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Abstract. This narrative qualitative research explored the lived experiences of ten rural sec-
ondary Technology and Livelihood Education (TLE) teachers in Davao City Division, as they
implemented pedagogical approaches amid various contextual challenges. Using in-depth
interviews and thematic analysis, the study uncovered three major themes: resource limitations
foster creativity, contextualized pedagogy rooted in community realities, and emotional re-
silience and teaching identity. Despite the scarcity of materials, inadequate infrastructure, and
training gaps, teachers adapted by using indigenous resources, differentiated instruction, and
community-based strategies to sustain effective teaching and student engagement. The study
further revealed coping mechanisms such as collaboration among peers, reflective teaching
practice, and strong intrinsic motivation that helped teachers nurture meaningful learning
experiences. Key insights gained highlighted the necessity of flexibility in pedagogy, the effec-
tiveness of differentiated and experiential learning, and the importance of aligning instruction
with the socio-economic realities of learners in rural areas. These insights highlight TLE
teachers as they continuously adapt and grow through reflective practice. The findings affirm
that contextually grounded and resilience teaching can enhance both student learning outcomes
and professional fulfillment. The study calls for stronger policy support, and increased resource
allocation to further empower rural educators and enrich TLE instruction.
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Teaching Technology and Livelihood Edu-
cation (TLE) in rural areas presents significant
challenges that hinder effective instruction and
impact educational quality. Rural TLE teach-
ers often struggle with constraints that limit
their ability to implement engaging and mean-
ingful pedagogical approaches. These difficul-
ties create barriers to student learning, mak-
ing it challenging to foster practical skills and

knowledge essential for their future endeavors.
In Turkey, research highlights a direct correla-
tion between teachers’ proficiency in utilizing
teaching-learning materials and the effective-
ness of educational resources, particularly in
Technology and Livelihood Education (TLE).
Both human and non-human resources such as
facilities, infrastructure, and instructional ma-
terials play a crucial role in enabling educators
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to effectively apply their pedagogical content
knowledge. However, when these resources
are insufficient or not fully utilized, the qual-
ity of TLE instruction is significantly compro-
mised, hindering the overall educational pro-
cess (Mavi and Bahceci, 2019). Likewise in
Malaysia, the rapid advancement of technology
and evolving educational paradigms have in-
tensified the challenges faced by technological
teachers. Many technological educators’ ex-
press feelings of frustration and demotivation as
they struggle to provide quality instruction with
deficient experiential learning. This ongoing
struggle significantly impacts their ability to de-
liver effective education (Tumbali, 2019). Also
in Indonesia, technological teachers often find it
challenging to provide practical courses due to
limited pedagogical training that not only limit
the variety of hands-on activities but also pro-
vide challenges for educators in elucidating con-
cepts, resulting in a less engaging and dynamic
learning environment. Teaching and learning in
technological subject are greatly impacted by
inadequate instructional trainings. Because of
the constraints on incomplete skill development
to teachers, they frequently have to modify their
instructive approaches, which can result in less
engaging instruction and learning outcomes for
students (Yulastri et al., 2019). In the Philip-
pines, particularly in Cagayan de Oro City, the
lack of training and experiences among teachers
in TLE subjects in public schools poses a major
challenge to educational quality. Many TLE
teachers lack formal training in the specific sub-
jects they teach, leading to significant gaps in
both their pedagogical skills and content exper-
tise. This shortage negatively impacts students’
learning opportunities and overall educational
outcomes (Calanog, 2019). In Northern Samar,
Philippines, TLE teachers often struggle to keep
up with the evolving demands of the technol-
ogy and vocational industries. Continuous pro-
fessional development is essential for staying
current with trends and best practices, but many
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face challenges in accessing necessary training.
These difficulties impact their ability to effec-
tively teach TLE subjects, affecting both their
confidence and student outcomes (Tan, 2021).
While in Batangas, TLE teachers, overwhelmed
by the challenges they 3 face, are forced to de-
velop coping mechanisms just to get by. Relying
on a mix of teaching methods feels more like
a necessity than an effective strategy, as they
struggle to engage students and meet individual
learning needs. Despite research highlighting
the importance of these methods, the complex-
ities of teaching remain difficult for many to
handle (Blanca, 2019). A locally conducted
study in Davao City revealed that Technology
and Livelihood Education (TLE) teachers face
significant challenges in delivering quality in-
struction due to limited resources and inade-
quate training. While they strive to enhance
student engagement through hands-on activi-
ties, group projects, and real-world applications,
these efforts are often hindered by insufficient
support and outdated infrastructure. The lack
of access to industry partnerships and modern
technology further restricts their ability to imple-
ment innovative teaching strategies effectively.
These persistent challenges highlight the urgent
need for improved teacher training and resource
allocation to strengthen TLE education in ru-
ral areas (Morales and Reyes, 2022). The is-
sues and challenges faced by teachers in rural
TLE settings have far-reaching implications for
students and their communities. Students may
miss-out on acquiring vital skills that can im-
prove their employability and contribute to local
economic development. Moreover, when teach-
ers are unable to provide a quality education due
to these constraints, it can perpetuate cycles of
poverty and limit the potential for community
growth. Addressing these challenges requires
a concerted effort from policymakers, educa-
tional institutions, and community stakeholders
to ensure that rural teachers are equipped with
the necessary resources and support to deliver
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effective Technology and Livelihood Education.
A deeper study on the perspective of rural sec-
ondary teachers on pedagogical approaches and
challenges in TLE is crucial for understand-
ing the unique educational needs in rural set-
tings. It helps identify specific obstacles faced
by teachers in integrating technology and prac-

1.1.  Purpose of the Study—The purpose
of my narrative research study is to explore the
perspective of rural secondary teachers on peda-
gogical approaches and challenges in Technol-
ogy and Livelihood Education. My study aims
to discover the perceptions of junior high school
teachers in public secondary schools in Cluster
11, Davao City Division. Specifically, delve
on how public secondary school teachers in ru-
ral areas perceive the pedagogical approaches
and challenges in TLE. Moreover, my study
aspires to develop understanding and lessons
learned from the findings of the information
gathered. The insights drawn from my study
could be a useful contribution that may pro-
vide valuable awareness into the importance of
an in-depth exploration of TLE teachers’ per-
sonal experiences. By focusing on individual
stories, the study can capture the nuanced chal-
lenges teachers face in rural settings, such as
resource limitations or adapting to new 5 tech-
nologies. This approach also enables a deeper
understanding of how their experiences shape
their teaching practices and professional devel-
opment, offering valuable context for improving
TLE education. This study will be beneficial
to the Department of Education, school princi-
pals, and TLE teachers and the students. The
results of this study may be utilized by the De-

tical livelihood skills, which can influence cur-
riculum development and teacher training. Fur-
thermore, the study may provide insights that
can guide policymakers in modifying support
and resources to improve educational outcomes
in underserved areas.

partment of Education to enhance both teaching
practices and educational outcomes of TLE sub-
ject in rural areas and . It may help modify TLE
teaching strategies to better fit the unique needs
and resource limitations of rural settings, en-
suring that the curriculum is both relevant and
practical for local communities. By identify-
ing gaps in TLE teacher training and resource
availability, the study may inform targeted pro-
fessional development programs and policy in-
terventions that will empower teachers to effec-
tively deliver TLE. Furthermore, understanding
the challenges may promote innovation in low-
tech environments and contributes to improving
student engagement, identify effective teaching
strategies that cater to diverse learning needs,
retention, and skill development, ultimately fos-
tering employability and local economic growth.
By capturing the personal experiences of TLE
teachers, educational leaders may identify effec-
tive TLE teaching-learning practices and mod-
ify interventions that address the unique chal-
lenges within their institutions and their per-
spectives can illuminate the strengths and weak-
nesses of current methodologies. Ultimately,
the findings may enlighten policy decisions and
resource allocation, leading to improved TLE
teaching practices in rural areas and better edu-
cational involvements for learners.

1.2.  Research Questions—This study will be conducted with the purpose to perceive the
views of rural secondary school teachers on pedagogical approaches in TLE. The course of this
study will be set by the following specific research questions:

(1) What are the lived experiences of rural secondary teachers in implementing various

pedagogical approaches in TLE?

(2) How do rural secondary teachers cope with the challenges in delivering TLE?
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(3) What are the learning insights do rural teachers gained in implementing various pedagogi-

cal approaches in TLE?

1.3. Definition of Terms—To fully under-
stand the terms used in this study, the following
are defined terms operationally. TLE Teachers
In this study, the TLE teachers refers to the ed-

1.4.  Theoretical Lens—This study is an-
chored on the Communities of Practice Theory
by Wenger (1998). The theory emphasizes that
learning is a social process that occurs through
participation in communities where individuals
share practices, tools, and language. It under-
scores the importance of collaborative learning,
where rural teachers often form informal net-
works to exchange resources, teaching strate-
gies, and solutions to common challenges. This
collective participation shapes their pedagogi-
cal approaches, allowing them to adapt to the
specific needs of their local 18 environments, es-
pecially in subjects like Technology and Liveli-
hood Education (TLE). The theory accentuates
the concept of situated learning, where knowl-
edge is shaped by the specific socio-cultural and
environmental contexts of rural areas. In rural
TLE classrooms, teachers collaborate and share
experiences, building collective knowledge that
supports their professional growth and enables
them to navigate the challenges they face in de-
livering effective instruction. It also highlights
identity formation, illustrating how teachers’
professional identities evolve through their roles
within these collaborative learning communities.
Thus, it provides a valuable context for under-
standing how rural teachers collectively address
the practical challenges of teaching TLE, using
shared practices to innovate and adapt to local

2. Methodology

ucators who teach TLE curriculum, which is a
component of the secondary education curricu-
lum focused on developing practical skills and
knowledge related to various livelihood areas.

conditions. It is particularly relevant to study-
ing rural secondary teachers’ experiences, as it
reveals how collaboration and shared learning
shape their pedagogical approaches and con-
tribute to their resilience in the face of resource
limitations. The study is also grounded on Ban-
dura’s Social Cognitive Theory (1986). The the-
ory emphasizes the role of observational learn-
ing, imitation, and modeling in the learning pro-
cess, particularly through the concept of self-
efficacy. In the context of rural TLE, teachers
can develop new teaching strategies by observ-
ing and interacting with their peers, adapting
their practices based on local contexts and re-
sources. Bandura’s theory also emphasizes the
importance of self-regulation, which could be
crucial for rural teachers as they manage the
challenges of limited resources and professional
development. Teachers’ beliefs in their ability
19 to succeed self-efficacy play a vital role in
overcoming these barriers and implementing ef-
fective pedagogical strategies. The conceptual
framework of the study is presented in figure
1. Based on the figure, there are two intercon-
nected variables. These variables are the lived
experiences of rural secondary teachers in im-
plementing various pedagogical approaches in
TLE; Rural secondary teachers cope with the
challenges in delivering TLE; and Learning in-
sights do rural teachers gained in implementing
various pedagogical approaches in TLE.

This chapter of the study presented the methodology, research participants, data collection, the
role of the researcher, data analysis, trustworthiness of the study, and ethical considerations.
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Fig. 1. Theoretical/Conceptual Framework

The exploration of knowledge and meaning in this inquiry required a research design that could
capture the depth and richness of lived experiences. The narrative approach used in this study
provided a coherent framework for collecting and interpreting participants’ stories, enabling me to
understand how rural secondary teachers constructed meaning from their pedagogical experiences
in teaching Technology and Livelihood Education (TLE). The narrative research design employed
two main data collection methods: participant observation and in-depth interviews. Each method
served a distinct but complementary purpose in developing an authentic and detailed account
of the teachers’ professional lives. Participant observation allowed me to witness firsthand
the naturally occurring teaching practices and behaviors within the rural school context. In-
depth interviews, on the other hand, provided the space for participants to share their personal
histories, challenges, and reflections, particularly as they related to adapting instruction within
resource-limited environments. As a pragmatist, I used narrative inquiry to delve into the human
experience, particularly focusing on how rural secondary teachers made sense of and adapted 22
their pedagogical approaches. The narrative method allowed for the collection of life stories that
not only revealed what the participants experienced but also how they interpreted and responded to
those experiences. This qualitative approach offered rich, textured insights into the complexities
of teaching TLE in rural schools, uncovering the strategies, values, and motivations embedded in
each teacher’s account. Through thematic analysis of these narratives, I illuminated the subjective
realities and professional identities shaped by rural teaching contexts.

2.1.  Philosophical — Assumptions—The tions established the guiding principles that

philosophical assumptions of this study pro-
vide the foundation for collecting, analyzing,
and interpreting data in the context of rural
secondary teachers’ perspectives on pedagog-
ical approaches in teaching Technology and
Livelihood Education (TLE). These assump-
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influenced the conclusions and decisions made
throughout the research process. These princi-
ples, which varied in nature, were essential for
conducting rigorous research, beginning with
the selection of the research topic and aligning
with a specific research paradigm. The concept
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of a ”paradigm” traced to its Greek and Latin
roots, where it signified a model or example
that shaped actions. Essentially, a paradigm re-
flected the adoption of a specific perspective or
worldview. In support of this, Denzin and Lin-
coln (2017) described a research paradigm as a
“basic set of beliefs that guide action,” address-
ing my core principles or worldview. In the case
of a study on rural 23 secondary teachers’ ped-
agogical approaches in TLE, these philosoph-
ical assumptions and paradigms guided how
the research explored and understood teach-
ers’ experiences, emphasizing their teaching
practices, adaptation to local conditions, and
professional growth within the educational set-
ting. In the context of exploring rural secondary
teachers’ pedagogical approaches in TLE, these
philosophical assumptions were crucial. They
shaped my perspective on how teaching meth-
ods in rural TLE classrooms were understood,
implemented, and evaluated. For instance, a
constructivist paradigm might have guided the
study by emphasizing the role of teachers’ prior
experiences and their interactions with educa-
tional practices, while a pragmatic paradigm
might have focused on practical strategies to en-
hance teaching effectiveness in real-world rural
school settings. Thus, the choice of paradigm
directly influenced the methodology and inter-
pretation of findings, ensuring that the study
aligned with a coherent worldview about teach-
ing practices, teacher adaptation, and profes-
sional development in rural TLE classrooms.
Ontology This part of the research concerned
how the issue related to the nature of reality.
According to Creswell (2020), reality was sub-
jective and multiple, as seen by the participants
in the study. The ontological issue addressed the
nature of reality for the qualitative researcher,
suggesting that reality was constructed by the
individuals involved in the research situation.
Therefore, multiple realities existed, 24 such
as those of mine, the individuals being investi-
gated, and the readers or audiences interpreting
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the study. In this research, the perspectives of
rural secondary teachers regarding pedagogi-
cal approaches in TLE were discussed by the
participants, exploring their challenges, strate-
gies, and potential opportunities to effectively
enhance their teaching practices in addressing
the developmental needs of students. In this
study, I relied on the voices and interpretations
of the participants through extensive quotes and
themes that reflected their words, providing
evidence of diverse perspectives on teaching
approaches. The responses of the participants
were coded and analyzed to identify both com-
monalities and distinct differences in their ex-
periences and views. To ensure the reliability
of the results, the participants’ responses were
carefully coded and examined. Throughout the
process, I maintained the authenticity of the re-
sponses, avoiding personal biases to ensure that
the study accurately reflected the participants’
perspectives on pedagogical approaches in TLE.
Epistemology This referred to the awareness of
how knowledge claims were justified by staying
as close to the participants as possible during the
study to obtain firsthand information. Creswell
and Poth (2018) stated that a narrative type of
qualitative study focused on the stories and per-
sonal experiences of individuals to understand
their perspectives, meanings, and insights. This
approach allowed me to explore 25 how peo-
ple made sense of their lives and experiences
through narratives, providing rich, detailed data
that could reveal deeper insights into specific
phenomena. I identified narrative study with
the use of thematic analysis as the best means
for this type of study. In this regard, individual
researchers “held explicit belief.” The intention
of this study was to gather information from
the participants or teachers in public secondary
schools in Cluster 11, Davao City Division as to
what were their perceived experiences on their
pedagogical approaches and challenges in Tech-
nology and Livelihood Education. Axiology
This refers to the philosophical study of value,
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is contextualized by examining the nature, ori-
gin, and justification of values, particularly in
ethics and aesthetics. It explores what things
are good and how good they are. This study
highlighted the importance of values in research,
particularly in understanding the role of values
in shaping the research process. According to
Creswell (2020), values played a crucial role in
guiding the research, and it was essential for me
to openly discuss the values that influenced the
study’s narrative and to incorporate both my in-
terpretations and participants. In the context of
studying rural secondary teachers’ perspectives
on pedagogical approaches in Technology and
Livelihood Education (TLE), I ensured that the
dignity and value of every piece of information
provided by the participants were respected.
26 Recognizing the personal and value-laden
nature of the data, I took great care in preserv-
ing the integrity of the participants’ responses,

2.2.  Qualitative Assumptions—Methodol-
ogy was a creative and responsive approach to
understand questions and subject matter while
method referred to the exact knowledge and
procedure (Schwandt and Gates, 2017). In this
study, the pedagogical approaches and chal-
lenges in TLE teaching as experienced by the
public secondary school

teachers in Cluster 12, Davao City Divi-

2.3.  Design and Procedure—This research
used the narrative research approach allowing
me to explore how people made sense of their
lives and experiences through narratives, pro-
viding rich, detailed data that revealed deeper
insights into specific phenomena allowing for
adaptability in data collection and analysis. The
purpose of the narrative research approach was
to focus on understanding and exploring the sto-
ries individuals told about their personal expe-
riences. It emphasized how people made sense
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carefully interpreting them while remaining
true to the participants’ own viewpoints and
experiences. Rhetoric It centered on reporting
reality as experienced by the research partic-
ipants. This approach was crucial because it
ensured the research remained objective, faith-
fully conveying what was observed and heard
from the participants. By employing a personal
voice and qualitative terminology, the study
limited its definitions to reflect the nuanced ex-
periences of the participants. In the context of
this research, I utilized the first-person perspec-
tive to effectively express the lived experiences
of secondary teachers as they navigated and
implemented various pedagogical approaches
in teaching Technology and Livelihood Educa-
tion (TLE) in rural areas. This rhetoric strategy
allowed for a more authentic and direct rep-
resentation of the teachers’ perspectives and
challenges.

sion were gathered through their narrations.
My effort in knowing the perspective of ru-
ral secondary teachers on their pedagogical ap-
proaches and challenges in teaching TLE be-
came the basis for doing qualitative research, a
means of which Schwandt Gates (2017) consid-
ered helpful in looking for meanings and motiva-
tions that underlined cultural symbols, personal
experiences, and phenomena.

of their lives and identities through narratives,
allowing me to analyze the meaning and con-
text behind these stories. This iterative process
encourages ongoing reflection and dialogue, ul-
timately leading to more nuanced insights. Typ-
ically involving a small number of participants,
this method sought to capture detailed, in-depth
accounts that revealed unique perspectives. The
goal was to understand how individuals inter-
preted and constructed their experiences within
specific social, cultural, and historical contexts
(Creswell and Poth, 2018).
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2.4. Research Participants—This narra-
tive research study employed a lesser number
of participants. This qualitative study’s sample
sizes were sufficient to obtain feedback for most
or all perceptions. It obtained rich, detailed in-
sights into individuals’ lived experiences, allow-
ing me to explore how people made meaning
of their lives through storytelling. It helped
uncover deep, contextualized understandings
of personal and social realities, which might
have been overlooked by other methods. This
approach also gave voice to participants, high-
lighting their unique perspectives and fostering
a deeper connection between their experiences
and broader social or cultural issues (Creswell
and Poth, 2018). Purposive sampling was em-
ployed in identifying participants for this study.
Purposive sampling, a non-probability sample
that was selected based on characteristics of a

2.5. Ethical Considerations—This refers
to the moral principles and values that guide
decision-making and behavior, particularly in
situations where actions could potentially im-
pact others. Ethical considerations played a
vital role in shaping the design and execution
of this research study. I addressed key ethi-

2.6. Role of the Researcher—My respon-
sibility was to uncover, transfer, and undertake
knowledge for the benefit of educational in-
stitutions. To do so, I took on the following
roles throughout the course of the study: Fa-
cilitator and Promoter of Unbiased Research I
conducted interviews with the participants and
guided them through the process. I interpreted
ideas and responses based on existing litera-
ture and related studies, rather than my own
knowledge, thoughts, and feelings, to avoid the
intrusion of bias. Expert in Qualitative Method
I implemented the narrative qualitative method
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population and the objective of the study, was
utilized. Purposive sampling was also known
as selective or subjective sampling. I selected
10 public secondary school teachers for their
personal experiences in Cluster 11, Davao City
Division as participants. Inclusion criteria used
were as follows: currently teaching as a perma-
nent public secondary school TLE teacher in
Cluster 11, Davao City Division, and having at
least three years of teaching in the public sec-
ondary school. The results were used to identify
the emerging themes and patterns of responses
based on their narrations. I utilized the purpo-
sive sampling design since the participants were
chosen based on the criteria or purpose of the
study (Creswell, 2020). It was also known as
judgmental, selective, or subjective sampling.
The selection of the participants was purpose-
fully done to ensure that the findings would be
authentic (Marshall, 1996).

cal issues when engaging with participants in
this fieldwork. Ethical standards were essential
throughout the research process to ensure the
study’s credibility and integrity. I promoted the
aims of the research, ensuring the authentic por-
trayal of participants’ perspectives, upholding
truth, and preventing error.

correctly. To ensure this, I took meticulous
steps to ensure accuracy and reliability through-
out the research process. I thoroughly evalu-
ated my approach by conducting a rigorous self-
assessment and actively seeking guidance from
my knowledgeable research advisor as well as
collaborating with other experienced research
professionals. This helped me demonstrate com-
petence in explaining the study without biasing
the participants, conducting interviews properly
according to the design, making appropriate
field observations, selecting suitable artifacts,
images, and journal excerpts, and employing
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Thematic Content Analysis accurately. 36 Col-
lector and Keeper of Data I ensured the use
of different methods to record what was said
and done during the interviews, such as taking
handwritten notes or audio and/or video record-
ings. The recordings were transcribed verbatim
before data analysis began. Records made by
me were properly secured, as they contained
sensitive information and were relevant to the
research. Additionally, safeguarding the partici-
pants and their data was a primary responsibil-
ity. Mechanisms for safeguarding were clearly
articulated to participants and approved by a
relevant research ethics review board before the
research commenced. Analyst of Data I ex-

2.7. Data Collection—This refers to the
gathering and measuring information on vari-
ables of interest, typically for research or analy-
sis. The following are the step-by-step process
of gathering the data needed. Securing Endorse-
ment from the Dean of Graduate School I asked
for an endorsement from the Dean of the Grad-
uate School of Rizal Memorial Colleges as one
of the required documents for submission to
the Office of the Schools Division Superinten-
dent when seeking permission to conduct the
study. Asking permission from the Schools Di-
vision Superintendent I asked permission from
the Schools Division Superintendent of Davao
City Division to conduct the study in the iden-
tified school. A letter addressed to the Schools
Division Superintendent was sent along with
Chapters 1 and 2 of the manuscript and the re-
search instrument, which explained the objec-
tives of the 38 study and identified the partic-
ipants. I waited for the response of the SDS
before conducting the study. Asking Permission
from the School Principal. After securing the
approval of the SDS, I sent a letter to the Pub-
lic Schools District Supervisor of Cluster 11,
followed by letters to the school principals of
public secondary schools in Cluster 11, explain-
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amined the phenomenon or problem from the
participants’ perspective by interpreting data,
transcribing and checking transcripts, reading
between the lines, coding, and creating themes.
I ensured that the findings remained true to the
participants and that their voices were heard.
Organizer and Presenter of Data I presented the
problem and related literature and studies that
supported it. The findings of the study were also
presented by research question stating the 37 re-
sults for each one using themes to show how the
research questions were answered. Moreover, [
provided future directions and implications of
the study for the improvement of educational
policy and practices.

ing the purpose of the study to be conducted
in their respective schools. Obtaining Consent
from The Participants I asked permission from
the participants. They were formally oriented
about the study and the process they would go
through as participants. Conducting the Inter-
view I conducted the in-depth interview and dili-
gently followed the structured format of the pre-
pared interview questionnaire. I meticulously
profiled each participant, capturing their unique
perspectives and insights through detailed notes,
ensuring accuracy and depth in understanding.
The flow of dialogue was preserved with pre-
cision as conversations unfolded, recorded uti-
lizing advanced sound recording technology to
aid in subsequent transcription efforts. 39 Tran-
scribing the Responses of the Interviewees [
transcribed the responses of the interviewees
accurately by recalling their answers from the
sound recordings. If participants used their ver-
nacular language, I translated their responses
into English. Data Coding and Thematic Con-
tent Analysis After the transcription, the data
were categorized and coded. Themes were then
extracted, and data within each participant re-
sponse were compared and contrasted. Addi-
tional information was gathered, if necessary,
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thoroughly examined, and integrated into the
existing body of data. Subsequently, data were

2.8. Data Analysis—In this study, the-
matic analysis was utilized to analyze the gath-
ered data. I analyzed the participants’ responses
from the conducted interviews using Creswell’s
Model, specifically the identifying of themes ap-
proach. According to Creswell (2020), themes
in qualitative research referred to similar codes
grouped together to form major ideas within
the data set. Familiarization with the data was
common to all forms of qualitative analysis;
thus, I immersed myself in the data by reading
and re-reading the responses while noting ini-
tial analytic observations. 40 Coding Coding,
a common component of qualitative analysis,
involved generating concise labels for signifi-
cant features of the data relevant to the main
research question. It was not only a method of
organizing data but also an analytical tool cap-
turing both surface-level meaning and deeper
conceptual insights. I coded every data item and
concluded this phase by collating all codes and

2.9.  Framework of Analysis—The frame-
work analysis of this research was designed to
be flexible, allowing me to either collect all the
data before analysis or to conduct data anal-
ysis concurrently with data collection. This
study employed a qualitative research method.
Data were analyzed using the steps outlined
by O’Connor and Gibson (2003) for qualitative
data analysis. Organizing the Data Data are or-
ganized in a way that is easy to look at and that
allows me to go through each topic to pick out
concepts and themes. Finding and Organizing
Ideas and Concepts Find specific words or ideas
keep coming up then organize these ideas into
codes or categories. When conducting analysis,
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10

compared and contrasted across participants to
identify patterns and trends.

relevant data extracts. Searching for Themes
This phase involved identifying coherent and
meaningful patterns in the data relevant to the
research question. I concluded this step by or-
ganizing all coded data according to their re-
spective themes. Reviewing Themes I reflected
on whether the themes effectively represented
a compelling and accurate narrative of the data.
I began defining the nature of each theme and
exploring the relationships among them. The-
matic Content Analysis was employed in this
process. This form of analysis provided a de-
tailed presentation of each theme by identifying
its essence and assigning a concise, meaning-
ful, and descriptive name (Andersen, 2013). 41
Writing-up This final stage involved weaving
together analytic narrative and participant data
extracts to present a coherent and persuasive
interpretation of the findings. The discussion
was contextualized in relation to existing liter-
ature to emphasize the study’s relevance and
contribution.

it is beneficial to identify recurring words or
themes that stand out consistently throughout
the data. By recognizing these patterns, I can
systematically group them into distinct codes or
42 categories. Categorizing the data in this man-
ner helps to streamline the information, making
it easier to identify broader trends and draw
meaningful conclusions. This systematic ap-
proach not only aids in organizing the data but
also in revealing underlying connections and
relationships that might not be immediately ap-
parent. Building Over-Arching Themes in the
Data Each of the response categories has one
or more associated themes that give a deeper
meaning to the data. Different categories can be
collapsed under one main over-arching theme.
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Qualitative data analysis

O'connor and Gibson (2003)
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research findings of study W
using graphs and diagrams

Fig. 2. Analytical Framework of the Study )

2.10.  Trustworthiness of the Study—It was
of paramount importance to establish trustwor-
thiness throughout the study to guarantee the
credibility, transferability, confirmability, and
dependability of the research findings. In this
particular investigation that delved into the
viewpoints of rural secondary educators con-
cerning their teaching methods and the obsta-
cles encountered in delivering Technology and
Livelihood Education (TLE) curricula, the em-
phasis on trustworthiness was indispensable.

3. Results and Discussion

This emphasis on trustworthiness was multi-
faceted, playing a pivotal role in assessing the
significance of the study and upholding the re-
liability of the conclusions drawn from it. The
ethical integrity of the research was intricately
intertwined with the meticulousness and trans-
parency of the data gathering process. Thus,
it became imperative for the research to pos-
sess attributes that rendered it trustworthy, 45

shareable, and enlightening to its audience, re-
inforcing its credibility and relevance.

This chapter provides a comprehensive analysis of the study’s results in alignment with its main
objective. It delves deeply into the key themes that surfaced from the qualitative data derived
from participants’ responses. To ensure confidentiality, each participant is introduced using
pseudonyms, preserving their anonymity throughout the discussion. The insights and personal
accounts presented here serve as the basis for interpreting common patterns, shared experiences,
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and perspectives expressed during the interviews.

3.1.
ondary Teachers in Implementing Various Ped-

Lived Experiences of Rural Sec-

agogical Approaches in TLE—Exploring the
lived experiences of rural secondary teachers in
implementing various pedagogical approaches
in TLE is essential to understanding how teach-
ing is shaped by context. These educators often
work in environments with limited access to
instructional resources, requiring them to be re-
sourceful and adaptive in their methods. Their
experiences provide valuable insight into how
pedagogical decisions are influenced by both
the opportunities and constraints of rural set-
tings. By examining these lived realities, we
gain a clearer view of how teaching practices
are formed, modified, and sustained in actual
classroom conditions. This focus also sheds
light on how rural teachers balance curriculum
demands with the practical needs of their stu-
dents, especially in a subject like TLE 49 that in-
tegrates both theoretical and hands-on learning.
It recognizes the importance of their personal
agency, creativity, and resilience in navigating
professional challenges. Their stories offer rich,
nuanced perspectives that can inform more re-
sponsive teacher support, professional devel-
opment, and policy adjustments. Ultimately,
understanding these lived experiences ensures
that educational strategies are grounded in the
realities of those who implement them.

3.1.1.
ativity.—Rural TLE teachers frequently high-
lighted the challenge of limited access to equip-

Resource Limitations Foster Cre-

ment, materials, and facilities. However, these
constraints appear to cultivate a unique form of
professional creativity and adaptability. Teach-
ers use indigenous or recycled materials to de-
liver practical lessons, and they often incorpo-
rate project-based or community-anchored ac-
tivities to make learning relevant and achiev-
able. This shift from textbook dependency to
resourceful teaching is a major hallmark of their
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lived experiences. Participant narratives consis-
tently show that scarcity has not led to resigna-
tion, but rather to inventive adaptations. The
repeated mention of alternative tools, impro-
vised instructional aids, and the use of local
environments as learning laboratories supports
this. For instance, one teacher shared how they
used home-based items to simulate workshop
environments. This ability to convert limitations
into teaching strategies exemplifies a deeply em-
bedded resourcefulness in rural pedagogy. 50
Oubibi et al. (2022) emphasized that adequate
instructional resources are fundamental to pro-
moting quality teaching and learning, especially
in practical subjects such as TLE. However, in
contexts where materials are insufficient, ru-
ral teachers often adapt by improvising, repur-
posing, or utilizing available tools creatively
to meet instructional goals. This aligns with
the present study’s findings, where teachers
demonstrated high levels of resourcefulness in
sustaining hands-on learning despite logistical
constraints. The persistent scarcity of equip-
ment pushes educators to innovate and integrate
indigenous and recycled materials to facilitate
meaningful instruction.

3.1.2.  Contextualized Pedagogy Rooted in
Community Realities.—Teachers often design
lessons based on the rural community context,
ensuring that the curriculum is relatable and
meaningful to students’ lives. This involves
aligning tasks with students’ home settings,
such as agricultural work or household crafts,
allowing learning to naturally blend with every
day rural life. The use of contextualized instruc-
tion not only enhances student engagement but
also builds relevance in their education. This
alignment with the students’ lived reality re-
flects a pedagogical philosophy that values cul-
ture, locality, and practical skill. Teachers em-
phasized how connecting classroom content to
rural life, like using local tools for agriculture or
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focusing on community needs, improved under-
standing. As one educator noted, ’Project-based
learning rooted in students’ environments builds
deeper understanding.” Such reflections under-
score a deliberate and values-based approach to
rural TLE education. Gregorio (2019) described
TLE as a subject that is experiential, interdisci-
plinary, and deeply connected to real-life skills,
making it especially suitable for contextualized
instruction. The study’s findings support this by
showing how rural TLE teachers design lessons
rooted in their local environment using farming
tools, cooking ingredients, and livelihood prac-
tices familiar to students. This practice not only
enhances engagement but also makes learning
more relevant to students’ everyday lives and
future occupations.

3.1.3.  Emotional Resilience and Teach-
ing Identity.—The psychological dimension of
teaching in rural settings emerged as a recurring
theme. Teachers revealed that they not only face
logistical difficulties but also emotional and mo-
tivational struggles. Despite this, they take pride
in their work and show high levels of emotional
resilience and personal commitment. Their 55

3.2.  Rural Secondary Teachers Coping
with the Challenges in Delivering TLE—Ru-
ral secondary teachers often navigate a com-
plex teaching environment marked by limited
resources, infrastructure constraints, and diverse
learner needs. Their coping mechanisms in de-
livering Technology and Livelihood Education
(TLE) reveal a deep sense of adaptability and
commitment to quality instruction despite these
challenges. Teachers frequently resort to im-
provisation, peer collaboration, and community
engagement to bridge gaps in equipment, ma-
terials, and digital access. These strategies re-
flect both resilience and innovation, highlight-
ing how context-specific approaches shape the
pedagogical landscape in under-served areas.
The experiences of these educators offer crucial
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strong identity as rural educators are framed by
perseverance and a mission to uplift their com-
munities through education. Many teachers ex-
pressed feelings of fulfillment and pride despite
the challenges, suggesting a deep internal moti-
vation. For example, one participant noted how
student achievements in a limited setting gave
them immense satisfaction. Others described
the importance of “being there” for students,
filling not just academic but emotional gaps.
This blend of hardship and fulfillment paints
a rich emotional picture of rural TLE teaching.
Amoah and Asare (2021) stressed the role of per-
sonal commitment and emotional investment in
maintaining teaching performance in marginal-
ized settings. Teachers in this study expressed
their resolve to continue teaching despite ex-
haustion, emotional strain, and inadequate sup-
port demonstrating that professional identity is
deeply intertwined with purpose and commu-
nity service. This underscores how emotional
resilience fuels long-term teacher retention and
effectiveness in rural schools. Resilience, in this
sense, becomes both a personal and pedagogical
stance.

insights into how pedagogical practices evolve
when faced with systemic limitations. Under-
standing their perspectives helps uncover the
subtle ways in which they align curriculum 59
goals with practical realities, ensuring learners
acquire relevant skills. Moreover, it emphasizes
the importance of capacity-building and support
systems tailored to rural teaching contexts. By
examining their narratives, educational leaders
and policymakers can identify targeted interven-
tions that promote equity, improve instructional
delivery, and sustain teacher motivation.

3.2.1. Resourcefulness—One of the most
emphasized coping strategies is resourcefulness.
Teachers compensate for the lack of standard
equipment and teaching materials by improvis-
ing tools, using recycled items, and maximizing

ISSN 3028-1261
10.5281/zenodo.15867095/NIJSE.2025



NIJSE (2025) -

/ Resourced \

f Limitations

Experiences of secondary teachers in rural areas
on teaching strategies in TLE

/}nntextuallzed
FPedagogy *,
| Foster Rooted in
\ Creativity Communlt:.r and
Realities Teaching
\ Identity /

/ Emoational \
| Resilience .

Fig. 3. Lived experiences of rural secondary teachers in implementing various

pedagogical approaches in TLE
available resources. They create alternative in-
structional tools and often align teaching with
what students already have access to at home.
This pragmatic ingenuity allows them to sus-
tain lesson delivery in sub-optimal conditions.
This theme emerges in nearly every participant’s
response to coping challenges. Teachers re-
ported modifying lesson plans to suit what’s
accessible, and aligning activities with students’
home environments to increase feasibility. For
example, lessons on farming would use home
tools instead of unavailable school equipment.
This practical adaptation represents a fundamen-
tal survival skill in rural education. Bandura’s
(1986) Social Cognitive Theory affirms that self-
efficacy allows individuals to innovate under
pressure. This theory is reflected in the creative
coping responses of rural TLE teachers who de-
vised new instructional tools from locally avail-
able items and modified lessons to meet stu-
dents’ realities. Such 60 actions highlight how
teacher belief in their capacity directly influ-
ences resilience and problem-solving. These
adaptive practices illustrate practical agency in
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the face of structural inadequacies.

3.2.2.  Collaborative Teaching Culture.—
Another key coping strategy is mutual support
among colleagues. Teachers reported organiz-
ing informal learning communities or sharing
best practices to manage challenges collectively.
They also consult with peers for advice on in-
structional design, especially when facing new
teaching content or student concerns. Collabo-
ration strengthens their confidence and provides
emotional and professional relief. Participants
noted that peer networks reduced their isolation
and boosted morale. Sharing of materials, men-
toring relationships, and team planning are com-
mon practices that alleviate individual burdens.
As one teacher stated, “We 62 always talk as
a team to solve things together.” This collegial
environment serves as a buffer against burnout
and professional stagnation. Alfonso and Perez
(2021) explained that in the absence of institu-
tional support, rural teachers tend to create in-
formal learning communities that serve as emo-
tional and professional anchors. This mirrors
the findings in the study, where peer collabora-
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Fig. 4. Rural Secondary Teachers Cope with the Challenges in Delivering TLE

tion through LAC sessions and resource sharing
were vital coping tools. These collective ap-
proaches alleviate stress, improve instructional
quality, and foster a sense of shared purpose.
Collaboration thus serves both as pedagogy and
as a survival mechanism in rural education.
3.2.3.
ment to Learners.—A strong internal drive to
help students emerged as another major cop-

ing mechanism. Teachers expressed that their

Intrinsic Motivation and Commit-

personal dedication and love for teaching push
them to overcome difficulties. They feel a sense
of mission that transcends the physical limita-
tions of their schools. This self-motivation leads
them to prepare extensively and creatively en-
gage students even under constraints. 64 This
motivational resilience reflects a deep-seated
ethical commitment to education. Teachers of-
ten stay late, find ways to motivate students de-
spite limited tools, and demonstrate care beyond
academics. One educator mentioned, “I prepare
lessons ahead because I believe in my students’
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potential.” This internal compass anchors teach-
ers during adversity and sustains their long-term
dedication. Kelt, Soriano, and Dimaculangan
(2022) emphasized that teachers working in ru-
ral and underserved areas often demonstrate in-
trinsic motivation driven by a deep sense of
mission. This internal drive enables them to per-
sist in their role despite challenges in resources,
time, and policy gaps. The participants in the
study similarly described their commitment to
serve learners as both a personal fulfillment and
ethical responsibility. By aligning instruction
with practical applications, the teacher 66 fos-
ters greater student engagement and enhances
the relevance of lessons, which in turn motivates
learners and strengthens skill development. The
mention of technology use indicates a forward-
thinking mindset, leveraging digital tools to
expand instructional resources and personalize
learning. This reflects an adaptive, innovative
pedagogy grounded in enhancing both accessi-
bility and educational impact.
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3.3.  Learning insights do rural teachers
gained in implementing various pedagogical
approaches in TLE—Rural secondary teachers
gain valuable insights into learner engagement,
flexibility, and the importance of contextual rel-
evance when implementing various pedagogical
approaches in TLE. Through experience, they
recognize that hands-on, learner-centered strate-
gies yield better outcomes, especially when
aligned with the community’s socio-economic
realities. These insights reinforce the need for
adaptable teaching methods that cater to di-
verse learning styles and resource availability.
Teachers also develop a deeper understanding
of how localized content and practical appli-
cations enhance learner motivation and partici-
pation. Additionally, rural educators learn the
importance of reflective practice and continuous
professional growth to refine their instructional
techniques. They become more attuned to the
challenges learners face and adjust their teach-
ing accordingly to ensure inclusivity and effec-
tiveness. The process fosters a sense of agency
and professional confidence, empowering them
to innovate despite constraints. They cultivate a
deeper understanding of student dynamics and
learning preferences, thereby refining their in-
structional practices. This continuous evolution
is essential for fostering a robust educational
framework that equips rural students with es-
sential life skills necessary for future success.
they cultivate adaptability and creativity in their
teaching styles, leading to improved student out-
comes. These insights not only shape their indi-
vidual teaching philosophies but also contribute
to the broader improvement of TLE instruction
in similar rural settings.

3.3.1.
sity.—Rural teachers emphasized that flexibility
both pedagogical and personal is essential for
effective instruction. They adapt lesson plans
spontaneously, adjust to student diversity, and
often redesign strategies to suit unexpected lim-
itations. This adaptability, gained through real

Flexibility as a Teaching Neces-
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experience, becomes a key insight and teaching
philosophy for many. Teachers learn that rigid
methods fail in unpredictable, low-resource en-
vironments. Flexibility allows them to be re-
sponsive and innovative. One teacher men-
tioned always having ‘“Plan B and C” to en-
sure continuity of instruction. This experience
fosters a mindset of fluidity that becomes foun-
dational to their identity as educators. Buyong
et al. (2020) argued that differentiated and flexi-
ble instruction enhances engagement in varied
learning contexts, particularly in practical sub-
jects like TLE. Teachers in the study reported
designing modular activities and adjusting pac-
ing depending on student needs, particularly
where tools or technology were lacking. These
practices demonstrate the importance of peda-
gogical agility in sustaining learning outcomes.
Flexibility becomes a non-negotiable skill in ru-
ral teaching, enabling teachers to adapt to ever-
shifting realities.

3.3.2. Differentiated Instruction Enhances
Student Engagement.—Many teachers recog-
nized that understanding and addressing diverse
learning styles is critical in rural contexts. Their
insight is that student engagement and com-
prehension improve significantly when teach-
ing is tailored. Using differentiated instruction
by adjusting pace, materials, or methods has
proven effective in these settings. Several ed-
ucators shared stories of students thriving un-
der modified or hands-on approaches. For ex-
ample, visual and tactile methods helped stu-
dents grasp technical content better than ver-
bal instruction alone. Teachers realized that
“one size fits all” does not work, especially in
mixed-ability rural classrooms. This shift to-
ward learner-centered strategies marks a ma-
jor pedagogical evolution. Basal (2022) high-
lighted the necessity of varied instructional tech-
niques that match student capabilities, particu-
larly in skill-based disciplines. The study sup-
ports this, as teachers frequently used scaffold-
ing, storytelling, and visual cues to accommo-
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Fig. 5. Learning insights of rural teachers gained in implementing various pedagogi-

cal approaches in TLE

date diverse learner needs. These strategies not
only improved engagement but also deepened
learner understanding in resource-constrained
settings. Differentiation, in this context, is not
an enhancement it is essential for inclusion and
effectiveness.

3.3.3. Reflective
Teachers learned that being an educator re-

Teaching Practice.—

quires continuous self-improvement. Exposure
to multiple challenges made them realize the
importance of professional growth, acquiring
new strategies, and staying open to feedback.
Their experiences underscored that effective
teaching is dynamic and rooted in reflective
practice. This insight emerges from statements
where teachers discussed gaining knowledge
from both success and failure. One educator
shared how classroom challenges inspired them
to attend workshops and improve their planning.
The experience of teaching in a rural setup be-
comes a teacher training process in itself. This
lifelong learning mindset has become integral
to their professional identity. Wenger’s (1998)
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Communities of Practice theory suggests that
teachers refine practices through reflection and
shared discourse within their professional net-
works. Teachers in the study demonstrated this
by continuously adjusting strategies based on
experience, training, and feedback from learners
and peers. Reflection allowed them to improve
classroom management, innovate content deliv-
ery, and evaluate outcomes. Witnessing student
growth in such contexts becomes a powerful
motivator, reinforcing the teacher’s sense of pur-
pose and passion. The experience of teaching in
a rural area is not only transformative but also
personally, shaping the teacher’s worldview and
life philosophy. Based on the figure presented,
three themes emerged from the responses of the
participants with regards to learning insights do
rural teachers gained in implementing various
pedagogical approaches in TLE which were:
flexibility as a teaching necessity, differentiated
instruction enhances student engagement, and
reflective teaching practice.
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4.

Implications and Future Directions

In this chapter, I presented a comprehensive summary of the study, highlighting the core findings
and drawing meaningful implications that reflect the lived realities of TLE teachers in rural

contexts. The primary aim of the research was to explore the pedagogical strategies employed by

teachers, the challenges they encounter in delivering instruction under resource-limited conditions,

and the valuable insights they have gained through these experiences. Guided by a qualitative nar-

rative approach, the study utilized thematic analysis to interpret open-ended interview responses,
following Creswell’s (2020) framework to ensure authenticity and depth in capturing the voices

of participants. This approach allowed teachers to share detailed narratives of their instructional

practices and professional journeys, resulting in an enriched understanding of how they navigate

their unique teaching environments.

4.1.
responses revealed key themes: teachers’ lived

Findings—The analysis of participant

experiences often involved overcoming barriers
such as inadequate facilities, limited materials,
and diverse learner needs. In response, edu-
cators employed contextually driven strategies
including the use of local resources, improvi-
sation, differentiated instruction, and collabo-
ration with peers and the community. These
coping mechanisms underscored their creativity,
resilience, and commitment to delivering mean-
ingful education despite systemic constraints.
Furthermore, the insights they gained empha-
sized the necessity of pedagogical flexibility,
the 78 relevance of context-based instruction,
and the importance of cultivating supportive re-
lationships with students and stakeholders to
enhance engagement and learning outcomes.
4.2.
study have significant implications for teacher

Implications—The findings of this

education, curriculum planning, and educa-
tional policy making, particularly in rural areas.
It affirms that rural TLE teachers, despite the
scarcity of instructional tools, are capable of
delivering meaningful instruction through cre-
ativity, contextualization, and resourcefulness.
These realities highlight the necessity of design-
ing teacher preparation programs that empha-
size adaptability, localized pedagogy, and low-
resource innovation. Furthermore, curriculum
developers must recognize the legitimacy and
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effectiveness of culturally grounded teaching
methods that arise from teachers’ lived expe-
riences in under-resourced environments. An-
other implication lies in the recognition of ru-
ral teachers’ emotional resilience and their pro-
found commitment to student learning despite
institutional and infrastructural challenges. The
study reveals that many teachers experience
stress, isolation, and fatigue, yet continue to
perform their duties with a sense of mission
rooted in service to their community. These
realities suggest that policymakers and school
administrators should prioritize teacher welfare
through psychosocial support, mentoring pro-
grams, and public acknowledgment of their 79
work. Equally, professional development must
not only address pedagogical skills but also pro-
mote teacher well-being and morale. The study
also points to the vital role of collaboration
and collegiality among teachers in addressing
shared difficulties that aligns on the Communi-
ties of Practice Theory by Wenger (1998). The
theory emphasizes that learning is a social pro-
cess that occurs through participation in commu-
nities where individuals share practices, tools,
and language. It underscores the importance
of collaborative learning, where rural teachers
often form informal networks to exchange re-
sources, teaching strategies, and solutions to
common challenges. This suggests the need
for institutionalizing such practices by integrat-
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ing them into school-based training, learning
action cells (LAC), and local professional com-
munities. Supporting these grassroots support
systems can enhance instructional delivery, fos-
ter innovation, and sustain motivation within
rural teaching environments. Finally, the study
implies the urgent need to address systemic in-
equalities in the distribution of resources, infras-
tructure, and support in TLE education. Rural
schools continue to operate under significant
disadvantage compared to their urban counter-
parts, especially in terms of equipment, teach-
ing aids, and access to industry-aligned train-
ing. Addressing this requires deliberate efforts
from education departments to allocate equi-
table funding, procure localized learning ma-
terials, and ensure infrastructure development.
Without these interventions, the burden of adap-
tation will continue to fall solely on the shoul-
ders of already overextended rural educators.
4.3.  Future Directions—Based on the find-
ings of the study, it is important that the findings
are properly relayed and used by the signifi-
cant people whom this research was intended
Rural TLE teachers must
be continuously supported through targeted pro-
fessional development programs that address

for. For Teachers.

their unique contextual challenges and pedagog-
ical needs. Training must emphasize practical
strategies such as differentiated instruction, con-
textualization, improvisation using local materi-
als, and resilience-building techniques. Teach-
ers should be encouraged to engage in reflec-
tive practice and collaborative networks that
allow them to exchange best practices and emo-
tional support. As frontliners of education in
marginalized areas, teachers must be equipped
not only with pedagogical tools but also with
renewed motivation and recognition of their cru-
cial role in rural transformation For Learners.
Future efforts must focus on developing learner-
centered approaches in TLE that are aligned
with students’ everyday experiences, interests,
and socio-economic realities. Learners in ru-
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ral areas should be provided opportunities for
more contextualized, hands-on, and differenti-
ated learning experiences that foster 81 skill
development and self-reliance. Educational pro-
grams must integrate livelihood-oriented con-
tent that enhances both engagement and employ-
ability. Empowering students through meaning-
ful participation and access to relevant tools
and resources can transform them into active
contributors to their local economies and com-
munities. For School Administrators. School
leaders play a critical role in fostering a support-
ive culture that enables innovation and collabo-
ration among teachers. Future directions should
include strengthening instructional leadership
through mentoring programs, regular classroom
observations, and inclusive school-based train-
ing initiatives. Administrators must actively
advocate for resource mobilization, community
partnerships, and sustainable practices that sup-
port TLE delivery. By cultivating a collabora-
tive and enabling environment, school heads
can empower their teaching force and improve
learning conditions for students. For DepEd Of-
ficials. Future interventions must ensure equi-
table distribution of resources, funding, and pro-
fessional development programs that prioritize
the needs of rural TLE teachers. DepEd officials
should develop mechanisms for monitoring in-
structional gaps and respond with timely and
localized interventions, such as 82 mobile tool
kits, learning hubs, or modular teacher train-
ing programs. Strengthening support systems
for mental health and instructional coaching
must also be considered. Furthermore, DepEd’s
commitment must go beyond compliance and
move toward transformative support that ad-
dresses both instructional quality and teacher
well-being in underserved regions. For Policy
Makers. Education policy must be reshaped to
recognize and respond to the lived realities of
rural teachers and learners, especially in skill-
based disciplines like TLE. Future policy direc-
tions should include the institutionalization of
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localized curriculum design, budgetary reforms
that support low-resource innovation, and in-
creased investment in rural infrastructure. Poli-
cies must also mandate collaborative engage-
ment among national agencies, LGUs, and in-
dustry stakeholders to strengthen the alignment
between education and livelihood. Creating en-
abling policies that value contextualized educa-
tion can lead to more equitable and sustainable
development for rural communities. For Fu-
ture Researchers. Further research may explore
the longitudinal effects of teacher-led coping

dynamics, and teacher retention in 83 rural ar-
eas. Narrative inquiries may also be extended to
other geographical locations to compare cross-
cultural pedagogical responses and challenges.
Action research can be conducted to pilot and
evaluate interventions that incorporate localized
pedagogy, experiential learning, and technol-
ogy integration in resource-constrained envi-
ronments. The continuation of this inquiry is
crucial for deepening understanding of rural
education and driving transformative practices
grounded in lived experiences.

strategies on student performance, classroom
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