, in-
structional strategies and innovation, learner
engagement and participation, and achieve-
ment of learning outcomes. Among these, les-
son delivery and content mastery emerged as
the strongest area, while learner engagement
showed comparatively lower, though still high,
performance. This suggests that teachers pos-
sess strong pedagogical competence and are ca-
pable of delivering effective instruction, even in
the presence of certain resource limitations.

There is a statistically significant relation-
ship between the two variables of instructional
resource availability (technological support &
accessibility and utilization of resources) and
teaching effectiveness among public secondary
Home Economics teachers in Cluster 13, Divi-
sion of Davao City. Although the strength of
the relationship is relatively low, this implies
that instructional resources contribute to teach-
ing effectiveness, but they are not the sole de-
terminants. The findings indicate that while
improvements in resource availability can en-
hance instructional quality, other factors may
also play critical roles in influencing teaching
effectiveness.

Technological support, and accessibility and
utilization of resources indicators of instruc-
tional resource availability significantly predict
teaching effectiveness. In contrast, adequacy
of facilities and equipment and provision of in-
structional materials do not significantly influ-
ence teaching outcomes. This suggests that the
effective use and accessibility of resources par-
ticularly digital and technological tools are more
critical than mere availability. The findings em-
phasize that strategic investment in technology
and efficient resource management systems are
essential for enhancing teaching effectiveness
in Home Economics education particularly in
Cluster 13, Division of Davao City.

4.3.  Recommendations—The following in-
terventions were offered based on the conclu-
sions of the study:
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Home Economics teachers in Cluster 13, Di-
vision of Davao City may continuously enhance
their competence in integrating technological
tools and maximizing available resources to im-
prove instructional delivery. Given that techno-
logical support and resource utilization signif-
icantly influence teaching effectiveness, teach-
ers may engage in ongoing professional devel-
opment, adopt innovative teaching strategies,
and explore alternative approaches to compen-
sate for limitations in facilities and equipment.
Strengthening learner engagement strategies
may also be prioritized to further improve stu-
dent participation and learning outcomes.

For Home Economics learners in Cluster 13,
Division of Davao City, they may actively par-
ticipate in classroom activities and take initia-
tive in utilizing available instructional resources,
particularly digital tools, to enhance their learn-
ing experiences. Students may develop self-
directed learning habits and adaptability, espe-
cially in situations where physical resources
are limited. By maximizing available learn-
ing opportunities and engaging in hands-on and
technology-assisted activities, learners can fur-
ther improve their competencies and readiness
for real-life applications.

The Department of Education (DepEd) offi-
cials in the Division of Davao City may consider
prioritizing policies and funding initiatives that
strengthen technological infrastructure and en-
sure equitable access to instructional resources
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across schools. While improvements have been
observed, the moderate level of facilities and
equipment highlights the need for targeted in-
terventions, particularly in providing special-
ized tools for Home Economics. DepEd may
also support capacity-building programs that en-
hance teachers’ skills in resource utilization and
technology integration to sustain high levels of
teaching effectiveness.

School administrators in Cluster 13, Divi-
sion of Davao City are encouraged to implement
strategic resource management practices that
ensure efficient allocation, accessibility, and uti-
lization of instructional materials and technolog-
ical tools. Administrators may also advocate for
the procurement of essential facilities and equip-
ment, while fostering a supportive environment
that encourages innovation and collaboration
among teachers.

Finally, for future researchers, researchers
may explore additional variables that may influ-
ence teaching effectiveness, such as teacher mo-
tivation, leadership support, and student-related
factors, to provide a more comprehensive under-
standing of instructional quality. Further studies
may also employ mixed-methods or experimen-
tal designs to validate and expand the findings
of this study. Replication of the study in differ-
ent contexts or subject areas may be conducted
to enhance generalizability and contribute to
the development of evidence-based educational
policies and practices.
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