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Little Minds Big Hearts: Teachers’ Views on Socio-Emotional
Development of Learners
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Abstract. Socio-emotional development is a foundational aspect of a child’s holistic growth,
particularly in elementary school when emotional habits and interpersonal skills begin to
take shape. This study explored the lived experiences of elementary teachers in fostering
socio-emotional development among students, recognizing their pivotal role in shaping young
learners’ emotional well-being. In-depth interviews were conducted with selected elementary
teachers using a qualitative phenomenological approach. Thematic analysis revealed two
emerging themes highlighting teachers’ views on socio-emotional development: learner-
centred relationships and diverse learner backgrounds. Furthermore, teachers reported that
they rely on coping mechanisms such as peer collaboration, mindfulness and empathy, and
emotional resilience to navigate their roles’ emotional and relational challenges. As for
educational insights, collaborative school culture and policy and training support emerged
as key enablers of socio-emotional initiatives. These findings emphasize the importance
of emotionally responsive teaching grounded in meaningful relationships and institutional
backing. The study recommends that educational leaders and institutions enhance training,
support systems, and policies that promote emotionally supportive environments, allowing
teachers and students to thrive.
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1. Introduction

The foundation years of a child’s life are
the most critical in shaping who they will be-
come. During these formative years, children
gradually collect blocks of knowledge, experi-
ences, and emotional understanding that will
help them construct their sense of identity and
navigate the world around them. Being sur-
rounded by individuals, teachers, family, and
caregivers—who nurture their growth in a holis-
tic manner is essential to this process. In the
early stages of education, teachers held a par-

ticularly important role, as they not only impart
academic knowledge but also significantly con-
tribute to the development of children’s socio-
emotional skills. Through fostering empathy,
communication, and emotional resilience, teach-
ers help lay the groundwork for children to
thrive both socially and emotionally through-
out their lives. On a global scale, studies have
emphasized the significance of socio-emotional
development (SED) in children, with increasing
recognition of its long-term impact on academic
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and social success. Socio-emotional develop-
ment plays a crucial role in fostering resilience,
collaboration, and effective communication, all
of which are essential in today’s world (Green-
berg, 2023). A study by UNESCO (2019) found
that students with strong socio-emotional skills
tend to perform better in school, build stronger
relationships, and handle stress more effectively.
These skills are not only important in childhood
but also in adulthood, where they help individ-
uals navigate professional and personal chal-
lenges. Another systematic review in Asia fur-
ther stated that socio-emotional development is
closely linked to school readiness and success,
as well as long-term well-being. The devel-
opment of emotional regulation, empathy, and
positive social interactions during elementary
years is a predictor of better outcomes in both
school and life. This review emphasizes the
cultural differences in how these skills are de-
veloped and expressed, but the importance of
these competencies remains universal (Yong, et
al., 2023). Children who are well-supported
in their socio-emotional growth tend to exhibit
better mental and physical health, making the
investment in these skills vital for educators and
policymakers worldwide. It coincides with the
study conducted in Ghana by Moreno-Gomez
and Cejudo (2019). It explored how social-
emotional development is influenced by factors
such as social skills, empathy, and relationships
in elementary education. The paper examined
how assessments of these skills impacted chil-
dren’s ability to regulate emotions and behav-
ior in kindergarten settings. The findings high-
lighted the importance of regularly assessing
social-emotional skills to foster mental, behav-
ioral, and self-control abilities, which are cru-
cial for healthy interpersonal interactions. This
leads to the conclusion that teachers play a key
role in guiding this development by modeling
positive behaviors and consistently supporting
students’ socio-emotional growth. In the same
vein, studies in the Philippines have also empha-

sized the significance of socio-emotional devel-
opment in children, particularly in the context
of education with the primary movers which are
the teachers. UNICEF (2023) highlighted the
development of socio-emotional skills assess-
ments aimed at helping educators and policy-
makers understand the role these skills play in
children’s academic achievement and psycho-
logical well-being. The study outlines various
frameworks for socio-emotional learning (SEL)
and discusses initiatives by the Philippine De-
partment of Education to integrate SEL into the
curriculum. The paper underscores the neces-
sity for comprehensive assessments to gauge
socio-emotional skills, which are critical for
successful learning environments. However,
fostering socio-emotional development among
young children is easier said than done. A
study focused on the socio-emotional perspec-
tives of Filipino learners from kindergarten to
Grade 10, revealing how cultural contexts shape
their emotional and social development. The
research explored the challenges faced by edu-
cators in fostering these competencies among
students, advocating for the integration of socio-
emotional learning into teacher training pro-
grams. This approach is essential for promot-
ing a holistic educational experience that aligns
with the unique socio-cultural landscape of the
Philippines. (Reyes and Rungduin, 2019). An-
other study by Rana (2022) explored the socio-
emotional development of students, emphasiz-
ing the need for tools that assess and enhance
these crucial skills. The research, supported
by UNICEF, aims to help educators and poli-
cymakers understand the importance of socio-
emotional learning (SEL) in fostering student
success in academics, psychological well-being,
and future employment. This study highlights
the gap between international and local initia-
tives and provides recommendations to address
these challenges within the Philippine educa-
tional system. Meanwhile, in the local scene,
Cardenas (2018) emphasizes the critical role
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of teachers in fostering socio-emotional devel-
opment among students. One significant study
conducted by the World Bank assessed teaching
practices across various public primary schools
in Mindanao. It identified socio-emotional skills
as a key component of effective teaching, high-
lighting that teachers who integrate these skills
into their lessons help create a supportive class-
room environment. This approach is essential
for promoting student well-being and enhanc-
ing academic performance, as it encourages
positive relationships and emotional regulation
among young learners. In terms of the status
of learner’s socio-emotional development in the
local setting, Gumban (2024) conducted a study
about the socio-emotional development of stu-
dents in Marilog District B. She opined that the
elementary years are a critical period for chil-
dren’s socio-emotional development. In rural ar-
eas, however, children may face additional chal-
lenges that could negatively impact their devel-
opment, such as limited access to resources and
fewer opportunities for socialization. The study
unfolded the importance of teacher interaction
in students’ socio-emotional development. In
summation, several systematic reviews focusing
on social-emotional development across Asia,
including the Philippines, indicated that socio-
emotional skills are vital for academic success
and long-term well-being. However, these stud-
ies have identified gaps in existing studies and
called for more focused research on the contexts
that influence socio-emotional learning as well
as how teachers foster the socio-emotional de-
velopment of their students (Reyes, 2019). This
underscores the necessity of equipping teachers
with the knowledge and strategies to effectively
support children’s socio-emotional growth, par-

ticularly in diverse educational settings. Tak-
ing into consideration the cited problem situ-
ation, I found it timely to conduct this study.
This brought the necessity to conduct an inquiry
about the experiences and strategies of teachers
in fostering the socio-emotional development
of students as well as values that are deemed
necessary and useful. I hope that this study en-
lightens the identified sectors of the academe.
This includes the educational leaders, school
heads, teachers, other stakeholders, and future
researchers. Educational leaders can benefit
from the findings of this study because it can
provide them with insights and valuable lessons
regarding the state of the socio-emotional devel-
opment of students and how teachers are help-
ing them in that aspect. Also, they can utilize
the results and find ways to better enhance and
improve the ways and strategies necessary for
the socio-emotional development of students.
The findings of this study might help the school
heads or principals to be aware and informed
about the socio-emotional development strate-
gies by the teachers and find ways to offer some
help, guidance, tools, and assistance to them.
The teachers can benefit from this study by
looking into the findings and learnings from
the experiences of teachers in helping in devel-
oping the socio-emotional skills of the students.
The stakeholders may provide better support
to better enhance the strategies for the socio-
emotional development of the students. Finally,
this would be helpful to future researchers as
an additional contribution to their references for
future research in the field of socio-emotional
development among students and how it is re-
shaping the way teachers can help students in
that particular aspect.

1.1. Purpose of the Study—This phe-
nomenological study explores and analyzes the
experiences and strategies employed by elemen-
tary school teachers from schools within the
district of Montevista, Davao de Oro in develop-

ing their students’ socio-emotional skills. I hope
that the study will provide useful insights into
the strategies used by teachers for the students’
socio-emotional development. Ultimately, I will
strive so that the study will help increase my un-
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derstanding of how to effectively utilize teach-
ing strategies as an elementary educator in order
to help my students grow and flourish as indi-
viduals, and to cater to their needs. The central
objective of this data collection revolved around
capturing the real-life experiences of elemen-
tary school teachers as they utilize strategies
for the socio-emotional development of their
students. The outcomes of this phenomeno-
logical study provided me with a deeper un-
derstanding of how teaching is a transforma-
tive profession and how teachers can help in

honing important facets and skills necessary
for growth. Furthermore, I will assess the effi-
cacy of these strategies in elevating the socio-
emotional development of the students. The
valuable insights obtained from this study pos-
sess the potential to exert a positive influence on
various aspects of inclusive education and teach-
ing, professional development initiatives, and
educational policies aimed at cultivating em-
powering and supportive learning environments
within classrooms.

1.2. Research Questions—This study explores the experiences and strategies of elementary
school teachers in fostering their students’ socio-emotional development. The research is carried
out with the purpose of addressing the following inquiries:

(1) What are the views of elementary school teachers in student’s socio-emotional develop-
ment?

(2) What are the coping mechanisms of elementary school teachers in socio-emotional devel-
opment?

(3) What educational management insights can be formulated from the findings of the study?

1.3. Definition of Terms—For a more com-
prehensive understanding, the following terms
were described operationally. Socio-emotional
development This refers to the broad term used
to describe a child’s social and emotional com-
petence, temperament, and behavioral regula-
tion (Hally and Darling-Churchill, 2019). Emo-

tional regulation This refers to the ability to
exert control over one’s own emotional state.
It may involve behaviors such as rethinking a
challenging situation to reduce anger or anxi-
ety, hiding visible signs of sadness or fear, or
focusing on reasons to feel happy or calm (Psy-
chology Today, 2020).

1.4. Theoretical Lens—The theoretical un-
derpinning of the study was anchored on the So-
cial Emotional Learning (SEL) Theory coined
by Shriver and Weissberg (1987, as cited from
Routledge, 2023). The theory describes the pro-
cess through which children learn and develop
their emotional intelligence and social skills. It
is a theory of learning that focuses on helping
children develop the capacity to recognize and
manage their own emotions, set and achieve
goals, understand and empathize with the emo-
tions and experiences of others, build positive
relationships, and make responsible and healthy

decisions. Social Emotional Learning empha-
sizes the importance of developing a range of
social and emotional skills that are essential for
success in both personal and professional set-
tings. By teaching children these skills, we can
help them become more well-rounded, empa-
thetic, and resilient individuals. As applied in
the context of the study, the Social Emotional
Learning Theory fully encapsulates the impor-
tance of socio-emotional development among
students. It captures the great essence of help-
ing and guiding children in determining, rec-
ognizing, and managing their emotions. Ele-
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Fig. 1. Theoretical/Conceptual Framework
mentary education is a child’s first structured
social environment outside the family. Develop-
ing socio-emotional skills helps children learn
how to form healthy relationships, cooperate,
and resolve conflicts, which are essential skills
they will use throughout life. The study was
further reinforced by the Sociocultural Theory
by Lev Vygotsky (1962, as cited in Nurfaidah,
2018). This theory emphasizes that children
learn and develop through social interactions,
particularly with more knowledgeable others,
such as teachers, parents, and peers. Vygot-
sky believed that teachers play a critical role in
guiding children through their learning process
by providing scaffolding—support, and guid-
ance that help children achieve a higher level
of understanding than they would on their own.
In the context of the present study, elementary
school teachers provide support in learning ac-

tivities, gradually reducing that help as the stu-
dents become more competent, allowing them
to internalize the knowledge. It highlights the
importance of the teacher’s role in elementary
education by focusing on their ability to shape
children’s development, meaningful social inter-
actions, and guidance. The theories mentioned
is useful in allowing the researcher to fully com-
prehend and understand the phenomenon being
studied. The Socio-Emotional Learning Theory
enables the researcher to grasp how the learn-
ers develop socio-emotional learning. The the-
ory illuminates how learners develop the capac-
ity necessary for socio-emotional development.
Meanwhile, the Sociocultural Theory accentu-
ates the role of knowledgeable others, in this
case, the elementary school teachers. Thus, the
theories guide the researcher in building an un-
derstanding of the study conducted.

2. Methodology

This chapter effectively addresses the specific objectives of the study by outlining the systematic
procedures and methodologies used in phenomenological research. It also explains the selected
research design and the roles I played as the researcher throughout the study’s implementation.
Moreover, it offers thorough insights into the research subjects, clarifying their procedures and
selection standards. The chapter concludes by exploring the techniques used for data collection,
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analysis, and strategies used to uphold ethical standards during the research.

2.1. Philosophical Assumptions—A
study’s philosophical and qualitative presump-
tions are vital in steering the investigation. Four
fundamental assumptions form the bedrock
for comprehending qualitative research: on-
tological, epistemological, axiological, and
methodological. These assumptions establish
the groundwork for the research design and
inform the researcher’s approach to the study.
A paradigm is a broad framework or perspec-
tive that guides and shapes how researchers
approach their studies, formulate research ques-
tions, gather data, analyze findings, and inter-
pret results. It encompasses a set of beliefs, as-
sumptions, methodologies, and theoretical foun-
dations that influence how researchers concep-
tualize and conduct their research (Zukauskas et
al., 2018). In this research, the paradigm guided
the choice of methodology, methods, and tech-
niques, shaping the overall research process and
ensuring coherence in the study. Ontology This
section of the study focuses on the relationship
between the problem and reality. According
to Creswell and Poth (2018), ontology can be
defined as the study of the nature of reality. The
authors also assert that the research participants’
perceptions of reality are varied and subjective.
This study recognizes the complexity and diver-
sity of the realities faced by elementary school
teachers in fostering the socio-emotional devel-
opment of their students. Every teacher’s story
adds to a diverse yet collective understanding
of their experiences. It is my sole responsi-
bility to use theme analysis to capture these
various realities and provide a thorough picture
of the experiences, strategies, and values that
teachers have in their strategies for fostering
socio-emotional development. Epistemology
Epistemology deals with the nature of knowl-
edge and the relationship between the knower
and the known. According to Creswell and Poth
(2018), the researcher made an effort to reduce

the gap between them and the participants based
on the epistemological premise. By engaging
directly with the participants, I became an ”in-
sider,” facilitating a more authentic and nuanced
collection of data. This approach supports the
gathering of firsthand experiences and coping
mechanisms, which are critical in exploring the
subjective realities of the participants. Axiology
It concerns the influence and importance of my
values as a researcher in this study. According
to Creswell and Poth (2018), acknowledging
and openly discussing the researcher’s values
that shape the study is crucial. The values
which influence how data are interpreted and
presented are explicitly acknowledged in the
research process. As a researcher, I will han-
dle each participant’s narrative with care and
integrity, and I have the utmost respect for the
information they provide. This commitment
guarantees that the experiences of the teachers
are communicated truthfully, mirroring both
their individual and research values. Method-
ology According to Crotty (2020), this is ”the
strategy, plan of action, process, or design lying
behind the choice and use of particular methods
and linking the choice and use of the meth-
ods to the desired outcomes.” Its objectives
are to explain, assess, and defend procedures.
This study explores the experiences and cop-
ing mechanisms of elementary school teachers
in fostering the socio-emotional development
of their students. In order to support the on-
tological and epistemological tenets, certain
techniques like focus groups and interviews
are employed, enabling a thorough and sym-
pathetic examination of participants’ stories.
These techniques were chosen because they can
successfully convey the complexity and depth
of the participants’ experiences. Rhetoric In
research, rhetoric is the skillful and convincing
use of language, communication strategies, and
presentation tactics to effectively communicate
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concepts, claims, and conclusions in order to
sway the audience’s opinion and comprehen-
sion of the study (Beqiri, 2018). I will utilize
an engaging and respectful narrative style that
honors the voices of the participants while ef-

fectively communicating the significance of
the findings. This method not only makes the
research easier to read but also guarantees that
the interpretations are strong and based on the
experiences of the participants.

2.2. Qualitative Assumptions—Using a
phenomenological research methodology, my
goal is to explore the experiences and coping
mechanisms of elementary school teachers in
fostering the socio-emotional development of
their students from the schools within the dis-
trict of Montevista, Davao de Oro. My objec-
tive is to gather information about their expe-
riences, coping mechanisms, and insights in
relation to the phenomenon I am studying. Uti-
lizing phenomenology as my guiding qualitative
framework, I seek to uncover the essence and
significance of the roles played by these indi-
viduals, emphasizing their unique viewpoints
and the intricate details of their experiences. As
the study’s qualitative researcher, I will sup-
port a level of investigation that goes beyond

cursory observations. My research aims to
investigate the experiences and coping mech-
anisms of participants in relation to the phe-
nomenon. I emphasize the significance of un-
derstanding the complexities of the human ex-
perience in light of the various perspectives that
are shaped by unique contexts, backgrounds,
and personal histories (Neubauer et al., 2019).
To capture the profound and complex nature of
socio-emotional development, my study places
a strong emphasis on in-depth interviews, reflec-
tive dialogues, and the analysis of participants’
narratives. I hope to contribute a thorough and
contextually rich understanding of the experi-
ences, coping mechanisms, and insights related
to socio-emotional development all while up-
holding phenomenological principles.

2.3. Design and Procedure—Determining
the precise approach used in a study is crucial in
order to customize the best research design, data
collection strategy, and data analysis approach
to the study’s objectives. I used a qualitative
research design in this investigation. Hammer-
sley (2013, cited in Aspers and Corte, 2019)
states that studies characterized by verbal rather
than statistical analysis are appropriate for qual-
itative research. Since I am studying the lived
experiences, coping mechanisms, and insights
of elementary school teachers in fostering the
socio-emotional development of their students,
the qualitative design is the most appropriate.
This means that rather than establishing or re-
futing theories, I described and elaborated this
phenomenon. There are, however, specialized
methods used in qualitative research, including

grounded theory, narrative, case studies, phe-
nomenology, and ethnography. Using a quali-
tative phenomenological research design, I ex-
plored the lived experiences of the participants
in this particular setting. I selected this approach
because, according to Asper’s (2009, cited in
Aspers and Corte, 2019) work, the scientific
side of phenomenological research focuses on
communicating the viewpoints of the subjects
and the importance of their experiences, then
applying scientific concepts to analyze these per-
spectives. Furthermore, according to Creswell
(2018), a phenomenological study is a method
of inquiry that describes the complex and collec-
tive experiences of the participants with respect
to a particular phenomenon. A key idea in phe-
nomenology is to reduce one’s interpretations
of a particular phenomenon to a description that
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can be applied to all situations. Therefore, my
goal is to identify a phenomenon that revolves
around the participants’ experience of socio-
emotional development. I collected information

from people who have direct experience with
this phenomenon in order to create detailed and
accurate descriptions.

2.4. Research Participants—Qualitative
analyses typically require a smaller sample size
than quantitative analyses. Qualitative sample
sizes should be large enough to obtain feedback
for most or all perceptions. Obtaining most or
all the perceptions leads to the attainment of
saturation. Saturation occurs when adding more
participants to the study does not result in addi-
tional perspectives or information. Glaser and
Strauss (2017) as cited in Hennink and Kaiser
(2022) recommend the concept of saturation for
achieving an appropriate sample size in quali-
tative studies. For phenomenological studies,
Creswell (2018) recommends 5 to twenty-five
25. According to Subedi (2021), larger sam-
ples in qualitative studies hinder an in-depth
exploration of the study phenomenon. There
are no specific rules when determining the ap-
propriate sample size in qualitative research.
Qualitative sample size may best be determined
by the time allotted, resources available, and
study objectives (Patton, 2002 as cited in Mul-
let, 2018). With this, the participants of this
study were ten (10) elementary school teach-
ers from three (3) different schools within the

district of Montevista, Davao de Oro. These
schools are the following: Banglasan Elemen-
tary School, Sambayon Elementary School, and
Camansi Elementary School. To gather a more
diverse and in-depth understanding of the expe-
riences and coping mechanisms of elementary
school educators regarding socio-emotional de-
velopment, participants were selected from each
school. This selection process ensures that the
study captures a broad range of perspectives al-
lowing for a more comprehensive examination
of developing students’ socio-emotional devel-
opment. The participants were chosen based
on the following criteria: they must be teaching
in one of the three schools within Montevista
District, they must be teachers for more than 3
years, they must be elementary school teachers,
and willing to participate in the study. I will
utilize the universal sampling design so that the
participants are chosen based on the criteria or
purpose of the study (Creswell, 2018). It is also
known as judgmental, selective, or subjective
sampling. The selection of the participants was
purposefully done to ensure that the findings
would be authentic (Marshall, 1996 as cited in
Vasileiou et al., 2018).

2.5. Ethical Considerations—Ethical con-
siderations are crucial because they relate to the
moral principles and guidelines that govern my
conduct as a researcher. These principles ensure
that I carry out my investigations responsibly,
treating participants with respect and striving to
generate reliable and precise information. To
protect participants, maintain scientific integrity,
and foster trust within the research community,
I adhere to established ethical standards in my

research practices (Resnik, 2020). Social Value
This concerns the potential benefits and favor-
able outcomes that research can bring to society,
like addressing problems or improving people’s
quality of life. I evaluate the societal value of
my study by acknowledging its potential impact
and importance for the larger community. This
ensures that resources are directed toward re-
search that has the potential to create significant
advantages for society.
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Informed Consent
This involves obtaining a participant’s vol-

untary agreement to participate in a research
study after they have been provided with suf-
ficient information about the study’s purpose,
methods, potential drawbacks, and benefits. In
this research involving teachers, it is my respon-
sibility to ensure that both the participants fully
understand the study and their rights. This ex-
planation allowed them to make an informed
decision about participation, thereby preserving
the teachers’ autonomy and dignity.

Vulnerability
The vulnerability of research participants

pertains to their increased risk of experiencing
harm, exploitation, or coercion due to factors
such as age, cognitive ability, or socioeconomic
status. As a researcher, it is crucial for me to
acknowledge and consider the potential vulnera-
bility of these participants and take appropriate
measures to protect them. This involves provid-
ing additional safeguards and support, such as
obtaining informed consent from the teachers,
ensuring confidentiality, and carefully explain-
ing their rights and the study’s procedures in a
way they can understand. Additionally, I mod-
ified research methods to minimize potential
adverse effects, ensuring that the well-being of
these participants is prioritized throughout the
study.

Risks, Benefits, and Safety
In research, it is essential to carefully eval-

uate the potential risks and benefits associated
with participation in a study, as well as to imple-
ment measures that safeguard the well-being of
participants. These elements involve assessing
the potential disadvantages and advantages of
participating in a study, along with establishing
strategies to ensure the welfare of participants.
In this investigation, as the researcher, I meticu-
lously assessed and balanced these factors, en-
suring that the potential benefits outweigh the
risks. I put adequate precautions in place to
minimize harm while optimizing the safety of

participants, particularly considering the vulner-
abilities of participants. This comprehensive
approach is crucial to maintaining ethical stan-
dards and protecting the participants throughout
the research process. Privacy and Confiden-
tiality Privacy and confidentiality in research
are about safeguarding participants’ personal
information and ensuring their identity remains
confidential unless they explicitly consent to
disclosure. In the context of this study, I am
responsible for implementing appropriate pro-
tocols to secure participants’ data and maintain
confidentiality. This includes anonymizing data,
securely storing information, and limiting ac-
cess to authorized personnel only. These mea-
sures are crucial to protect the privacy of partic-
ipants and uphold the integrity of the research
process.

Justice
This concept relates to the equitable alloca-

tion of both the advantages and disadvantages
resulting from research across various segments
of society. In this study, I ensured that my re-
search is inclusive, avoiding the exploitation or
exclusion of vulnerable groups. Additionally,
I strived to make the benefits of the research
accessible to all who could benefit from it. This
approach promotes fairness and equity through-
out the research process, ensuring that no group
bears an undue burden or is left out of the po-
tential gains from the findings.

Transparency
Transparency in research encompasses

maintaining integrity at every phase of the study,
from its conception and execution to the report-
ing of results. In this study, I offered clear
and truthful information regarding my research
methodologies and outcomes. Furthermore,
I am receptive to examination and feedback.
Transparency acts as a catalyst for trust, cred-
ibility, and accountability, not only within the
research community but also among the general
public. This commitment to openness ensures
that the process and results of my research are
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accessible and understandable to all stakehold-
ers involved.

The Qualification of a Researcher
The qualification of a researcher relates to

one’s academic background, professional expe-
rience, and proficiency in a particular area of
study, ensuring that one possesses the requisite
abilities and knowledge to conduct the research
competently. In this investigation, I held suit-
able qualifications that showcase my capability
to conduct research, analyze data, and interpret
the results. My expertise and training provide
the foundation necessary to approach this study
with a rigorous scientific method and critical an-
alytical skills, ensuring the integrity and validity
of the findings.

The Adequacy of Facilities
This addresses the presence and suitability

of the essential resources, tools, and infrastruc-
ture required to execute a study efficiently and
securely. In this research, I guaranteed access to
appropriate facilities for conducting the inves-
tigation. This access facilitates the creation of
credible and consistent findings and mitigates
potential risks to study participants. Having
the right facilities ensures that the data collec-
tion and analysis processes are conducted under
conditions that uphold the highest standards of

research integrity and safety.
Community Involvement
This encompasses the dynamic involvement

and active engagement of community members,
stakeholders, or the intended study population
throughout the research journey, from initial
planning to sharing research outcomes. In this
study, I engage the community to guarantee the
study’s relevance, acceptability, and potential
impact. Additionally, this involvement fosters
trust and cooperation between me and the com-
munity. Engaging with the community not only
helps to tailor the research to be more effective
and meaningful but also enhances the overall
quality and applicability of the results.

Plagiarism and Fabrication
Researchers should strictly follow princi-

ples of academic honesty and integrity. This en-
tails giving proper credit to the work of others,
presenting original contributions, and verifying
the accuracy and authenticity of data. In this
study, I employed tools like plagiarism detec-
tors and maintain thorough documentation of
my research procedures to ensure that my work
is devoid of plagiarism and that all data and dis-
coveries are authentic and reliable. By uphold-
ing these principles, I enhanced the credibility
and trustworthiness of the research community.

2.6. Role of the Researcher—As an un-
biased research facilitator and promoter, I am
responsible for ensuring that the research pro-
cess is conducted fairly, objectively, and with-
out personal bias, prejudice, or influence from
outside sources. I create an environment that
encourages the open and honest exploration of
ideas and promotes fairness in data collection
and analysis. This commitment to impartiality
helps to uphold the integrity of the research pro-
cess and ensures that the findings are reliable,
and representative of the true phenomena being
studied. As an expert in qualitative methods,
I am familiar with various qualitative research

techniques, such as interviews, focus groups,
and participant observation. I possess the skills
and knowledge necessary to design, conduct,
and analyze qualitative studies, ensuring that
the research question is satisfactorily addressed
and that the results are legitimate and depend-
able. My expertise in these methods allows me
to deeply explore complex social phenomena
and capture the nuanced experiences of partici-
pants, contributing to the validity and reliability
of the research findings. As a data collector
and keeper, I gathered information from vari-
ous sources such as interviews or observations,
and I ensure accurate and secure storage of this
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information. I followed ethical guidelines, safe-
guard participants’ privacy, and ensure that data
is structured and available for later examination
and understanding. This careful management of
data helps maintain the integrity of the research
process and supports the production of credi-
ble, reliable findings that can be reviewed and
utilized by others in the academic community.
As a data analyst, I analyzed the gathered data
to discover trends, patterns, and valuable per-
spectives in accordance with the research query.
I utilized meticulous qualitative data analysis
methods like coding and thematic analysis to
extract significant findings and enrich the knowl-
edge base within my discipline. This approach
allows me to deeply understand the data, provid-
ing insights that are not only relevant but also

contribute significantly to the field, enhancing
scholarly discussions and practical applications
related to the study topic. Finally, as an orga-
nizer and presenter of data, I am tasked with
synthesizing and communicating the research
findings concisely and coherently. This entails
skillfully conveying the study’s objectives, ap-
proaches, outcomes, and ramifications through
written documents, presentations, or alternative
means of transmitting information. I ensured
that the research results are easily accessible
and comprehensible to the designated audience.
This approach helps to maximize the impact of
the findings, ensuring they are not only shared
but also understood and utilized by others in
ways that can further knowledge and influence
practice in the field.

2.7. Data Collection—In the gathering of
data, this study employed a systematic proce-
dure. Several steps were taken in adherence to
the proper data collection procedure. This was
done in order to ensure the accuracy and objec-
tivity of the data collection. The following is
the step-by-step process of gathering the data
needed.

Securing endorsement from the Dean of
Graduate School, the Schools Division Superin-
tendent, and the School Principal

To initiate the data collection process, I se-
cured endorsements from key stakeholders in-
cluding the Dean of the Graduate School at
Rizal Memorial Colleges, the Schools Division
Superintendent, and the School Principal. This
process involves submitting formal letters out-
lining the research objectives and methodol-
ogy, accompanied by any supporting documents.
This crucial step took place within the last two
weeks of October 2024 ensuring that all neces-
sary permissions are in place before proceed-
ing with the collection of data. This proactive
approach not only facilitates compliance with
ethical standards but also fosters a cooperative

environment among all parties involved.
Asking permission from the Schools Divi-

sion Superintendent Upon receiving the endorse-
ment, I requested permission from the school’s
division superintendent. This requires submit-
ting a formal letter detailing the research pro-
posal and its significance to the educational
community. Along with the letter, I attached
Chapters 1 and 2 of my dissertation and the re-
search instrument, clearly explaining the study’s
objectives and the process of participant identifi-
cation. Moreover, I waited for the response from
the Schools Division Superintendent (SDS) be-
fore proceeding with the data collection. This
step was done during the first two weeks of
November 2024, ensuring that all necessary ap-
provals are in place to conduct the research eth-
ically and effectively.

Asking for permission from the school
heads Once permission is granted, I sought ap-
proval from the school heads of the selected in-
stitutions. This step involves submitting formal
request letters to each school head, outlining the
research’s purpose and the expected data collec-
tion timeframe. I asked for permission to con-
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duct the study from the third week of Novem-
ber 2024 to the last week of the same month.
Obtaining consent from the participants With
school heads’ approval, I asked consent from
the research participants, through informed con-
sent forms. These forms clearly explain the re-
search purpose, participant rights, and confiden-
tiality measures. This consent process ensures
that participants are fully informed and agree
to participate. Asking for consent from partici-
pants were done in the last week of November
2024. Conducting the interview Upon securing
consent from all participants, I scheduled and
conducted the interviews using a structured or

semi-structured interview guide to ensure con-
sistency and reliability in data collection. The
interviews took place in the first two weeks of
December 2024.

Transcribing the responses of the intervie-
wees Following the interview sessions, I metic-
ulously transcribed the interviewees’ remarks,
taking diligent account of non-verbal cues and
contextually relevant details. This procedure
utilized audio recordings and field notes to com-
prehensively capture the breadth of participants’
reactions. The transcription of interviewee re-
sponses was done for the third week of Decem-
ber 2024.

2.8. Data Analysis—After collecting the
data, I embarked on data coding and thematic
content analysis. This involves methodically
structuring the transcribed data into categories,
subcategories, and themes from the interview
dialogues. By discerning patterns and connec-
tions within the data, I formulated conclusions
and glean insights directly related to the re-
search objectives. This process allows me to
interpret the data effectively, ensuring that the
findings accurately reflect the experiences and
perspectives of the participants. In this study,
I employed Creswell’s Thematic Analysis ap-
proach, which is particularly suited for encom-
passing a range of perspectives and portrayals
in participants’ feedback. Adopting thematic
analysis authenticates the portrayal of individ-
ual components and facilitates the categoriza-
tion of identified patterns within the provided
responses. Thematic analysis is a qualitative
research technique used to recognize, scrutinize,
and interpret patterns or themes present within
qualitative data in textual, visual, or other for-
mats. As a qualitative research approach, the-
matic analysis allows researchers to systemati-
cally arrange and dissect complex data sets. It
involves searching for overarching themes that
encapsulate the narratives embedded within the

data. This process necessitates the identification
of themes through meticulous examination and
repeated review of transcribed data (Dawadi,
2020). This methodical approach helps en-
sure that the analysis is both comprehensive
and reflective of the data collected, providing
deep insights into the study’s objectives. There-
fore, I used Creswell’s Thematic Analysis in
my research, which necessitated extensive them-
ing and transcript interpretation. According to
Caulfield (2020), there are multiple essential
phases in Creswell’s Thematic Analysis, includ-
ing familiarization, coding, generating themes,
reviewing themes, defining and labeling themes,
and writing up. I became fully immersed in
the intricacies and subtleties of the content as I
become acquainted with the data to begin this
process. After that, I started categorizing the
data using semantic richness to group different
informational components. I created themes
that encapsulate the main ideas of the data us-
ing these codes. After that, these themes are
examined and improved upon to make sure they
appropriately depict the dataset. Every theme
has a definition and name that elucidates the
fundamental ideas. The last step entails com-
bining the themes and insights into a cohesive
article that clearly conveys the study’s conclu-
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sions. This methodical approach guarantees a
comprehensive examination and enhances the

comprehension of the information.

2.9. Framework of Analysis—The analyt-
ical framework in phenomenological research
is a methodical and structured approach to data
analysis, interpretation, and presentation. In this
research study, I made use of Colaizzi’s method
to analyze data from the interviews and discus-
sions with the participants regarding their lived
experiences in fostering the socio-emotional de-
velopment of their students. According to Mor-
row et al. (2021), Colaizzi’s (1978) method
features a distinctive seven-step process that of-
fers a rigorous analysis, closely adhering to the
data at each stage. This method culminates in
a concise yet comprehensive description of the
phenomenon under study, which is validated
by the participants who experienced it. The
effectiveness of this approach relies on rich
first-person accounts of experiences, which can
be collected through various means. Although
face-to-face interviews are common, data can
also be gathered from written narratives, blogs,
research diaries, online interviews, and other
forms. This method enables researchers to un-
cover emergent themes and explore the intri-
cate relationships between them (Wirihana et
al., 2018). Data Familiarization By reading
and rereading the transcripts several times, I
aim to fully understand the meanings conveyed
by the participants and gain a global sense of
their experiences and coping mechanisms for
the socio-emotional development of students.
This thorough review process is crucial for fully
grasping the nuances of participants’ statements,
enabling a deeper analysis of their experiences.
Identifying Significant Statements I carefully
identified every statement in the narratives that
is directly related to the phenomenon I am study-
ing. In order to identify and highlight phrases
and descriptions that shed light on the particu-
lar experiences under study, a thorough exam-

ination of the gathered data—such as written
narratives or transcripts of interviews—must be
conducted. This step is essential to ensuring that
my analysis stays on topic and provides a strong
basis for future thematic development. Formu-
lating Meanings After carefully examining the
important statements, I determine meanings that
are pertinent to the phenomenon. Although Co-
laizzi admits that complete bracketing is never
truly possible, I have to reflexively ”bracket”
my own presuppositions to stick closely to the
phenomenon as experienced. To guarantee that
the analysis stays rooted in the participants’ real
experiences, this process entails putting aside
my own interpretations as much as is practi-
cal. Clustering Themes I ensured a rigorous
analysis that remains true to the participants’
experiences and coping mechanisms for socio-
emotional development by grouping the identi-
fied meanings into themes that are shared by all
accounts. Throughout this process, presupposi-
tions must be bracketed, especially to avoid any
possible influence from existing theories. By
letting the themes naturally arise from the data
rather than being influenced by outside forces,
this preserves the integrity of the analysis. De-
veloping an exhaustive description I incorpo-
rated every theme generated in the previous step
into a comprehensive and all-encompassing de-
scription of the teachers’ experiences and cop-
ing mechanisms that I wrote. By identifying
common themes from the participant accounts,
this thorough description seeks to convey the
essence and complexity of the phenomenon.
Taking this step, ensured that the final repre-
sentation presents a comprehensive perspective
of the experiences that each participant has had.
Producing the fundamental structure I broke
down the lengthy explanation into a succinct,
concise statement that highlights the key ele-

13
ISSN 3028-1261

10.5281/zenodo.15867120/NIJSE.2025



NIJSE (2025) -

Fig. 2. Analytical Framework of the Study )
ments that I believe are crucial to understanding
the phenomenon’s structure. The essence of
the participants’ experiences is effectively and
concisely communicated through this succinct
synthesis, which concentrates on the essential
components that are necessary for comprehend-
ing the phenomenon.

Seeking verification of the fundamental
structure I asked participants if the fundamen-
tal structure statement accurately reflects their
experience, either by returning it to all partic-

ipants or, in larger studies, to a subsample. I
might go back and change the earlier stages of
the analysis in light of their comments. Through
this iterative process, the validity and credibility
of the findings are increased, and the analysis
is kept firmly based on the perspectives of the
participants. The following figure illustrates
this rigorous process, highlighting each step to
comprehensively explain the actions taken to
comprehensively analyze the data.

2.10. Trustworthiness of the Study—The
trustworthiness of a study is about how reliable,

sensible, and authentic the research results are,
ensuring that the conclusions are trustworthy
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and accurate. In qualitative research, factors
like credibility, transferability, confirmability,
and dependability are often used to evaluate
how reliable the study is. These considerations
are further described below, according to Guba
and Lincoln (1981, as cited by Creswell, 2018).
Credibility Building credibility entails proving
that the results are accurate. Credibility is im-
portant for this study because it evaluates if the
results accurately represent the realities and ex-
periences of elementary school teachers in fos-
tering socio-emotional development of their stu-
dents. Capturing the truth and honest answers
of the participants and analyzing them truthfully
would build my study’s credibility. I conversed
with the participants for a long time in order
to gain a thorough understanding of their expe-
riences and to increase my credibility. I also
used triangulation, gathering information from
a variety of sources, including observations, in-
terviews, and maybe questionnaires. In order
to confirm the interpretations, I gave the partic-
ipants a preliminary version of the findings as
part of member checking.

Transferability The degree to which the re-
sults of this study can be used in different situ-
ations or with different populations is referred
to as transferability. While the particular in-
sights are closely linked to elementary school
teachers in fostering the socio-emotional devel-
opment of their students, the results would con-
tribute to the field of education, specifically in
teaching pedagogy since it entails the develop-
ment of students’ socio-emotional skills. I gave
thorough explanations of the research context
and methodology. The study’s transferability
increased because this thorough, rich narrative
enables others, including educators, school ad-

ministrators, and researchers, to assess how well
the results apply to comparable contexts or pop-
ulations. Confirmability Confirmability deals
with the study’s objectivity by making sure that
the respondents, not my personal prejudices or
biases, shaped the findings. I implemented a
thorough audit trail that details every step of
the research process, from data collection to
data analysis decisions, in order to ensure con-
firmability. I documented every step of the pro-
cess, especially the data collection and the re-
sponses of the participants regarding their ex-
periences and coping mechanisms for students’
socio-emotional development This methodolog-
ical transparency makes it possible for other
researchers to evaluate the research’s objectiv-
ity by following the study’s development and
going over the choices made. Dependability De-
pendability is proving that the study results are
reliable and repeatable in similar situations. De-
pendability in this study was attained through
meticulous documentation of the entire research
procedure, including the methods used for data
collection and analysis. By ensuring that other
researchers can duplicate the study and possibly
produce consistent results, such documentation
validates the dependability of the research. By
following these standards, the research not only
offers valid and trustworthy conclusions regard-
ing elementary school teachers in fostering the
socio-emotional development of their students,
but it also offers a framework that researchers
and other educators can use to compare simi-
lar learning environments. This methodology
enhances the study’s standing in the academic
community and provides insightful information
for upcoming studies and instructional design.

3. Results and Discussion

This section of the study delves into elementary teachers lived experiences of socio-emotional
development among students. It centers on the research questions and insights drawn from partici-
pants’ firsthand narratives, illuminating public elementary school teachers’ diverse perspectives
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and practices.

3.1. Views of Elementary Teachers in
Socio-Emotional Development —Elementary
teachers often see their role extending beyond
academic instruction to nurturing the whole
child, recognizing that socio-emotional devel-
opment is foundational to students’ success in-
side and outside the classroom. They empha-
size the importance of creating a safe and sup-
portive environment where students feel valued
and understood. It enables children to express
their feelings, develop empathy, and build mean-
ingful relationships. More so, their perspec-
tives reveal a deep commitment to helping stu-
dents navigate challenges, build resilience, and
develop confidence- understanding that these
socio-emotional competencies are critical for
lifelong learning and personal growth. This
leads to the first research question, highlighting
elementary teachers’ views on fostering their
students’ socio-emotional development. The re-
sponses from the participants collectively delve
into two emerging themes: learner-centered re-
lationships and diverse learner backgrounds.

3.1.1. Learner-Centered Relationships—
In every classroom lies a dynamic relationship
that quietly shapes how children grow, con-
nect, and learn. Teachers speak of the sub-
tle, everyday moments- welcoming smiles at
the door, gentle encouragement during mo-
ments of frustration, and listening intently when
a student needs to be heard- as the founda-
tion of their work. These acts are not just
about maintaining order or guiding behavior;
they are intentional efforts to build trust, fos-
ter emotional security, and create spaces where
students feel genuinely seen and supported.
Through these nurturing connections, teachers
find the opportunity to guide not just minds
but hearts. This profoundly human aspect of
teaching emerged clearly in participants’ voices,
who shared stories that reflect how these rela-
tionships shape their daily practices and expe-

riences. The participants strongly agreed that
promoting socio-emotional development signif-
icantly builds stronger teacher-student relation-
ships. Specifically, participants highlighted the
value of listening and connecting with learn-
ers. These experiences are consistent with Aske-
land (2019), who emphasized fostering social-
emotional skills such as empathy, relationship-
building, and decision-making at an early age.
Students who feel emotionally supported and
connected are more likely to succeed academ-
ically and socially. As a result, it becomes
clear that teachers prioritizing emotional de-
velopment create a learning environment con-
ducive to academic and personal growth. How-
ever, the varying emotional needs of students
make it difficult for teachers to balance aca-
demic instruction and emotional support. Emo-
tional needs can range from mental health issues
and social anxiety to family-related concerns,
all of which can hinder students’ educational
engagement. This challenge was evident in the
responses of participants, which mentioned the
need to be more patient and understand students’
emotional situations. According to research by
Clunies-Ross, Little, and Kienhuis (2019), these
emotional challenges often result in behavioral
issues that stress teachers and disrupt classroom
instruction. Hence, teachers educate and consis-
tently adapt their strategies to meet their learn-
ers’ emotional and behavioral needs. Teachers
are also facing a challenge in balancing aca-
demics and the emotional growth of students.
Teachers’ primary duty is to assist and guide
students in learning. However, they are also
expected to nurture the students’ development,
such as their socio-emotional growth. Balanc-
ing academic rigor with emotional development
presents a significant challenge for educators,
participants underscored how teachers assume
dual roles- academic facilitators and emotional
caregivers. Allbright et al. (2019) highlight
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that focusing on academics and SEL is essen-
tial for holistic student development, yet bal-
ancing the two can be demanding and complex
in daily practice. Furthermore, Kariou et al.
(2021) point out that teachers face significant
challenges due to the emotional labor required
in managing both academic expectations and the
emotional needs of their students. Emotional
labor includes showing empathy and maintain-
ing a positive attitude, even when stressed. This
ongoing pressure and the expectation to achieve
academic goals can lead to teacher burnout. Par-
ticipants in related studies, like R5, highlighted
the importance of patience and understanding,
underscoring the stress teachers feel in emotion-
ally demanding situations. Overall, participants
in the study noted a growing awareness of the
need for mindful and emotionally aware teach-
ing practices. Educators can create an inclusive
and supportive classroom environment that fos-
ters students’ overall development by address-
ing underlying issues rather than just the visible
symptoms of student behavior.

3.1.2. Diverse Learner Backgrounds—Stu-
dents enter the classroom carrying stories
shaped by their home life, culture, and personal
experiences. Some come from supportive en-
vironments, while others face daily struggles
that affect their focus and participation. Teach-
ers often adjust their methods to connect with
learners who vary in academic ability, emo-
tional readiness, and background. These dif-
ferences may not be visible initially, yet they
significantly impact how students engage with
lessons and peers. Over time, teachers real-
ize that a one-size-fits-all approach falls short,
pushing them to become more flexible and re-
sponsive to each learner’s unique needs. Class-
rooms today reflect a rich mix of learner iden-
tities shaped by varying backgrounds and emo-
tional experiences. Teachers have observed that

students differ widely in academic capabilities,
emotional readiness, and social maturity. Their
upbringing, home environment, and socioeco-
nomic conditions often shape these differences.
Collie (2022) emphasized that students’ emo-
tional needs are highly individual and influ-
enced by age, background, and personal chal-
lenges. The sense of connection to others, often
referred to as ”relatedness,” is crucial for stu-
dents’ emotional and social well-being, which
in turn fosters their academic engagement. How-
ever, responding to this diversity is no small task.
Teachers must constantly adapt their instruc-
tional and emotional support strategies to meet
the unique needs of each learner. This often in-
volves modifying classroom routines, communi-
cation styles, and even disciplinary approaches
to suit the varying personalities and emotional
profiles present. Research from the American
Institutes for Research (2021) highlights the
difficulty of individualizing emotional support
within a large group, noting that students with
anxiety, for instance, may need calm and struc-
ture, while others may require more guidance
and intervention. Balancing these competing
needs while ensuring academic progress signifi-
cantly demands teachers’ time, energy, and emo-
tional capacity. Addressing students’ emotional
needs with diverse backgrounds is a dynamic
and ongoing process. It requires empathy, cul-
tural awareness, and the capacity to respond
flexibly to various emotional expressions and
behaviors. With the right support systems in
place, teachers can foster learning environments
where all students- regardless of their emotional
or cultural starting points- are allowed to suc-
ceed both academically and personally. Figure 3
shows the views of elementary teachers in socio-
emotional development and the emergence of
the two themes: Learner-centered relationships
and diverse learner backgrounds.
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Fig. 3. Views of Elementary Teachers in Socio-Emotional Development
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3.2. Coping Mechanisms of Elementary
Teachers in Socio-Emotional Development —
The role of teachers exceeds cognition growth-
it crosses over other developmental domains of
students. More so, they are entrusted to nurture
socio-emotional development, which fosters re-
silience, empathy, and positive interpersonal
relationships. Teachers are prompted to navi-
gate students’ emotional needs in the dynamic
and often challenging classroom environment
while maintaining academic focus. These de-
mands call for adaptive and intentional strate-
gies that support the emotional well-being of
young learners. Understanding how teachers re-
spond to and manage these responsibilities pro-
vides insight into their professional resilience
and highlights the practices that cultivate emo-
tionally supportive learning spaces. In line with
this, the second research question centers on the
coping mechanisms and strategies applied by
elementary teachers in fostering the students’
socio-emotional development. Based on the
responses, three emerging themes were found:
Peer collaboration, mindfulness and empathy,
and emotional resilience.

3.2.1. Peer Collaboration—In the face of
growing emotional and social challenges in the
classroom, teachers have increasingly turned to
strategies emphasizing connection, cooperation,
and mutual support among students. By creat-
ing opportunities for learners to work together,
share perspectives, and engage in meaningful di-
alogue, educators aim to nurture essential inter-
personal skills and emotional awareness. These
approaches enhance classroom harmony and
provide students with practical tools to navigate
their feelings and relationships more effectively.
This emphasis on interaction and shared expe-
rience emerges clearly in the reflections of par-
ticipants, who described various practices that
promote student collaboration and contribute
to the overall socio-emotional growth of their
learners. In addition to this, the study of Woods
(2022) emphasized the advantage of collabora-

tive activities in enhancing students’ academic
engagement while also building persistence and
motivation, which are important indicators of
long-term educational success. As students en-
gage with their peers, they learn to manage
their emotions, support one another, and de-
velop the ability to persevere when facing diffi-
culties. Moreover, the American Psychological
Association (2020) stresses that effective teach-
ing practices incorporating peer collaboration,
such as group projects, class discussions, and
cooperative learning, enhance students’ ability
to communicate, solve interpersonal conflicts,
and express empathy. These social interactions
are instrumental in helping students feel con-
nected to their learning environment. When stu-
dents work collaboratively, they learn academic
content and practice vital life skills in communi-
cation, conflict resolution, and empathy, which
contribute to their socio-emotional well-being.
Participants also noted that understanding stu-
dent behavior through social interaction is crit-
ical. The Journal of Positive Behavior Inter-
ventions by the Hammill Institute (2024) sup-
ports this perspective by explaining that class-
room dynamics and peer relationships can sig-
nificantly influence students’ behavior. Disrup-
tive actions often manifest stress or unresolved
peer conflicts, highlighting the need for collabo-
rative strategies where students feel heard and
supported. Teachers who promote peer-based
problem-solving help students manage interper-
sonal challenges more constructively. Finally,
emotional safety, which the participants repeat-
edly mentioned, was identified as essential for
meaningful peer interaction. The National Cen-
ter on Safe Supportive Learning Environments
(2019) states that when students feel emotion-
ally safe, they are more willing to participate,
share their thoughts, and form authentic relation-
ships with their peers. This emotional safety,
bolstered through structured peer collaboration,
helps students build resilience, explore their
emotions in a non-threatening environment, and
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support one another in overcoming academic
and social challenges.

3.2.2. Mindfulness and Empathy—In fos-
tering students’ socio-emotional development,
teachers often rely on practices that encourage
self-awareness, emotional regulation, and sen-
sitivity toward others. These approaches cre-
ate classroom environments where students are
guided to understand their feelings while also
learning to recognize and respect the emotions
of their peers. Students build a foundation for
more compassionate and respectful interactions
through these subtle yet intentional strategies.
The importance of creating emotionally safe
spaces also emerged strongly from participant
narratives. The National Center on Safe Sup-
portive Learning Environments (2019) empha-
sized that students who feel secure expressing
their emotions are likelier to participate in learn-
ing and social exchanges with openness. This
sense of safety makes it easier for students to lis-
ten with empathy, engage in respectful dialogue,
and show compassion to classmates facing dif-
ficulties. Such an environment encourages stu-
dents to pause, consider their words and actions,
and develop a more profound sensitivity to the
emotional climate around them. As teachers
model emotionally grounded behavior, they also
navigate their internal challenges. Kariou et al.
(2021) explored the emotional labor of consis-
tently demonstrating care, patience, and atten-
tiveness in classroom interactions. Sustaining
this level of emotional presence requires teach-
ers to manage stress and maintain composure,
even under challenging situations. Developing
internal coping mechanisms rooted in mindful-
ness helps teachers remain calm and responsive,
enabling them to guide students with clarity and
empathy. This emotional balance becomes a
powerful influence in the social-emotional cli-
mate of the classroom. A similar focus on emo-
tional modeling is seen in the work of Aske-
land (2019), who emphasized the long-term
value of helping children learn how to under-

stand their feelings and those of others. When
teachers intentionally guide students through so-
cial experiences like sharing, decision-making,
and resolving misunderstandings, they reinforce
behaviors grounded in empathy. These daily
moments become opportunities for students to
reflect on how their actions affect others and
to choose more thoughtful responses- an es-
sential step in forming strong, respectful rela-
tionships. Further reinforcing this, Yong et al.
(2023) found that students who develop emo-
tional awareness early in their educational jour-
ney are more likely to thrive socially and aca-
demically. While shaped by cultural context,
the review highlighted how these competencies
remain universally essential for building sup-
portive peer connections and positive learning
outcomes. When teachers nurture these skills
through consistent, reflective interactions, stu-
dents learn to recognize the emotions of others,
respond with kindness, and contribute to a class-
room environment where empathy becomes the
norm. Overall, Moreno-Gomez and Cejudo
(2019) stressed the importance of consistently
assessing and supporting students’ emotional
growth. Their study in early education revealed
that children who were guided to identify their
feelings and understand the emotional experi-
ences of peers exhibited greater self-regulation
and social cooperation. This intentional focus
on emotional development, led by teachers who
model understanding and patience, plays a criti-
cal role in shaping a school culture where stu-
dents learn to care, listen, and connect meaning-
fully with one another.

3.2.3. Emotional Resilience—In daily
classroom challenges, teachers often draw from
an inner strength that allows them to remain
steady, supportive, and responsive to their stu-
dents’ needs. This capacity to adapt to emo-
tionally demanding situations, maintain calm,
and continue guiding students with patience
plays a crucial role in shaping a positive learn-
ing environment. As they navigate conflicts,
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setbacks, or moments of emotional distress
among learners, teachers rely on this strength
to model healthy coping strategies and create
spaces where students feel encouraged to do
the same. Teachers often face emotionally de-
manding situations that require them to remain
composed, supportive, and responsive despite
internal or external stressors. Collie (2022)
highlighted how students thrive in connected
and supported environments. Still, this sense
of relatedness cannot be nurtured unless teach-
ers are emotionally equipped to maintain those
connections. Teachers can respond construc-
tively to their students varied emotional needs
by practicing emotional resilience- staying calm
and grounded. This resilience sustains class-
room harmony and demonstrates to learners
how to cope with their own emotional chal-
lenges. In maintaining a safe and supportive
learning space, teachers are constantly manag-
ing their emotional responses while addressing
those of their students. The National Center on
Safe Supportive Learning Environments (2019)
emphasized that emotional safety is founda-
tional to student development. For teachers, up-
holding this safety involves a daily commitment
to patience and emotional regulation. Teachers
must consistently draw upon their emotional
strength, whether managing conflict, supporting
a distressed student, or guiding group dynamics.
Their ability to model calmness and empathy,
even under pressure, becomes a powerful tool
in teaching students how to handle emotions

constructively. Emotional resilience also un-
derpins a teacher’s ability to remain committed
to student growth, especially when faced with
setbacks or persistent behavioral issues. Green-
berg (2023) noted that socio-emotional develop-
ment requires consistent reinforcement, which
demands stability and perseverance from educa-
tors. Teachers who demonstrate resilience can
navigate frustrations, maintain supportive rela-
tionships, and adjust their approaches without
losing focus on their students’ well-being. This
ongoing emotional effort becomes a protective
factor for students and educators, allowing them
to continue fostering growth even in challeng-
ing conditions. Finally, Gaither (2019) pointed
out that reinforcing effort rather than outcome
helps students develop confidence and persis-
tence. For teachers, promoting this mindset
requires emotional resilience- especially when
student progress is slow or uneven. It takes
strength to encourage, motivate, and celebrate
effort amid pressure for results. Teachers who
persist in recognizing small gains and support-
ing students through frustration become anchors
of emotional support in the classroom. In mod-
eling these qualities, they guide students toward
academic success and long-term emotional com-
petence. Figure 4 shows the coping mechanisms
of elementary teachers in socio-emotional devel-
opment and the emergence of the three themes:
Peer collaboration, mindfulness and empathy,
and emotional resilience.

3.3. Educational Insights in Socio-Emo-
tional Development —Through their daily class-
room experiences, teachers develop meaningful
understandings of how to support the whole
child. Over time, they see that fostering emo-
tional and social growth is as crucial as aca-
demic instruction. As they guide students
through learning tasks and personal challenges,
educators observe firsthand the power of em-

pathy, consistency, and community in shaping
behavior and well-being. These insights often
extend beyond individual practice, highlighting
the value of shared responsibility and supportive
structures within the school system. Two key
patterns have emerged from these reflections-
emphasizing the importance of a Collaborative
School Culture and the need for Policy and
Training Support in sustaining socio-emotional
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Fig. 4. Coping Mechanisms of Elementary Teachers in Socio-Emotional Develop-
ment

development efforts.
3.3.1. Collaborative School Culture—

In many classrooms, students’ emotional and
social growth is not nurtured by a single ef-
fort but by a collective commitment that spans
the entire school environment. Teachers of-
ten find that their ability to support students’
socio-emotional needs is strengthened when
shared values, consistent practices, and open
communication are present among colleagues.
A sense of unity among educators creates a net-
work of support that extends to students, shap-
ing a culture where everyone feels safe, under-
stood, and valued. Within this environment,
socio-emotional learning becomes more than an
isolated practice- it becomes a shared mission.
The insights shared by the participants affirm
the importance of building strong, collabora-
tive relationships within the school community
to support students’ socio-emotional develop-
ment. Allbright et al. (2019) emphasize that
students benefit emotionally and academically

when teachers and parents communicate consis-
tently. Teachers who take time to understand
their students’ home environment and emotional
needs are better equipped to provide appropri-
ate guidance and support. This collaboration
improves emotional regulation and strengthens
the foundation for student success. In support
of this, Chen and Rivera-Vernazza (2023) ob-
served that digital tools have become valuable
in enhancing teacher-parent collaboration. With
the increasing demands on educators and fam-
ilies, technology offers flexible and accessible
ways for communication to thrive. Teachers
can maintain close contact with parents through
emails, messaging apps, and online meetings,
encouraging their involvement in the child’s ed-
ucational journey. These tools help bridge the
gap between home and school, fostering shared
responsibility for students’ growth. In addition,
the Varkey Foundation (2020) underscores the
value of creating opportunities for parents to par-
ticipate in school events and activities. Teachers
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report that hosting exhibitions of student work
or school programs brings parents into the learn-
ing environment meaningfully. These events
serve as celebrations of student achievement
and touchpoints for building relationships and
cultivating a community that supports learning
and emotional development. This intentional
effort to include parents strengthens the collab-
orative culture across the school. Chase (2024)
further reinforces that partnering with parents is
essential to a teacher’s role, particularly in guid-
ing student development. Teachers face a range
of experiences when forming these partnerships,
but they recognize the significant impact that
consistent collaboration has on creating emo-
tionally supportive learning environments. In-
volving families in the educational process helps
extend social-emotional learning beyond the
classroom, ensuring that students receive en-
couragement and reinforcement at home. Ulti-
mately, the National Center on Safe Supportive
Learning Environments (2019) notes that family
engagement is a cornerstone of a positive school
culture. When parents actively participate in
their children’s education, it fosters a shared
sense of belonging and connection. This col-
laborative dynamic between home and school
strengthens students’ emotional safety and con-
tributes to an environment where academic and
social development can flourish. The following
participant responses reflect how this culture of
collaboration becomes vital in supporting stu-
dents’ well-being.

3.3.2. Policy and Training Support—
Teachers often navigate complex emotional and
academic needs in the classroom, requiring per-
sonal dedication and a strong system of insti-
tutional backing. As teachers strive to foster
their students’ socio-emotional development,
clear structures, supportive frameworks, and ac-
cess to relevant professional growth become
essential. The alignment of school priorities
with teacher needs ensures that their efforts are
not isolated but reinforced by consistent guid-

ance and capacity-building. These structural
supports not only enhance classroom practices
but also empower educators to respond effec-
tively to the evolving demands of their profes-
sion. Teachers consistently emphasized the im-
portance of institutional support in effectively
promoting socio-emotional learning. This view
echoes the findings of Reyes and Rungduin
(2019), who examined the socio-emotional per-
spectives of Filipino learners from kindergarten
to Grade 10. Their study revealed that cultural
context significantly shapes emotional devel-
opment and pointed to the need for integrat-
ing socio-emotional learning into teacher prepa-
ration programs. Doing so would ensure that
educators are equipped with context-sensitive
strategies aligned with the diverse emotional
needs of learners. Bishop (2022) added that
teachers serve as the primary implementers of
SEL programs, and their success heavily de-
pends on proper training. With structured guid-
ance, teachers can address students’ emotional
and behavioral needs from varied backgrounds.
The presence of formal training programs em-
powers educators to integrate SEL into daily
classroom practices, ultimately benefiting the
emotional development of all learners. In a
broader view, Reyes (2019) pointed out that
the notable gaps in the implementation of socio-
emotional development stem from the lack of
context-specific strategies and insufficient ac-
cess to sustained professional development for
teachers. As a result, there is a pressing need
for educational policies that prioritize socio-
emotional learning while simultaneously offer-
ing continuous training opportunities tailored
to local classroom realities. In addition, Kar-
iou et al. (2021) addressed the emotional bur-
den many teachers carry due to the absence of
systemic support. Their research revealed that
emotional labor- often unacknowledged by in-
stitutional policies, significantly contributes to
teacher burnout. They argued for establishing
policy frameworks that acknowledge the emo-
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tional demands of teaching and embed support-
ive measures that protect educators’ well-being
and effectiveness in fostering emotionally re-
sponsive classrooms.

3.3.3. Emotionally Responsive Practices—
In classrooms where young children are nur-
tured academically and emotionally, teachers
often take roles beyond delivering lessons. They
become attentive listeners, caring guides, and
steady sources of comfort during times of uncer-
tainty. These educators recognize that support-
ing a child’s emotional well-being is essential to
creating a safe and encouraging learning envi-
ronment. Through thoughtful actions such as ac-
knowledging emotions, providing calm spaces,
and using a gentle tone, they help children feel
respected and understood. Collie (2022) rein-
forced this perspective by exploring how teach-
ers’ sensitivity to student emotions influences
classroom climate. The study found that when
educators practiced emotional attunement, such
as noticing students’ moods, acknowledging
their feelings, and responding with empathy, stu-
dents developed stronger emotional regulation
skills. These emotionally responsive interac-
tions led to increased student engagement and
a greater sense of belonging. In their review of
SEL programs, McCabe and Altamura (2019)
concluded that the most effective interventions
were those that emphasized both skill develop-
ment and emotional responsiveness. Programs
that succeeded in promoting socio-emotional
growth included teachers who adapted strategies
based on students’ emotional cues and needs.
This responsiveness ensured that students not

only learned emotional vocabulary and behav-
iors but also felt emotionally supported dur-
ing the learning process. Bishop (2022) high-
lighted the importance of professional devel-
opment in cultivating emotionally responsive
teaching practices. Her findings revealed that
educators who were trained in SEL frameworks
demonstrated greater confidence in addressing
emotional issues in the classroom. These teach-
ers reported stronger connections with students,
particularly those from emotionally or socially
marginalized backgrounds, supporting the idea
that responsiveness fosters inclusion and emo-
tional safety. Additionally, Hassani and Schwab
(2021) examined the impact of SEL interven-
tions on students with emotional and behavioral
challenges. Their study emphasized emotion-
ally responsive delivery. This includes adjust-
ing strategies to match each child’s emotional
profile, which was found crucial to the success
of these programs. Teachers who were able
to modify their approach based on student be-
havior and emotional signals saw significant
improvements in students’ emotional regulation
and interpersonal skills. Taken together, these
insights reveal the vital role that structured pol-
icy initiatives, well-supported training oppor-
tunities, and emotionally responsive practices
play in enabling educators to cultivate socio-
emotional growth in students meaningfully. Pre-
sented in figure 5 encompasses the educational
insights in socio-emotional development and
the emergence of the three themes: collabora-
tive school culture, policy and training support,
and emotionally responsive practices.

4. Implications and Future Directions

This chapter provides a summary of the study. I have drawn conclusions regarding the implications
and future directions based on the findings. The aim of my study is to explore the experiences of
elementary teachers, their coping strategies, and their insights into educational management as
they promote socio-emotional development in their students.
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Fig. 5. Educational Insights in Socio-Emotional Development
4.1. Findings—I employed thematic anal-

ysis and a qualitative phenomenological ap-
proach to accomplish the research goals. To
authentically grasp people’s experiences, open-
ended interview questions were used following
Creswell’s (2018) recommendations. Addition-
ally, by using this interviewing technique, I en-
couraged my participants to wholly and freely
express how they define or interpret the phe-
nomenon under investigation- the role of fos-
tering socio-emotional development in the ex-
periences and narratives of elementary teach-
ers. Based on the study’s results, the the-
matic analysis revealed the following emerging
themes: elementary teachers’ views in fostering
socio-emotional development include learner-
centered relationships and diverse learner back-
grounds. Meanwhile, the coping mechanisms
applied by elementary teachers surfaced three
themes: peer collaboration, mindfulness and
empathy, and emotional resilience. Lastly, the
educational management insights of elementary
teachers are summarized into three emerging

themes: collaborative school culture, policy and
training support, and emotionally responsive
practices. The first set of themes emerged from
elementary teachers’ views on fostering socio-
emotional development. One major theme was
learner-centered relationships. Teachers empha-
sized the importance of building strong, trusting
relationships with their students, recognizing
that individualized attention and genuine care
are fundamental in supporting students’ socio-
emotional growth. This approach allows teach-
ers to understand better and respond to students’
unique emotional needs. Another significant
theme was diverse learner backgrounds. Teach-
ers acknowledged the variety of cultural, social,
and emotional experiences students bring to the
classroom, influencing their socio-emotional de-
velopment. Recognizing and valuing this di-
versity was essential in creating an inclusive
environment that nurtures every student’s emo-
tional well-being. The second thematic area
explored the coping mechanisms employed by
elementary teachers. The first identified cop-
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ing strategy was peer collaboration. Teachers
often relied on colleagues for emotional and
professional support, sharing strategies and ex-
periences that helped them manage the complex-
ities of fostering socio-emotional development
in the classroom. Mindfulness and empathy
emerged as a second coping mechanism. Teach-
ers practiced mindfulness to maintain emotional
balance and employed empathy to better con-
nect with students and colleagues. These skills
helped them navigate stressful situations and
create a compassionate classroom atmosphere.
Emotional resilience was also a key coping
mechanism. Despite the emotional demands
of their role, teachers demonstrated the capacity
to recover from setbacks and maintain a positive
outlook. This resilience enabled them to sustain
their commitment to supporting students’ socio-
emotional growth. Finally, the study revealed
insights into educational management from the
perspective of elementary teachers. One im-
portant theme was the need for a collaborative
school culture. Teachers stressed that a support-
ive, cooperative school environment enhances
their ability to foster socio-emotional develop-
ment effectively. When administrators, staff,
and teachers work together, the collective effort
benefits students’ emotional well-being. The
second key insight was the significance of pol-
icy and training support. Teachers highlighted
the importance of school policies that prioritize
socio-emotional learning and the availability of
ongoing professional training. These supports
equip teachers with the knowledge and skills to
address their students’ socio-emotional needs ef-
fectively. Lastly, the study emphasized the role
of emotionally responsive practices. Teachers
underscored the importance of being attuned to
students’ emotional states and responding with
empathy and care. Such practices create a safe
and nurturing classroom environment where stu-
dents feel valued, understood, and supported
in their emotional development. These themes
highlight the challenges and opportunities in

fostering socio-emotional development in ele-
mentary education and provide valuable insights
into how educational management can better
support teachers in this vital process.

4.2. Implications—The results of my anal-
ysis revealed several significant findings related
to elementary teachers’ lived experiences, cop-
ing mechanisms, and educational management
insights in fostering socio-emotional develop-
ment among students. The first key implication
is that learner-centered relationships and recog-
nition of diverse learner backgrounds are funda-
mental in supporting students’ socio-emotional
growth. These findings confirm the princi-
ples of Social Emotional Learning (SEL) The-
ory, which emphasizes the development of self-
awareness, social awareness, and relationship
skills as core components of student well-being
and academic success. Teachers’ focus on indi-
vidualized emotional support aligns with SEL’s
aim to foster positive interactions and emotional
regulation, reinforcing the theory’s practical
relevance in elementary education. Moreover,
the emphasis on diverse learner backgrounds
underscores the need for culturally responsive
teaching, which SEL theory advocates as es-
sential for equitable socio-emotional develop-
ment. Furthermore, the findings also validate
Vygotsky’s Sociocultural Theory, which high-
lights the importance of social interaction and
cultural context in cognitive and emotional de-
velopment. Teachers’ coping mechanisms, in-
cluding peer collaboration and creating a col-
laborative school culture, reflect the sociocul-
tural view that learning and development oc-
cur through social engagement and shared ex-
periences. The teachers’ use of empathy and
mindfulness as coping strategies further exem-
plifies the internalization of socially mediated
emotional regulation, a key process described
in sociocultural theory. This insight suggests
that socio-emotional development in students
is deeply interconnected with the social envi-
ronment created by educators and peers. The
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coping mechanisms identified, such as peer col-
laboration, mindfulness and empathy, and emo-
tional resilience, imply that teachers need access
to supportive professional networks and train-
ing that foster emotional self-care and collegial
support. Educational leaders and policymak-
ers should prioritize creating opportunities for
teacher collaboration and provide resources for
mindfulness and socio-emotional skills training,
which can enhance teachers’ capacity to sup-
port their well-being and that of their students.
From an educational management perspective,
the themes of collaborative school culture, pol-
icy and training support, and emotionally re-
sponsive practices highlight the necessity of sys-
temic support to sustain socio-emotional devel-
opment initiatives. Schools must cultivate envi-
ronments where staff work cooperatively, share
best practices, and feel supported by clear poli-
cies that value socio-emotional learning. Profes-
sional development programs tailored to socio-
emotional competence, emotionally responsive
teaching, and culturally relevant strategies will
better prepare teachers to meet the diverse needs
of their learners. Embedding these supports into
the fabric of school management assists insti-
tutions in creating nurturing spaces where both
teachers and students thrive emotionally and
academically. In conclusion, this study illus-
trates that fostering socio-emotional develop-
ment requires teacher commitment and robust
support systems at the institutional level. The
findings confirm SEL and Sociocultural theo-
ries, reinforcing the theoretical foundation for
current educational practices and policies. Ad-
dressing these implications reinforce academic
institutions to better support elementary teach-
ers in nurturing the holistic development of their
students, ultimately contributing to healthier,
more inclusive learning environments.

4.3. Future Directions—According to the
study’s findings, it is essential that the insights
obtained be clearly communicated and utilized
by the key stakeholders for whom this research

was intended.
Learners
The findings offer meaningful benefits for

learners, who are at the heart of socio-emotional
development in the classroom. When teachers
are emotionally supported and equipped with
effective coping strategies, learners experience
more compassionate, responsive, and support-
ive instruction. Future directions for learners
involve the implementation of student-centered
socio-emotional learning activities that promote
self-awareness, empathy, and positive social in-
teractions. Schools can incorporate inclusive
and culturally sensitive practices that affirm
learners’ identities and encourage active engage-
ment in their emotional and social growth. In-
volving learners in reflective practices and col-
laborative learning experiences strengthens their
emotional intelligence and helps them develop
essential life skills. These efforts contribute to a
school environment that values emotional well-
being and supports the overall development of
each learner.

Teachers
The study’s focal beneficiaries are the teach-

ers themselves. They can use the findings
to reflect on their current practices and bet-
ter understand their students’ socio-emotional
needs. The study highlights practical coping
mechanisms- peer collaboration, mindfulness
and empathy, and emotional resilience- that
teachers can adopt to maintain their emotional
well-being while enhancing their ability to sup-
port students. Furthermore, the findings may en-
courage teachers to build stronger professional
networks, share effective strategies, and advo-
cate for a classroom culture centered on emo-
tional intelligence and mutual respect.

School Heads
The findings are valuable to school heads

in making informed decisions about school cul-
ture and policy. By recognizing the significance
of collaborative school culture and the need
for stronger policy and training support, school
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heads can advocate for systemic changes that
prioritize socio-emotional learning. This may
include allocating time for teacher collabora-
tion, implementing school-wide SEL programs,
and ensuring consistent access to training and
resources that reinforce teachers’ capacity to
support students’ emotional needs.

Future researchers
This study offers a foundational framework

for future researchers interested in exploring
students’ socio-emotional development through
the lens of teacher experiences. Future research
could adopt a quantitative approach to deter-
mine the prevalence and effectiveness of the
coping mechanisms identified in this study. Ad-

ditionally, longitudinal studies could examine
socio-emotional strategies’ impact on student
outcomes and teacher well-being over time.
Further research might explore how these ap-
proaches vary across cultural or socioeconomic
contexts. In conclusion, these findings present
an opportunity for a collaborative effort among
educational leaders, school heads, teachers, and
researchers to continue strengthening the sup-
port systems for socio-emotional development
in elementary education. By applying these
insights, educational systems can foster emo-
tionally supportive environments that empower
teachers and students to thrive.
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