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Abstract. This explanatory sequential mixed-methods study investigated the extent of Alter-
native Delivery Mode (ADM) implementation and its relationship with learner engagement
in selected basic education contexts. Quantitative data were collected from 141 respondents
through a structured survey and analyzed using descriptive statistics, Pearson correlation, and
linear regression. Results revealed that ADM implementation—comprising online, blended,
modular, face-to-face learning and hybrid learning—was perceived to be moderately extensive,
with face-to-face and modular modes rated highest. Learner engagement, however, was found
to be less extensive in terms of participation and interaction, though moderately extensive
in focus and collaboration. Statistical analysis showed no significant relationship between
ADM implementation and learner engagement (r = 0.153, p >.05), and none of the ADM
types significantly predicted engagement. Qualitative data, gathered through guided interviews,
revealed that participants perceive ADM as a flexible but imperfect tool. Learner engagement
was viewed as highly dependent on contextual factors such as technological access, home
environment, and teacher-student interaction. The findings suggest that while ADM is essential
for learning continuity, engagement depends more on instructional quality and support systems
than on the delivery mode itself.

KEY WORDS

1. Alternative delivery mode 2. learner engagement 3. online learning

Date Received: April 05,2025 — Date Reviewed: May 15, 2025 — Date Published: June 18, 2025

1. Introduction

The relationship between alternative deliv-

ical element of academic achievement.

ery modes and learner engagement is highly
relevant in today’s educational landscape, par-
ticularly as schools adapt to challenges such as
limited resources, geographical barriers, and un-
foreseen disruptions like pandemics. The study
investigates the influence of alternative instruc-
tional approaches including online, blended,
modular, and media-assisted modalities on stu-
dent engagement, which is recognized as a crit-

findings aim to provide meaningful insights for
educators, school administrators, and policy-
makers in refining educational strategies to pro-
mote equitable, inclusive, and effective learn-
ing experiences for all students, irrespective
of their socio-economic or contextual limita-
tions. This research holds significant social
value by contributing to the development of
flexible, equitable, and innovative learning solu-
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tions for diverse learners. At the international
level, the implementation of alternative delivery
modes (ADMs) in teaching and learning has
highlighted several key challenges that affect
learner engagement. One of the primary issues
is digital inequality. In many regions, students
lack access to reliable internet, devices, or digi-
tal literacy skills necessary for participating in
online or blended learning environments. This
digital divide exacerbates disparities in educa-
tion, particularly in rural or low-income areas,
where students may struggle to access the same
resources as their urban counterparts. As a re-
sult, learners’ engagement is hindered as they
face difficulties in accessing course materials,
interacting with peers and instructors, and fully
participating in online learning activities (Tri-
firo, et al., 2021). A key concern is the quality
of content and instructional design in alterna-
tive delivery modes. Daugherty (2023) shared
that while technology provides flexible learn-
ing opportunities, it also presents challenges in
making materials engaging and pedagogically
sound. Without proper educator training, transi-
tioning to online or modular learning can result
in poorly designed courses that fail to engage
students. Many teachers are still adjusting to
new technologies, struggling to integrate them
effectively, which leads to passive learning ex-
periences. This lack of engaging content can
lower learner motivation and participation, hin-
dering the effectiveness of ADMs in promoting
active learning. Wu, et al., 2024) said that so-
cial isolation and limited interaction in alterna-
tive delivery modes hinder learners’ emotional
and behavioral engagement. In traditional class-
rooms, students gain motivation from. They
may feel isolated and unsupported, leading to
disengagement—particularly for younger learn-
ers who thrive on collaboration. The absence
of real-time feedback and face-to-face connec-
tion further diminishes their emotional engage-
ment, impacting motivation and material con-
nection. This highlights the necessity for inclu-
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sive, supportive learning designs that cater to
learners’ social and emotional needs in alterna-
tive delivery modes. In the Philippine context,
the learning has brought several pressing con-
cerns that significantly affect learner engage-
ment. One of the most notable challenges is
the digital divide, particularly in remote and
rural areas. Despite efforts to enhance access
to technology, a large number of students still
lack the necessary devices, reliable internet con-
nections, and digital literacy skills (Villanueva,
et al., 2022). These issues create substantial
barriers to online learning, preventing students
from fully participating in lessons, completing
assignments, or engaging in virtual discussions.
As a result, learners in underprivileged areas
experience a disconnect from the educational
process, which severely hampers their engage-
ment and academic progress. Another signifi-
cant concern is the limited teacher capacity and
training in delivering content through alternative
modes. While the shift to online, modular, or
blended learning was necessary, many teachers
were not adequately prepared for such a drastic
change in pedagogy. Even though the Depart-
ment of Education (DepEd) initiated training
programs, many teachers still face challenges
in effectively using digital platforms or design-
ing engaging content for ADM. This teacher
preparedness gap impacts instruction quality,
leading to passive learning environments where
students struggle to remain engaged. Addition-
ally, teachers often face difficulties in provid-
ing personalized support to students, making
it harder to maintain motivation and engage-
ment, especially among those who require ex-
tra assistance (Lucero, 2020). Moreover, the
quality and accessibility of learning materi-
als in ADM remain critical concerns. In the
case of modular learning, some students have
reported receiving outdated, poorly designed,
or difficult-to-understand materials, which con-
tribute to frustration and disengagement. The
quality of printed modules varies significantly
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between schools and regions, and in some cases,
teachers and students lack instructional support.
In online and blended learning, the challenge
lies in creating content that is not only accessi-
ble but also engaging and interactive. Without
proper resources or sufficient guidance on how
to navigate digital platforms, learners may dis-
engage from the learning process, especially
when faced with content that lacks interactiv-
ity or fails to hold their interest (Hermosisima,
et al., 2023). In Davao City, especially in the
General Roxas District, implementing alterna-
tive delivery modes (ADM) presents distinct
challenges and opportunities. This district en-
compasses both urban and rural regions, each
with different levels of technology access that
greatly influence ADM'’s effectiveness. Urban
areas generally benefit from improved internet
connectivity and digital devices, while rural sec-
tions of General Roxas still face obstacles in
accessing reliable internet and modern educa-
tional technologies. Furthermore, many learners
resort to modular learning, which, while avail-
able, often struggles with the quality of educa-
tional materials and the capacity of teachers to
provide timely feedback. The region’s varied
geographical features also influence the distri-
bution of learning materials, frequently neces-
sitating more effort to ensure adequate support
for all students. This situation underscores the
importance of developing tailored and context-
sensitive solutions to maintain consistent stu-
dent engagement.

1.1.  Theoretical/Conceptual Framework
of the Study —The theory of Alternative Deliv-
ery Mode (ADM) is based on the notion that
education should be flexible and adaptable to
accommodate the varied needs of learners, par-
ticularly in situations where conventional face-
to-face instruction is not possible. ADM in-
cludes different instructional approaches. Vari-
ous educational methodologies include online
learning, blended learning, modular learning,
and media-based learning (like television or ra-
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dio), all aimed at providing accessible, scalable,
and inclusive educational opportunities (Kipp
et al., 2023). The theory asserts that learning
should extend beyond traditional classroom set-
tings, using technology and alternative media
to cater to diverse learning styles, preferences,
and situations. A key aspect of this theory is
the belief that ADM should be structured to
uphold or improve learner engagement, ensur-
ing students remain cognitively, emotionally,
and behaviorally active in their learning journey
(Orlaniuk-Malitskaia, et al., 2024). It integrates
principles from constructivism, which supports
active, learner-centered experiences, and con-
nectivism, emphasizing the significance of net-
working, interaction, and collaboration in edu-
cation. By utilizing diverse learning modalities,
ADM provides a more personalized learning ex-
perience, empowering students with the ability
and flexibility to engage with content in ways
that suit their individual needs while fostering
a sense of community and social presence even
in non-traditional educational settings. The con-
ceptual framework on the relationship between
Alternative Delivery Modes (ADM) and learner
engagement, focusing on the variables of par-
ticipation, interaction, and focus, posits that the
design and structure of ADMs significantly af-
fect students’ engagement with learning process.
The framework suggests that participation is in-
fluenced by the level of interactivity and the
type of tasks provided in each delivery mode.
In online and blended learning environments,
participation is often higher when learners have
opportunities for active involvement through
discussions, assignments, and group activities.
In contrast, modular learning may require more
self-discipline to maintain consistent participa-
tion. Interaction is crucial in fostering deeper
engagement, enabling students to connect with
their peers, instructors, and course material. In
ADM settings, interaction can occur in various
forms, such as synchronous sessions, discus-
sion forums, or collaborative projects, with the
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framework emphasizing that stronger interac-
tions lead to enhanced social presence and an
improved sense of community. Focus is an es-
sential component of engagement, as students
must be able to maintain their attention on the
learning material. The framework highlights

that Alternative Delivery Modes that include
clear learning objectives, interactive content,
and regular feedback help sustain student focus,
whereas poorly designed Alternative Delivery
Modes may lead to distraction and disengage-
ment.

2. Methodology

This study employs a mixed-methods approach to explore how alternative delivery modes (ADM)
affect learner engagement, focusing on participation, interaction, and focus. It combines quan-
titative methods, using surveys to collect data on student engagement across various ADM
environments like online, blended, and modular learning. Statistical analysis, including latent
profile analysis, will identify patterns between ADM and engagement. The qualitative component
consists of interviews, focus groups, and classroom observations to gain insights into experiences
with ADM. Thematic analysis will reveal how engagement is fostered or hindered in different
settings. By integrating these methods, the study aims to provide a comprehensive understanding
of the factors influencing learner engagement and offer actionable recommendations for improving

ADM.

2.1.  Research Design—This study utilized
a mixed-methods approach, specifically follow-
ing an explanatory sequential design. This two-
phase methodology begins with the collection
and analysis of quantitative data—often through
tools like surveys or tests—to identify patterns
or relationships among variables. The second
phase involves qualitative data gathering, such
as interviews or focus groups, to provide deeper
insights and explanations for the initial quan-
titative results. This approach enables a more
comprehensive understanding by combining nu-
merical trends with contextual interpretation
(Creswell Creswell, 2023). The qualitative
phase enriches the study by offering in-depth in-
sights and contextual understanding that quanti-
tative data alone may not reveal. In a sequential
design, this phase builds on the quantitative find-
ings, allowing the researcher to explore underly-
ing meanings and explanations more thoroughly
(Given, 2008, as cited in Creswell Creswell,
2023). In mixed-methods research design, com-
bining quantitative and qualitative approaches
provides a more holistic view of the research
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problem by integrating numerical data with de-
tailed personal or contextual insights. The quan-
titative phase is typically the first step, in which
the researcher collects structured data, often us-
ing instruments such as surveys, tests, or ques-
tionnaires. This phase is focused on measuring
and quantifying the extent of certain phenom-
ena, looking for patterns, relationships, or sta-
tistical differences between variables. Once the
quantitative analysis is complete, the researcher
transitions to the qualitative phase, where non-
numerical data is gathered through methods
like interviews, focus groups, or observations
(Creswell, J.W. and Creswell J. D., 2023). The
qualitative phase builds upon the quantitative
findings by offering deeper insights into the ex-
periences, perspectives, and meanings behind
the numbers. The quantitative phase reveals a
strong correlation between two variables, and
the qualitative phase might explore the reasons
behind this relationship, seeking to understand
the personal experiences or contextual factors
that influence the observed trends. This method
allows researchers to triangulate their data by
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integrating the generalizability of quantitative
methods with the detailed insights of qualitative
methods. By employing both approaches, the re-
searcher can develop a deeper and more intricate
understanding of the research issue, providing
more robust evidence and enhanced validity to
the findings (Creswell, J. W. and Poth, C. N.,
2016 as cited by Creswell, J.W. and Creswell
J. D., 2023). The descriptive-correlational ap-
proach is a research design aimed at examining
and illustrating the relationships among vari-
ables without altering them. Researchers use
this method to observe and record a popula-
tion or phenomenon’s natural traits or behav-
iors. This method employs techniques such
as surveys, questionnaires, or observations to
gather insights about the participants. The cor-
relational aspect of this approach focuses on
analyzing the relationships among two or more
variables. Rather than determining cause-and-
effect links, the aim is to see if a relationship ex-
ists and measure the extent of that relationship.
Although the descriptive-correlational method
can reveal patterns or relationships, it falls short
of proving causality. Correlational research de-
sign represents a category of research method-
ology employed to investigate the relationships
or associations among two or more variables.
The fundamental principle underlying this de-
sign is to ascertain whether a modification in
one variable correlates with a modification in
another, alongside evaluating the strength and
direction of the relationship. Correlational re-
search refrains from manipulating or controlling
variables. Rather, it merely observes how vari-
ables manifest naturally within a specified con-
text and evaluates their interrelation (Creswell,
J.W. and Creswell J. D., 2023). Correlational re-
search typically utilizes statistical methods such
as Pearson’s correlation coefficient (r) to assess
the strength of relationships between variables,
which can vary from -1 (representing a perfect
negative correlation) to +1 (representing a per-
fect positive correlation), with O denoting no
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correlation. It is imperative to recognize that,
although correlations underscore associations,
they do not establish causality. A significant
drawback of correlational research is its inabil-
ity to prove that one variable influences changes
in another; it merely uncovers patterns or re-
lationships. In this study on the relationship
between alternative delivery modes (ADM) and
learner engagement, the explanatory sequen-
tial mixed-methods design was applied. The
quantitative phase employs correlational anal-
ysis to examine the statistical relationships be-
tween different ADM (such as online, blended,
and modular learning) and key dimensions of
learner engagement, including participation, in-
teraction, and focus. This phase involves col-
lecting numerical data through surveys or as-
sessments that measure student engagement and
then analyzing these data to determine patterns
and correlations. The qualitative phase, using a
phenomenological approach, seeks to provide
a deeper understanding of how students experi-
ence engagement in ADM contexts. Through
interviews, focus groups, or classroom observa-
tions, this phase explores the lived experiences
of students and teachers, offering insights into
the personal, social, and contextual factors that
influence engagement. The combination of cor-
relational analysis and phenomenological meth-
ods allows for a comprehensive exploration of
both the broad patterns in learner engagement
across different ADM and the in-depth, subjec-
tive experiences of participants, enriching the
overall understanding of how ADM impact en-
gagement in diverse learning environments.
2.2.  Ethical Consideration—The ethical
consideration section of this study addressed
the key principles that ensure the protection and
well-being of the teacher-respondents involved.
This includes adhering to confidentiality, obtain-
ing informed consent, and ensuring the volun-
tary nature of participation, thereby ensuring
that the research is conducted with integrity and
respect for the rights of all respondents.
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Social Value.

This study’s social value stems from its abil-
ity to enhance educational equity and accessi-
bility by analyzing the effects of alternative de-
livery modes (ADM) on learner engagement.
As education increasingly moves beyond tradi-
tional classroom settings, especially in response
to challenges like geographical isolation and
crises, understanding how to engage learners
in diverse environments is crucial. This study
provides valuable insights to assist educators
and policymakers in creating more inclusive,
adaptable, and engaging learning experiences,
guaranteeing that every student, irrespective of
their circumstances, has equal opportunities for
success. Highlighting strategies to enhance par-
ticipation, interaction, and focus, the research
promotes more effective, supportive learning
environments that can foster greater educational
outcomes and social mobility for underserved
populations.

Informed Consent and Assent.

In this study, all participating teachers will
be required to provide informed consent and as-
sent to ensure that ethical standards are upheld
and their rights are safeguarded. Prior to partic-
ipation, they will receive comprehensive infor-
mation regarding the study’s objectives, their ex-
pected involvement, data collection procedures,
and any potential risks or benefits. Participation
will be strictly voluntary, with the option to with-
draw at any point without penalty. The informed
consent form will detail confidentiality proto-
cols, assuring participants that their responses
will remain anonymous and used exclusively
for research purposes. Assent will also be ob-
tained to confirm their informed and voluntary
agreement to participate.

Vulnerability of Research Respondents

The vulnerability of the research respon-
dents, in this case, teachers, is an important
consideration in this study. Teachers may ex-
perience vulnerability due to their professional
roles, as they may feel pressure to provide re-
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sponses that align with expectations or fear
repercussions if their participation or feedback
is perceived negatively. To address this, the
study ensures confidentiality and emphasizes
that participation is voluntary, with the option
to withdraw at any time without any impact on
their professional standing. This approach helps
minimize any potential risks associated with vul-
nerability, ensuring that teachers can participate
in the study without fear of judgment or conse-
quences.

Privacy and Confidentiality

In this study, privacy and confidentiality are
paramount to protect the personal information
and responses of the teacher participants. All
data collected will be kept anonymous, with no
identifying information linked to the responses,
ensuring that teachers’ identities remain confi-
dential. Any personal details shared during the
study will be stored securely, accessible only to
the research team, and used solely for research
purposes. By maintaining strict confidentiality
and respecting privacy, the study aims to create
a safe environment where teachers can provide
honest and unreserved feedback.

Risk, Benefits and Safety.

The risks associated with this study for the
teacher participants are minimal. The primary
risk involves the potential for discomfort when
discussing personal views or experiences related
to teaching practices and learner engagement,
especially if the feedback is critical. However,
confidentiality measures are in place to ensure
anonymity, reducing any concerns about nega-
tive repercussions. The benefits of the study in-
clude contributing valuable insights into how al-
ternative delivery modes (ADM) impact teacher
engagement and teaching strategies, which may
lead to more effective educational practices and
support for teachers in their professional devel-
opment. In terms of safety, the study will adhere
to ethical guidelines, ensuring that all interac-
tions are respectful and that participants are not
exposed to any physical or emotional harm.
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Justice

The justice of this study ensures that all
teacher participants are treated fairly and equi-
tably throughout the research process. Teachers
from diverse backgrounds and teaching envi-
ronments will be included, ensuring that their
perspectives are represented and that no group
is unfairly excluded. The study will also guar-
antee voluntary participation, and all teachers
have the same opportunity to contribute regard-
less of their role or location. Furthermore, the
study’s findings will be shared to benefit all par-
ticipants, providing insights that could improve
teaching practices and inform policy without ex-
ploiting or favoring any individual or group. By
adhering to fairness and equal treatment princi-
ples, the study aims to contribute positively to
the educational community while respecting the
rights and contributions of all involved.

Transparency

This study’s transparency guarantees that
teacher participants are well-informed about the
research process, its goals, and the usage of
their data. Every element of the study, such
as its purpose, data collection methods, possi-
ble outcomes, and confidentiality safeguards,
will be clearly conveyed to participants prior
to their consent. Teachers will receive com-
prehensive details regarding their involvement
in the study, the anticipated time commitment,
and the voluntary aspect of their participation.
Additionally, the results of the study will be
shared with participants in a clear and acces-
sible manner, ensuring that they can see how
their input has contributed to the research find-
ings. By maintaining openness throughout the
study, transparency fosters trust and ensures that
participants feel respected and informed.

Qualification of the Researcher

The qualifications of the researcher involved
in this study are essential to ensure the cred-
ibility and integrity of the research process.
The researcher possesses the requisite academic
background, including expertise in educational
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research, pedagogy, and learner engagement,
with particular emphasis on alternative deliv-
ery modes (ADM). Moreover, the researcher
has substantial experience in conducting mixed-
methods studies, thereby ensuring a rigorous
approach to data collection and analysis. Eth-
ical research practices, encompassing the ac-
quisition of informed consent and the mainte-
nance of confidentiality, are fundamental to the
researcher’s methodology. Furthermore, the re-
searcher is committed to respecting the perspec-
tives and professional experience of the teacher
participants, ensuring that their contributions
are valued and used responsibly to inform the
study’s findings.

Conlflict of Interest

In this study, efforts will be made to ensure
there are no conflicts of interest that could bias
the research process or the interpretation of find-
ings. The teacher participants will be selected in
a way that avoids any personal or professional
relationships between the researcher and the re-
spondents that could influence their responses
or participation. The researcher has no finan-
cial or personal interests that would affect the
study’s outcome, and all findings will be pre-
sented objectively, based solely on the data col-
lected. To maintain integrity, participants will
be informed of the study’s purpose and the re-
searcher’s neutrality, ensuring transparency and
fairness throughout the research process.

Adequacy of Facilities

The adequacy of facilities for this study en-
sures that all necessary resources are available
to conduct research effectively and ethically.
The study will be conducted using accessible
digital platforms for surveys and interviews, pro-
viding a convenient and secure environment for
teacher participants to engage with the study.
The researcher will ensure that the technology
used for data collection is reliable and user-
friendly, minimizing any barriers to participa-
tion. Appropriate data storage and analysis tools
will also be utilized to maintain confidential-
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ity and accuracy throughout the research pro-
cess. With these facilities in place, the study is
equipped to collect high-quality data and ensure
a smooth and efficient research experience for
all involved.

Community Involvement

The community involvement of this study is
centered around engaging teacher participants
as active contributors to the research process,
ensuring that their voices are heard and val-
ued. Teachers, as essential members of the
educational community, will provide valuable
insights into the effectiveness of alternative de-
livery modes (ADM) and their impact on learner
engagement. The study encourages a collabo-
rative method to grasp the challenges and op-
portunities in ADM by including teachers from
various schools and backgrounds. Furthermore,
it aspires to benefit the wider educational com-
munity by producing findings that can guide
future teaching practices, policy decisions, and
professional development programs. Through
this collaborative process, the research empow-
ers teachers to influence educational practices
that directly affect their students and teaching
environments.

2.3.  Research Respondents—In the quan-
titative phase, the respondents were teachers
from the General Roxas District who are di-
rectly involved in handling alternative delivery
modes. These educators have direct experience
with these modalities, making them ideal for
offering insights into how these activities affect
learner engagement. The district has a total of
approximately 216 teachers, from which a sam-
ple size of 141 teachers has been determined.
This sample size, representing a 95In the quanti-
tative data collection phase, the sample respon-
dents’ inclusion criteria were designed to ensure
that participants are relevant to the study’s ob-
jectives and can provide meaningful data on the
relationship between alternative delivery modes
(ADM) and learner engagement. The sample
consisted of teachers who are currently involved
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in the delivery of online, blended, or modular
learning in educational settings. Teachers se-
lected for inclusion needed to have at least one
semester of experience using these alternative
delivery modes in their classrooms, as this en-
sures they have sufficient experience to accu-
rately assess and reflect on their students’ en-
gagement in these learning environments. Ad-
ditionally, participants were willing to partici-
pate in the survey and provide honest, reflective
feedback regarding the effectiveness of ADM
in promoting learner engagement. Teachers
from different grade levels and subject areas
will be included to ensure a diverse range of
perspectives, allowing for a more comprehen-
sive analysis of ADM’s impact across varying
educational contexts. For the qualitative phase,
eight participants were selected from the pool
of teachers who participated in the quantitative
phase. These participants will be purposefully
chosen to ensure diversity in terms of teach-
ing experience, subject area, and the type of
ADM employed in their classrooms. Including
these eight teachers will enable an in-depth ex-
ploration of their lived experiences, challenges,
and perceptions regarding the impact of ADM
on learner engagement. The qualitative data
will be collected through interviews and class-
room observations, enabling the researcher to
gather rich, detailed insights into how different
ADMs influence student participation, interac-
tion, and focus. By selecting a small, diverse
group of teachers for the qualitative phase, the
study will ensure a variety of perspectives on the
nuances of learner engagement within different
alternative learning environments.

2.4. Research Instrument—In the quanti-
tative phase of the study, the research instru-
ments were adopted from Hermosisima, Mary
Chandra R.; Mobo, Froilan D.; Cutillas, Anesito
L. (2023) in their study, "Enhanced Learning
Continuity Framework Using Online Teaching
as Alternative Delivery Modality,” and Juliet
Aleta R. Villanueva; Petrea Redmond; Linda
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Galligan; Douglas Eacersall (2024) in "Investi-
gating Blended Learning Interactions in Philip-
pine Schools through the Community of Inquiry
Framework.” These instruments will be sub-
jected to content validity by a panel of experts,
who will review them to ensure they accurately
measure the intended constructs and are suit-
able for the study’s context. The instruments
underwent pilot testing with a small group of
respondents from the target population to as-
sess their reliability and validity. This process
helped identify issues related to question clarity,
measurement accuracy, and overall effective-
ness. Based on the feedback, expert comments,

and suggested revisions, necessary modifica-
tions were made to finalize the instruments for
the main data collection phase. The reliability
of the instrument was confirmed with a Cron-
bach’s alpha value of 0.885, indicating good
internal consistency, as values above 0.80 are
considered reliable and those above 0.90 are
deemed excellent (Creswell, 2023). The ques-
tionnaire will use a 5-point Likert-type scale to
determine the relationship between alternative
delivery modes and learner engagement. Scale,
descriptive rating, and interpretation are pro-
vided below;

Range of Mean and Descriptive Rating of Alternative Delivery Mode

Score Scale Descriptive Interpretation
Rating

5 4.20-5.00 Very Extensive ~ The implementation of alternative de-
livery mode/learner engagement is al-
ways observed and manifested.

4 3.40-4.19 Extensive The implementation of alternative de-
livery mode/learner engagement is of-
tentimes observed and manifested.

3 2.60 —3.39 Moderately The implementation of alternative de-

Extensive livery mode/learner engagement is
sometimes observed and manifested.

2 1.80 — 2.59 Less Extensive ~ The implementation of alternative de-
livery mode/learner engagement is sel-
dom observed and manifested.

1 1.00-1.79 Not Extensive The implementation of alternative de-

livery mode/learner engagement is
never observed and manifested.

In the qualitative phase, the research instru-
ments, specifically semi-structured interview
guides, will be developed based on the frame-
works provided by Hermosisima, Mary Chan-
dra R.; Mobo, Froilan D.; Cutillas, Anesito L.
(2023) and Juliet Aleta R. Villanueva; Petrea
Redmond; Linda Galligan; Douglas Eacersall
(2024). These instruments are tailored to ex-
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plore the deeper, contextual factors influenc-
ing student leadership development and their
engagement in school governance. The semi-
structured interview format allows for flexible,
open-ended questions, enabling participants to
share detailed insights into their personal ex-
periences with alternative delivery modes and
learner engagement. As with the quantitative in-
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struments, the qualitative tools will be reviewed
by a panel of experts to ensure content validity
and appropriateness for capturing rich, relevant
data. After expert review, the instruments will
undergo pilot testing with a smaller sample of
a subset of the six participants selected for the
qualitative phase. This testing will help refine
the interview questions, clarify wording, and en-

2.5. Data Gathering Procedure—The
guidelines for the quantitative gathering proce-
dure adhere to the policies of The Rizal Memo-
rial Colleges, Inc. As part of the formal re-
quest, researchers delineate their intentions re-
garding data collection, analysis, and dissemi-
nation, aligning these with the overarching re-
search goals. Anticipated concerns or questions
from recipients are proactively addressed in this
communication, providing assurances on eth-
ical safeguards, confidentiality measures, and
the potential benefits of the study. The formal
permission request explicitly seeks authoriza-
tion to proceed, emphasizing the pivotal role of
their support in ensuring the research’s success.

Permission to Conduct the Study

In Febraury 2025, prior to data collection,
the researcher secured the necessary permis-
sions from relevant authorities, including the re-
search adviser, the Dean of The Rizal Memorial
Colleges, Inc., and top management, through
appropriate channels. This process entailed
submitting a comprehensive research proposal
that outlined the study design, procedures, and
potential risks and benefits.
also provided detailed information regarding
the study’s purpose, goals, and methods for data
collection, analysis, and reporting. Additionally,
in December 2024, right after the colloquium,

The researcher

the researcher made certain that all participants
were completely aware of the study, their rights,
and the details of their participation. Informed
consent was secured before they took part in the
research. During the last week of March 2025,
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sure that the instruments effectively elicit mean-
ingful, reflective responses. Expert feedback
will be carefully considered, and any suggested
revisions or corrections will be incorporated
into the final version of the interview guides.
This process ensures the reliability and valid-
ity of qualitative data collection, enhancing the
study’s credibility and accuracy.

the researcher committed to data accuracy and
completeness. The distribution and retrieval
of questionnaires were conducted using a stan-
dardized and systematic approach, ensuring the
reliability of the responses collected from par-
ticipants.

Collation and statistical Treatment of Data

The researcher took time in data manage-
ment. She ensured that accurate data gathered
were sorted accordingly through Microsoft Ex-
cel and later transferred to JASP. All neces-
sary information was collected. Consistency
was also considered to make it relevant to the
problem’s statement. Reliability and validity
were reviewed to lessen the degree of error in
the analysis. During the qualitative phase of
the study, data will be collected through semi-
structured interviews, focus group discussions,
and classroom observations to gain in-depth in-
sights from eight selected teacher participants.
These teachers will have already taken part in
the quantitative phase, which means they are
acquainted with the study’s emphasis on alter-
native delivery modes (ADM) and learner en-
gagement. The Semi-structured interviews will
be conducted individually with each teacher,
allowing for open-ended conversations where
participants can share their personal experiences
and reflections on how ADM influences learner
engagement in their classrooms. A set of pre-
determined questions will guide the interviews
focused on key themes of participation, inter-
action, and focus in ADM environments, but
will also allow flexibility to explore emerging
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topics or concerns raised by the participants.
Focus group discussions will be organized to
encourage group interaction and the sharing of
ideas among teachers who have similar expe-
riences with ADM. This method will provide
participants an opportunity to discuss common
challenges, strategies, and best practices for en-
gaging learners in online, blended, or modu-
lar learning environments. The researcher will
facilitate the focus groups to ensure that dis-
cussions remain focused on the study’s themes
while also allowing space for participants to
offer their unique perspectives. Classroom ob-
servations will occur in teachers’ actual settings,
either in person or virtually, based on the de-
livery mode used teacher. These observations
will focus on how teachers implement ADM
and how students engage with these methods.
The researcher will observe specific interactions,
participation levels, and overall dynamics in
the classroom, paying close attention to engage-
ment indicators (participation, interaction, and
focus) in real-time. All data gathered during
the qualitative phase will be analyzed using the-
matic analysis, which involves identifying and
interpreting recurring themes and patterns re-
lated to learner engagement in ADM environ-
ments. The goal is to generate a rich, detailed
understanding of the factors that influence en-
gagement from teachers’ perspectives, provid-
ing a more

Trustworthiness of the Study

It is crucial to ensure this study’s trustwor-
thiness to confirm its results’ accuracy, relia-
bility, and validity. To achieve this trustworthi-
ness, the research will prioritize four main cri-
teria: credibility, transferability, dependability,
and confirmability. These principles will guide
the entire research process, ensuring that the
data represents participants’ experiences, that
the findings apply in similar contexts, and that
the study’s procedures are consistent and trans-
parent.

Credibility
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This refers to the accuracy and credibility
of the findings, ensuring that the data genuinely
reflect the participants’ perspectives and expe-
riences. To enhance credibility, the study will
employ multiple data collection methods (semi-
structured interviews, focus group discussions,
and classroom observations) to gather rich, de-
tailed insights from teachers about their experi-
ences with alternative delivery modes (ADM)
and learner engagement. Additionally, mem-
ber checking will be used, allowing participants
the opportunity to review and validate their re-
sponses to ensure that their views are accurately
captured. This process strengthens the study’s
internal validity by confirming that the findings
align with the participants’ lived experiences.

Transferability.

Refers to how the study’s findings can be
applied to various contexts or populations. Al-
though the research focuses on a specific group
of teachers engaged in ADM, it will offer de-
tailed descriptions of the research context, par-
ticipants, and findings, enabling others to evalu-
ate the relevance of the conclusions in different
educational settings. Additionally, the study
will provide rich, in-depth accounts of the par-
ticipants’ experiences, aiding future researchers
in assessing the applicability of the findings
to similar or diverse educational environments.
Dependability

Is concerned with the consistency and re-
liability of the study’s findings over time. To
ensure dependability, the study will maintain a
clear and systematic data collection process, in-
cluding well-defined procedures for interviews,
focus groups, and observations. Detailed doc-
umentation of each step of the research pro-
cess will be kept, including any changes or chal-
lenges encountered, which will allow the find-
ings to be tracked and understood in context.
The researcher will also ensure that the process
is transparent and that the methodology is con-
sistent across participants, enabling others to
replicate the study if needed.
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Confirmability

Refers to the objectivity and neutrality
of the researcher in interpreting the data. To
enhance confirmability, the researcher will ac-
tively engage in reflexivity, being aware of and
transparent about any personal biases or precon-
ceptions that could influence the interpretation
of the data. The researcher will also maintain an

2.6. Data Analysis—The subsequent sta-
tistical tools were employed to analyze the cor-
relation between alternative delivery modes and
learner engagement. The mean score and de-
scriptive interpretations were used to answer
statement problems 1 and 2 regarding the ex-
tent of implementation of the alternative deliv-
ery mode and learner engagement. Pearson r
or Pearson Product Moment Correlation Co-
efficient was used to answer statement prob-
lem number 3 about the significant relationship
between implementing an alternative delivery
mode and learner engagement. Simple Linear
Regression Analysis was used to answer state-
ment problem number 4 on the significant in-
fluence of alternative delivery mode towards
learner engagement In the qualitative phase of
the study, the analyses of problems 5 and 6
will be conducted utilizing thematic analysis, a
widely recognized method for identifying, ana-
lyzing, and reporting patterns (or themes) within
qualitative data. The analysis commenced with
data familiarization, wherein the researcher en-
gaged in an extensive review of the transcribed
interviews to achieve a comprehensive under-
standing of the content. Subsequently, initial
coding was performed, which entails the iden-
tification of significant features within the data,
such as keywords, phrases, or ideas, and the
assignment of labels (codes) to them. These
codes were then organized into broader themes
that encapsulate the essential aspects of the data
pertinent to the research questions (Creswell,
J.W. and Creswell J. D., 2023). Once the ini-
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audit trail, documenting all decisions made dur-
ing the study, from data collection to analysis,
ensuring that the results derive from the perspec-
tives of the participants, not the researcher’s per-
sonal views biases. This audit trail established
that the conclusions drawn are grounded in the
data rather than influenced by researcher bias.

tial coding is complete, the researcher devel-
oped themes, organizing the codes into coherent
themes that represent the underlying patterns
across the data. This process involved review-
ing the coded data and refining the themes to
ensure they reflect the key findings of leader-
ship development and governance engagement.
The researcher used peer debriefing and mem-
ber checking to ensure the themes are credi-
ble and reflect participants’ true experiences
(Creswell, J.W. and Creswell J. D., 2023). Ul-
timately, the identified themes were examined
within the study’s theoretical framework and
research questions. This examination enabled
the researcher to derive valuable conclusions
regarding the Relationship Between alternative
delivery modes and learner engagement. This
approach yielded a comprehensive understand-
ing of participants’ views, ensuring that the
analysis is data-driven while revealing signifi-
cant insights into the study’s larger implications
(Creswell, J.W. and Creswell J. D., 2023).
Sequence, Emphasis and Mixing Procedures
Sequence. The study follows an explanatory
sequential mixed-methods design, which begins
with the quantitative phase followed by the qual-
itative phase. In the quantitative phase, a survey
was administered to gather data on learner en-
gagement in different alternative delivery modes
(ADM), focusing on variables such as participa-
tion, interaction, and focus. This initial phase
aims to identify general patterns and relation-
ships between ADM and learner engagement.
Once the quantitative data is analyzed, the quali-
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tative phase follows, where in-depth interviews,
focus group discussions, and classroom obser-
vations wew conducted with a selected group of
teachers. The qualitative phase aims to provide
deeper insights into the findings from the quan-
titative phase, offering a richer understanding
of the factors that influence learner engagement
in ADM environments.

Emphasis. The quantitative phase empha-
sizes collecting numerical data to identify broad
trends and correlations between ADM and
learner engagement. Statistical analysis, such
as correlational analysis, were used to quantify
the relationship between variables, providing
an overview of how ADM affect participation,
interaction, and focus. The qualitative phase,
on the other hand, emphasizes understanding
the participants lived experiences. In-depth in-
terviews and observations will focus on captur-
ing the nuances and personal perspectives of
teachers, shedding light on the contextual fac-
tors and teaching strategies that foster or hinder
learner engagement in ADM settings. While the

3. Results and Discussion

quantitative phase provides breadth, the qualita-
tive phase adds depth to the findings, highlight-
ing the complexities of engagement in different
learning environments.

Mixing Procedures. Quantitative and quali-
tative data integration occured at two key stages.
First, in the data analysis phase, the quantitative
results from the survey will be used to identify
key patterns and correlations, which then in-
form the design of the qualitative data collection
tools (such as interview guides and observation
protocols). The qualitative findings were used
to interpret and explain the quantitative results,
providing a more detailed understanding of the
mechanisms behind the patterns observed. Sec-
ond, in the interpretation phase, both sets of data
were merged to offer a comprehensive view of
how ADM impacts learner engagement. The
quantitative data highlighted broad trends and
relationships, while the qualitative data will pro-
vide context, explaining why and how certain
ADM influence engagement in specific ways.

This chapter presents the results of both the quantitative and qualitative phases, following an

explanatory sequential mixed-methods design. Survey data were first analyzed using descriptive
and inferential statistics to address the research questions and examine variable relationships.
Qualitative data from interviews were then thematically analyzed to contextualize and enrich the

quantitative findings. The integration of both data sets provides a comprehensive understanding
of the phenomenon, aligning statistical results with participants lived experiences.

3.1. Extent of Alternative Delivery Mode
Implementation—Alternative Delivery Mode
(ADM) refers to the innovative, non-traditional
education strategies employed to provide access
to quality basic education for learners who are
unable to participate in the conventional class-
room setting due to geographic, economic, cul-
tural, or social barriers. As mandated by the
Department of Education (DepEd), ADM seeks
to uphold the right to inclusive and equitable
education by offering various flexible learning
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options tailored to the learners’ contexts (DepEd
Order No. 21, s. 2019). ADM implementation
involves the deployment of specially designed
instructional materials, modular learning pack-
ages, and flexible teaching modalities that cater
to the diverse needs of marginalized learners, in-
cluding those in remote communities, working
students, indigenous peoples, and learners-at-
risk. Common forms of ADM include Mod-
ular Distance Learning, Home-Based Learn-
ing, Electronic Learning, Radio-Based Instruc-
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tion, and the Modified In-School Off-School
Approach (MISOSA), among others. The effec-
tiveness of ADM implementation depends on
several key dimensions: curriculum alignment
and contextualization, teacher preparedness and
adaptability, availability of learning resources,
frequency and quality of teacher-learner interac-
tions, and parental or community involvement.
Moreover, ADM requires strategic monitoring
and support mechanisms to ensure that learn-
ing competencies are achieved despite the lim-
itations of face-to-face instruction. Research
underscores the relevance of ADM in bridg-
ing educational gaps. For instance, Delos San-
tos and Javier (2022) emphasized that the im-
plementation of ADM during the COVID-19
pandemic ensured learning continuity, though
it also revealed challenges such as limited ac-
cess to technology and increased parental re-
sponsibility. Likewise, the study of Garcia and
Magno (2021) highlighted that ADM can pro-
mote learner autonomy and engagement if in-
structional designs are responsive and culturally
relevant. Summary of the Extent of Alternative
Delivery Mode Implementation

Table 1 outlines the learners’ perspectives

on the extent of implementation of various al-
ternative delivery modes. All modes—online
learning (M = 2.74), blended learning (M =
2.94), modular learning (M = 3.24), face-to-
face learning (M = 3.64), and hybrid learn-
ing (M = 2.69)—were perceived as Moderately
Extensive, with a cumulative mean of 3.14.
Among the delivery types, face-to-face learn-
ing received the highest mean, suggesting that
it remains the most effectively and extensively
implemented modality. In contrast, hybrid learn-
ing scored the lowest (M = 2.69), revealing on-
going challenges in integrating digital and in-
person components. These findings are consis-
tent with recent literature. According to Palese
et al. (2023), traditional face-to-face modali-
ties remain the most preferred and smoothly
executed form of delivery, especially in devel-
oping educational systems, due to existing in-
frastructure and familiarity. However, modular
learning has also gained traction in remote and
under-resourced contexts. A study by Camacho-
Zuiiga et al. (2021) observed that printed mod-
ular materials are perceived as highly accessible
and dependable, particularly where internet con-
nectivity remains inconsistent.

Table 1. Summary of the Extent of Alternative Delivery Mode Implementation

No  Alternative Delivery n Mean Descriptive Interpretation

Mode Implementation

1 Online learning 141 2.74  Moderately Extensive

2 Blended learning 141 2.94  Moderately Extensive

3 Modular learning 141 3.24  Moderately Extensive

4 Face-to-face learning 141 3.64  Moderately Extensive

5 Hybrid learning 141 2.69  Moderately Extensive
Mean Average 141 3.14 Moderately Extensive

Blended and online learning models, though
promising, remain moderately adopted due to
pedagogical and technical gaps. Ramadani et
al. (2022) noted that while online platforms ex-
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panded access during pandemic-related disrup-
tions, their effectiveness depends on students’
digital literacy, reliable internet access, and in-
structors’ adaptive teaching strategies. Simi-
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larly, Perveen and Asif (2024) highlighted that
blended learning environments require deliber-
ate instructional planning and support systems
to reach full efficacy. The consistently mod-
erate scores across modalities, especially for
hybrid and online learning, echo the findings
of Lasekan et al. (2022), who argue that alter-
native delivery modes are only as successful as
their contextual adaptation. Without adequate
teacher training, learner support, and resource
provision, such modes remain underutilized de-
spite their theoretical benefits.

3.2.  Extent of Learner Engagement Given
the engagement
refers to the degree of attention, interest, cu-
riosity, and emotional investment that students
exhibit during the learning process. It is a mul-

Implementation—Learner

tidimensional construct that significantly con-
tributes to academic achievement, motivation,
and long-term educational success (Fredricks,
Blumenfeld, Paris, 2004). In contemporary
educational discourse, learner engagement is
often categorized into three interrelated dimen-
sions: behavioral, emotional, and cognitive
engagement. Behavioral engagement involves
students’ participation in academic, social, and
extracurricular activities. It is reflected in at-
tendance, task completion, active participation,
and compliance with school norms (Appleton
et al., 2006). Emotional engagement, on the
other hand, refers to students’ affective reac-
tions in the classroom, including interest, en-
joyment, a sense of belonging, and attachment
to teachers and peers. Cognitive engagement
includes the willingness and effort to invest in
learning, the use of deep learning strategies,
and self-regulated learning behaviors (Reeve,
2012). Learner engagement is a critical deter-
minant of academic outcomes across various
delivery modes. In face-to-face learning en-
vironments, engagement is often facilitated
through direct teacher-student interactions and
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collaborative activities. In alternative delivery
modalities such as online, modular, or blended
learning, maintaining learner engagement poses
unique challenges due to reduced immediacy
and limited social interaction (Bond et al., 2021).
Empirical studies emphasize the importance
of designing instruction that promotes active,
meaningful participation. For example, Martin
and Bolliger (2022) found that student engage-
ment in online settings increased significantly
when instructors employed interactive tools,
frequent feedback, and synchronous communi-
cation. Meanwhile, Pascual and Padilla (2023)
underscored the need for differentiated strate-
gies to sustain engagement in modular learning,
especially among learners in marginalized and
remote contexts. In sum, learner engagement
is a dynamic and essential component of the
teaching and learning process. Whether in tradi-
tional or alternative delivery modes, its enhance-
ment depends on the alignment of instructional
design, learner needs, and contextual respon-
siveness. Summary of the Extent of Learner
Engagement Given the Implementation

Table 2 summarizes the extent of learner
engagement under alternative delivery mode
implementation across four core dimensions:
participation, interaction, focus, and collabora-
tion. The overall mean score of 2.80 indicates
that learner engagement is Moderately Exten-
sive. Among the dimensions, collaboration (M
= 3.09) and focus (M = 3.06) received higher
ratings, suggesting that learners are relatively
more engaged in group-related tasks and main-
tain a reasonable level of concentration during
learning. However, the dimensions of partici-
pation and interaction both received a mean of
2.54, interpreted as Less Extensive, indicating
that learners are not consistently active or com-
municative during sessions conducted through
alternative delivery modalities.
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Table 2. Summary of the Extent of Learner Engagement Given the Implemen-

tation
No Learner Engagement n Mean Descriptive Interpretation

1 Participation 141 2.54  Less Extensive

2 Interaction 141 2.54  Less Extensive

3 Focus 141 3.06  Moderately Extensive

4 Collaboration 141 3.09  Moderately Extensive

Mean Average 141 2.80  Moderately Extensive
These findings are in line with recent re- ronments.

search. Murphy et al. (2022) found that while
students may retain attention during self-paced
or modular learning, active participation and
peer-to-peer interaction often decline without
structured teacher facilitation. This aligns with
the lower engagement ratings in participation
and interaction. Similarly, Pérez-Juarez et al.
(2024) highlighted that digital distractions, lack
of immediacy, and cognitive overload in online
platforms contribute to passive learner behavior
and reduced communicative exchanges. In con-
trast, Xu et al. (2023) demonstrated that when
collaborative mechanisms and visual peer cues
are embedded in virtual learning environments,
learners tend to show greater focus and engage-
ment. Vraga et al. (2023) also reported that
learner collaboration and cognitive presence are
enhanced when structured group activities are
integrated into hybrid settings, thereby explain-
ing the moderate scores in collaboration and fo-
cus. Overall, the findings underscore the partial
success of alternative delivery modes in foster-
ing learner engagement. While learners are able
to concentrate and collaborate to a moderate ex-
tent, the implementation still falls short in pro-
moting consistent participation and interactive
learning. To address these gaps, educational
planners should emphasize synchronous ses-
sions, peer-led activities, and interactive tools
that reinforce communicative and participatory
behaviors in digital and blended learning envi-
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3.3.  Relationship Between Alternative De-
livery Mode Implementation And Learner En-
gagement—Table 3 presents the statistical anal-
ysis of the relationship between Alternative
Delivery Mode (ADM) Implementation and
Learner Engagement using Pearson’s correla-
tion. The computed r-value of 0.153 with a
p-value of 0.071 indicates a very weak positive
correlation that is not statistically significant at
the 0.05 level of confidence. Thus, the result
leads to the decision to accept the null hypoth-
esis (H) and reject the alternative hypothesis
(H).

Since the p-value exceeds the critical thresh-
old (p = .071 >.05), the study fails to reject
the null hypothesis. This suggests that the de-
gree to which ADM is implemented does not
have a statistically significant association with
how engaged learners are, at least within the
scope and context of this study. These find-
ings align with the observations of Bond et al.
(2021), who argued that while ADM may ex-
pand access to education, it does not inherently
guarantee increased engagement unless accom-
panied by structured support, interactive strate-
gies, and teacher facilitation. Similarly, Pas-
cual and Padilla (2023) found that even well-
implemented ADM strategies such as modu-
lar and online learning often result in disen-
gagement due to lack of real-time interaction,
delayed feedback, and insufficient monitoring
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mechanisms. It may be inferred that other medi-
ating factors such as learner motivation, parental
support, digital access, and instructional quality
could significantly influence engagement out-

comes more than ADM implementation alone.
Thus, while ADM is a necessary response to ed-
ucational disruptions, its effect on engagement
remains conditional and context-driven.

Table 3. Relationship between Alternative Delivery Mode Implementation

and Learner Engagement

Variables r-value

p-value Interpretation Decision

Alternative Delivery Mode Im-  0.153

plementation

0.071 Not Significant Accept HO

*significant at p < 0.05.

3.4. Alternative Delivery Modes Signif-
icantly Influence Learner Engagement—The
non-significant p-value further supports the con-
clusion that the combination of ADM strategies
included in this study does not significantly pre-
dict the level of learner engagement. These
findings are consistent with the observations of
Garcia and Roque (2021), who argued that the
effectiveness of ADM modalities may depend
more on how they are implemented, especially
in terms of interaction, assessment, and learner
support than on the modality itself.

All p-values exceed the 0.05 significance
level, leading to the acceptance of the null
hypothesis for each ADM predictor; none
of the delivery modes significantly influence
learner engagement when considered individu-
ally. These findings highlight that while ADM
approaches are critical for access and continu-
ity, they alone do not predict engagement lev-
els, echoing the conclusions of Calimag and
Del Rosario (2022) and Martin and Bolliger

3.5. Standpoints Of the Participants Re-
garding the Extent Of Alternative Delivery
Mode Implementation and Learner Engagemen-
t+—The qualitative findings substantively rein-
force the quantitative results presented earlier in
the study. Quantitative data showed that ADM
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(2022), who emphasized that instructional de-
sign, teacher feedback, and learner support
systems are the primary enablers of engage-
ment in remote or hybrid contexts. Further-
more, Domingo and Silva (2023) noted that
even within effective modular programs, en-
gagement depends heavily on the availability
of teacher feedback, community support, and
learners’ self-regulation skills—factors not cap-
tured directly by modality type. The regres-
sion analysis indicates that while Alternative
Delivery Modes are necessary for educational
continuity, they are not sufficient predictors of
learner engagement. Their effectiveness likely
depends on the quality of implementation, in-
structional interaction, and contextual factors
such as learners’ digital readiness, home envi-
ronment, and school support systems. Future
research should consider these variables as mod-
erators or mediators to better understand the
complex relationship between delivery modes
and student engagement.

implementation was moderately extensive, but
learner engagement, particularly in participation
and interaction, was rated less extensive. The
non-significant correlation between ADM im-
plementation and learner engagement (r = 0.153,
p = .071) further underscores the qualitative in-

ISSN 3028-1261
10.5281/zenodo.15815687 /NIJSE.2025



NIJSE (2025) -

Table 4. Adaptation Strategies that Significantly Influence Learning Outcomes

Model Parameter Unstanardized Standard Standardized t p Decision
Error

My (Intercept) 2.804 0.033 85.530 <.001

M, (Intercept) 2.372 0.288 8.247 <.001
OL_AVE 0.052 0.052 0.102 1.009 0.315  Accept Null
BL_AVE 0.018 0.064 0.029 0.283 0.777  Accept Null
ML_AVE 0.087 0.060 0.140 1.447 0.150  Accept Null
FFL_AVE 0.034 0.062 0.049 0.558 0.578  Accept Null
HL_AVE -0.064 0.063 -0.093 -1.008 0.315  Accept Null

sight that delivery modality alone does not de-
termine engagement outcomes. Rather, it is the
quality of implementation, contextual respon-
siveness, and the presence of supportive struc-
tures (e.g., feedback mechanisms, parental and
teacher support, interactive strategies) that ulti-
mately shape the learner’s experience. The con-

4. Conclusions and Recommendations

vergence of qualitative and quantitative findings
is a hallmark of explanatory sequential mixed-
methods research. In this study, the qualitative
phase provides explanatory depth and contex-
tual texture to the numeric trends, revealing the
underlying mechanisms behind the statistical
patterns observed.

This chapter presents the conclusions derived from the findings of the study, guided by the
specific statements of the problem. It also offers recommendations anchored on the results of
both quantitative and qualitative analyses to inform policy, instructional practices, and future
research directions. The conclusions summarize the essential insights on the extent of Alternative

Delivery Mode (ADM) implementation and its

relationship to learner engagement, while the

recommendations provide actionable strategies to enhance ADM practices and foster meaningful
learner participation across various educational settings.

4.1. Findings—The extent of implemen-
tation of Alternative Delivery Modes (ADM)
and the corresponding level of learner engage-
ment were found to be moderately extensive
overall. Among the four modes, face-to-face
learning had the highest implementation rating
(M = 3.64), followed by modular learning (M
= 3.24), blended learning (M = 2.94), hybrid
learning (M=2.69) and online learning (M =
2.74). In terms of engagement, collaboration
M = 3.09), focus was moderately extensive
(M = 3.06), while participation and interaction
were both rated less extensive (M = 2.54), indi-
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cating engagement gaps across ADM formats.
The relationship between ADM implementation
and learner engagement was found to be not
statistically significant (r = 0.153, p = 0.071),
leading to the acceptance of the null hypothesis.
ADM alone does not predict learner engage-
ment. Regression analysis confirmed that none
of the ADM types significantly influenced en-
gagement, with all predictors showing p-values
above 0.05. Qualitative data revealed that partic-
ipants viewed ADM as flexible but limited, with
learner engagement highly dependent on con-
textual factors such as technology access, home

ISSN 3028-1261
10.5281/zenodo.15815687 /NIJSE.2025



NIJSE (2025) -

environment, and instructional quality. Partici-
pants believed there is a perceived link between
ADM and engagement, particularly when sup-
ported by strong teacher-student interaction and
well-structured learning activities.

4.2.  Conclusions—Based on the findings
of the study, the following conclusions are
drawn: The implementation of Alternative
Delivery Modes (ADM)—including online,
blended, modular, and face-to-face learning—is
generally moderately extensive, with face-to-
face and modular modes perceived as the most
effectively implemented. Learner engagement
remains inconsistent across modalities. While
learners exhibit moderate levels of focus, their
participation and interaction are considerably
less extensive, suggesting that access to ADM
does not necessarily equate to active engage-
ment. The statistical analysis revealed no signifi-
cant relationship between ADM implementation
and learner engagement, implying that the use
of alternative modalities alone is not a strong
predictor of how engaged learners will be. Fur-
thermore, no specific ADM type significantly
influenced learner engagement, indicating that
other variables—such as instructional quality,
learner motivation, and teacher support—play a
more critical role. Participants perceive ADM
as a flexible and essential approach, especially
in times of disruption. However, they empha-
sized that teacher-student interaction, contextual
adaptation, and instructional responsiveness are
crucial mediating factors for sustaining learner
engagement.

4.3. Recommendations—Based on the
conclusions, the following recommendations
are proposed: Strengthen teacher capacity in
ADM facilitation. Professional development
programs should focus on enhancing teach-
ers’ skills in designing interactive, engaging,
and learner-centered activities within all deliv-
ery modes. Invest In Supportive Infrastructure.
Schools and divisions must ensure reliable ac-
cess to digital tools, internet connectivity, and
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learning resources, especially in underserved ar-
eas, to address technological barriers that hinder
engagement.

For Parents. The study highlights how al-
ternative delivery modes impact their children’s
learning experiences and engagement. This can
empower parents to provide better support for
their children’s learning, monitor engagement
levels, and collaborate more effectively with
teachers to ensure their child’s academic suc-
cess, particularly in non-traditional learning set-
tings. For the School Principal. The study pro-
vides valuable data to public school district su-
pervisors, helping them evaluate the efficacy
of alternative delivery modes across various
schools in the district. It can assist in mak-
ing district-level decisions regarding training
for teachers, resource distribution, and strate-
gies to increase student engagement and suc-
cess in diverse learning environments. For the
Public School District Supervisor. District su-
pervisors will find this study significant as it
provides data on the positive impact of extracur-
ricular activities, such as Girl Scout programs,
on student engagement in school governance.
The study can inform district-wide policies and
initiatives aimed at promoting student leader-
ship and participation in school activities. It can
also serve as a basis for advocating for more
support and resources for extracurricular pro-
grams that contribute to student development.
For DepEd Officials. The research findings can
provide Department of Education (DepEd) of-
ficials with evidence to assist in creating poli-
cies that enhance and diversify educational de-
livery. This study will aid in evidence-based
decision-making for adopting alternative learn-
ing methods, developing professional programs
for teachers, and distributing resources to boost
student engagement across the country. For Fu-
ture Researchers. Future researchers can build
on this study’s findings by exploring related
topics, such as the long-term effects of alterna-
tive delivery modes on student achievement, the
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role of technology in learning, or the broader
socio-economic implications of these teaching
methods. This study will provide a foundational
framework for further investigating effective
teaching practices and engagement strategies
in diverse educational settings. Prioritize In-
structional Interaction

Regardless of modality, regular teacher-
learner communication, feedback mechanisms,
and academic monitoring should be institution-
alized to promote active engagement and ac-
countability. Customize ADM strategies based
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such as teacher presence, family involvement,
learner autonomy, and emotional well-being as
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