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Skills in Implementing Culturally Relevant Learning Practices
and Knowledge of Diverse Backgrounds of Students

Andylit I. Cawadi

Abstract. This explanatory sequential mixed-methods study examined the influence of cultural
competence and professional development on the effectiveness of guidance and counseling
among senior high school teachers in Cluster IV Schools. The quantitative phase involved the
use of validated survey instruments administered to 138 respondents, assessing levels of cultural
competence, professional development, and counseling effectiveness. Results revealed that
cultural competence significantly predicted guidance and counseling effectiveness (p = .006),
particularly among teachers with higher self-assessed counseling performance. Professional
development, while rated as moderately relevant and collaborative, did not yield a statistically
significant influence on counseling effectiveness. Furthermore, no significant interaction
effect was found between the two variables (p = .956). The qualitative phase, comprising
in-depth interviews and focus group discussions, further explained these results. Teachers
highlighted the importance of cultural awareness, empathy, and rapport in enhancing student
trust and improving counseling outcomes. They reported changes in attitudes and practices
after participating in culturally focused professional development, including more inclusive
and reflective approaches. The findings underscore the critical role of cultural competence
in fostering effective, student-centered guidance practices, especially in diverse educational
contexts.
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1. Introduction

In the current varied educational environ-
ment, culturally relevant learning approaches
are vital for creating inclusive and impactful
learning experiences. Acknowledging and ap-
preciating students’ diverse backgrounds, in-
cluding their cultural heritage, language, tra-
ditions, and experiences, boosts engagement,
motivation, and academic achievement. Cultur-
ally relevant pedagogy highlights the need to
incorporate students’ cultural knowledge into

teaching methods, curriculum, and classroom
dynamics. By doing so, educators can cultivate
learning settings that validate students’ identi-
ties, encourage critical thinking, and connect
home and school experiences. Using culturally
responsive teaching techniques enables students
to recognize their own knowledge and experi-
ences within the educational process, ultimately
enhancing their sense of belonging and improv-
ing educational outcomes. In the context of
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global education, international context advocate
for the need for cultural competence among se-
nior high school teachers has become increas-
ingly urgent. Many countries face challenges
stemming from demographic shifts, including
immigration and globalization, leading to di-
verse student populations. In the United States,
for instance, schools are witnessing a signif-
icant rise in multicultural classrooms, where
students from various ethnic backgrounds in-
teract daily. This diversity presents challenges
for teachers who may not have received ade-
quate training to navigate cultural differences
(Sparreskog, 2024). In Europe, particularly in
countries such as Germany and France, the in-
tegration of students from refugee backgrounds
poses additional concerns. Teachers are often
unprepared to support these students, who may
come with traumatic experiences and differing
educational expectations. The challenge lies
in recognizing cultural differences and provid-
ing appropriate counseling that addresses the
socio-emotional needs of these vulnerable pop-
ulations. Without targeted professional devel-
opment focused on cultural competence, teach-
ers may struggle to build trusting relationships,
leading to disengagement and lacking support
for students who require tailored guidance (Ay
Özeken 2024). In Asia, countries like Singa-
pore and Malaysia exemplify the challenges of
multicultural education within their school sys-
tems. Here, cultural competence is crucial for
teachers to understand and appreciate the nu-
ances of their students’ backgrounds, particu-
larly in a region where ethnic diversity is promi-
nent. However, concerns persist regarding the
adequacy of professional development oppor-
tunities available to educators. Many teachers
may receive limited training that fails to address
the complexities of intercultural interactions,
which can hinder their effectiveness in provid-
ing guidance and counseling (Geletu, 2024). In
the Philippine educational landscape, the grow-
ing diversity among student populations, fueled

by various socio-economic and cultural factors,
necessitates a heightened focus on cultural com-
petence among senior high school teachers. The
Philippines is home to numerous ethnic groups,
each with distinct traditions, values, and educa-
tional needs. However, due to limited exposure
and training, many teachers face challenges in
recognizing and addressing these cultural dif-
ferences. This lack of cultural competence can
hinder effective communication between teach-
ers and students, creating barriers to understand-
ing and support within guidance and counseling
programs. As a result, the potential for foster-
ing inclusive and responsive educational envi-
ronments is significantly compromised (Ramos
et al., 2024). The challenges are further exac-
erbated by the recent influx of students from
indigenous communities and those affected by
socio-economic disparities. These groups of-
ten require specialized support to navigate the
educational system, yet teachers may lack the
necessary training to provide adequate guidance.
In this context, the effectiveness of counseling
programs can be severely diminished. Many
educators find themselves unequipped to meet
the specific requirements of these students, re-
sulting in emotions of isolation and disconnec-
tion (Le etal., 2020). Moreover, the Philippines
faces systemic challenges in professional de-
velopment for teachers, particularly in rural ar-
eas where resources are limited. While urban
schools may offer more training opportunities,
educators in remote regions often struggle to
access professional development programs that
emphasize cultural competence. This discrep-
ancy can create disparities in counseling effec-
tiveness across the country, as some teachers
may be ill-prepared to address the diverse back-
grounds of their students. To improve guidance
and counseling services, it is essential to im-
plement comprehensive and accessible profes-
sional development initiatives that empower all
teachers, regardless of their geographical loca-
tion, to understand and respond to the unique
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cultural dynamics present in their classrooms
(Darwin, 2022). In Davao City, where a rich
ethnic diversity characterizes the educational
landscape, senior high school teachers need to
cultivate cultural competence. This skill is cru-
cial for creating a supportive and inclusive learn-
ing environment. The diversity of ethnic groups,
indigenous peoples, and migrant communities
necessitates a thoughtful approach to teaching
and engaging students, one that acknowledges
and respects varied cultural identities. This in-
adequacy often leads to miscommunication, di-
minished student engagement, and insufficient
academic and socio-emotional support, espe-
cially for marginalized students who need cul-
turally relevant interventions. The pivotal role
teachers play in influencing both academic and
personal growth, it is essential to implement
comprehensive professional development pro-
grams tailored to equip educators with the neces-
sary skills for incorporating culturally relevant
practices in their teaching and counseling meth-
ods. Cultural competence in education, this
research intends to help build a more inclusive
and equitable learning environment, which in
turn can boost student engagement, academic
success, and overall wellness. This paper aims
to tackle these shortcomings by promoting tar-
geted strategies that aid teachers in navigating

the diverse cultural landscape of Davao City.
1.1. Theoretical/Conceptual Framework

of the Study —This study uses Social Con-
structivist Theory, which focuses on how learn-
ing happens through social interaction and cul-
tural context. It suggests that people build
knowledge by working and engaging with
others.Understanding students’ different back-
grounds is important for effective teaching and
counseling (Behrendt et al., 2021). The study
examines how cultural competence among edu-
cators and their ongoing professional develop-
ment can significantly influence their guidance
and counseling practices. The framework in-
corporates elements of the Ecological Systems
Theory; Akbar et al. (2023) recognize the multi-
ple layers of influence—such as family, commu-
nity, and school—on a student’s development
and well-being. Together, these theoretical per-
spectives underscore the necessity of fostering
positive relationships, enhancing cultural aware-
ness, and promoting inclusive practices within
educational settings. This approach not only
enriches the understanding of how educators
can effectively support diverse learners but also
emphasizes the importance of collaboration and
continuous improvement in guidance and coun-
seling services.

2. Methodology

This study’s methodology aims to thoroughly investigate the impact of cultural competence and
professional development on the effectiveness of guidance and counseling programs among senior
high school teachers. Utilizing a mixed-methods approach, the study combines quantitative data
from surveys that measure teachers’ cultural competence and self-assessment of counseling effec-
tiveness with qualitative insights gathered from in-depth interviews and focus group discussions.
This dual approach enables a robust exploration of teachers’ experiences and perspectives, provid-
ing a nuanced understanding of how cultural sensitivity and targeted professional development
shape their counseling practices.

2.1. Research Design—This research uti-
lized the Explanatory Sequential Mixed-
Methods design as defined by Creswell and

Plano Clark (2020). It consists of two phases:
the first phase involves collecting and analyz-
ing quantitative data, while the second phase
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Fig. 1. Theoretical/Conceptual Framework
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focuses on qualitative data collection and anal-
ysis to elaborate on the initial findings. This
sequential explanatory approach is well-suited
for examining how cultural competence and pro-
fessional development impact the effectiveness
of guidance and counseling among senior high
school teachers in Davao City. In the initial
phase, quantitative data is gathered through sur-
veys assessing teachers’ cultural competence
levels and their perceived efficacy in counseling.
This phase highlights trends, patterns, and possi-
ble connections between teachers’ professional
development experiences and their capacity to
deliver culturally responsive guidance to stu-
dents. Standardized instruments are employed
to ensure data reliability and validity. The subse-
quent phase encompasses qualitative data collec-
tion such as interviews and focus group discus-
sions to gain a deeper understanding of the quan-
titative findings. This phase allows the research
to delve into educators’ experiences, challenges,
and contextual elements that affect their use of
culturally relevant teaching practices in coun-
seling. As Webber (2024) noted, conducting
qualitative follow-up in an explanatory sequen-
tial design aids in interpreting statistical data by
offering rich contextual narratives, thus enrich-
ing the study’s depth and relevance. Combining
quantitative and qualitative methods, this study
thoroughly analyzes how cultural competence
influences guidance and counseling programs.
This strategy assesses the level of cultural com-
petence among educators and reveals the factors
influencing its application in various classroom
settings. The results may play a vital role in cre-
ating evidence-based professional development
programs aimed at equipping teachers with cul-
turally responsive strategies tailored to meet the
diverse needs of students in Davao City. At the
same time, qualitative data is collected through
interviews and focus groups, capturing teach-
ers’ extensive experiences and insights about
their practices and the hurdles they face. By
merging these two data sets, the study promotes

triangulation, boosting the findings’ validity and
reliability. This approach enables researchers to
identify patterns and correlations between quan-
titative results and qualitative themes, ultimately
facilitating a more comprehensive understand-
ing of how cultural sensitivity and professional
training improve effective counseling in diverse
educational contexts

2.2. Ethical Consideration—The ethical
consideration section of this study may address
the key principles that ensure the protection and
well-being of the teacher-respondents involved.
This includes adhering to confidentiality, in-
formed consent, and the voluntary nature of
participation, ensuring that the research is con-
ducted with integrity and respect for the rights
of all respondents.

Social Value
The social impact of my research is con-

siderable because it seeks to improve the edu-
cational experiences of students from various
cultural backgrounds by enhancing the effective-
ness of guidance and counseling programs in
senior high schools. By concentrating on teach-
ers’ cultural competence and their professional
development, I aim to create inclusive educa-
tional environments where every student feels
respected, understood, and supported. This ethi-
cal consideration underscores my commitment
to addressing equity and social justice in educa-
tion, ensuring that marginalized and underrepre-
sented student populations receive the necessary
resources and guidance to thrive. Ultimately,
I believe that the findings from this research
can inform policy decisions and professional
practices that promote culturally responsive ed-
ucation, contributing positively to the broader
community by nurturing well-rounded, cultur-
ally aware individuals.

Informed Consent and Assent
I prioritize informed consent and assent as

essential ethical considerations to uphold partic-
ipants’ rights and welfare. Before the research, I
may provide clear information about the study’s

5
ISSN 3028-1261

10.5281/zenodo.15815517/NIJSE.2025



NIJSE (2025) -

purpose, procedures, potential risks, and ben-
efits, enabling participants to make informed
decisions about their involvement. For minors,
I may obtain assent from the students while also
seeking consent from their parents or guardians.
This dual approach ensures that both the stu-
dents and their families are fully aware of the
study’s objectives and can voluntarily agree to
participate. By emphasizing transparency and
respect for participants’ autonomy, I aim to cre-
ate a trustworthy research environment prior-
itizing the ethical treatment of all individuals
involved.

Vulnerability of Research Respondents
In my study, I recognize the vulnerability

of the research respondents, particularly senior
high school students who may come from di-
verse cultural backgrounds and face various
challenges in the educational system. This
awareness compels me to approach the research
with heightened sensitivity and care, ensuring
that participants feel safe and supported through-
out the process. I protect their privacy and
confidentiality, safeguarding their identities and
personal information shared during interviews.
Additionally, I mayl create a non-threatening en-
vironment for students to comfortably express
their thoughts and experiences.

Privacy and Confidentiality
In my study, I place a strong emphasis on

privacy and confidentiality as vital ethical con-
siderations to protect the identities and personal
information of all participants. I may ensure that
all data collected, including survey responses
and qualitative insights from interviews and fo-
cus groups, are stored securely and accessible
only to me and authorized research personnel.
Additionally, I may use pseudonyms or codes
to anonymize participant data in any reports or
publications, preventing any identification of
individuals. By implementing these measures,
I aim to create a safe space for respondents to
share thoughts and experiences, fostering trust
and encouraging honest dialogue while protect-

ing their privacy during the research.
Risk, Benefits and Safety
In my study, I carefully consider the risks,

benefits, and safety of participants as integral
components of the ethical framework guiding
my research. I acknowledge that participat-
ing in interviews or focus groups may evoke
personal reflections that could be emotionally
challenging for some respondents. To mitigate
these risks, I may provide emotional support
resources to participants and allow them to with-
draw from the study at any time without conse-
quences. The research benefits are significant;
by identifying effective guidance and counsel-
ing practices, I aim to foster a more inclusive
educational environment for students from di-
verse cultural backgrounds. Ultimately, my goal
is to prioritize participant safety and well-being
while achieving meaningful outcomes that posi-
tively impact the educational community.

Justice
In my study, I am committed to upholding

the principle of justice by ensuring that all par-
ticipants are treated fairly and equitably through-
out the research process. This involves selecting
a diverse group of respondents that accurately
reflects the various cultural backgrounds present
in the senior high school setting. I may be mind-
ful to avoid any exploitation of vulnerable popu-
lations, ensuring that their voices are heard and
valued in the research. Additionally, I endeavor
to disseminate the advantages of the study equi-
tably, ensuring that the insights acquired may in-
form practices aimed at enhancing guidance and
counseling for all students, particularly those
hailing from marginalized backgrounds. By pri-
oritizing justice, I aspire to contribute to a more
inclusive and responsive educational system that
addresses the necessities of every learner.

Transparency
In my study, I prioritize transparency as a

fundamental ethical consideration, ensuring that
all aspects of the research process are open and
clear to participants. I may share detailed infor-
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mation regarding the study’s purpose, methods,
and possible impacts, enabling participants to
make informed choices about their participation.
During the research, I may keep communica-
tion channels open, urging participants to raise
questions or discuss any concerns they might
have. Additionally, I plan to share the findings
with participants and the broader community,
highlighting how their contributions may inform
practices that enhance guidance and counseling
in diverse educational settings. By fostering
transparency, I aim to build trust and promote
an ethical research environment that respects
the rights and voices of all participants.

Qualification of the Researcher
As the researcher in this study, I possess a

strong educational background and relevant ex-
perience in the field of education, which equip
me to conduct this research ethically and ef-
fectively. My qualifications include advanced
coursework in educational psychology and cul-
tural competence, alongside practical experi-
ence in counseling and supporting diverse stu-
dent populations. I am committed to upholding
ethical research practices, including maintain-
ing confidentiality, ensuring informed consent,
and respecting the rights of all participants. My
dedication to fostering an inclusive and equi-
table educational environment drives my pas-
sion for this research, and I strive to approach
the study with integrity, sensitivity, and a com-
mitment to contributing positively to the field
of education. Conflict of Interest In conduct-
ing this study, I remain vigilant about potential
conflicts of interest to ensure that my research
is ethical and impartial. I recognize that my
personal beliefs, experiences, and professional
relationships could influence the interpretation
of data or the engagement with participants. To
reduce these risks, I commit to upholding objec-
tivity throughout the research process by follow-
ing established ethical guidelines and protocols.
Additionally, I may openly disclose any affil-
iations or relationships that may be perceived

as conflicts of interest to ensure transparency
with participants and stakeholders. By actively
managing these considerations, I aim to uphold
the integrity of the study and ensure that the
findings accurately reflect the experiences and
perspectives of the participants.

Adequacy of Facilities
In my study, I place significant importance

on the adequacy of facilities to ensure a con-
ducive and safe environment for all participants.
I may conduct interviews and focus group dis-
cussions in settings that are accessible, com-
fortable, and free from distractions, which may
help participants feel at ease when sharing their
thoughts and experiences. Additionally, I may
ensure that all necessary equipment, such as
recording devices and materials, is in good
working order to facilitate smooth data collec-
tion. By providing an appropriate setting and
resources, I aim to foster a supportive atmo-
sphere that encourages open dialogue, thereby
enhancing the quality of the data collected and
respecting the needs of all participants involved
in the study.

Community Involvement In my study, I rec-
ognize the importance of community involve-
ment as an essential ethical consideration, as
it fosters a collaborative approach that benefits
both the research process and the participants.
I strive to collaborate with local communities,
such as schools, parents, and relevant organiza-
tions, to guarantee that the research is contextu-
ally appropriate and meets the genuine needs of
students from diverse backgrounds. By gather-
ing input and feedback from community mem-
bers, I can ensure that the study captures their
experiences and concerns, ultimately increasing
its credibility and impact. Additionally, I plan to
share the findings with the community, facilitat-
ing discussions on how the insights gained can
inform practices and policies that support cultur-
ally responsive education and improve guidance
and counseling services for all learners.
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2.3. Research Respondents—Using
Slovin’s formula with a population of 210
teachers in Cluster 4 and a Using Slovin’s
formula with a population of 210 teachers in
Cluster 4 and a margin of error of 5The in-
clusion criteria for teacher respondents in the
quantitative phase of the study are carefully
designed to ensure the selection of participants
whose backgrounds and experiences align with
the study’s focus on cultural competence and
professional development in guidance and coun-
seling. First, respondents may be actively em-
ployed as teachers within the target schools
or district at the time of the study, ensuring
their perspectives are relevant and reflective of
current practices. Second, they may have at
least one year of teaching experience to provide
insights grounded in practical exposure to the
educational environment, particularly in areas
related to guidance and counseling. Second, re-
spondents may have demonstrated engagement
in professional development activities, such
as workshops, seminars, or training programs,
specifically related to guidance and counsel-
ing. This ensures that they possess foundational
knowledge and exposure to best practices in
addressing student needs within diverse cul-
tural contexts. Moreover, teachers who are
actively involved in implementing culturally
responsive guidance strategies or counseling
initiatives may be prioritized to ensure their
experiences and input are directly applicable
to the research objectives. Third, participants
may voluntarily agree to participate and provide
informed consent, affirming their willingness
to contribute to the study. These criteria collec-
tively ensure the selection of respondents with
relevant expertise and engagement, enriching
the study with data that reflects the intersec-
tion of cultural competence and professional
development in guidance and counseling. The
qualitative phase of the study aims to comple-
ment the quantitative findings by exploring the
deeper experiences, perspectives, and insights

of teacher-respondents. This phase may involve
two key data collection methods: in-depth inter-
views (IDI) and focus group discussions (FGD).
Six teachers who participated in the quantitative
phase may be purposively selected for the IDIs.
These teachers may be chosen based on specific
criteria, such as notable quantitative responses,
diverse teaching backgrounds, and involvement
in activities relevant to the study’s objectives.
The IDIs provide a platform for these teach-
ers to share detailed and personal narratives
about their teaching experiences, challenges,
and the contextual factors that influence their
professional practices. This approach allows
for a deeper understanding of the patterns ob-
served in the quantitative phase. Additionally,
four teachers may be purposively selected for
the FGDs. These participants may represent
different teaching contexts and may engage in
interactive discussions to uncover collective
experiences and shared insights. The FGDs aim
to stimulate dialogue among participants, foster-
ing the exchange of ideas and strategies while
highlighting common challenges and opportu-
nities in their teaching practices. Combining
the individual depth of IDIs and the collab-
orative insights from FGDs, the qualitative
phase enriches the study’s findings, providing
a holistic perspective that bridges the statisti-
cal data from the quantitative phase with the
lived realities The inclusion criteria for respon-
dents in the qualitative phase are designed to
ensure the selection of participants who can
provide rich, meaningful insights aligned with
the study’s objectives. First, respondents may
have participated in the quantitative phase of
the study, allowing for a seamless integration
of data across both phases. Second, they may
have demonstrated notable responses or per-
spectives during the quantitative phase, such as
high engagement levels or unique experiences
related to the study’s focus, ensuring that their
narratives add depth and context to the findings.
Additionally, participants may have at least one
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year of teaching experience, ensuring they have
substantial exposure to educational practices
and challenges. Priority may be given to those
who have actively engaged in programs or activ-
ities related to the study’s themes, such as pro-
fessional development or culturally responsive
strategies, making their contributions directly
relevant. Furthermore, respondents may exhibit
a willingness to participate in either in-depth
interviews (IDI) or focus group discussions
(FGD), providing informed consent for their
participation. These criteria collectively aim
to identify respondents whose experiences and
perspectives may enrich the qualitative analysis,
contributing to a comprehensive understanding
of the research problem.

2.4. Research Instrument—The research
instruments for this study are carefully designed
to effectively capture both quantitative and qual-
itative data, ensuring a comprehensive analysis
of assessing the interaction of cultural compe-
tence and professional development on senior
high school teachers’ guidance and counsel-
ing effectiveness: A Two-Way ANOVA Study
with Qualitative Follow-up. For the quantita-
tive component, a structured survey consisting
of standardized questionnaires aimed at teach-
ers may be employed. This instrument may
include Likert scale items to assess various as-
pects of cultural competence, professional de-
velopment, and guidance and counseling effec-
tiveness. The survey will be developed based
on existing validated instruments, ensuring re-
liability and validity. The target sample size
will be sufficient to allow for robust statistical
analysis using methods like Two-Way ANOVA.
The survey will be distributed electronically or

in print to accommodate different preferences
and accessibility among teachers, and it will
include demographic questions to provide con-
text for the analysis. The adapted survey state-
ments for the quantitative phase will undergo
test-retest procedures and be evaluated for va-
lidity and reliability using Cronbach’s Alpha
at a 0.05 confidence level. According to re-
cent literature, a Cronbach’s alpha value above
0.70 is considered acceptable, above 0.80 indi-
cates good reliability, and above 0.90 reflects
excellent internal consistency (George Mallery,
2023). In this study, a Cronbach’s alpha of
0.910 demonstrates high reliability, confirming
that the survey items are consistent and suitable
for accurately capturing the intended data. In
this study, the researcher utilized an adapted in-
strument developed through a thorough review
of current literature and related research employ-
ing standardized tools aligned with the study
variables. Key sources informing the instru-
ment’s development include Samad and Malik
(2023), who examined the influence of guidance
knowledge, counseling services, and attitudes
toward guidance on high school guidance teach-
ers’ performance; Hunter (2024), who explored
teachers’ cultural competence in achieving stu-
dents’ transcultural learning goals; and Le et al.
(2022), who reported on a pilot study applying
a vocational school-based guidance program
for Vietnamese high school students using a
new individualized counseling approach. The
questionnaire employed a 3-point Likert scale
to assess cultural competence and professional
development. Below are the scale, descriptive
ratings, and interpretations.

2.5. Data Gathering Procedure—The
guidelines for this process adhere to the poli-
cies of The Rizal Memorial Colleges, Inc. is
as part of the formal request, researchers de-
lineate their intentions regarding data collec-

tion, analysis, and dissemination, aligning these
with the overarching research goals. Antici-
pated concerns or questions from recipients are
proactively addressed in this communication,
providing assurances on ethical safeguards, con-
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Cultural Competence and Professional Development Scale

Score Scale Descriptive
Rating

Interpretation

3 2.50 – 3.00 High The cultural competence and profes-
sional development are always mani-
fested.

2 1.50 – 2.49 Moderate The cultural competence and profes-
sional development are sometimes
manifested.

1 1.00 – 1.49 Low The cultural competence and profes-
sional development are rarely mani-
fested.

Guidance and Counseling Effectiveness Scale

Scale Descriptive
Rating

Interpretation

4.20 – 5.00 Strongly Agree The guidance and counseling effec-
tiveness is highly manifested.

3.40 – 4.19 Agree The guidance and counseling effec-
tiveness is manifested.

2.60 – 3.39 Neutral The guidance and counseling effec-
tiveness is moderately manifested.

1.80 – 2.59 Disagree The guidance and counseling effec-
tiveness is rarely manifested.

1.00 – 1.79 Strongly Disagree The guidance and counseling effec-
tiveness is not manifested.
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fidentiality measures, and the potential benefits
of the study. The formal permission request
explicitly seeks authorization to proceed, em-
phasizing the pivotal role of their support in
ensuring the research’s success.

Permission to Conduct the Study
In October 2024, prior to data collection,

the researcher secured the necessary approvals
from relevant authorities, including the research
adviser, the Dean of The Rizal Memorial Col-
leges, Inc., and the top management of DepEd
Davao City Division, following the appropriate
protocols. This process involved submitting a
detailed research proposal outlining the study’s
design, procedures, and potential risks and ben-
efits, along with the objectives and methods for
data collection, analysis, and reporting. Sub-
sequently, in December 2024, immediately af-
ter the colloquium, the researcher ensured that
all participants were fully informed about the
study’s purpose, their rights, and the nature of
their involvement. Informed consent was ob-
tained from each participant prior to their partic-
ipation. By the last week of January 2025, the
researcher upheld a commitment to data accu-
racy and integrity. The distribution and retrieval
of questionnaires were carried out systemati-
cally, using standardized procedures to ensure
the reliability and consistency of the collected
responses. Collation and Statistical Treatment
of Data

The researcher took time in data manage-
ment. She ensured that accurate data gathered
were sorted accordingly through Microsoft Ex-
cel and later transferred to JASP. All necessary
information was collected. Consistency was

also considered to make it relevant to the prob-
lem’s statement. Reliability and validity were
reviewed to lessen the degree of error in the
analysis. Analytical Framework

The analytical framework of this study on
cultural competence and professional develop-
ment on guidance and counselling effectiveness
integration in Catechetics is designed to compre-
hensively evaluate both quantitative and quali-
tative data, allowing for a multifaceted under-
standing of the research problem. For the quan-
titative component, statistical analysis will be
employed to identify patterns and correlations
between cultural competence and professional
development on guidance and counselling out-
comes, such as student engagement and teacher
effectiveness. This may involve using descrip-
tive statistics, inferential statistics, and tech-
niques like t-tests or ANOVA to assess differ-
ences among groups. On the qualitative side,
thematic analysis will be utilized to analyze
interview and focus group data, enabling the
identification of key themes and insights regard-
ing teachers’ experiences and students’ percep-
tions of arts integration. This dual analytical
approach allows for triangulation of findings,
enhancing the study’s overall validity. By com-
bining statistical evidence with rich qualitative
insights, the analytical framework provides a
holistic view of the impact of cultural compe-
tence and professional development on guid-
ance and counselling effectiveness integration
on teaching methodologies in Catechetics, ulti-
mately informing best practices and educational
policies.

2.6. Data Analysis—The study, which con-
sists of a two-way ANOVA and qualitative anal-
ysis, is purposely conducted to explore the im-
pact of cultural competence and professional
development on guidance and counselling effec-
tiveness integration on secondary school teach-

ers’ approaches to catechetics. To answer state-
ment problems 1, 2, 3, and 4, the Two-Way
ANOVA will test for the interaction effects be-
tween cultural competence and professional de-
velopment on guidance and counseling effec-
tiveness. A two-way ANOVA study would ana-
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lyze the effect of cultural competence and pro-
fessional development on guidance and coun-
seling effectiveness. This approach allows the
researcher to explore the main effects of each
independent variable and any potential interac-
tion effects between them. Post-hoc tests are
essential in this study, particularly after con-
ducting Two-Way ANOVA, to further investi-
gate the differences among group means when

significant effects are found. To answer 5, 6,
and 7, thematic analysis will be used to identify
common themes and patterns in interview and
focus group data. Quantitating the frequency
of themes or sentiments provided a broader un-
derstanding of qualitative findings. Combined
quantitative and qualitative data to provide a
comprehensive view.

3. Results and Discussion

This chapter outlines both the quantitative and qualitative findings from the investigation regarding
how cultural competence and professional development impact the effectiveness of guidance
and counseling provided by senior high school teachers in Cluster IV Schools. The results are
organized according to the specific statements of the problem, beginning with the descriptive
statistics on cultural competence, professional development, and counseling effectiveness. This
is followed by the inferential analysis using Two-Way ANOVA to examine the interaction and
main effects. Furthermore, the qualitative findings derived from interview responses are presented
thematically to enrich and explain the quantitative outcomes. Discussions are grounded in relevant
literature and the contextual interpretation of the data.

3.1. Level of Cultural Competence —Cul-
tural competence refers to educators’ ability
to understand, value, and effectively engage
with individuals from diverse cultural back-
grounds. It includes self-awareness, knowl-
edge of various cultural perspectives, and
cross-cultural communication skills (DeAnge-
lis, 2024). Within educational settings, cul-
tural competence is essential for creating in-
clusive learning environments that honor stu-
dents’ cultural identities, promote equity, and
support academic success. Eden, Chisom, and
Adeniyi (2024) emphasized that developing cul-
tural competence requires incorporating cultur-
ally relevant content and instructional meth-
ods that align with students’ lived experiences.
Their review highlights the importance of con-
tinuous professional development and strong
institutional commitment in driving systemic
change toward greater inclusivity. In the con-
text of teacher preparation, McClintock and
Ku (2024) explored in-service teachers’ expe-

riences with intercultural competence profes-
sional development. Their findings indicate
that such programs enhance teachers’ cultural
knowledge and self-awareness, enabling them
to identify commonalities and understand envi-
ronmental influences on cultural perspectives.
Stewart (2024) investigated the role of cultural
competencies in education, focusing on how
educators can integrate cultural awareness into
their pedagogy. The research found that teach-
ers who possess strong cultural competence can
more effectively meet the diverse needs of their
students, leading to enhanced academic perfor-
mance and better classroom dynamics. Sum-
mary on the Level of Cultural Competence

Table 1 presents the summary of the over-
all level of cultural competence among senior
high school teachers, as measured across three
core dimensions: knowledge of students’ di-
verse backgrounds, skills in implementing cul-
turally relevant practices, and attitudes toward
inclusivity and cultural sensitivity. The overall
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computed mean is 2.27, which corresponds to
a Moderate descriptive interpretation. This im-
plies that while cultural competence is present

among the respondents, it is not yet consistently
practiced; instead, it is occasionally demon-
strated.

Table 1.Summary Level of Cultural Competence

No Cultural Competence n Mean Descriptive
Interpretation

1 Knowledge of Diverse Background of
Students

138 2.27 Moderate

2 Skills in Cultivating Relevant Prac-
tices

138 2.16 Moderate

3 Attitude towards Inclusivity 138 2.40 Moderate

Mean Average 138 2.27 Moderate

Among the three components, the attitude
toward inclusivity received the highest mean
score of 2.40, indicating that teachers generally
hold positive beliefs and dispositions regarding
cultural sensitivity and inclusion. This reflects a
favorable orientation toward fostering a cultur-
ally responsive educational environment. The
knowledge of diverse backgrounds, with a mean
score of 2.27, suggests that teachers possess
a fair understanding of how cultural contexts
influence student learning and behavior; how-
ever, there remains a need for deeper and more
contextualized cultural awareness. The lowest
score was recorded in the area of skills in cul-
tivating relevant practices (M = 2.16), pointing
to a specific gap in the practical application of
culturally responsive strategies within guidance
and counseling contexts. This trend of high at-
titudinal disposition but lower implementation
skills has been echoed in several recent studies.
For instance, McClintock and Ku (2024) empha-
sized that while teachers often exhibit a willing-
ness to embrace diversity, their ability to trans-
late such attitudes into practice is limited by a
lack of structured training. Eden, Chisom, and
Adeniyi (2024) further support this by assert-
ing that teacher capacity-building may extend
beyond awareness to include concrete instruc-

tional and counseling strategies. The study of
Roache and Salazar (2023) similarly identified
that fundamental transformation in counseling
effectiveness occurs when inclusive attitudes
are paired with culturally competent communi-
cation and intervention techniques. In summary,
the findings highlight a moderate yet promising
level of cultural competence among teachers.
The results suggest the need for ongoing and
practice-based professional development pro-
grams aimed at bridging the gap between cul-
tural awareness and practical implementation,
particularly in the context of student support
services and counseling.

3.2. Level of Professional Development
—In the context of guidance and counseling,
professional development plays a crucial role
in enhancing teachers’ capacity to address the
evolving socio-emotional and cultural needs of
learners. Effective professional development
(PD) is characterized by its relevance to ed-
ucators’ roles, sustained engagement, oppor-
tunities for collaboration, and alignment with
school improvement goals (Desimone Garet,
2022). Moreover, when PD is anchored in re-
flective practice and practical application, it sig-
nificantly contributes to improved counselor ef-
ficacy, particularly in multicultural settings. Re-
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cent studies emphasize the transformative im-
pact of high-quality PD. For instance, Zhang
and Garcia (2023) found that professional de-
velopment programs focused on inclusive ed-
ucation and student well-being contributed to
increased confidence and competency among
school counselors. Likewise, Kim and John-
son (2022) highlighted that collaborative profes-
sional learning communities enhance teachers’
ability to provide responsive and culturally sen-
sitive guidance services. In sum, professional
development is not merely a one-time interven-
tion but a continuous, contextual, and collabo-
rative process that strengthens educators’ com-
petencies, ultimately leading to more effective
support for diverse student populations.

Summary of the Level of Cultural Compe-
tence

Table 2 presents a summary of the overall
level of professional development among senior

high school teachers in terms of its relevance
to guidance and counseling and the extent of
collaboration with peers. The computed over-
all mean score is 2.31, which falls under the
Moderate descriptive rating. This implies that
while professional development activities are ac-
knowledged and practiced to some extent, they
are not yet fully integrated or consistently ap-
plied in ways that directly enhance the effective-
ness of counseling. The highest subcomponent,
relevance of training to guidance and counsel-
ing, received a mean score of 2.36, suggesting
that teachers moderately perceive their profes-
sional development experiences as pertinent to
the needs of student support and counseling ser-
vices. However, this moderate rating also in-
dicates that such training may not always be
tailored to address the specific contexts, chal-
lenges, and cultural sensitivities of school-based
counseling.

Table 2.Summary of the Level of Cultural Competence

No Cultural Competence n Mean Descriptive
Interpretation

1 Relevance to Guidance and Counseling 138 2.36 Moderate
2 Collaboration with Peers 138 2.27 Moderate

Mean Average 138 2.31 Moderate

Meanwhile, collaboration with peers was
rated slightly lower, with a mean score of 2.27,
still within the Moderate range. This reflects
that while collegial dialogue and collaborative
learning are present, these are not yet fully op-
timized as mechanisms for enhancing counsel-
ing practices. Effective collaboration, partic-
ularly through structured peer learning mod-
els, is crucial in reinforcing knowledge gained
through training and contextualizing counsel-
ing strategies for diverse learners. The findings
are consistent with Barber and Deneen (2023),
who argued that collaborative learning signif-
icantly strengthens professional development

when it fosters shared responsibility and reflec-
tive practice. Furthermore, Zhang and Garcia
(2023) emphasized that professional develop-
ment becomes more effective when it integrates
both culturally responsive content and opportu-
nities for professional dialogue, which together
build teachers’ confidence and competence in
school counseling. Overall, the results suggest
a promising but still developing level of profes-
sional development. For greater impact, it is
necessary to refine the design of training pro-
grams to make them more targeted, inclusive,
and collaborative, thereby ensuring that edu-
cators are fully equipped to meet the diverse
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guidance needs of their students.
3.3. Interaction Effect of Cultural Compe-

tence and Professional Development on Guid-
ance and Counseling Effectiveness —To deter-
mine whether there is a significant interaction
effect between cultural competence and profes-
sional development on guidance and counsel-

ing effectiveness, a Two-Way ANOVA was con-
ducted using the variables IV1 Cultural Compe-
tence Level ECP LEVEL and IV2 Professional
Development Level GCE AVE 34, with the de-
pendent variable being guidance and counseling
effectiveness GCE AVE.

Table 3. Two-Way ANOVA Summary of the Interaction Effect of Cultural Compe-
tence and Professional Development on Guidance and Counseling Effectiveness

Cases Sum of
Squares

df Mean
Square

F P η2 ω2

IV1 ECP LEVEL 0.556 2 0.278 5.353 0.006 0.075 0.060
IV2 GCE AVE 34 0.166 2 0.083 1.595 0.207 0.022 0.008
IV1 ECP LEVEL
IV2 GCE AVE 34

0.034 4 0.009 0.165 0.956 0.005 0.000

Residuals 6.704 129 0.052 — — — —

Note. Type III Sum of Squares

These findings suggest that while cultural
competence plays a meaningful independent
role in shaping effective counseling practices,
professional development as categorized in this
study does not independently or interactively
influence effectiveness in a significant way. The
lack of a significant interaction effect may be
attributed to several factors. First, the profes-
sional development programs may not be suffi-
ciently differentiated or targeted in content to
produce measurable variance in outcomes. Sec-
ond, the level of cultural competence, when
already high among certain respondents, may
have overshadowed the influence of less robust
PD efforts. Lastly, the alignment or integration
of PD and cultural competence training might
be inconsistent, thus limiting any synergistic
effect. This interpretation is supported by re-
search from Desimone and Garet (2022), who
emphasize that professional development may
be tightly aligned with context and directly ap-
plicable practices to have a measurable impact.

Similarly, Zhang and Garcia (2023) found that
unless professional development is intentionally
designed to complement cultural competence
frameworks, its effectiveness in influencing stu-
dent support strategies may remain limited. In
response to Statement of the Problem No. 4, the
analysis concludes that there is no statistically
significant interaction effect between cultural
competence and professional development on
the effectiveness of guidance and counseling
among senior high school teachers. However,
cultural competence alone significantly predicts
the perceived effectiveness of counseling, un-
derscoring its importance in teacher practice.

3.4. Differences in Cultural Competence
and Professional Development Based on Levels
of Guidance and Counseling Effectiveness—To
determine whether cultural competence and pro-
fessional development significantly differ across
levels of guidance and counseling effectiveness,
the results of the Two-Way ANOVA analysis
were examined, particularly focusing on the
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main effects of each independent variable (IV)
relative to the dependent variable (DV).

No significant mean differences were ob-
served across levels of professional develop-
ment when grouped according to counseling ef-
fectiveness, as all p-values exceed .05 in the post
hoc comparisons. These findings suggest that
cultural competence varies significantly based
on how effective teachers perceive themselves
in guidance and counseling roles, whereas pro-
fessional development does not exhibit such sig-
nificant variation. This result may be attributed
to the possibility that professional development
activities were not sufficiently differentiated in
content or implementation to yield observable
variance across effectiveness levels. Support-
ing the present findings, Desimone and Garet
(2022) emphasized that impactful professional
development may be job-embedded and context-
specific to result in significant differences in
practice. Furthermore, studies by Zhang and
Garcia (2023) found that teachers with higher
cultural competence were better able to connect
with students and deliver more effective coun-
seling services, thereby validating the observed
differences across groups in this study. In re-
sponse to Statement of the Problem No. 5, it
is concluded that cultural competence signifi-
cantly differs when grouped according to the
level of guidance and counseling effectiveness,
while professional development does not. This
underscores the critical role of cultural compe-
tence in shaping effective student support prac-
tices.

3.5. Qualitative Phase Integration—Inter-
pretation and Synthesis

The integration of quantitative and quali-
tative findings confirms that trust and rapport
are central to effective guidance and counsel-
ing, especially in culturally diverse school con-
texts. While the survey results quantified the
value of relational understanding, the interview
data revealed how such relationships are built
and maintained in practice through respect, ac-

tive listening, and cultural sensitivity. Together,
these data strands illustrate that relational com-
petence is as vital as technical skill in school-
based counseling. These findings are supported
by Dlamini and Maseko (2023), who assert that
trust is the cornerstone of student engagement
in counseling, particularly among learners from
underrepresented backgrounds. Likewise, Peña
et al. (2021) argue that culturally responsive
counselors are more effective precisely because
they cultivate trust and ensure that students feel
heard, validated, and respected. Conclusion

In response to SOP 8, the study concludes
that teachers perceive trust and rapport with
culturally diverse students as essential drivers
of counseling effectiveness. When students
feel safe and respected, they are more likely
to engage meaningfully in counseling sessions,
apply guidance, and exhibit positive develop-
mental outcomes. This study employed an ex-
planatory sequential mixed-methods design to
determine the extent to which cultural compe-
tence and professional development influence
the effectiveness of guidance and counseling
among senior high school teachers. Quanti-
tative data revealed that cultural competence
significantly predicts guidance and counseling
effectiveness (p = .006), while professional de-
velopment alone did not yield a statistically sig-
nificant impact. Furthermore, the interaction
between cultural competence and professional
development was not statistically significant (p
= .956), suggesting their effects operate indepen-
dently in this context. The disaggregated anal-
ysis of cultural competence showed that while
teachers possess positive attitudes toward inclu-
sivity (M = 2.40), their practical skills in imple-
menting culturally relevant counseling practices
were rated lower (M = 2.16). Professional devel-
opment was also rated as moderately relevant
(M = 2.36), with collaboration and peer dia-
logue similarly rated as moderate (M = 2.27).
Despite these modest ratings, both student feed-
back (M = 3.70) and teachers’ self-assessment
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(M = 3.69) indicated that counseling services
are generally perceived as effective. Qualita-
tive data gathered from in-depth interviews and
focus group discussions helped to explain and
enrich these findings. Teachers described their
cultural competence as integral to establishing
trust, respecting diversity, and adapting coun-
seling strategies to the cultural context of stu-
dents. They reported attitudinal growth, includ-
ing increased cultural sensitivity and empathy,
after engaging in professional development fo-
cused on inclusivity. Furthermore, teachers em-
phasized that building rapport and trust with
culturally diverse students fosters open com-
munication, enhances student engagement, and
contributes to more meaningful and effective
counseling outcomes. These integrated findings
reveal that while professional development may

not uniformly translate into practice, it plays a
foundational role in shifting teachers’ mindsets
and reinforcing culturally competent behavior.
Moreover, the strong association between cul-
tural competence and counseling effectiveness
affirms the need for continued investment in
capacity-building efforts that go beyond content
delivery and support reflective, relational, and
contextually responsive practice. In line with
the literature (Dlamini Maseko, 2023; Peña et
al., 2021; Zhang Garcia, 2023), the study un-
derscores that culturally responsive counseling
is most effective when it is grounded in rela-
tional trust, contextual awareness, and contin-
uous reflective practice elements that may be
purposefully cultivated through structured and
sustained professional development.

4. Conclusions and Recommendations

This chapter presents the conclusions drawn from the major findings of the study, which aimed
to assess the interaction between cultural competence and professional development and their
influence on the effectiveness of guidance and counseling among senior high school teachers in
Cluster IV Schools. Conclusions are organized based on the specific statements of the problem
and are derived from both quantitative results and qualitative insights. Based on these conclusions,
a set of practical and research-informed recommendations is offered to guide policy, professional
development initiatives, and future scholarly inquiry.

4.1. Findings—The level of cultural com-
petence among senior high school teachers was
found to be moderate overall. Specifically,
teachers demonstrated moderate knowledge of
students’ diverse cultural backgrounds. It is
indicating awareness but limited depth in cul-
tural understanding. Skills in implementing cul-
turally relevant counseling practices also inter-
preted moderately, suggesting occasional but
inconsistent application of culturally responsive
strategies. The highest dimension was teachers’
attitudes toward inclusivity and cultural sensi-
tivity, reflecting a positive disposition but one
that may not always translate into practice. The
level of professional development among teach-

ers was also rated moderate in both dimensions.
The relevance of training programs to guidance
and counseling had a mean average of moderate,
indicating that while teachers perceive value in
professional development activities, the content
may not always be directly applicable to their
counseling responsibilities. Similarly, collabo-
ration and professional dialogue with peers re-
ceived a mean average of moderate, suggesting
that peer interaction exists but is not yet maxi-
mized for improving counseling effectiveness.
The extent of guidance and counseling effective-
ness, as perceived through student and teacher
input, was found to be extensive. Student feed-
back on counseling sessions yielded a high
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mean average rated as extensive, highlighting
students’ appreciation for the relevance and sup-
port received during counseling, especially in
understanding their unique backgrounds. Teach-
ers’ self-assessment of counseling effectiveness
also rated as extensive, indicating that teach-
ers generally perceive themselves as effective,
particularly in reflecting on their practices and
adapting strategies to meet student needs. There
was no significant interaction effect between
cultural competence and professional develop-
ment on the effectiveness of guidance and coun-
seling. This suggests that while each factor
independently contributes to counseling effec-
tiveness, their combined effect does not produce
a statistically significant interaction in the cur-
rent study context. Cultural competence sig-
nificantly differed when grouped according to
levels of guidance and counseling effectiveness,
indicating that teachers who rated themselves
more effective in counseling also demonstrated
higher cultural competence. In contrast, pro-
fessional development did not significantly dif-
fer across these groups, suggesting that its per-
ceived impact is less variable among teachers
with differing levels of counseling effectiveness.
Senior high school teachers described their cul-
tural competence as instrumental in building
authentic and respectful interactions with stu-
dents from diverse backgrounds. Through in-
terviews and focus group discussions, teach-
ers emphasized that cultural understanding en-
hances trust, allows for culturally sensitive re-
sponses, and fosters inclusive communication.
These narratives helped explain why cultural
competence was strongly associated with coun-
seling effectiveness in the quantitative phase.
Teachers reported specific changes in attitudes
and practices after participating in professional
development focused on cultural responsive-
ness. These included increased sensitivity to
students’ backgrounds, adoption of more inclu-
sive counseling approaches, and more thought-
ful questioning techniques. Professional devel-

opment also enhanced teachers’ empathy and
self-awareness, which they cited as critical in
adapting their strategies to better meet diverse
student needs. Teachers perceived that building
trust and rapport with culturally diverse students
significantly improved the overall effectiveness
of counseling. They noted that when students
feel respected and understood, they are more
likely to open up, follow through with guidance,
and develop positive relationships. Trust was
identified not only as a foundational element in
effective counseling but also as a catalyst for
behavioral and academic improvement.

4.2. Conclusions—Social constructivism
posits that knowledge is co-constructed through
social interaction and contextual engage-
ment—an idea that resonates deeply with the
findings of this research. Cultural competence
among senior high school teachers is moder-
ately manifested. While attitudes toward in-
clusivity are positively demonstrated, there re-
mains a gap in translating this disposition into
consistent and skillful practice, particularly in
adapting counseling strategies to diverse cul-
tural contexts. Professional development is rec-
ognized as moderately relevant and collabora-
tive, but its current implementation lacks depth
and consistency in directly influencing counsel-
ing practices. This indicates a need to improve
the alignment of training content with the re-
alities of culturally responsive guidance work.
The theory supports the notion that learning and
understanding are not developed in isolation but
emerge through active engagement with others
in this case, through culturally responsive coun-
seling and professional collaboration. Guidance
and counseling services are perceived as effec-
tive by both students and teachers. Students
value the support provided, especially when cul-
tural understanding is present, while teachers
express confidence in their reflective and adap-
tive approaches, confirming a shared recogni-
tion of counseling effectiveness. There is no
significant interaction effect between cultural
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competence and professional development on
the effectiveness of guidance and counseling,
suggesting that these two variables influence
outcomes independently, without compounding
each other’s impact. Cultural competence sig-
nificantly varies with the level of counseling
effectiveness, while professional development
does not. This underscores the stronger and
more direct role of cultural competence in shap-
ing successful counseling interactions and stu-
dent outcomes. Teachers affirm that cultural
competence enhances their ability to connect
with students from diverse backgrounds. This
connection fosters mutual respect, clearer com-
munication, and a more inclusive environment,
all of which are vital for student engagement
in counseling. Reinforcing the Social Construc-
tivist emphasis on the role of shared understand-
ing, mutual respect, and relational trust in mean-
ingful learning environments. Teachers report
growth in attitude and behavior following pro-
fessional development in cultural responsive-
ness. They become more reflective, empathetic,
and inclusive in their counseling practices, even
if such changes are not yet uniformly applied.
Trust and rapport are key enablers of effective
counseling, particularly with students from di-
verse backgrounds. Teachers recognize that cul-
tural sensitivity is central to building these re-
lationships, which in turn leads to more open
dialogue, better student decision-making, and
positive counseling outcomes.

4.3. Recommendations—School Principal
School heads will gain valuable information
on the significance of fostering cultural compe-
tence among teachers as part of their leadership
strategies. By promoting an inclusive school
culture and encouraging professional develop-
ment focused on cultural sensitivity, school
heads can enhance the effectiveness of guidance
and counseling programs. This study will serve
as a resource for school leaders to implement
policies that support diversity and inclusivity
within their institutions.

Public School District Supervisor
The study will provide public school dis-

trict supervisors with evidence-based insights
into the impact of cultural competence and pro-
fessional development on counseling effective-
ness. By understanding teachers’ challenges
in diverse classrooms, supervisors can develop
targeted support programs and resources that
address these needs. This information will
assist in shaping district-wide initiatives that
promote culturally responsive practices across
schools. DepEd Officials. For officials from the
Department of Education (DepEd), this study
underscores the need for systemic changes in
teacher training and professional development
programs. By highlighting the importance of
cultural competence in enhancing counseling
effectiveness, the findings can inform policy de-
cisions and guide the development of resources
to improve educational equity. This study can
also contribute to strategic planning initiatives
prioritizing diversity and inclusivity in Philip-
pine education. Future Researchers. This study
will serve as a foundational resource for future
researchers exploring cultural competence in
education. It will offer insights into the chal-
lenges and best practices associated with im-
plementing culturally relevant counseling in di-
verse classrooms. Future studies can build on
these findings by providing a framework for
understanding the interplay between cultural
competence and professional development to
explore further innovative approaches to enhanc-
ing educational practices and policies in mul-
ticultural settings. Strengthen teacher training
programs by integrating structured modules on
cultural competence and counseling skills, em-
phasizing practical strategies for application in
real-life, multicultural guidance settings. En-
hance professional development initiatives to
ensure they are job-embedded, reflective, and
focused on counseling challenges within cul-
turally diverse school populations. Institution-
alize peer collaboration mechanisms, such as
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learning action cells and case-sharing sessions,
to encourage continuous dialogue and mentor-
ship around inclusive counseling practices. De-
velop a contextualized framework for cultural
competence assessment, allowing teachers to
self-evaluate and monitor growth in knowledge,
skills, and attitudes relevant to culturally respon-
sive counseling. Design and implement student-
centered feedback systems to evaluate counsel-
ing services from the learner’s perspective, en-

suring student voices are included in improving
guidance practices. Support reflective practice
among teachers by providing tools, coaching,
and professional communities that reinforce cul-
tural humility, empathy, and personalized coun-
seling approaches. Promote trust-building prac-
tices as core counseling strategies, particularly
those grounded in active listening, affirmation,
and respect for students’ diverse backgrounds
and lived experiences.
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