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Mental Self-Government and Stress Coping Skills: A
Comparative Study of Teachers in the Davao City Division

Jan Erzon T. Esnardo

Abstract. This purpose of the study was to determine if there a significant difference in
the level of stress coping skills of teachers when grouped according to form of mental self-
government in Davao City Division. A total of 82 teachers in Davao City Division were
identified through tabachnick and fidell formula. The study utilized a descriptive-comparative
design. Adapted survey questionnaires were utilized which centered on mental self-government
and stress coping skills of teachers. Frequency and Percentage, Mean, and One-way ANOVA
were used as statistical tools of the study. Results revealed On the mental self-government
styles of teachers in Davao City Division, the findings revealed that the most common style
was the Hierarchic style. Moreover, on the level of teachers’ stress coping skills, the findings
showed that rational thinking, emotional regulation, and support seeking were interpreted
as High, indicating that these stress coping skills were oftentimes evident among teachers.
Clearly, on the significant difference in stress coping skills when grouped according to mental
self-government styles, indicated a statistically significant difference. This suggests that the
form of mental self-government significantly affects how teachers cope with stress. Thus, this
study suggests that Department of Education (DepEd) should provide professional development
programs focusing on enhancing teachers’ stress coping skills.
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1. Introduction

Teaching is acknowledged as a challenging
career that involves considerable mental, emo-
tional, and physical investment, frequently lead-
ing to increased stress as well as burnout. The
general well-being of teachers is essential for
maintaining successful and creative classroom
instruction; however, numerous educators still
grapple with inadequate coping skills that detri-
mentally affect their personal wellness as well
as professional efficacy. Evidence demonstrates
that while stressors in the educational environ-
ment are well documented, the coping skills

utilized by educators are frequently insufficient
or misaligned, prompting concerns regarding
their capacity for handling occupational stress
properly.

In Davao City, Largo (2023) discovered that
certain teachers employ coping strategies in-
cluding escape-avoidance and distancing them-
selves, which are typically seen as less adaptive
since they include ignoring the stressor instead
of confronting it directly. These can be catego-
rized as ineffective coping mechanisms, as they
may result in persistent stress and burnout. This
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highlights the need for targeted interventions
and support systems to help educators develop
more adaptive coping strategies. Such patterns
emphasize the importance of addressing the root
causes of stress in the teaching environment to
promote long-term well-being and professional
effectiveness.

Despite increasing acknowledgment of the
difficulties encountered by educators, a large re-
search gap persists on the stress coping skills of
teachers in Davao City. Certain educators may
struggle with proper stress management, poten-
tially resorting to damaging coping strategies,
which can adversely affect their well-being and
instructional effectiveness. An emerging idea
that may influence coping skills is mental self-
government—the ability to exert control over
one’s thoughts, feelings, and behaviors—which
could significantly impact how educators han-
dle stress. Nevertheless, limited information
exists regarding the influence of mental self-
government on the coping skills of educators in
the local setting. As a result, the researcher rec-
ognizes the necessity of investigating this con-
nection to facilitate the development of effective
coping skills and enhance teachers’ mental self-
regulation. The study pursued answers to the
ensuing objectives: a.) to determine the form of
mental self-government of teachers in terms of
monarchic, hierarchic, oligarchic, and anarchic.
b.) to determine the level of stress coping skills
of teachers in terms of rational thinking, emo-
tional regulation, and support seeking; and c.) to
determine the significant difference in the level
of stress coping skills of teachers when grouped
according to form of mental self-government in
Davao City Division.

At .05 level of significance, the following
hypothesis was tested: a.) There is no signifi-
cant difference in the level of stress coping skills
of teachers when grouped according to form of
mental self-government in Davao City Division.

This study provided valuable insights that
supported decision-making, policy develop-
ment, and strategic planning for key stakehold-
ers. Educators gained a deeper understand-
ing of their mental self-governance styles and
how these influenced their stress coping strate-
gies, leading to improved emotional regulation.
School heads were able to implement targeted
interventions and professional development to
support teacher well-being and retention. Stu-
dents benefited indirectly through improved
classroom environments and stronger teacher-
student relationships, enhancing engagement
and academic outcomes. Future researchers re-
ceived a strong foundation for exploring con-
nections between cognition and stress resilience
in educational settings. Overall, the study ad-
vanced knowledge and practice in promoting
mental wellness in education.

1.1. Theoretical/Conceptual Framework
of the Study —Figure 1 depicted the conceptual
framework outlining the study’s variables. The
independent variable identified was the form
of mental self-government of teachers. The de-
pendent variable of the study was the level of
stress coping skills of teachers in terms of ratio-
nal thinking, emotional regulation, and support
seeking. This study sought to determine if there
a significant difference in the level of stress cop-
ing skills of teachers when grouped according to
form of mental self-government in Davao City
Division.

2. Methodology

The following section outlines the procedures used by the researcher to perform this research
study. It includes the population and sampling, instrumentation, data source, and data analysis.
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Fig. 1. Theoretical/Conceptual Framework
2.1. Research Design—This study used

a descriptive comparative research design to
examine differences in teachers’ stress cop-
ing skills based on their forms of mental self-
government: monarchic, hierarchic, oligarchic,
and anarchic. The design allowed the researcher
to explore patterns among naturally occurring
groups without manipulating variables. It fo-
cused on three key stress coping domains: ra-
tional thinking, emotional regulation, and sup-
port seeking. By comparing teachers across
these cognitive styles, the study aimed to iden-
tify trends in how different mental approaches
influence coping mechanisms. This method
provided a structured way to investigate the
cognitive-emotional relationship in teachers.
The findings are intended to inform teacher
support initiatives and future research in educa-
tional psychology.

2.2. Ethical Consideration—Ethical
guidelines set by the RMC Research Ethics
Committee were strictly followed throughout
the study. Approval was secured before data
collection, ensuring compliance with protocols
for human participants. Informed consent was
obtained from all respondents, and participa-
tion was voluntary. Privacy, anonymity, and
confidentiality were guaranteed through coding

and secure data handling. Potential risks were
minimized, while benefits included increased
self-awareness and professional growth for
teachers. The researcher upheld transparency,
fairness, and academic integrity at every stage.

2.3. Research Respondents—The study in-
volved public school teachers from the Davao
City Division, selected through universal sam-
pling to include all eligible and willing partic-
ipants. This approach ensured inclusivity and
minimized sampling bias. Respondents were
grouped based on their dominant cognitive gov-
ernance style and assessed across three coping
domains. Inclusion criteria required teachers
to be actively teaching in the division, while
those on leave or unwilling to participate were
excluded. The sample size exceeded the mini-
mum required, enhancing the validity of results.
This comprehensive participation allowed for a
more accurate analysis of how different mental
styles affect stress management.

2.4. Research Instrument—Two validated
questionnaires were used: one to assess men-
tal self-government styles and another to mea-
sure stress coping skills. The first tool, adapted
from Black and McCoach (2020), identified the
monarchic, hierarchic, oligarchic, and anarchic
styles. The second tool, based on Wang (2024),
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measured coping in rational thinking, emotional
regulation, and support seeking. Items were
modified slightly for contextual relevance and
language clarity. Both tools underwent expert

validation and pilot testing for reliability. These
instruments provided reliable quantitative data
essential for comparing coping patterns among
cognitive styles.

2.5. Data Gathering Procedure—Data col-
lection followed a step-by-step process, begin-
ning with securing approvals from relevant edu-
cational authorities. Validated instruments were
pilot-tested, then administered face-to-face to
teacher-respondents in selected schools. Clear
instructions and ethical considerations were em-

phasized to ensure honest participation. After
completion, the researcher personally retrieved
and checked each questionnaire for complete-
ness. Responses were stored securely to pre-
serve confidentiality. This careful process en-
sured accurate and ethical data collection for
meaningful analysis.

2.6. Data Analysis—The data were ana-
lyzed using SPSS, employing descriptive and
inferential statistics. Frequency and percent-
age described the distribution of mental self-
government styles, while means assessed stress
coping levels. One-way ANOVA was used to
determine if significant differences existed be-

tween coping skills based on cognitive styles.
These statistical tools provided insights into
which mental self-governance types were as-
sociated with stronger coping strategies. The
use of SPSS ensured a systematic and reliable
approach to data interpretation. The findings
helped draw evidence-based conclusions about
teacher stress and cognition.

3. Results and Discussion

This section delineated the findings and discussion of the research. The presentation commenced
with a comprehensive examination of the mental self-government of teachers, specifically focusing
on monarchic, hierarchic, oligarchic, and anarchic. The chapter thereafter presented an analysis
of the level of stress coping skills of teachers in terms of rational thinking, emotional regulation,
and support seeking. The subsequent section highlighted the significant difference in the level of
stress coping skills of teachers when grouped according to form of mental self-government.

3.1. Mental Self Government of Teachers
In Davao City Division—Table 1 showed the
data on the mental self-government of teachers.
Based on the data in Table 1, the most common
mental self-government style among teachers in
the Davao City Division is the Hierarchic style,
with 41.46% of respondents. This suggests that
many teachers prefer to approach tasks in an or-
ganized and prioritized manner. The Oligarchic
style follows at 29.27%, indicating that a signifi-

cant number of teachers tend to handle multiple
goals simultaneously, often giving them equal
importance. Meanwhile, 24.39% of the teachers
exhibit a Monarchic style, showing a tendency
to focus on one task or goal at a time. Only
4.88% were found to have an Anarchic style,
which reflects a more flexible and less struc-
tured approach to work. These results indicate
that the majority of teachers in the division pre-
fer structured and goal-oriented thinking styles
in managing their responsibilities.
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Table 1. Mental Self Government of Teachers in Davao City Division

No. Item N Frequency Percentage

1 Monarchic 82 20 24.39%
2 Hierarchic 34 41.46%
3 Oligarchic 24 29.27%
4 Anarchic 4 4.88%

Overall 82 82 100%

3.2. Level of Stress Coping Skills of Teach-
ers—Table 2 showed the level of stress coping
skills of teachers, which was measured by three
indicators, namely: Rational Thinking, Emo-
tional Regulation, and Support Seeking. The
mean ratings of these indicators were as follows:
Rational Thinking (3.59), which was described
as high; Support Seeking (3.54), described as

high; and Emotional Regulation (3.52), also de-
scribed as high. The three indicators on the
level of stress coping skills of teachers gener-
ated an overall mean rating of 3.55, described as
high. This indicates that teachers’ stress coping
skills in terms of rational thinking, emotional
regulation, and support seeking were oftentimes
evident.

Table 2. Level of Stress Coping Skills of Teachers

No. Item Mean Descriptive Level

1 Rational Thinking 3.59 High
2 Emotional Regulation 3.52 High
3 Support Seeking 3.54 High

Overall Mean 3.55 High
Legend: 1.00–1.79: Very Low, 1.80–2.59: Low, 2.60–3.39: Moderate, 3.40–4.19: High,

4.20–5.00: Very High

3.3. Significant difference in the Level of
Stress Coping Skills of Teachers When Grouped
According to Form of Mental Self-Government—
The findings in Table 3 revealed a significant
difference in the level of stress coping skills of
teachers when grouped according to the form of
mental self-government. The computed F-value
of 48.325 and the p-value of .026, which is less
than the standard level of significance of 0.05,
indicate that there is a statistically significant

difference between the variables. This suggests
that the form of mental self-government has
a significant impact on teachers’ stress coping
skills. Given the p-value of .026, the null hy-
pothesis which stated that there is no significant
difference in stress coping skills when teachers
are grouped according to their form of mental
self-government was rejected, confirming that
mental self-government styles play a crucial
role in influencing how teachers manage stress.

4. Conclusions and Recommendations
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Table 3.Significant Difference in the Level of Stress Coping Skills of Teachers
When Grouped According to Form of Mental Self-Government

Variable Paired Sum of
Squares

df Mean
Square

F Descriptive
Interpretation

Form of Mental Self-
Government and Stress
Coping Skills

1325.805 80 248.322 48.325 Significant (p =
.026)

4.1. Findings—This study aimed to de-
termine the mental self-government styles of
teachers in terms of Monarchic, Hierarchic,
Oligarchic, and Anarchic styles. Moreover, it
sought to assess the level of teachers’ stress
coping skills in terms of rational thinking, emo-
tional regulation, and support seeking. The next
portion presented the significant difference in
teachers’ stress coping skills when grouped ac-
cording to their form of mental self-government.
The following are the significant findings:

4.2. Conclusions—On the mental self-
government styles of teachers in Davao City
Division, the findings revealed that most teach-
ers prefer structured and goal-oriented thinking
styles, particularly the Hierarchic style. This
suggests that teachers approach their profes-
sional responsibilities with organization and pri-
oritization, which may contribute positively to
their work performance and decision-making
processes. These findings align with Sternberg’s
Theory of Mental Self-Government, which em-
phasizes how individuals regulate their thinking
and prioritize activities based on their cognitive
styles. The theory provides a clear framework
to understand why teachers with hierarchical
thinking prefer organized approaches in manag-
ing tasks and responsibilities.

On the level of teachers’ stress coping skills,
the results showed that teachers frequently
demonstrate high capabilities in rational think-
ing, emotional regulation, and support seeking.
This indicates that teachers are generally effec-
tive in managing stress through clear thinking,

emotional control, and seeking assistance when
needed, supporting their overall well-being in
a demanding profession. These outcomes cor-
respond with Lazarus and Folkman’s Transac-
tional Model of Stress and Coping, which ex-
plains that coping is shaped by how individuals
appraise stressors and their ability to manage
them. The model helps explain why teachers
with high coping skills actively engage in cog-
nitive and emotional regulation as part of their
dynamic response to stress.

On the significant difference in stress cop-
ing skills when grouped according to mental
self-government styles, the study confirmed that
mental self-government significantly influences
how teachers cope with stress. This highlights
the importance of considering teachers’ cogni-
tive styles in developing targeted interventions
to enhance their stress management and profes-
sional resilience. These results are supported by
Baumeister and Vohs’ Self-Regulation Theory,
which posits that individuals with stronger self-
regulatory capacities—linked to their mental
self-government style—tend to have better cop-
ing abilities. The theory underscores how dif-
ferences in self-control and goal-setting across
cognitive styles lead to variations in teachers’
coping effectiveness.

4.3. Recommendations—This study aimed
to determine the mental self-government styles
of teachers in terms of Monarchic, Hierarchic,
Oligarchic, and Anarchic styles. Moreover, it
sought to assess the level of teachers’ stress
coping skills in terms of rational thinking, emo-
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tional regulation, and support seeking. The next
portion presented the significant difference in
teachers’ stress coping skills when grouped ac-

cording to their form of mental self-government.
The following are the significant findings:
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