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Abstract. This research examined the nexus between administrative support and teacher
commitment within public elementary educational institutions in the Maa District of Davao
City. The primary objective was to evaluate the extent of administrative backing, assess the
current level of professional commitment among educators, and determine which specific
support dimensions significantly predict teachers’ professional dedication. Employing a quanti-
tative descriptive-correlational research design, the study utilized structured survey instruments
adapted from established academic frameworks to collect evidence. The respondent pool
comprised 190 public elementary teachers selected via random sampling. Statistical analysis
involved calculating means for descriptive data, while Pearson’s r correlation and Multiple
Linear Regression were applied to test variable relationships and identify predictive influences.
Results indicated that both administrative support and teacher commitment reached a ’very
high” level, suggesting these practices are consistently evident across the district. A significant
moderate positive correlation was established, confirming that enhanced support fosters greater
professional commitment. Regression analysis revealed that recognition and incentive systems
are the most potent predictors of commitment, followed by professional development and
resource provision, while collegial support showed no significant independent effect. The study
recommends that despite the overall very high results, the lowest-rated indicators highlight
areas for improvement. Schools may enhance access to updated resources, expand profes-
sional development opportunities, and ensure transparent recognition systems to strengthen
teacher motivation and competence. Strengthening collegial and supervisory support through
collaborative practices is also essential. Moreover, reinforcing teachers’ commitment to the
profession, learners’ learning, and school goals, along with promoting continuous improvement
through structured development plans, will further improve instructional effectiveness and

sustain teacher commitment.
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1. Introduction

In public elementary schools in Davao City, par-
ticularly in Maa District, teachers are generally
observed to demonstrate high levels of commit-
ment to their profession, learners, and school
goals. However, challenges related to admin-
istrative support continue to persist, including
administrative workload, limited resources, and
insufficient support, which may affect teach-
ers’ performance and sustained commitment. In
resource-constrained settings like Maa District,
teachers are expected to balance instructional
and administrative responsibilities, which may
create gaps between the support provided by
school leaders and the level of commitment ex-
pected from teachers.

Based on the researcher’s observations as
a public school teacher, stronger administra-
tive support, such as clear guidance, recogni-
tion, and open communication tends to enhance
teacher motivation and engagement, while lim-
ited support may lead to lower commitment.
This situation underscores the importance of
strengthening administrative practices to bet-
ter support teachers in their roles. Hence, this
study aims to examine how administrative sup-
port, in terms of resources, professional devel-
opment, recognition, and supervisory practices,
influences teachers’ commitment in public ele-
mentary schools.

Administrative support encompasses a
range of leadership practices that directly af-
fect teachers’ professional experiences, includ-
ing the provision of adequate instructional re-
sources, facilitation of continuous professional
development, implementation of fair incentive
systems, and establishment of supportive com-
munication channels. Effective school leader-
ship ensures that teachers are equipped with the
necessary tools, training, and encouragement
to perform their duties efficiently, thereby pro-
moting a positive working environment (Choi
& Lee, 2022). However, gaps in administra-
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tive support such as limited access to teaching
materials, lack of recognition, and insufficient
mentoring can hinder instructional effectiveness
and reduce teachers’ capacity to innovate in the
classroom (Munoz Fernandez, 2025).

Teacher commitment, on the other hand,
refers to the degree of dedication, responsibility,
and emotional attachment that teachers demon-
strate toward their profession, learners, and the
institution they serve. Committed teachers are
more likely to exhibit high levels of engagement,
persistence, and willingness to invest time and
effort in improving learner learning outcomes
(Han & Yin, 2022). However, teacher commit-
ment is not solely an individual attribute but
is significantly influenced by the level of sup-
port and working conditions within the school
environment. When teachers experience inad-
equate support, excessive workload, and lim-
ited recognition, their commitment may decline,
leading to reduced job satisfaction and perfor-
mance (Ahmad et al., 2021). This highlights
the importance of fostering a supportive and
empowering school environment to sustain high
levels of teacher commitment in public elemen-
tary schools.

Furthermore, when teachers are deprived of
essential teaching materials or opportunities to
grow professionally, they often feel underval-
ued and ill-equipped to perform, which feeds
into demotivation and disengagement. Indeed,
research demonstrates that poor communica-
tion from school administrators and a pervasive
sense of being unsupported significantly con-
tribute to elevated levels of teacher stress and
emotional exhaustion (Bouyaghroumni, 2025).
Moreover, Gilbert (2023) identified key admin-
istrative shortcomings like the absence of struc-
tured support systems or recognition frame-
works as precursors to dissatisfaction and with-
drawal behaviors among educators. In essence,
the failure to provide holistic administrative
backing directly erodes teachers’ intrinsic and
organizational commitment, thereby deteriorat-
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ing both morale and performance in the class-
room.

Globally, systems
widespread issues regarding teacher commit-
ment and well-being, often rooted in the quality

educational face

of administrative backing. For instance, in
Northern Jiangsu Province, China, it was found
out that moderate levels of perceived administra-
tive support were significantly linked to teach-
ers’ affective and continuance commitment,
with emotional support scoring lowest (Ye et al.,
2023). Similarly, in Northern Cyprus, adminis-
trators’ influence tactics affected teachers’ orga-
nizational commitment, where expertise-based
rather than authority-based tactics yielded better
outcomes (Mahmutoglu, 2025). In the United
States, inadequate administrative support was
a leading factor in teachers’ intentions to leave
the profession, even more significant than salary
concerns (Garcia & Weiss, 2020). Likewise,
in South Africa, Mampane (2020) found that
weak school leadership and lack of adminis-
trative encouragement negatively influenced
teacher morale, contributing to absenteeism
and attrition in disadvantaged schools. These
global examples highlight that administrative
support or its absence is a universal determinant
of how committed teachers remain within their
institutions.

In the Philippine context, public elemen-
tary education likewise grapples with these dy-
namics. In Cebu private schools, administra-
tive support was among key factors alongside
working conditions, compensation, and profes-
sional growth that significantly influenced teach-
ers’ school commitment, job satisfaction, and
retention (Anog et al., 2024). Moreover, ex-
cessive workload without sufficient administra-
tive backing has been shown to disrupt effec-
tive classroom management, especially among
early-career teachers (Tarraya, 2023). Simi-
larly, in Camarines Sur, teachers’ organizational
commitment was strongly shaped by the level
of administrative and collegial support they
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received, particularly in resource-constrained
schools (Francisco & Celis, 2021).

In another case, supportive school heads
who provided incentives, recognition, and
mentoring in Northern Mindanao significantly
boosted teacher morale and reduced attrition
rates in public elementary institutions (De Cas-
tro & Sagayno, 2022). The study of De Castro
and Sagayno (2022) further emphasized that
structured mentoring programs and consistent
recognition mechanisms fostered a sense of pro-
fessional value among teachers, which in turn
enhanced their motivation to remain in the pro-
fession. Their findings highlighted that when
school leaders actively engaged in capacity-
building and acknowledged teachers’ efforts,
it created a positive organizational climate that
strengthened both performance and retention.
These authors collectively highlight the critical
role of transformational and supportive lead-
ership in sustaining teacher commitment, par-
ticularly in resource-constrained public school
settings.

Focusing on the Davao Region, and more
specifically within the Maa District, several per-
sistent issues in public elementary schools have
become evident. Teachers frequently report
the absence of structured mentorship programs
from school heads, leaving new and even ex-
perienced teachers without proper guidance for
professional growth. Resource provision also
remains a serious concern; classrooms often
lack basic instructional materials such as visual
aids, updated textbooks, and functional labora-
tory or equipment, forcing teachers to impro-
vise with personal funds. Moreover, school
heads and administrators are often unable to
provide adequate emotional or instructional sup-
port, which leaves teachers feeling isolated in
handling classroom management difficulties,
large class sizes, and diverse learner needs. In
addition, teachers in Maa District are burdened
with multiple ancillary tasks such as paperwork
for reports, compliance with accreditation re-
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quirements, and community extension work
which significantly reduce the time they can de-
vote to lesson preparation and learner-centered
instruction. This combination of weak men-
torship, scarce resources, and overwhelming
non-teaching responsibilities fosters a culture
where teachers feel undervalued, unsupported,
and overextended.

Moreover, despite the established signifi-
cance of administrative support in influencing
teacher commitment, there remains a notable
lack of focused empirical studies examining its
direct impact within public elementary institu-
tions in the Davao Region. Existing global and
national literature provide broad perspectives;
however, these may not fully capture the con-
textual realities, institutional challenges, and
localized dynamics affecting teachers in this set-
ting. Previous studies conducted in Rizal Memo-
rial Colleges, Inc. have explored administrative
support in terms of resource provision, leader-
ship practices, and professional development,
yet these investigations often focused on Home
Economics contexts and did not extensively ex-
amine its direct relationship with teacher com-
mitment in basic education. This gap highlights
the need for localized and context-specific re-
search that bridges administrative practices and
teacher outcomes at the elementary level. Ad-
dressing this gap provides a strong rationale for
the present study thereby enabling stakeholders
to develop targeted and evidence-based strate-
gies to improve teacher morale, retention, and
overall educational quality.

1.1.
of the Study—This study is mostly anchored on
Eisenberger’s Organizational Support Theory
(OST), which posits that employees develop
global beliefs regarding how much the organiza-

Theoretical/Conceptual Framework

tion values their contributions and cares about
their well-being. In the context of education, ad-
ministrative support—through the provision of
resources, professional development, recogni-
tion, and supportive policies—enhances teach-
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ers’ sense of value and belonging, which in turn
strengthens their organizational commitment
(Kurtessis et al., 2020). When teachers perceive
that school administrators provide consistent
backing in instructional materials, mentoring,
and workload management, they are more mo-
tivated, engaged, and loyal to their institution.
Recent studies confirm that organizational sup-
port positively influences teacher retention, job
satisfaction, and long-term commitment in pub-
lic schools (Choi & Lee, 2022). Thus, OST
provides the central theoretical lens explaining
how administrative support fosters teacher com-
mitment in public elementary education.

A supporting framework is Herzberg’s Two-
Factor Theory, which distinguishes between hy-
giene factors (such as working conditions, su-
pervision, and salary) and motivators (such as
recognition, professional growth, and achieve-
ment). In the school setting, administrative sup-
port functions as both a hygiene factor, by reduc-
ing dissatisfaction through adequate resources
and manageable workloads, and as a motivator,
by enhancing teachers’ sense of achievement
through recognition and developmental oppor-
tunities (Abun et al., 2021). Research in educa-
tional contexts indicates that supportive leader-
ship and the presence of clear incentive systems
significantly influence teacher morale, reduc-
ing burnout and fostering long-term organiza-
tional commitment (Serrano & Reich, 2022).
This makes Herzberg’s framework an important
complement, as it emphasizes the dual role of
administrative support in mitigating dissatisfac-
tion and increasing intrinsic motivation among
teachers.

Another supporting theory is the Social Ex-
change Theory (SET), which explains that re-
lationships are built on reciprocal exchanges
of support, trust, and loyalty. In schools,
when administrators provide consistent guid-
ance, recognition, and resources, teachers re-
ciprocate through greater organizational com-
mitment, enhanced performance, and dedica-
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Conceptual Framework Showing the Variables of the Study

Independent Variable

Administrative Support

® Provision of Resources and Materials

® Professional Development
Opportunities

® Recognition and Incentive System

® Collegial and Supervisory Support

Source: Choi and Lee (2022)

Dependent Variable

Teacher's Commitment

® Commitment to Teaching Profession
Commitment to Learners' Learning

® Commitment to School Goals and
Vision

® Commitment to Continuous
Improvement

Source: Han and Yin (2022)

Fig. 1. Theoretical/Conceptual Framework of the Study

tion to learner learning (Blau, 2020). Studies
highlight that reciprocity plays a crucial role
in education, where teachers who perceive fair-
ness and consistent administrative support are
more willing to go beyond contractual duties
and sustain long-term engagement (Shkoler &
Kimura, 2020). SET, therefore, reinforces the
argument that administrative support not only in-
fluences commitment directly but also cultivates
a culture of trust and reciprocity that strength-
ens institutional loyalty in public elementary
education.

On the other hand, Figure 1 presents the
conceptual framework of the study Adminis-
trative Support and Teacher’s Commitment in
Public Elementary Educational Institutions in
Maa District, Division of Davao City, showing
the relationship between the independent and
dependent variables. On the left side, the in-
dependent variable Administrative Support is
described through four key indicators: provision
of resources and materials, professional devel-

2. Methodology

opment opportunities, recognition and incentive
systems, and collegial and supervisory support,
grounded on Choi and Lee (2022). These ele-
ments emphasize how school administrations
provide essential assistance to teachers in their
professional roles. On the right side, the depen-
dent variable Teacher’s Commitment is outlined
through four dimensions: commitment to the
teaching profession, commitment to learners’
learning, commitment to school goals and vi-
sion, and commitment to continuous improve-
ment, as supported by Han and Yin (2022).
The connecting arrow symbolizes the study’s
premise that adequate and consistent administra-
tive support directly influences teachers’ level
of commitment, strengthening their dedication
to their profession, their learners, their school,
and their pursuit of growth. This framework
highlights the significant role of administrative
practices in shaping teacher commitment and
sustaining quality education in public elemen-
tary institutions.

This chapter discusses the research methods in conducting the study which are considered

strategies or techniques utilized in the collection of data evidence for analysis in order to uncover
new information or create better understanding of a topic. Contents of this chapter include the

research design, research respondents of the study, research instrument and the data gathering
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procedures.

2.1. Research Design—This study em-
ployed a quantitative descriptive-correlational
research design because it sought to determine
the extent and level of the two key variables,
as well as the relationship between them. A
descriptive component was necessary since the
study first aimed to describe administrative sup-
port in terms of provision of resources, profes-
sional development, recognition, and supervi-
sory support, as well as to describe teachers’
commitment in terms of professional dedica-
tion, learner learning, school goals, and contin-
uous improvement. According to Williams et al.
(2020), descriptive research was well-suited for
presenting a clear picture of phenomena as they
naturally occur, thereby allowing stakeholders
to better understand the actual conditions in ed-
ucational institutions.

At the same time, the correlational aspect
of the design was appropriate since the research
questions explicitly asked whether administra-
tive support was significantly related to teachers’
commitment and whether certain indicators of
support influenced commitment. Correlational
studies were used to examine the degree of asso-
ciation between two or more variables without
manipulating them, which was particularly fit-
ting for an educational setting where natural
practices and behaviors could not be experimen-
tally controlled (Creswell & Creswell, 2021).
By using a correlational design, the study was
able to establish whether higher levels of sup-
port from administrators were associated with
stronger levels of teacher commitment, which
provided evidence-based insights for policy and
practice.

Finally, the choice of a quantitative ap-
proach ensured objectivity and precision in ex-
amining the extent of administrative support and
the level of teacher commitment. Quantitative
research was recognized for its ability to mea-
sure variables using structured tools, allowing
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researchers to generalize findings and identify
patterns of relationships that could guide admin-
istrative decision-making (Queiros et al., 2020).
This made the design highly suitable for the
study, as it not only provided a systematic de-
scription of the prevailing conditions in Maa
District schools but also evaluated the relational
dynamics between support and commitment,
thus producing results that were both practical
and actionable for educational leaders.

2.2.  Ethical Considerations—This study
adhered strictly to the established protocols and
standard guidelines required for conducting re-
search, particularly in managing respondents’
data. The survey questionnaire, along with
supporting documentation from authors, was
submitted for thorough evaluation. Following
approval from the Ethics Committee, the re-
searcher proceeded with the study.

Social Value. In the context of public ele-
mentary schools in Maa District, Division of
Davao City, the principle of social value en-
sured that the study generated meaningful and
context-specific contributions to the local edu-
cational system. By examining how adminis-
trative support influences teacher commitment,
the study addressed real challenges encountered
by teachers within the district, where variations
in leadership practices, resource allocation, and
institutional support are evident. This localized
focus allowed the findings to reflect the actual
conditions of schools in Maa District rather than
relying solely on generalized conclusions from
broader studies.

Furthermore, the results of the study were
expected to guide school heads, DepEd officials,
and other stakeholders in designing targeted in-
terventions that enhance teacher morale, per-
formance, and retention. The study ultimately
contributes to improved learner outcomes and
overall school effectiveness by strengthening
administrative support systems. This ensures
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that the time, effort, and trust invested by par-
ticipants yield practical benefits that directly
impact the educational community in Maa Dis-
trict. Resources invested in the study, such as
time, effort, and trust of participants, yielded
outcomes relevant to both practice and policy in
education (WHO, 2020).

Informed Consent. In the Maa District set-
ting, informed consent was carefully imple-
mented to ensure that all participating public
elementary teachers were fully aware of the na-
ture and purpose of the study. This aligned
with international ethical standards that empha-
sized transparency, respect for participants, and
protection from coercion or manipulation in
academic research (Resnik, 2020). Teachers
were provided with clear explanations regard-
ing the objectives, procedures, and expected
outcomes, allowing them to make informed de-
cisions about their participation. Written con-
sent was obtained to formalize their agreement
and to ensure accountability within the research
process.

Moreover, participants were explicitly in-
formed of their right to withdraw at any stage
without any negative consequences, which was
particularly important in a structured DepEd
environment. This approach safeguarded the au-
tonomy of teachers and reinforced ethical stan-
dards of transparency and respect. By ensur-
ing that participation was voluntary and well-
informed, the study maintained the trust and
confidence of respondents throughout the re-
search process

Vulnerability of Research Participants.
Teachers in public elementary schools in Maa
District were recognized as a potentially vulner-
able group due to the hierarchical structure of
DepEd institutions, where administrators hold
supervisory authority. This dynamic may in-
fluence teachers’ willingness to express their
honest perceptions, especially when discussing
administrative support. Recognizing this, the
study implemented safeguards to ensure that
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participation did not affect teachers’ profes-
sional standing or evaluation. This precaution
reduced the risk of undue influence and fostered
an environment where teachers could honestly
express their views about administrative support
and their level of commitment (Beskow et al.,
2020).

To address this vulnerability, anonymity and
confidentiality were strictly maintained, and it
was clearly communicated that responses would
not be linked to individual identities or schools.
Participation was voluntary, and no administra-
tive pressure was exerted on teachers to partici-
pate. These measures helped create a safe and
secure environment where respondents could
openly share their experiences, thereby improv-
ing the authenticity and reliability of the data
collected.

Privacy and Confidentiality. In the Maa Dis-
trict context, protecting the privacy and con-
fidentiality of participants was a critical ethi-
cal responsibility, especially given the sensi-
tive nature of discussing administrative prac-
tices. Teachers were assured that their iden-
tities would remain anonymous through the
use of codes or pseudonyms, preventing any
traceability of responses. This was particu-
larly important in maintaining professional rela-
tionships within schools. Confidentiality safe-
guarded both professional reputation and per-
sonal comfort, thereby encouraging teachers to
provide honest responses without fear of disclo-
sure (Fiesler & Proferes, 2020).

Additionally, all collected data were se-
curely stored in password-protected files and
were accessible only to authorized individuals
involved in the research. This ensured that infor-
mation provided by participants was used solely
for academic purposes and not for any evalua-
tive or administrative actions. By safeguarding
confidentiality, the study encouraged honest re-
sponses and strengthened the credibility of the
findings.

The Risk, Benefits & Safety. The study con-
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ducted in Maa District posed minimal risk to
participants, primarily involving possible dis-
comfort when reflecting on administrative ex-
periences and levels of teacher commitment.
These risks were mitigated through the use of
neutral and non-threatening language in the
questionnaire, along with clear assurances that
all responses would remain confidential. Par-
ticipants were also informed that they could
skip any question they found uncomfortable,
thereby reducing potential psychological strain.
Despite these minimal risks, the benefits of the
study were substantial, as the findings could pro-
vide valuable insights for improving adminis-
trative practices, enhancing teacher well-being,
and strengthening institutional support systems.
This careful balance ensured that the research
contributed positively to both individual partic-
ipants and the broader educational community
(Levine et al., 2021).

To ensure the safety and well-being of par-
ticipants, the study strictly adhered to ethical
safeguards such as voluntary participation, con-
fidentiality of responses, and the right to with-
draw at any point without consequence. A re-
spectful and supportive environment was main-
tained throughout the data collection process to
promote participant comfort and openness. As
part of the contingency plan, the researcher was
prepared to immediately pause or discontinue
participation if any respondent exhibited signs
of distress or discomfort. Additionally, partici-
pants were informed that they could seek sup-
port from appropriate school personnel, such as
guidance counselors, if needed. These measures
ensured that participant welfare remained a pri-
ority and that the study upheld ethical standards
in all stages of implementation.

Justice. The principle of justice was upheld
by ensuring that all public elementary teachers
in Maa District had equal opportunity to par-
ticipate in the study. Selection of respondents
was conducted without discrimination based on
gender, age, years of service, or teaching as-
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signment, ensuring fair representation across
the district. This inclusive approach allowed the
study to capture diverse perspectives from dif-
ferent school contexts. Fairness also extended
to the equitable distribution of potential benefits,
meaning the insights gained were shared with
stakeholders such as teachers, administrators,
and policymakers to promote systemic improve-
ments. Justice as an ethical parameter ensured
inclusivity and accountability in educational re-
search (Bracken-Roche et al., 2020).

Furthermore, the benefits of the research
were intended to be shared with all stakehold-
ers, including teachers, school administrators,
and DepEd officials. This ensured that no group
was excluded from the potential improvements
resulting from the study. By promoting fairness
and inclusivity, the study upheld ethical stan-
dards and contributed to equitable educational
development within Maa District.

Transparency. Transparency was main-
tained throughout the research process in Maa
District by ensuring open and clear communi-
cation with all stakeholders. Teachers, school
heads, and DepEd officials were informed about
the purpose, procedures, and progress of the
study. This openness helped build trust and fos-
ter cooperation among participants.

In addition, the findings of the study were
intended to be disseminated through appropri-
ate channels, such as school reports and pre-
sentations, ensuring accessibility to stakehold-
ers. Transparent reporting of results, including
limitations, ensured that interpretations were
accurate and not misleading. This practice re-
inforced the accountability and integrity of the
research process.

To further strengthen transparency, the re-
sults of the study may be disseminated through
RMC’s activities such as research colloquia,
public forums, and stakeholder presentations.
These platforms provide opportunities for open
discussion, validation of findings, and feedback
from academic peers and practitioners. Ad-
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ditionally, sharing the results through institu-
tional reports and community-based presenta-
tions ensures that the knowledge generated re-
mains accessible, relevant, and beneficial to all
concerned stakeholders.

Qualification of the Researcher. The re-
searcher’s qualifications played a significant
role in ensuring that the study conducted in Maa
District adhered to ethical and methodological
standards. The researcher possessed the neces-
sary academic training in research methodology,
data analysis, and ethical considerations, en-
abling the systematic conduct of the study. This
competence ensured that the research design
and implementation were rigorous and reliable.
Researcher competence was central to ethical re-
sponsibility and ensured that participants’ rights
and welfare were respected throughout the pro-
cess (Mertens, 2020).

Additionally, the researcher’s background
in education provided a strong understanding of
the local school context, allowing for appropri-
ate handling of sensitive issues related to admin-
istrative support and teacher commitment. This
alignment of expertise and ethical responsibility
contributed to the credibility and trustworthi-
ness of the study findings. The researcher was
also enrolled in the thesis development course,
indicating that all prerequisite courses and re-
quirements had been completed. This align-
ment of expertise and ethical responsibility con-
tributed to the reliability and trustworthiness of
the study. The researcher was knowledgeable in
research methodology, ethical guidelines, and
the theoretical framework of teacher commit-
ment and administrative support.

Adequacy of Facilities. The adequacy of fa-
cilities in Maa District schools ensured that the
research was conducted in a safe and conducive
environment. Data collection activities were car-
ried out in appropriate venues such as faculty
rooms or designated areas approved by school
administrators, providing comfort and privacy
for participants. This minimized external inter-
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ference and ensured a smooth data-gathering
process.

Moreover, secure systems were utilized
for storing collected data, including password-
protected digital files and organized documen-
tation. These facilities safeguarded partici-
pants’ information and maintained confidential-
ity throughout the research process. Adequate
facilities thus played a crucial role in ensur-
ing both ethical compliance and the reliability
of the collected data. Adequate facilities safe-
guarded participants’ comfort and confidential-
ity, thereby reinforcing ethical responsibility in
managing the research process (Yin, 2020).

In addition, Rizal Memorial Colleges, Inc.
provided supportive research facilities such as
a well-equipped library with access to aca-
demic journals, reference materials, and digi-
tal databases that aided in the development of
the study. The institution also offered research-
related resources, including computer laborato-
ries and internet connectivity, which facilitated
data processing, analysis, and documentation of
the research outputs.

Community Involvement. Community in-
volvement in Maa District was evident through
the active participation of teachers, school ad-
ministrators, and DepEd stakeholders in the re-
search process. Their engagement ensured that
the study addressed relevant issues affecting the
local educational environment. This collabora-
tive approach strengthened the relevance and
applicability of the research findings.

Furthermore, the results of the study were
intended to be shared with the educational com-
munity to support data-driven decision-making
and continuous improvement. By involving
stakeholders and returning the findings to the
community, the study promoted a participatory
and inclusive approach to educational research.
This ensured that the outcomes of the study
were meaningful and beneficial to the schools
in Maa District. Ethical research design thus
encouraged collaboration with the educational
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community to ensure that findings were mean-
ingful and directly applicable to local school
contexts (Chung et al., 2020).

2.3.  Research Respondents—The respon-
dents of this study were drawn from the total
population of 360 teachers in public elementary
schools in Maa District, Division of Davao City,
which served as the research setting. To obtain
a representative sample, Slovin’s formula was
applied:

where n is the sample size, N is the total
population, and e is the margin of error. Using a
5% margin of error (e = 0.05) and a population
size of 360 teachers, the computed sample size
was:

which was rounded to 190 teachers. Follow-
ing this computation, the researcher employed
a systematic selection process to ensure that
the identified schools were proportionally rep-
resented across the district, thereby enhancing
the reliability and generalizability of the study
findings (Tejada & Punzalan, 2019).

The application of random sampling en-
sured that each school had an equal chance
of being included, thereby reducing bias and
enhancing the reliability of the data collected
(Etikan & Bala, 2019). This sampling approach
was appropriate for achieving a balance between
accuracy and feasibility in investigating the re-
lationship between classroom innovation and
instructional quality within the selected district.
Concentrating on public elementary teachers en-
sured that the data collected were specific to the
discipline, which was characterized by continu-
ous innovation and adaptation within classroom
settings.

The target participants primarily included
educators with 3 to 6 years of teaching experi-
ence, as this group was expected to offer valu-
able perspectives on both conventional and in-
novative instructional practices. Having been
actively engaged in various pedagogical ap-
proaches, curricular reforms, and assessment
strategies, and having participated in In-Service
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Training (INSET) programs, these teachers
were exposed to continuous professional devel-
opment that enhanced their instructional com-
petence and adaptability. Their participation in
INSET trainings provided them with updated
knowledge, innovative teaching techniques, and
reflective practices, enabling them to critically
assess the effectiveness of new strategies in ac-
tual classroom contexts. This level of experi-
ence and professional engagement strengthened
the credibility of the study, as teachers within
this range were more likely to provide informed,
reflective, and contextually grounded insights
(Alase, 2020).

Furthermore, the sample consisted of both
male and female teachers aged 25 to 55 years,
promoting inclusivity and ensuring representa-
tion across gender and age groups. This de-
mographic consideration prevented the study
from focusing on a narrow segment of educa-
tors and instead provided a more balanced un-
derstanding of how classroom innovation influ-
enced instructional quality in diverse contexts.
By purposively selecting this clearly defined
group, the research aimed to collect contextually
grounded and meaningful data that reflected the
realities of public elementary education in the
Division of Davao City. As noted by Creswell
and Creswell (2021), aligning sample selection
with the study’s objectives strengthened its rele-
vance and validity.

2.4.  Research Instruments—The formula-
tion of the research instrument represented a
vital component of the study’s methodology,
functioning as the primary means for obtaining
data and insights from participants. Research
instruments were indispensable in safeguarding
the integrity and reliability of outcomes, ensur-
ing that the information collected was both valid
and trustworthy (Flick, 2020). The creation and
utilization of standardized tools provided con-
sistency in data collection procedures, which
was essential for replicability and for drawing
comparisons across different contexts. Such
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Scale to measure the extent of administrative support in public elementary educational institutions in Maa

District, Division of Davao City

Range Descriptive Equivalent Interpretation

4.20-5.00 Very High This means that the extent of administrative support in Public Elementary
Educational Institutions is always evident.

3.40-4.19 High This means that the extent of administrative support in Public Elementary
Educational Institutions is often evident.

2.60-3.39 Moderate This means that the extent of administrative support in Public Elementary
Educational Institutions is sometimes evident.

1.80-2.59 Low This means that the extent of administrative support in Public Elementary
Educational Institutions is seldom evident.

1.00-1.79 Very Low This means that the extent of administrative support in Public Elementary

Educational Institutions is not evident.

uniformity strengthened the credibility of find-
ings and supported the generalizability of re-
sults (Bryman, 2019). In this study, the prin-
cipal data-gathering tool was a survey ques-
tionnaire, carefully organized into two sections
to address the distinct variables under investi-
gation. This structured design facilitated sys-
tematic and comprehensive data collection, en-
abling a rigorous analysis of the variables in-
volved.

This approach allowed the researcher to cap-
ture detailed insights that reflected the complex-
ities inherent in the study variables. Employing
a well-constructed survey questionnaire ensured
both efficiency and accuracy in gathering partici-
pants’ perspectives (Fowler, 2020). By dividing
the instrument into sections, each variable was
explored in depth, thereby increasing the pre-
cision and richness of the data obtained. Such
a method not only reinforced the validity and
reliability of the study but also enhanced the
robustness of its conclusions (Dillman et al.,
2019). Moreover, the systematic use of a survey

For the second part of the questionnaire, this
determined the level of teacher’s commitment
in Public Elementary Educational Institutions in
Maa District, Division of Davao City in terms
of commitment to teaching profession, com-
mitment to learners’ learning, commitment to
school goals and vision, and commitment to
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instrument facilitated cross-study comparisons,
contributing to the broader scholarly discourse
and ensuring that the findings resonated within
a wider research context.

The first part of the questionnaire was de-
signed to measure the extent of administrative
support in public elementary educational in-
stitutions in Maa District, Division of Davao
City. This section addressed four dimensions:
provision of resources and materials, profes-
sional development opportunities, recognition
and incentive systems, and collegial and supervi-
sory support. The items included were adapted
from the work Perceived Organizational Sup-
port and Organizational Commitment: A Study
of Schoolteachers by Choi and Lee (2022).

For data interpretation, a five-point Likert
scale was applied, ranging from one (1) as the
lowest to five (5) as the highest. The scale in-
cluded corresponding descriptive categories and
interpretations to ensure accurate assessment of
participants’ responses.

continuous improvement. The questions from
this part of the instrument were also adopted
from the study about Teacher motivation: The-
ory and practice in education by Han & Yin
(2022). The same with the first part of the sur-
vey questionnaire, a five-point Likert Scale of
the survey having five (5) as the highest and
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Scale to determined the level of teacher’s commitment in Public Elementary Educational Institutions in

Maa District, Division of Davao City

Range Descriptive Level Interpretation

4.20-5.00 Very High This means that the level of teacher’s commitment in Public Elementary
Educational Institutions is always evident.

3.40-4.19 High This means that the level of teacher’s commitment in Public Elementary
Educational Institutions is often evident.

2.60-3.39 Moderate This means that the level of teacher’s commitment in Public Elementary
Educational Institutions is sometimes evident.

1.80-2.59 Low This means that the level of teacher’s commitment in Public Elementary
Educational Institutions is seldom evident.

1.00-1.79 Very Low This means that the level of teacher’s commitment in Public Elementary

Educational Institutions is not evident.

one (1) as the lowest in interpreting its data.
The scale with description and interpretation is
shown below. The following five order gradua-

Furthermore, research tools that are well-
defined and straightforward can improve partic-
ipants’ comprehension and willingness to par-
ticipate, which is vital for the collection of re-
liable data (Dillman et al., 2019). The creation
of these instruments was fundamental to the
authenticity and thoroughness of research out-
comes, highlighting its critical role in the re-
search methodology. The validity of the tool
was verified by a research experts and a panel
committee. Moreover, the survey tool under-
went pilot testing to assess its reliability. The
instrument demonstrated good internal consis-
tency, with a Cronbach’s alpha of 0.808 across
40 items, indicating that the scale is reliable
for measuring the indicators in the study. This
suggests that the items were sufficiently corre-
lated and consistently capture the underlying
variables of administrative support and teacher
commitment.

2.5. Data Gathering Procedure—In the
initial phase of the data collection process, the
researcher prepared and submitted a formal let-
ter of request for authorization from the Dean
of the Graduate School to secure institutional
approval for the conduct of the study. Upon ob-
taining this clearance, another communication
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tions with their respective range of means and
description were considered:

was addressed to the Schools Division Superin-
tendent of the Division of Davao City, coursed
through the appropriate channels, particularly
the Office of Public Schools District Supervi-
sors (PSDS) overseeing the identified schools.
These formal procedures were necessary to en-
sure compliance with organizational protocols
and to affirm the legitimacy of the research un-
dertaking. Once the necessary permissions were
granted, the finalized survey questionnaire was
made ready for administration among the se-
lected respondents.

Following the acquisition of authorization,
the actual distribution of survey instruments
commenced. The researcher personally admin-
istered the questionnaires to the targeted pub-
lic elementary teachers in Maa District, under
the supervision and guidance of the respective
school principals. This approach ensured that
the process of data collection was orderly, trans-
parent, and respectful of the institutional envi-
ronment. After the respondents accomplished
the survey, the researcher collected the com-
pleted instruments promptly to secure the re-
sponses and to maintain the integrity of the
data. Such a methodical approach safeguarded
against data loss and highlighted the respon-
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sibility of the researcher in handling research
materials.

In the final stage, the collected data were
subjected to statistical analysis with the assis-
tance of a qualified statistician. The analysis em-
ployed the methodologies outlined in the preced-
ing sections of the study, thereby ensuring con-
sistency between the research design and data
treatment. The outcomes of the statistical pro-
cedures were interpreted in light of the study’s
objectives, providing meaningful insights into
the relationship between administrative support
and teachers’ commitment in public elementary
educational institutions in Maa District, Divi-
sion of Davao City. These findings served as the
empirical foundation for drawing conclusions
and making recommendations that could con-
tribute to both theory and practice in the field of
elementary education.

2.6. Statistical Treatment—The study used
the respondents’ collected data for analysis. The
following statistical tools were used in the anal-
ysis and interpretation of the responses in this
study to uncover meaningful insights from col-
lected data.

Mean. The mean was used in the study to
determine the average level of responses on the
indicators of administrative support and teacher
commitment. By calculating the mean scores
for parameters such as provision of resources,
professional development, recognition, and su-
pervisory support, the researcher was able to
describe the general extent of administrative
support in schools. Similarly, mean values
showed the overall degree of teachers’ commit-
ment across domains such as commitment to
the profession, learners’ learning, school vision,
and continuous improvement. The use of mean
provided a clear and concise summary of cen-
tral tendency, enabling the study to interpret
whether these variables were at a low, moderate,
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or high level, which was essential for descrip-
tive educational research (Kumar, 2019).

Pearson Product Moment Correlation Coef-
ficient. Pearson’s product-moment correlation
coefficient (Pearson r) was applied to examine
the strength and direction of the relationship be-
tween administrative support and teacher com-
mitment. This analysis was appropriate since
the study sought to test whether higher levels of
support through resources, incentives, and col-
legial supervision were associated with stronger
levels of commitment among teachers. Pearson
r provided a correlation value ranging from -1 to
+1, indicating whether the relationship was neg-
ative, positive, or negligible. In the educational
setting, using Pearson r enabled the researcher
to establish empirical evidence on how support-
ive administrative practices influenced teachers’
professional dedication and alignment with in-
stitutional goals (Saunders et al., 2019; Cohen
et al., 2021).

Multiple Linear Regression. Multiple Lin-
ear Regression (MLR) was employed to iden-
tify which specific indicators of administrative
support significantly predicted teachers’ over-
all commitment. While Pearson r revealed the
general relationship, MLR went further by deter-
mining the relative contribution of each factor,
such as professional development opportunities
or recognition systems, toward explaining vari-
ations in teacher commitment. This statistical
analysis provided insight into which dimensions
of administrative support had the strongest influ-
ence, thereby guiding policymakers and school
administrators in prioritizing interventions. The
application of MLR in this study enhanced its
explanatory power, ensuring that recommenda-
tions were evidence-based and focused on the
most impactful predictors of teacher commit-
ment (Mertler & Reinhart, 2021; Hair et al.,
2020).
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3. Results and Discussion

This chapter presents the results and discussions based on the data gathered after the conduct of

this study. This includes the interpretation of the data and the repercussions of the findings of

the study. The deliberations presented in this chapter are aligned to the statement of the problem

cited in the previous chapters of this study.

3.1.
Public Elementary Educational Institutions—
Summary of the Extent of Administrative Sup-
port in Public Elementary Educational Institu-
tions. Shown in Table 1 is the summary of the

Extent of Administrative Support in

extent of administrative support in public ele-

The extent of administrative support in pub-
lic elementary educational institutions in Maa
District, Division of Davao City obtained an
overall mean score of 4.56 (SD = 0.27), inter-
preted as very high. This means that the extent
of administrative support in public elementary
educational institutions in Maa District, Divi-
sion of Davao City is always evident. This re-
sult indicates that school administrations consis-
tently demonstrate strong support across all key
dimensions, including provision of resources
and materials, professional development oppor-
tunities, recognition and incentive systems, and
collegial and supervisory support. This find-
ing reflects a well-established and holistic sup-
port system that promotes effective teaching and
learning environments. Recent literature empha-
sizes that comprehensive administrative support
is a critical driver of school effectiveness, as it
enhances teacher performance, organizational

3.2.  Level of Teacher’s Commitment in
Public Elementary Educational Institutions—
Summary of the Level Teacher’s Commitment
in Public Elementary Educational Institutions.
Shown in Table 2 is the summary of the level of
teacher’s commitment in public elementary ed-

The level of teachers’ commitment in pub-
lic elementary educational institutions in Maa
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mentary educational institutions in Maa District,
Division of Davao City across four key indica-
tors such as provision of resources and mate-
rials, professional development opportunities,
recognition and incentive system, and collegial
and supervisory support.

capacity, and learner outcomes (Leithwood et
al., 2023).

Among the four indicators, Recognition and
Incentive System obtained the highest mean
score (M =4.61, SD = 0.40). This means that
the extent of administrative support in public
elementary educational institutions in Maa Dis-
trict, Division of Davao City in terms of recog-
nition and incentive system is always evident.
This result indicates that said teachers perceive
recognition and rewards as the most strongly im-
plemented form of support. On the other hand,
Collegial and Supervisory Support registered
the lowest mean score (M = 4.50, SD = 0.44),
although still within the very high descriptive
level. This suggests that while collaborative
and supervisory practices are strongly present,
they are relatively less emphasized compared to
other forms of support.

ucational institutions in Maa District, Division
of Davao City across four key indicators such
as commitment to teaching profession, com-
mitment to learners’ learning, commitment to
school goals and vision, and commitment to
continuous improvement.

District, Division of Davao City garnered an
overall mean score of 4.53 (SD = 0.52), inter-

ISSN 3028-1261
10.5281/zenodo.20354610/NIJSE.2026



NIJSE (2026) -

Table 1. Summary of the Extent of Administrative Support in Public Elementary Educational Institutions

Indicators Mean  SD  Descriptive Level
Provision of Resources and Materials 4.57 0.41 Very High
Professional Development Opportunities 4.57 0.47 Very High
Recognition and Incentive System 4.61 0.40 Very High
Collegial and Supervisory Support 450 044 Very High
Overall 456  0.27 Very High

Note. 1.00-1.79 = Very Low Extent; 1.80-2.59 = Low Extent; 2.60-3.39 = Moderate Extent; 3.40—4.19 = High Extent; 4.20-5.00 = Very

High Extent.

Table 2. Summary of the Level of Teacher’s Commitment in Public Elementary Educational Institutions

Indicators Mean SD  Descriptive Level
Commitment to Teaching Profession 4.48 0.60 Very High
Commitment to Learners’ Learning 4.48 0.61 Very High
Commitment to School Goals and Vision 454  0.54 Very High
Commitment to Continuous Improvement 4.60  0.53 Very High
Overall 4.53 0.52 Very High

Note. 1.00-1.79 = Very Low Level; 1.80-2.59 = Low Level; 2.60-3.39 = Moderate Level; 3.40-4.19 = High Level; 4.20-5.00 = Very High

Level.

preted as very high. This means that the level
of teacher’s commitment in public elementary
educational institutions in Maa District, Divi-
sion of Davao City is always evident. This in-
dicates that said teachers demonstrate a strong
and consistent level of professional dedication
across all measured domains. This suggests that
the said educators are highly engaged in their
roles, exhibit a strong sense of responsibility,
and actively contribute to the achievement of
educational goals.

Among the four indicators, Commitment to
Continuous Improvement obtained the highest

3.3. Significant Relationship between Ad-
ministrative Support and Teacher’s Commitmen-
t—Shown in Table 3 is the statistical analysis
using Pearson correlation coefficient (r) on the
significant relationship between administrative
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mean score (M = 4.60, SD = 0.53). This means
that the level of teacher’s commitment in pub-
lic elementary educational institutions in Maa
District, Division of Davao City in terms of
commitment to continuous improvement is al-
ways evident. Meanwhile, both Commitment to
Teaching Profession and Commitment to Learn-
ers’ Learning recorded equal mean scores (M =
4.48), indicating similarly high levels of dedica-
tion in these areas. This means that teachers not
only value their professional roles but also pri-
oritize learner-centered practices that enhance
learning outcomes.

support and teacher’s commitment in public ele-
mentary educational institutions in Maa District,
Division of Davao City. The correlation coef-
ficients indicate the strength and direction of
the relationships, while the p-values reveal the
statistical significance of these relationships.
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Table 3. Significant Relationship between Administrative Support and Teacher’s Commitment in Public

Elementary Educational Institutions

Administrative Support Indicators r p-value  Decision on Hy
Provision of Resources and Materials 0.343 0.000 Reject
Professional Development Opportunities 0.306 0.000 Reject
Recognition and Incentive System 0.492 0.000 Reject
Collegial and Supervisory Support 0.189 0.025 Reject
Overall 0.528 0.000 Reject

Note. Correlation is significant at the 0.01 level (2-tailed), except where p = .025 is significant at the 0.05 level.

Table 4. Regression Analysis of Administrative Support on the Teacher’s Commitment in Public

Elementary Educational Institutions

Predictors B Std. Error ~ Beta t Sig. Decision on Hy
(Constant) 1.328 0.413 - 3214 0002 -

Provision of Resources and Materials 0.142 0.064 0.168 2.215 0.028  Reject
Professional Development Opportunities 0.162 0.053 0.220  3.063 0.003 Reject
Recognition and Incentive System 0.356 0.062 0.416 5.711 0.000 Reject
Collegial and Supervisory Support 0.045 0.057 0.058 0.794 0.428  Failed to Reject

Note. Dependent variable: Teacher’s Commitment. R = 0.584; R? = 0.341; F-value = 17.439; p-value = .000.

Table 3 reveals a significant relationship be-
tween administrative support and teachers’ com-
mitment in public elementary educational insti-
tutions in Maa District, as evidenced by the
overall correlation coefficient (r = 0.528, p =
0.000), leading to the rejection of the null hy-
pothesis. This indicates a moderate positive
correlation, suggesting that higher levels of ad-
ministrative support are associated with higher
levels of teacher commitment.

Specifically, the provision of resources and
materials shows a positive and significant rela-
tionship with teacher commitment (r = 0.343, p
= (0.000). Professional development opportuni-
ties also show a significant positive relationship
with teacher commitment (r = 0.306, p = 0.000).
The recognition and incentive system demon-
strates the strongest relationship with teacher
commitment (r = 0.492, p = 0.000) among all in-
dicators. On the other hand, collegial and super-

0.189, p = 0.025). These results suggest that all
dimensions of administrative support contribute
to strengthening commitment, but recognition
and incentives appear to be the most strongly as-
sociated with teachers’ professional dedication.

3.4. Regression Analysis of Administrative
Support on Teacher’s Commitment—The regres-
sion results presented in Table 4 reveal that ad-
ministrative support significantly predicts teach-
ers’ commitment in public elementary educa-
tional institutions in Maa District. The model
yielded an R = 0.584 and R? = 0.341, indicat-
ing that approximately 34.1% of the variance
in teachers’ commitment can be explained by
the combined influence of the four dimensions
of administrative support. The model is statis-
tically significant (F = 17.439, p = 0.000), con-
firming that administrative support, as a set of
predictors, has a meaningful impact on teacher
commitment leading to the rejection of the null

visory support shows the weakest but still signif- hypothesis.

icant relationship with teacher commitment (r =
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Among the indicators, the recognition and
incentive system emerged as the strongest sig-
nificant predictor of teachers’ commitment (8
=0.416,t=15.711, p = 0.000). This indicates
that recognition and rewards have the greatest
influence on enhancing teachers’ commitment
compared to other forms of support. The sec-
ond significant indicator is professional devel-
opment opportunities (f = 0.220, t = 3.063, p =
0.003), indicating that access to relevant train-
ing and continuous learning opportunities con-

tributes positively to teacher commitment. Sim-
ilarly, provision of resources and materials was
found to be a significant predictor (f = 0.168,
t=2.215, p = 0.028), indicating that adequate
instructional resources contribute to enhancing
teacher commitment. In contrast, collegial and
supervisory support was not a significant predic-
tor of teacher commitment (8 = 0.058, t =0.794,
p = 0.428), suggesting that it may not indepen-
dently predict commitment when the other di-
mensions are considered simultaneously.

4. Summary of Findings, Conclusions and Recommendations

Presented in this chapter are the findings of the study based on the outcome of the gathered data.
The conclusions drawn from the findings of the study are likewise outlined in this section. To

maximize the significant contribution of this study, the researcher laid down recommendations in

this chapter.

4.1.  Summary of Findings—This study ex-
amined the relationship between administrative
support and teachers’ commitment in public el-
ementary educational institutions in Maa Dis-
trict, Division of Davao City starting from deter-
mining the extent of administrative support and
level of teacher’s commitment as well as which
indicator of administrative support that signifi-
cantly influence the teacher’s commitment.

Using a quantitative research design, find-
ings revealed that both administrative support
and teacher commitment were rated as “’very
high,” indicating that supportive practices and
strong professional dedication are consistently
evident in schools. Statistical analysis fur-
ther established a significant positive relation-
ship between administrative support and teacher
commitment, confirming that increased support
leads to higher levels of teacher engagement.
Regression results identified recognition and in-
centive systems as the strongest predictor of
teacher commitment, followed by professional
development opportunities and provision of re-
sources, while collegial and supervisory support
showed no significant independent effect. Over-
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all, the study provided information that effec-
tive administrative support, particularly through
motivational and developmental mechanisms,
plays a crucial role in enhancing teacher morale,
strengthening commitment, and improving in-
structional quality and learner outcomes.

4.2.
of this study, the following conclusions were
offered:

Administrative support in public elementary
schools in Maa District, Division of Davao City
is consistently very high across all key dimen-
sions, indicating that school leadership effec-

Conclusions—Based on the findings

tively provides resources, professional develop-
ment, recognition, and supervisory support to
teachers. Among these, recognition and incen-
tive systems stand out as the strongest form of
support, reflecting the importance of acknowl-
edging teacher performance in fostering a posi-
tive work environment.

Teachers in the district demonstrate a very
high level of commitment in terms of their pro-
fession, learners, school goals, and continuous
improvement. Notably, commitment to contin-
uous improvement ranks highest, suggesting
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that teachers are highly engaged in professional
growth and innovation. This overall high level
of commitment reflects a motivated and dedi-
cated teaching workforce aligned with institu-
tional objectives.

There is a statistically significant moder-
ate positive relationship between administrative
support and teacher commitment. This indicates
that increased support from school administra-
tors is associated with higher levels of teacher
motivation and engagement, affirming the cru-
cial role of administrative practices in sustaining
teacher commitment.

Lastly, recognition and incentive systems
emerged as the most significant predictor of
teacher commitment, followed by professional
development and resource provision. These re-
sults highlight that motivational and capacity-
building supports have the strongest influence
on teacher commitment, while collegial and su-
pervisory support, though important, may have
a more indirect effect in enhancing teachers’
professional dedication.

4.3. Recommendations—The lowest-rated
indicators suggest areas for targeted improve-
ment despite the overall very high results:

Provision of Resources and Materials.
Schools may improve access to updated teach-
ing materials by establishing regular updat-
ing systems and digital resource repositories.
Strengthening partnerships and resource man-
agement will ensure timely and relevant instruc-
tional support.

Professional Development Opportunities.
Administrators may enhance support for ad-
vanced studies by providing scholarships, incen-
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tives, and clear career development pathways.
Encouraging continuous academic growth will
strengthen teacher competence and long-term
commitment.

Recognition and Incentive System. Schools
may ensure transparency and fairness in recog-
nition by implementing clear criteria and inclu-
sive reward systems. This will enhance teacher
motivation, trust, and sustained commitment.

Collegial and Supervisory Support. Schools
may strengthen teamwork by institutionalizing
professional learning communities and collab-
orative activities. Structured collaboration will
improve knowledge sharing and instructional
effectiveness.

Commitment to Teaching Profession.
School leaders may reinforce teachers’ sense
of purpose through recognition programs and
reflective activities. This will enhance intrinsic
motivation and professional dedication.

Commitment to Learners’ Learning. Teach-
ers may be supported with training on inclusive
and differentiated instruction to better address
diverse learner needs. This will promote equi-
table learning and improve student outcomes.

Commitment to School Goals and Vision.
Administrators may continuously reinforce the
school’s mission and vision through collabora-
tive planning and regular communication. This
will ensure alignment between teaching prac-
tices and institutional goals.

Commitment to Continuous Improvement.
Schools may implement structured goal-setting
mechanisms such as Individual Development
Plans. This will guide teachers’ professional
growth and improve instructional performance.
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