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Abstract. This study examined the implementation of English teaching approaches and their
impact on learners’ literacy engagement and performance in Sarangani District, Davao Occiden-
tal. A quantitative descriptive-comparative design was used, involving 146 teacher and learner
respondents through a validated survey. The English teaching approaches were categorized into
three components: pedagogical strategies, teacher experiences, and classroom environment.
Learners’ literacy engagement and performance were measured through self-reported literacy
skills, peer interaction, reading comprehension, fluency, and motivation. A one-way ANOVA
indicated a significant difference in literacy outcomes based on teaching approaches, F(2, 143)
=5.023, p = .008. Post hoc analysis revealed that the classroom environment significantly
influenced literacy engagement and performance compared to pedagogical approaches (p =
.006), with no significant differences noted among other components. Findings affirm that
effective English instruction is multidimensional and that a supportive classroom environment
is essential for enhancing learner outcomes. The study recommends improving classroom con-

ditions alongside pedagogical development to foster better English literacy in public schools.
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English teaching approaches and their im-
pact on literacy engagement and performance
among learners present several challenges in
educational settings. One significant challenge
is the diversity of student learning styles and
abilities, making it difficult for a single ped-
agogical approach to engage all students ef-
fectively. Some learners may thrive in a com-
municative language teaching environment em-
phasizing interaction; others may struggle with
this method and require more structured, tra-
ditional approaches to grasp foundational con-
cepts. Varying levels of literacy skills within a

classroom can lead to disparities in engagement,
as students with lower proficiency may feel over-
whelmed and disengaged from activities that
assume a higher level of competence. Teachers
often face constraints such as limited resources,
insufficient training in modern teaching method-
ologies, and pressure to meet standardized test-
ing benchmarks, which can hinder their ability
to implement innovative strategies effectively.
These challenges collectively impact students’
motivation to learn, their participation in literacy
activities, and ultimately their performance in
English literacy, highlighting the need for more
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tailored and flexible teaching approaches that
consider the diverse needs of all learners. The
international mobility of knowledge workers, as
reflected in the vast numbers of international
(or immigrant) scholars, help provide the intel-
lectual infrastructure of several higher learning
and research institutions worldwide. Although
the large numbers involved reflect the apparent
success of this phenomenon, international schol-
ars face hidden challenges (Hutchison, et.al.,
2021). Shotte (2024) shared that English is the
most widely spoken language in the world. This
fact deserves serious consideration for educa-
tors at all levels of the education system, but
more so for those who are tasked with teaching
English to learners whose mother tongue is not
English. Globalization, the internationalization
of education, and migratory trends are largely
responsible for narrowing the interconnection of
world peoples via various means. For this very
reason, English language pedagogical issues ex-
ist in multilingual countries and in countries
with a migrant multilingual population. The au-
thor explores the value of, and benefits to be
gained from, employing tailor-made pedagog-
ical approaches in English language teaching.
It contends that the all-embracing educational
landscape necessitates a parallel move with the
fast-changing times. It also explains why and
how pedagogical spaces should be widened and
narrowed. The discussion draws from a wide
literature base, research findings, and personal
experiences but zeros in on theoretical frame-
works such as constructivism, social construc-
tivism, and scaffolding. Meanwhile, with glob-
alization increasingly defining the world, inter-
national students are undertaking an important
agentic role in terms of communicating with
different cultures. Therefore, their experiences
significantly reveal the pedagogical practices be-
tween different country settings. Zhang (2024)
attempted to compare pedagogical practices be-
tween the UK and China by examining their
cultural origins and potential connections with
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pedagogical assumptions, placing them on a
spectrum of teacher/learner-centered pedagogy.
Combined with the perspective of Chinese inter-
national students studying in the UK, it captures
the lived experiences of the actual classroom
differences experienced by these students. It
concludes that each pedagogy has its benefits
and drawbacks, respectively, and fits its cultural
context. Therefore, it is not possible for one par-
ticular educational system to completely "bor-
row’ pedagogic practice. In the Philippines, as
experts in English language teaching, Jung and
Choe (2024) consider themselves equal to, or
even superior to, native English-speaking teach-
ers, which they attribute to their language pro-
ficiency, pedagogical skills, and content-based
teaching. In their role as educational caretakers,
they prioritize their students’ well-being, pro-
viding motivation for English language learning
and offering emotional support. Furthermore,
they identify themselves as international teach-
ers, deliberately choosing BGC as their career
destination to foster multiculturalism and global
citizenship. The authors scrutinize the roles
of FETs, frequently categorized as “non-native
teachers,” within the context of globalization.
Tarrayo (2023) revealed that to effectively teach,
the implementation of gender mainstreaming
in education has remained vague. Also, there
is a gap in the literature regarding informed
accounts of teachers, particularly English lan-
guage teachers, in their attempts to mainstream
gender-and-development (GAD) education in
Philippine schools. Findings indicate that teach-
ers are ready to integrate a gender perspective
into their teaching; however, concrete frame-
works, curriculum materials, teacher education,
and institutional support are crucial, given the
sensitive ethical concerns that consideration of
gender may generate among educators, students,
and the wider community. With the growing
acknowledgment of schools as potential sites
for making gender equity, justice, and fairness
possible, incorporating a gender perspective in
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education has become imperative. The field of
English language teaching (ELT) has also been
part of this development, with issues of gender
and sexuality receiving considerable attention.
Tarrayo and Salonga (2023) state that teachers
have positive views about queering ELT and,
in fact, find it necessary for fostering an inclu-
sive classroom and stimulating students’ critical
thinking. However, the teachers also report a
lack of models, their own limited knowledge
of queer concepts, and possible resistance from
stakeholders as challenges that ultimately need
to be faced for a genuine integration of the gen-
der, specifically queer, perspective in the field of
Philippine Engish Language Teaching. Teach-
ing English in Davao Occidental presents sev-
eral challenges affecting educators and students.
One of the primary obstacles is the diversity
in students’ language backgrounds and profi-
ciency levels. Many learners come from various
linguistic and cultural backgrounds, making it
difficult for teachers to implement a one-size-
fits-all approach to instruction. Additionally,
limited resources, such as textbooks and tech-
nology, hampers teachers’ ability to deliver en-
gaging and effective lessons. In many schools,
inadequate infrastructure and facilities further
exacerbate the situation, creating an environ-
ment that may not be conducive to language
learning. Thus, this paper is presented.

1.1.
of the Study —Several educational theories pro-
vide a solid foundation for understanding and

Theoretical/Conceptual Framework

guiding the study, which explores the impact of
different pedagogical approaches on literacy en-
gagement and performance metrics in Davao
Occidental. Albert Bandura’s Social Learn-
ing Theory highlights the role of modeling and
observational learning in teaching. For teach-
ers, this means that their instructional methods
and classroom interactions serve as powerful
models for students. Teachers can significantly
influence student motivation and performance
by demonstrating effective literacy practices
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and fostering an environment of collaboration
9Zhang, 2024). Professional Development The-
ory emphasizes the importance of continuous
learning for educators. This theory advocates
for ongoing training and support to help teach-
ers refine their instructional strategies and adapt
to diverse student needs. By engaging in pro-
fessional development, teachers can enhance
their pedagogical skills and better implement
effective literacy teaching approaches, improv-
ing student outcomes (Hutchison et al., 2021).
Lastly, the Self-Determination Theory is crucial
in understanding how teachers’ motivations af-
fect their teaching practices. When teachers feel
a sense of autonomy, competence, and related-
ness in their professional roles, they are more
likely to engage enthusiastically in innovative
teaching methods that enhance student literacy.
By focusing on these theories, the study can
better assess how teachers’ beliefs, practices,
and professional growth directly influence their
students’ literacy engagement and performance
metrics (Shotte, 2021). Figure 1 presents the
conceptual framework of the study. The study
examining the impact of teaching approaches on
literacy engagement and performance metrics
identifies two primary sets of variables: inde-
pendent variables (IVs) and dependent variables
(DVs). The independent variables include teach-
ing English approaches, encompassing pedagog-
ical strategies, teacher experience levels, and
classroom environments. These variables are
critical as they directly influence how literacy is
taught and learned. For example, constructivist
approaches encourage active student participa-
tion, while traditional methods may prioritize
rote memorization. The dependent variables
consist of literacy engagement and performance,
measured through self-reported literacy skills,
peer interaction, reading comprehension, flu-
ency, and motivation for reading. These metrics
are vital for assessing the effectiveness of dif-
ferent teaching strategies on students’ literacy
outcomes. The application of relevant theories
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Fig. 1. Theoretical/Conceptual Framework

enhances the understanding of how these vari-
ables interact within the study; Social Learn-
ing Theory emphasizes the significance of peer
interaction, suggesting that students learn ef-

2. Methodology

fectively through observing and engaging with
their classmates. This aspect is crucial when
considering how collaborative learning impacts
literacy metrics.

In this chapter, the researcher outlines the essential processes and steps required to conduct
the study. These include selecting the study design, determining the respondents and sampling
method, choosing the research instruments for data gathering, outlining the procedure, addressing
ethical considerations, and conducting data analysis. These steps are crucial to ensuring the
appropriateness and correctness of the study and producing sound data collection, analysis, and

interpretation.

2.1.
sign for this study is a quantitative, comparative
analysis to assess the effect of different English

Research Design—The research de-

teaching approaches on Literacy Engagement
and Performance metrics in Sarangani District,
Davao Occidental. The One-Way Analysis of
Variance (ANOVA) is utilized to analyze the
differences among English teaching approaches
(Creswell, 2014) and the dependent variable,
the Literacy Engagement and Performance met-
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rics. One-way ANOVA (Analysis of Variance)
is a statistical method that is highly applicable
to the study on ”Post Hoc Analysis of English
Teaching Approaches on Literacy Engagement
and Performance” as it allows for comparing
means among multiple groups to determine if
there are statistically significant differences be-
tween them. In the study, the One-Way Anal-
ysis of Variance (ANOVA) is employed as the
primary statistical method to evaluate the im-
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pact of various teaching approaches on students’
literacy engagement and performance metrics.
This statistical technique is particularly suitable
for comparing the means of three or more inde-
pendent groups, allowing researchers to assess
whether the pedagogical approaches employed
in different classrooms lead to significant differ-
ences in student outcomes. In the study context,
each independent variable namely, the specific
teaching approaches, teacher experience levels,
and classroom environments—represents dis-
tinct groups of students receiving different in-
structional methods. By collecting data on liter-
acy engagement and performance metrics from
these groups, the One-Way ANOVA enables
the researcher to determine if the variations in
teaching methods result in statistically signifi-
cant differences in students’ literacy outcomes.
If significant differences are found, post hoc
tests can be conducted to identify which specific
groups differ from one another, thereby provid-
ing a deeper understanding of the effectiveness
of each teaching approach. Ultimately, the ap-
plication of One-Way ANOVA in this study
validates the influence of pedagogical strate-
gies on literacy development and contributes to
evidence-based decision-making in educational
practices, guiding teachers and school leaders
in selecting effective instructional methods to
enhance student learning.

2.2.  Ethical Consideration—The ethical
consideration section of this study will address
the key principles that ensure the protection
and well-being of the teacher-respondents in-
volved. This includes adhering to social values,
informed consent and assent, vulnerability of re-
search respondents, privacy and confidentiality,
risks, benefits, and safety, justice, transparency,
qualification of the researcher, conflict of in-
terest, adequacy of facilities, and community
involvement.

Social Value

I believe that every student deserves the op-
portunity to succeed, and this study addresses
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the critical challenges in literacy education. Eth-
ically, it is my responsibility to promote teach-
ing methods that cater to the diverse needs of
students, particularly those who may struggle
with literacy. By contributing to evidence-based
practices, I hope to empower teachers, school
heads, and policymakers to make informed de-
cisions that positively impact student learning
and development. Ultimately, my goal is to fos-
ter a more educated and capable community,
reflecting my commitment to social justice and
the belief that education should serve the best
interests of all students.

Informed Consent and Assent

Since my participants are teachers, I will
ensure they are fully informed about the study’s
purpose, procedures, potential risks, and bene-
fits before they agree to participate. I will pro-
vide detailed information in clear and accessi-
ble language to facilitate their understanding,
allowing them to make an informed decision.
Additionally, I will obtain their consent volun-
tarily, ensuring that they feel comfortable and
can withdraw at any time without any negative
consequences. By prioritizing informed con-
sent, I aim to respect the autonomy of the teach-
ers involved in my study, fostering a transparent
and ethical research environment. This com-
mitment to ethical practices not only protects
the rights of participants but also enhances the
credibility and integrity of my research.

Vulnerability of Research Respondents

I recognize the vulnerability of my research
participants, who are teachers. Educators may
feel pressured regarding their professional prac-
tices and performance, especially when the
study evaluates the effectiveness of different
teaching approaches. This awareness compels
me to approach the research with sensitivity and
care. | am committed to creating a safe and
supportive environment for the teachers partic-
ipating in my study. I will ensure that their
identities remain confidential and that their re-
sponses are anonymized to minimize any po-
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tential anxiety about judgment or repercussions.
Furthermore, I will emphasize that participation
is entirely voluntary, allowing them to withdraw
at any time without impacting their professional
standing. By acknowledging their vulnerability
and protecting their interests, I aim to uphold
ethical standards in my research while fostering
trust and collaboration with my participants.

Privacy and Confidentiality

I prioritize the privacy and confidentiality of
my participants, who are teachers. I understand
that they may be sharing personal insights and
experiences related to their teaching practices,
and it is essential to protect this information. To
ensure confidentiality, I will anonymize all data
collected from the teachers, assigning codes in-
stead of using their names. This approach will
help safeguard their identities and maintain their
privacy throughout the research process. Addi-
tionally, I will store all data securely and limit
access to only those directly involved in the
study. I will also communicate to the partici-
pants that their responses will be used solely
for research purposes and will not be shared in
any identifiable form. By committing to these
ethical practices, I aim to foster a trustworthy
environment where teachers feel comfortable
sharing their perspectives without fear of expo-
sure or negative consequences.

Risk, Benefits and Safety

I carefully consider the risks, benefits, and
safety of my participants, who are teachers.
I recognize that participating in research can
sometimes involve stress or discomfort, partic-
ularly when discussing their teaching practices
and their effectiveness. To mitigate risks, I will
provide clear information about the study’s pur-
pose and procedures, ensuring that teachers feel
prepared and informed. I will emphasize that
their participation is voluntary and that they
can withdraw at any time without any reper-
cussions. The benefits of participating in this
study include contributing valuable insights that
can lead to improved teaching practices and
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ultimately enhance student outcomes. Addi-
tionally, by engaging in this research, teachers
may gain a deeper understanding of effective
pedagogical approaches that could benefit their
own professional development. I am committed
to ensuring a safe and supportive environment
throughout the research process. By addressing
potential risks and highlighting the benefits, I
aim to foster trust and encourage open participa-
tion among the teachers, reinforcing the ethical
integrity of my study.

Justice

I recognize that the insights and perspectives
of all teachers are valuable for understanding
effective pedagogical approaches. Therefore, |
will make efforts to include a diverse range of
teachers in my study to capture a wide array of
experiences and viewpoints. Additionally, I will
ensure that the benefits of the research extend to
all participants, allowing them to gain insights
that can enhance their teaching practices and
contribute to their professional development. |
aim to promote fairness in the research process
by upholding the principle of justice, ensuring
that every teacher’s voice is heard and respected.
This commitment not only reinforces the ethical
integrity of my study but also contributes to a
more inclusive understanding of effective liter-
acy instruction in junior high school settings.

Transparency

I believe that open communication with my
participants, who are teachers, is essential for
building trust and ensuring their comfort in shar-
ing their insights and experiences. I will clearly
explain the study’s purpose, methodology, and
how their data will be used. This includes out-
lining the benefits and potential risks associ-
ated with participation, so teachers can make
informed decisions about their involvement. Ad-
ditionally, I plan to share the findings of the
research with the participants once the study
is complete, allowing them to see the impact
of their contributions. By committing to trans-
parency, I aim to create an ethical research en-
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vironment where teachers feel valued and re-
spected. This openness enhances my study’s
integrity and fosters a collaborative atmosphere
that encourages honest feedback and meaning-
ful participation.

Qualification of the Researcher

I have a background in education and a
strong understanding of pedagogical theories,
which enables me to approach this research with
both knowledge and sensitivity. My experience
in working with educators allows me to appre-
ciate the challenges they face in their teaching
practices. I am committed to conducting this
study ethically and rigorously, ensuring that I
adhere to the highest standards of research in-
tegrity. Additionally, I plan to engage in ongo-
ing professional development to stay informed
about best practices in educational research,
which will enhance my ability to analyze and
interpret the data effectively. By demonstrating
my qualifications and commitment to ethical
research practices, I aim to foster confidence
among the teachers participating in my study,
reassuring them that their contributions will be
valued and respected throughout the research
process.

Conflict of Interest

To maintain the integrity of the research, I
will disclose any relationships or affiliations that
could be perceived as influencing the study’s
outcomes. I understand that the teachers may
have personal or professional stakes in the re-
search findings, which could impact their will-
ingness to participate honestly. To mitigate this,
I will emphasize that their involvement is vol-
untary and that their responses will remain con-
fidential and anonymous. Additionally, I will
ensure that I remain objective in my data col-
lection and analysis, focusing solely on the evi-
dence without allowing any biases to influence
my interpretations. By addressing conflicts of
interest transparently, I aim to uphold ethical
standards in my research, reinforcing trust with
the teachers and ensuring that the study’s find-
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ings are credible and valid. This commitment
not only safeguards the research process but
also respects the professionalism of the teachers
involved.

Adequacy of Facilities

This includes having access to appropriate
resources, such as a conducive environment for
conducting surveys and interviews, as well as
the necessary technology to collect and analyze
data effectively. I understand that inadequate
facilities can hinder the research process and af-
fect the quality of the data collected. Therefore,
I will take the necessary steps to ensure that [
have access to suitable locations for meetings
with participants and that any tools or technol-
ogy I use are reliable and user-friendly. This
commitment to providing an adequate research
environment not only supports the integrity of
my findings but also respects the time and effort
of the teachers participating in my study.

Community Involvement

I understand that teachers play a vital role in
shaping the educational landscape, and their in-
sights can contribute meaningfully to the wider
community. To promote community involve-
ment, [ will actively seek feedback from teach-
ers during the research process and after sharing
the findings. This engagement ensures that their
voices are heard and valued, fostering a sense
of collaboration. I plan to present the results of
my study to the local education community, in-
cluding school heads and other stakeholders, to
highlight the effective pedagogical approaches
identified through the research.

2.3. Research
Slovin’s formula with a population of 230

Respondents—Using

teachers from the Sarangani District, Davao
Occidental Schools Division, and a margin of
error of 0.05, the required sample size for the
study is approximately 146 respondents. The re-
spondents will be teachers from schools within
the Sarangani District who teach English sub-
jects. These schools include Alberto Olarte Sr.
NHS, Mabila ES, Tucal EL, Angel F. Olarte
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ES, Tinina ES, and Lipol ES. By selecting 146
respondents, the study ensures a representative
sample that maintains statistical validity while
reflecting the diverse perspectives of teachers
across the district. This sample will allow for
meaningful insights into the research objec-
tives while maintaining practical feasibility in
data collection. The researcher proportionately
distributed the samples to be determined as
respondents from the respective schools, and
the respondents will be informed through on-
line platforms and face-to-face, considering
the availability of Wi-Fi connections. They
were likewise oriented about the purpose and
importance of the study and its contribution
to their professional development status. In
my study, the respondents are English teachers
from both elementary and junior high schools,
and their qualifications play a crucial role in
the research’s validity. These teachers typically
possess a bachelor’s degree in education, with
a specialization in English or a related field,
ensuring they have a solid foundation in lan-
guage instruction and pedagogy. Many have
undergone professional development training
to stay updated on current teaching methodolo-
gies and curriculum standards. Additionally,
the respondents often have varying levels of
teaching experience, ranging from novice teach-
ers to seasoned educators with several years of
classroom practice. This diversity in experience
allows for a rich exchange of perspectives on
effective pedagogical approaches. Furthermore,
their involvement in school-based professional
learning communities and workshops indicates
a commitment to continuous improvement in
their teaching practices. By selecting quali-
fied English teachers as respondents, I aim to
gather meaningful insights into the effective-
ness of different pedagogical approaches on
literacy engagement and performance metrics,
ultimately contributing to the enhancement of
English education in elementary and junior high
schools.
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2.4. Research Instrument—In this re-
search study, the researcher adopted survey in-
struments from Zhang’s (2021) study on A Com-
parison between Pedagogical Approaches in
UK and China and other sources like Hutchison
et.al. (2021) on A Survey of Expected versus
Actual Pedagogical Challenges Experienced by
International Professors. Contents of the respec-
tive tools were adopted and modified based on
the problem statement, the variables, and the
study’s contention. The researcher made a ded-
icated effort to collect and analyze literature
to identify concepts that informed the content
and provided support for the instrument and its
associated components. This careful process
resulted in question items addressing potential
threats to the study’s validity. The survey ques-
tionnaire had two parts. One part determined the
extent of English Teaching Strategies in terms
of pedagogical approaches, level of experience,
and classroom environment. Likewise, the sec-
ond part of the survey measures the extent of
literacy engagement and performance as per-
ceived by the teachers. Further, the survey state-
ments will be subjected to a test-retest or valid-
ity and reliability testing using Cronbach Alpha
at a .05 confidence level. Cronbach’s alpha is
a measure of scale reliability that assesses the
degree to which survey items correlate, thus pro-
viding a unified measure of a construct. A value
above 0.70 is generally considered acceptable,
with values above 0.80 indicating good reliabil-
ity and values above 0.90 signifying excellent
reliability (Tabachnik and Fidel, 2019). To as-
sess the internal consistency of the instrument
used in measuring English teaching approaches,
Cronbach’s Alpha was computed based on the
responses to the five-item Likert scale compris-
ing the pedagogical strategies domain. The Fre-
quentist reliability analysis produced a Cron-
bach’s Alpha () of 0.850, with a 95A Cronbach’s
Alpha value of 0.850 indicates a high level of in-
ternal consistency among the items in the scale.
According to conventional benchmarks (Field,
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2021; Taber, 2018), an alpha coefficient above
0.80 suggests that the instrument items measure
a cohesive construct, thus affirming the scale’s
reliability for capturing pedagogical strategies.
The narrow confidence interval further supports
the precision of the reliability estimate, sug-
gesting that similar reliability levels would be
obtained in repeated measurements or differ-
ent samples from the same population. This
strong internal consistency justifies aggregat-
ing the five items into a composite mean score,
which was used to represent the extent of peda-
gogical strategy implementation in subsequent

statistical analyses, including its categorization
into Low, Moderate, and High levels. Moreover,
the high reliability coefficient aligns with best
practices in instrument validation and supports
the interpretability of the data generated from
this section of the survey instrument (Cohen,
Manion, Morrison, 2022). The questionnaire
used a 5-point Likert-type scale to determine the
extent of English Teaching Strategies in terms
of pedagogical approaches, level of experience,
and classroom environment. Scale, descriptive
rating, and interpretation are provided below:

Scale Descriptive Ratings and Interpretation for English Teaching Strategies

Interpretation

Scale Descriptive Rating
4.20-5.00 Very Extensive
3.40-4.19 Extensive
2.60 —3.39 Moderately Extensive
1.80 -2.59 Less Extensive
1.00-1.79 Not Extensive

The English Teaching Strategies in terms of
pedagogical approaches, level of experience,
and classroom environment are always man-
ifested

The English Teaching Strategies in terms of
pedagogical approaches, level of experience,
and classroom environment are oftentimes
manifested

The English Teaching Strategies in terms of
pedagogical approaches, level of experience,
and classroom environment are sometimes
manifested

The English Teaching Strategies in terms of
pedagogical approaches, level of experience,
and classroom environment are rarely mani-
fested

The English Teaching Strategies in terms of
pedagogical approaches, level of experience,
and classroom environment are not mani-
fested

To facilitate inferential analysis, particu-

egorical variables. The instrument employed a

larly applying One-Way Analysis of Variance 5-point Likert scale ranging from 1 (Strongly
(ANOVA), Likert-scale responses in the re- Disagree/ Not Manifested/Not Extensive) to 5
search instrument were transformed into cat- (Strongly Agree/Very Extensive/ Highly Man-
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Scale Descriptive Ratings and Interpretation for Literacy Engagement and

Performance
Scale Descriptive Rating Interpretation

4.20-5.00 Very Extensive The literacy engagement and performance
is always manifested

3.40-4.19 Extensive The literacy engagement and performance
is oftentimes manifested

2.60 —3.39 Moderately Extensive The literacy engagement and performance
is sometimes manifested

1.80 - 2.59 Less Extensive The literacy engagement and performance
is rarely manifested

1.00-1.79 Not Extensive The literacy engagement and performance

1s not manifested

ifested) to assess the extent of implementa-
Each
item within the domains—pedagogical strate-
gies, teaching experience levels, and classroom

tion of English teaching approaches.

environment—was scored accordingly. Com-
posite mean scores were then computed for each
domain per respondent. To enable group com-
parison, particularly to address Research Prob-
lem 3 on whether significant differences exist in
learner outcomes based on teaching approach
levels, the continuous mean scores were con-
verted into ordinal categories: Low, Moderate,
and High. This transformation was conducted
using quantile-based binning, specifically the
tertile method, which divides the data into three
approximately equal-sized groups. Respondents
with lower composite scores were grouped un-
der “Low,” those with mid-range scores un-
der “Moderate,” and those with higher scores
under “High.” This categorization approach is
justified on both methodological and interpre-
tive grounds. Methodologically, transforming
Likert-derived means into ordinal groups is ac-
ceptable when the primary goal is to compare
distinct levels of implementation or perception
across categories (Field, 2021). It also aligns
with the assumptions of One-Way ANOVA,
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10

which requires a categorical independent vari-
able and a continuous dependent variable. In-
terpretively, this technique enhances clarity in
reporting and facilitates meaningful policy or
instructional implications by identifying which
level of implementation is associated with im-
proved learner outcomes (Tabachnick Fidell,
2019). Moreover, such categorical treatment of
Likert-scale aggregates is widely practiced in
educational and social science research, espe-
cially when exploring group-level differences
or patterns (Cohen, Manion, Morrison, 2022).
In this study, the transformation ensured that
the statistical procedures applied were techni-
cally appropriate and aligned with the research
problem’s practical orientation.

2.5. Data Gathering Procedure—The
guidelines for this process adhere to the poli-
cies of The Rizal Memorial Colleges, Inc. As
part of the formal request, researchers delineate
their intentions regarding data collection, analy-
sis, and dissemination, aligning these with the
overarching research goals. This communica-
tion proactively addresses anticipated concerns
or questions from recipients are proactively ad-
dressed in these confidentiality measures, and
the potential benefits o the study. The formal
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permission request explicitly seeks authoriza-
tion to proceed, emphasizing the pivotal role of
their support in ensuring the research’s success.

Permission to conduct the study

In November 2024, before data collection,
the researcher will obtain necessary permissions
from the relevant authorities, including the re-
search adviser, the Dean of The Rizal Memo-
rial Colleges, Inc., and the top management of
DepEd Davao Occidental Division through the
appropriate channels. This involved submitting
a comprehensive research proposal outlining
study design, procedures, and potential risks
and benefits. The researcher will provide de-
tailed information about the study’s purpose,
goals, and methods for data collection, anal-
ysis, and reporting. Furthermore, in January
2025, immediately after the colloquium, the re-
searcher will take steps to ensure that all partici-
pants are fully informed about the study, their
rights, and the nature of their involvement. In-
formed consent will be obtained from each par-
ticipant before participating in the study. The
researcher is committed to data accuracy and
completeness during the last week of January
2025. Questionnaires will be distributed and
retrieved using a standardized and systematic
approach, ensuring reliability in collecting par-
ticipant responses.

Collation and statistical treatment of data

The researcher will take time to manage
the data. She will ensure that accurate data
gathered will be sorted accordingly through Mi-
crosoft Excel and later transferred to JASP. All
necessary information will be collected. Con-
sistency will also be considered to make the
problem’s statement relevant. Reliability and
validity will be reviewed to lessen the degree of
error in the analysis. This section outlines the
statistical techniques employed to address the
research problems, emphasizing the justification
for grouping variables and the choice of inferen-
tial analysis methods. To examine the effects of
English teaching approaches on learners’ liter-
acy engagement and performance, the variable
labeled *Pedagogical Approach’ was computed
as a composite mean derived from five core in-
dicators. This composite score represented the
extent of pedagogical strategies used in English
instruction. To categorize respondents mean-
ingfully, the continuous variable *Pedagogical
Approach’ was transformed into three discrete
groups: Low, Moderate, and High. This classifi-
cation was done through quantile-based binning
(tertiles), enabling a balanced case distribution
across the instructional levels. Quantile-based
grouping is a recognized practice that aims to
explore differences in outcomes based on lev-
els of implementation (Field, 2021; Gravetter
Wallnau, 2020).

Categorical Transformation of Likert-Scale Mean Scores

Mean Score Range Category Description
1.00-2.33 Low Indicates minimal or weak implementation
of the teaching approach
2.34-3.66 Moderate Represents average or fair implementation
of the teaching approach
3.67-5.00 High Reflects strong and consistent implementa-

tion of the teaching approach

2.6. Data Analysis—The data gathered
from the research instrument were systemati-
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cally analyzed using both descriptive and in-
ferential statistical methods. Descriptive statis-
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tics, including means and standard deviations,
were used to determine the extent of implemen-
tation of English teaching approaches and the
level of learners’ literacy engagement and per-
formance. For inferential analysis, One-Way
Analysis of Variance (ANOVA) was employed
to examine significant differences in literacy
outcomes across varying levels of pedagogical
approaches. Tukey’s Honest Significant Dif-
ference (HSD) post hoc test was subsequently
conducted to identify specific group differences.
All analyses were carried out at a 0.05 level of
significance using appropriate statistical soft-
ware.

Mean scores and standard deviation

Will be used to address statement problems
number one, the extent of English Teaching
Strategies in terms of pedagogical approaches,
level of experience, and classroom environment,
and number two, the importance of literacy en-
gagement and performance.

3. Results and Discussion

Analysis of Variance

(ANOVA) was used to determine the im-
pact of literacy engagement and performance
when exposed to English Teaching Strategies in
terms of pedagogical approaches, level of expe-
rience, and classroom environment (Tabachnick
Fidell, 2019). By calculating the F-statistic,
ANOVA helps identify if the observed mean dif-
ferences are statistically significant or occurred
by chance. This is crucial for understanding the
most effective practices.

Post-hoc Analysis

If ANOVA results indicate significant differ-
ences, post-hoc tests (such as Tukey’s HSD) can
be conducted to pinpoint precisely which groups
differ. All data processing and analysis will be
performed using Jeffrey’s Statistics Amazing
Program (JASP) version 0.12.20. When results
were yielded, discussions and interpretations
followed.

This chapter presents the results of statistical analyses addressing the research questions. It details
the outcomes of the one-way analysis of variance (ANOVA) and post hoc analysis using Tukey’s
Honest Significant Difference (HSD) test. These analyses determine significant differences in
learners’ literacy engagement and performance across different English teaching approaches,
identifying which pedagogical strategies contributed to these differences. Empirical studies
support the results interpretation and aligns with the research’s conceptual framework. For clarity
and academic rigor, descriptive statistics, inferential findings, and group analyses are presented in
APA format. The findings provide insights into the pedagogical aspects of English instruction and
their impact on student outcomes in the Sarangani District, Davao Occidental Schools Division.

3.1.  Extent of The Implementation of En-
glish Teaching Approaches—Pedagogical strate-
gies refer to teachers’ instructional techniques
and methodologies to enhance the learning expe-
rience. This includes differentiated instruction,
communicative language teaching (CLT), scaf-
folding strategies, and formative assessments
that align with the learners’ diverse needs. In
the present study, the domain of pedagogical
strategies was operationalized through a five-
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item scale, where respondents indicated the fre-
quency and depth of their instructional prac-
tices. The mean scores derived from these
indicators were used to classify respondents
into Low, Moderate, and High implementation
groups. Findings revealed that teachers with
higher levels of pedagogical strategy imple-
mentation tended to engage in more interac-
tive, learner-centered, and reflective teaching

practices, consistent with the standards set by
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the Department of Education (DepEd, 2023).
Teaching experience levels were also consid-
ered, recognizing that the number of years in
service and accumulated professional develop-
ment significantly affect instructional compe-
tence. Teachers with extensive experience may
exhibit greater confidence, classroom manage-
ment skills, and curricular adaptability. Accord-
ing to Zhang et al. (2021), experienced edu-
cators are more likely to integrate innovative
teaching approaches and tailor instruction to
suit learner contexts. In the dataset, this domain
was evaluated through self-assessed teaching
exposure and effectiveness indicators. As the
third domain, the classroom environment en-
compassed physical and psychological aspects
of the learning setting that support English in-
struction. These include the availability of in-
structional resources, learner-teacher interaction
quality, and the overall conduciveness of the
classroom for language acquisition. Research
shows that a supportive classroom climate en-
hances language engagement and reduces affec-
tive filters that hinder second language learning
(Martin Rosa, 2023). In this study, the compos-
ite implementation of these three domains of
English teaching approaches served as a basis
for grouping respondents and analyzing their
association with literacy engagement and per-
formance outcomes. This structure enabled a
systematic evaluation of how varying levels of
teaching implementation impact learners’ aca-
demic experience and language development,

These findings align with the literature em-
phasizing the interdependence of instructional
quality, teacher expertise, and classroom con-
text in influencing educational outcomes. For
instance, Lopez and Gregorio (2023) found that
pedagogical adaptability and innovation are of-
ten the first layers of reform teachers adopt to
improve literacy outcomes. Meanwhile, Castro
and Yambot (2022) emphasized that teaching ex-
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aligning with the overarching goal of instruc-
tional improvement in linguistically diverse ed-
ucational settings.

Summary of the Extent of Implementation
of English Teaching Approaches

Table 1 summarizes the overall extent of the
implementation of English teaching approaches
across three major domains: pedagogical ap-
proaches, teacher experiences, and classroom
environment. All domains were rated as "Mod-
erately Extensive”, with a computed overall
mean of 3.23. Among the three, Pedagogical
Approaches recorded the highest mean of 3.29,
suggesting that instructional strategies such as
using real-world examples, interactive activi-
ties, and collaborative learning tasks are rel-
atively more consistently applied by teachers
in the Sarangani District. This result under-
scores the importance placed by educators on
learner-centered and contextually responsive in-
struction. The domain of Teacher Experiences
yielded the lowest mean at 3.19, although still
within the moderately extensive range. This
may reflect teachers’ awareness of their pro-
fessional capacities, but also indicate a gap be-
tween experiential knowledge and its full inte-
gration into instructional innovation or differen-
tiated learning practices. Classroom Environ-
ment followed closely with a mean of 3.23, high-
lighting a positive yet moderately established
effort to maintain inclusive, resource-rich, and
communicative English learning spaces.

perience must be complemented by ongoing pro-
fessional development to be truly impactful. Es-
pino and Caluza (2021) observed that a moder-
ately supportive classroom environment, when
combined with effective pedagogical strategies,
creates optimal conditions for English language
acquisition in public school contexts.

3.2. Level of Learners’ Literacy Engage-
ment and Performance—Learners’ literacy en-
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Table 1. Extent of the Implementation of English Teaching Approaches

No English Teaching Ap- n Mean  Descriptive Interpretation
proaches
Pedagogical Approaches 146 3.29 Moderately Extensive
Teacher Experiences 146 3.19 Moderately Extensive
Classroom Environment 146 3.23 Moderately Extensive
Mean Average 146 3.23 Moderately Extensive

gagement and performance refer to the extent to
which students actively participate in reading,
writing, speaking, and listening tasks, and the
measurable outcomes of their literacy develop-
ment. Engagement involves motivation, atten-
tiveness, and persistence in language-related ac-
tivities, while performance is reflected in learn-
ers’ demonstrated proficiency, comprehension,
and application of English language skills. To-
gether, these dimensions provide a holistic view
of how students interact with and succeed in
English learning tasks within the classroom con-
text. Table 2 summarizes learners’ literacy en-
gagement and performance based on two key di-
mensions: self-reported literacy skills and peer
interaction, reading comprehension and fluency,
and motivation for reading. The overall average
mean score of 3.19 indicates a “Moderately Ex-

tensive” level of engagement and performance
in English literacy across both domains. Among
the two components, Peer Interaction, Read-
ing Comprehension and Fluency, and Motiva-
tion for Reading recorded the higher mean of
3.26, suggesting that social and motivational
aspects of literacy learning play a substantial
role in sustaining learner engagement. This im-
plies that students respond positively to collab-
orative activities, peer discussions, and shared
reading experiences that support reading flu-
ency and intrinsic interest in language tasks.
In contrast, the domain of Self-Reported Lit-
eracy Skills registered a slightly lower mean of
3.22, which, while still moderately extensive,
indicates that learners have a somewhat conser-
vative self-perception of their reading, writing,
and speaking abilities in English.

Table 2. Learners’ Literacy Engagement and Performance

No Literacy Engagement and Per- n Mean Descriptive Interpre-
formance tation
Self-reported Literacy Skills 146 3.22  Moderately Extensive

2 Peer interaction, reading compre- 146 3.26  Moderately Extensive
hension and fluency, and motiva-
tion for reading
Mean Average 146 3.19 Moderately Exten-
sive

These findings are aligned with Deci and
Ryan’s (2000) self-determination theory, which
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emphasizes the importance of relatedness, com-
petence, and autonomy in promoting motivation
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and performance. Specifically, literacy envi-
ronments that foster peer collaboration and au-
thentic engagement with texts tend to generate
higher levels of cognitive and emotional invest-
ment from learners. According to Domingo and
Chavez (2023), students are more likely to re-
port improved literacy outcomes when socially
involved in reading communities promoting flu-
ency and confidence. Furthermore, Cruz and
Dela Pefia (2022) assert that reading motivation
and peer interaction are significant predictors
of language proficiency, especially in second-
language learning environments. These findings
support the notion that while individual self-
efficacy is important, interactive and socially en-
riched literacy activities may profoundly influ-
ence actual literacy engagement and perceived
growth.

3.3.
Engagement and Performance among Learn-
ers when Grouped According to the English
Teaching Approaches Used—Table 3 presents

Significant Difference in Literacy

the results of a one-way analysis of variance
(ANOVA) conducted to determine whether
there are statistically significant differences in
learners’ literacy engagement and performance
when grouped according to the level of imple-
mentation of English teaching approaches. The

analysis yielded an F-value of 5.023 with a p-
value of 0.008, indicating that the differences
in mean literacy engagement and performance
among the three groups, Low, Moderate, and
High levels of English teaching approaches, are
statistically significant at the 0.05 level. The
between-group Sum of Squares (SS) was 1.507,
and the Mean Square (MS) was 0.753 for 2 de-
grees of freedom (df), while the within-group
(residual) Sum of Squares was 21.448 with a
Mean Square of 0.150 across 143 degrees of
freedom. The Type III Sum of Squares was used,
which is appropriate in unbalanced designs and
allows for an accurate estimation of main ef-
fects independent of other factors (Field, 2021).
The significant p-value suggests that at least one
group mean differs significantly from the oth-
ers, confirming that the level of implementation
of the English teaching approach has a measur-
able impact on learners’ literacy engagement
and performance. This finding provides empiri-
cal support to the hypothesis that pedagogical
quality determines language learning outcomes.
The statistical result further justifies the applica-
tion of a Tukey’s Honest Significant Difference
(HSD) post hoc test to determine where these
differences specifically lie among the groups.

Table 3. Difference in Literacy Engagement and Performance among Learners
when Grouped According to the English Teaching Approaches Used

Source Sum of df Mean Square F p
Squares

Group 1.507 2 0.753 5.023 0.008

Residuals 21.448 143 0.150

Note. Type III Sum of Squares. Significant at p < .05.

This result is consistent with the findings
of Lopez and Gregorio (2023), who reported
that higher implementation of learner-centered
English teaching strategies significantly con-
tributes to improvements in literacy proficiency
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and academic motivation. Moreover, Martin
and Dizon (2022) emphasized that teaching ap-
proaches grounded in interaction, feedback, and
contextualized instruction lead to more engaged
and literate learners, especially in public school
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settings. The observed differences across peda-
gogical levels reinforce the position of Santiago
(2021), who argued that instructional quality
is not only a function of content delivery but
also of how classroom strategies are aligned
with learner needs and engagement levels. Deci-
sion on the Hypothesis Based on the findings of
the one-way analysis of variance (ANOVA), a
statistically significant difference was found in
learners’ literacy engagement and performance
when grouped according to the level of imple-
mentation of English teaching approaches, F(2,
143) = 5.023, p = .008 (see Table 8). Given
that the p-value is less than the established sig-
nificance level ( = 0.05), the null hypothesis
(H), which states that there is no significant
difference in literacy engagement and perfor-
mance among learners when grouped accord-
ing to the English teaching approaches used,
is rejected. This decision confirms the alter-
native hypothesis (H), which posits that there
is a significant difference in literacy engage-
ment and performance among learners across
different levels of English teaching approaches.
The result affirms that the extent to which En-
glish teaching approaches—comprising peda-
gogical strategies, teacher-level experiences,
and classroom environment—are implemented
has a measurable effect on students’ literacy
outcomes. The rejection of the null hypothe-
sis highlights the importance of differentiating
instructional practices and continuously improv-
ing teaching approaches to enhance student en-
gagement and performance. It further provides
empirical support for investing in teacher train-
ing and pedagogical innovation, as varying de-
grees of teaching quality significantly influence
learner achievement in English literacy.

3.4.  Components of English Teaching Ap-
proaches Significantly Influence Literacy En-
gagement and Performance Among Learners —
Table 4 presents the results of a post hoc com-

ducted to determine which specific components
of English teaching approaches, pedagogical
Approaches (PA), Teacher Experiences (TE),
and Classroom Environment (CA), significantly
influence learners’ literacy engagement and per-
formance. This analysis was guided by the
fourth research question and its corresponding
hypothesis, which sought to determine whether
any specific component of English teaching
approaches statistically influences student out-
comes. The post hoc results show that the Class-
room Environment (CA) component signifi-
cantly positively influences literacy engagement
and performance when compared with Pedagog-
ical Approaches (PA), with a mean difference of
0.250, a standard error of 0.080, and a p-value
of 0.006. Since the p-value is less than 0.05, the
difference between CA and PA is statistically
significant. This suggests that the quality of the
classroom environment, such as the inclusivity,
resource availability, and supportiveness of the
space, plays a more substantial role in influenc-
ing learner outcomes than instructional meth-
ods alone. However, the differences between
Classroom Environment (CA) and Teacher Ex-
periences (TE) (p = 0.118), and between Ped-
agogical Approaches (PA) and Teacher Expe-
riences (TE) (p = 0.455), were not statistically
significant. This implies that while experience
and pedagogical strategies contribute to liter-
acy development, they may not independently
predict variations in student performance when
considered in isolation or in comparison to the
learning environment. These findings confirm
the rejection of the null hypothesis (H), which
stated that none of the specific components of
English teaching approaches significantly influ-
ence learners’ literacy engagement and perfor-
mance. The result affirms the alternative hy-
pothesis (H), indicating that at least one com-
ponent specifically the classroom environment,
significantly influences the literacy outcomes of

parison using Tukey’s HSD test, which was con- students.
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Table 4. Components of English Teaching Approaches Significantly Influence
Literacy Engagement and Performance Among Learners

Group 1 Group 2 Mean SE df t p
Difference

CA PA 0.250 0.080 143 3.142 0.006

CA TE 0.157 0.079 143 1.992 0.118

PA TE -0.093 0.077 143 -1.199 0.455

Note. P-values adjusted using Tukey’s HSD for comparing a family of 3 estimates. CA =
Communicative Approach; PA = Phonics Approach; TE = Traditional/Explicit.

The observed significance of classroom
environment echoes the findings of Espino
and Caluza (2021), who noted that positive,
resource-enriched, and emotionally safe class-
room conditions are directly linked to enhanced
student motivation and academic engagement,
particularly in English learning. Similarly, San-
tiago and Ramos (2022) emphasized that when
students feel safe, heard, and supported in their
classrooms, they are more likely to engage
meaningfully in literacy tasks, take risks in lan-
guage use, and improve their reading and writ-
ing fluency. Furthermore, Martin and Dizon
(2022) argued that although pedagogical meth-
ods and teacher experience are critical foun-
dations of quality instruction, their impact is
significantly amplified or diminished by the sur-
rounding learning environment. This reinforces
the holistic view that effective English instruc-
tion must integrate strong classroom manage-
ment, emotional support, and access to literacy-
enhancing resources alongside sound pedagogy
and teacher expertise. Based on the results of
the Tukey’s HSD post hoc test presented in Ta-
ble 9, it was found that a statistically significant
difference exists between Classroom Environ-

4. Conclusions and Recommendations

ment and Pedagogical Approaches (mean differ-
ence = (0.250, p =.006). This p-value is less than
the 0.05 level of significance, indicating a mean-
ingful disparity in their influence on student lit-
eracy engagement and performance. However,
no significant difference was observed between
Classroom Environment and Teacher Experi-
ences (p = .118), nor between Pedagogical Ap-
proaches and Teacher Experiences (p = .455).
Given the presence of at least one statistically
significant difference among the components,
the null hypothesis (H) is rejected. The findings
support the alternative hypothesis (H), affirming
that the Classroom Environment component sig-
nificantly influences learners’ literacy engage-
ment and performance when compared to ped-
agogical practices. This suggests that students
benefit more from supportive, well-resourced,
and inclusive learning environments than from
instructional strategies alone. In summary, the
significant influence of the classroom environ-
ment on learner outcomes underscores the need
for a comprehensive approach to English in-
struction—one that integrates pedagogy, teacher
development, and, crucially, the physical and
psychological quality of the learning space.

This chapter presents the conclusions drawn from the results and findings discussed in the pre-
ceding chapter. It summarizes key insights regarding the extent of implementation of English
teaching approaches—specifically pedagogical strategies, teacher experiences, and classroom
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environment—and their influence on learners’ literacy engagement and performance. The con-
clusions are formulated based on the interpretation of statistical analyses, including descriptive
measures, ANOVA results, and post hoc comparisons. Furthermore, this chapter outlines ac-
tionable recommendations for teachers, school administrators, and policy-makers to enhance
instructional practices and optimize literacy outcomes among learners in the Sarangani District,

Davao Occidental Schools Division. These recommendations are grounded in empirical evidence
and are aligned with the broader goal of improving English language instruction within the public

school context.

4.1. Findings—The extent of the imple-
mentation of English teaching approaches was
found to be moderately extensive across all
three domains. Among the components, Peda-
gogical Approaches recorded the highest mean
score (M = 3.29), followed by Classroom Envi-
ronment (M = 3.23) and Teacher Experiences
(M = 3.19). This suggests that instructional
strategies are the most frequently applied aspect
of teaching English, while experiential and en-
vironmental supports are also moderately prac-
ticed. In terms of learners’ literacy engagement
and performance, the study revealed that both
dimensions, self—reported Literacy Skills and
Peer Interaction, Reading Comprehension and
Fluency, and Motivation for Reading, were rated
as moderately extensive, with mean scores of
3.22 and 3.26, respectively. This indicates that
learners perceive themselves as moderately con-
fident and engaged in literacy tasks, particularly
when activities involve peer collaboration and
motivation through social reading practices. A
statistically significant difference was found in
learners’ literacy engagement and performance
when grouped according to the level of English
teaching approaches used: F(2, 143) = 5.023,
p = .008. This result implies that the degree of
implementation of teaching approaches, cate-
gorized into Low, Moderate, and High, affects
learners’ academic outcomes in English, sup-
porting the rejection of the null hypothesis for
Statement of Problem No. 3. Post hoc analy-
sis using Tukey’s HSD revealed that the Class-
room Environment component significantly in-
fluenced literacy engagement and performance
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compared to Pedagogical Approaches (Mean
Difference = 0.250, p = .006). No significant dif-
ferences were observed between Classroom En-
vironment and Teacher Experiences (p = .118)
or Pedagogical Approaches and Teacher Expe-
riences (p = .455). This suggests that while all
components contribute to instructional quality,
the physical and psychological conditions of
the classroom play a more crucial role in sup-
porting learner outcomes. Overall, the findings
affirm the importance of adopting a comprehen-
sive and balanced approach to English language
instruction, one that not only strengthens peda-
gogy and teacher development but also priori-
tizes the creation of supportive, inclusive, and
resource-enriched classroom environments to
foster higher levels of literacy engagement and
performance.

4.2.  Conclusions—English teaching ap-
proaches in the Sarangani District are moder-
ately implemented, with pedagogical strategies
being the most commonly applied among the
components. However, teaching experience and
classroom environment also play vital roles in
influencing literacy instruction. Learners in this
study reported moderate levels of literacy en-
gagement and performance, particularly when
collaborative and motivational reading activities
were present, indicating the importance of social
and affective dimensions of learning. There is
a significant difference in literacy engagement
and performance among learners when grouped
according to the level of English teaching ap-
proaches used, validating the hypothesis that
teaching quality is a determinant of learner out-
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comes. Among the components examined, the
classroom environment emerged as the only fac-
tor that significantly influenced literacy engage-
ment and performance, emphasizing the need
for emotionally safe, inclusive, and resource-
rich learning spaces.

4.3.  Recommendations—School adminis-
trators and curriculum leaders may provide
targeted professional development programs
to strengthen pedagogical practices, particu-
larly in using contextualized, interactive, and

technology-enhanced strategies. Ensure ade-
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and train teachers in positive behavior support
and classroom management techniques to im-
prove classroom environments. Policymak-
ers may design literacy programs incorporat-
ing peer collaboration and motivational reading
strategies to increase learners’ interest and con-
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