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Abstract. This study unveiled the blended learning implementation of elementary teachers.
A total of 10 public elementary school teachers from Bangoy District, Division of Davao
City participated in this research. Employing a phenomenological approach to extract the
ideas of the participants. An in-depth interview was employed to gain insights with regard
to their respective lived experiences, coping mechanisms and insights and lessons learned
in implementing blended learning. Through thematic analysis, key themes emerged: chal-
lenges in technology access, increased teacher workload, and learner engagement setbacks.
To overcome challenges in blended learning implementation, three themes were identified:
maximizing available resources, teacher collaboration and training, and parental and com-
munity involvement. The insights and lessons drawn from the findings of the study were
emphasizing flexibility in teaching, employing digital literacy, and strengthening teacher and
learner collaboration. Findings emphasized that a well-structured blended learning framework
can optimize educational outcomes, making learning more engaging and accessible. Moreover,
the study emphasizes the necessity of institutional support, parental and community assistance
and innovative pedagogical strategies to ensure the sustainability and effectiveness of blended
learning. The insights gained reinforce the importance of blended learning as a transformative
tool in modern education.
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tional face-to-face instruction with synchronous
and asynchronous online educational resources
and modular activities, creating a dynamic and
flexible learning environment that enhances
learner engagement and accommodates diverse
learning styles. Delving deeper to it is essen-
tial because it offers a flexible and innovative
approach to education that can enhance active
participation and involvement of learners, ad-
dress diverse learning needs, and prepare educa-

tors and learners for increasingly digital world.
Globally, many teachers were having a hard
time adapting their instructional strategies to
cater to diverse learning needs and preferences
in a blended learning environment, while balanc-
ing the demands of in-person and online teach-
ing can be overwhelming, requiring teachers to
redesign lesson plans, manage learners’ inter-
actions across different platforms, and continu-
ously assess the effectiveness of their teaching
methods (Gilmour, 2020). In Vietnam, imple-
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menting blended learning modality presents sev-
eral challenges for teachers. Many teachers may
not be familiar with the technology required for
effective online instruction and may need addi-
tional support to develop the necessary skills.
This can include learning how to use learning
management systems, creating engaging digi-
tal content, and managing virtual classrooms
effectively (Kareem, 2019). While in Califor-
nia, in some schools, teachers are still facing
difficulties in utilizing technology and having
a hard time implementing the blended learn-
ing approach. While the reported effects of
blended learning are mixed, few has explored
deeper into the possible challenges surrounding
the integration of blended learning, especially
with the experiences of primary school teach-
ers (Tucker et al.,2018). In Texas, another sig-
nificant challenge is ensuring equitable access
to technology for all learners. Teachers often
face the difficulty of addressing the digital di-
vide, where some learners may not have access
to reliable internet connections or the neces-
sary devices for participating in online learning.
This can lead to disparities in learner engage-
ment and achievement (Gurley, 2018). In the
Philippines, the Department of Education offers
different learning delivery modalities that the
region, division, or school may adopt depending
on the geographical location, socio-economic
status, and quality of learner. Educators find
themselves at the crossroads of implementing

1.1.

blended learning modality through innovation
and tradition, grappling with questions of peda-
gogical efficacy and equitable access to tech-
nology. The socio-emotional aspects of ele-
mentary education pose additional challenges
in a digital environment, with the varying lev-
els of technological proficiency among teachers
and learners which add a layer of complexity to
the implementation of blended learning (Moran,
2020). Cannot be denied that teaching blended
learning modality has weaknesses and threats.
Teachers are having a hard time in implement-
ing the lessons without a face-to-face teaching,
as well as having uncertainty if parents really
follow the process in guiding and teaching their
own sons and daughters at home. These are the
predicaments that teachers were having during
the implementation of blended learning through
the use of modular learning materials and vir-
tual classes either through synchronous or asyn-
chronous approach (Alvarez, 2020). This quali-
tative study is to unveil how teachers perceive
the implementation of blended learning modal-
ity, its challenges and how they cope with the
problems encountered alongside with its execu-
tion. As part of this research purpose, the re-
searcher will explore elementary teachers’ lived
experiences in the implementation of blended
learning modality, the issues/challenges they
have encountered, and discover how they cope
with the execution of blended learning modality
during this new normal class setting.

Purpose of the Study—The purpose of this phenomenological study is to unveil the

relevance of the lived experiences of teachers in the implementation of blended learning, with the
experiences of teachers in the implementation of blended learning system, supplemented with
the type of blended learning, and accompanied by the issues and challenges of blended learning
system could bring out the lead experiences of the elementary school teachers. In the present time,
education is the key to economic survival. The part of blended learning system in the new normal
class setting is increasing in occurrence and importance as educators understand its value and
adjust to its impact. Consequently, blended learning in teaching is the tool that will help teachers
and students, with the guidance of the school principal, to create new partnerships and unleash
deeper learning. In addition, authentic learning through the use of blended learning system, allow
learners to develop competencies, master content knowledge, and apply learning outcomes to
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contexts beyond the classroom. Therefore, blended learning system in teaching is a tool and
resource working ubiquitously with the construction of knowledge and development of the new
normal educational scheme. Specifically, the study aimed to draw significant information from
the participants in terms of the lived experiences in their insights in the implementation of blended
learning approach as drawn from the findings of the study that will be conducted in Bangoy
District, Davao City Division. This study will be beneficial to the Department of Education,

school principals, teachers, and students.

1.2.  Research Questions—This study was conducted to unveil the lived experiences of

elementary school teachers in the implementation of blended learning modality. The direction of

this study was set by the following specific research questions:

(1) What are the lived experiences of teachers in implementing blended learning modality?

(2) What are the coping mechanism of the problem encountered implementing the blended

learning modality?

(3) What are the insights or lessons learned from the experiences implementing blended

learning modality?

1.3.  Definition of Terms—Department of
Education The results may be applied by the
Department of Education in assisting the school
principals to address some issues in relation to
the implementation of blended learning modal-
ity in the new normal class setting. School Prin-
cipals Through this study, the school principals
can make data-driven decisions based on in-
sights gained from the study, ensuring effective
resource allocation and strategic planning for
the implementation of blended learning. Also, it
may equip school principals with the knowledge
and insights necessary to foster a conducive en-
vironment for effective, efficient, and equitable
education in the digital age. Teachers Teach-

1.4.  Theoretical Lens—This study is sup-
ported by the Social Learning Theory of Ban-
dura (1977) which is based on the idea that we
learn from our interactions with others in a so-
cial context. Thus, the experiences of teachers
in the implementation of blended learning sys-
tem will be influential to the teaching-learning
process of the elementary school teachers. Even-
tually, through the implementation of blended
learning system, teachers will be able to inte-
grate, especially if their observational experi-

www.nijse.org
www.nijse.net

ers will also benefit from this study, since they
can gain insights into effective blended learn-
ing strategies, enabling them to diversify their
teaching methods and cater to different learning
styles within the classroom. It can also em-
power teachers with the knowledge and tools
to create dynamic, student-centered classrooms
that leverage the advantages of both traditional
and digital learning environments.

Students As for students, the benefits of
blended learning for elementary learners incor-
porate personalized learning, increased engage-
ment, digital literacy development, and cultiva-
tion of skills that crucial for success in the 21st
century.

ences are positive ones, the blended learning
system in their teaching-learning process. Prin-
ciples of social learning are assumed to operate
in same way throughout life. Insofar as expo-
sure to new influential, powerful models like the
blended learning system, who control resources
and may occur at life stage, new learning just
like the implementation of blended learning
system in teaching, is always possible. Peo-
ple learn from one another through observation;
imitation; and modeling. Based on these gen-
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Fig. 1. The Conceptual Framework of the Study
learner-centered instruction because learners are

eral principles, learning can occur without a
change in behavior. In other words, learning
has to be represented by a permanent change
in behavior; thus, blended learning system in
teaching can be learned through observation.
It includes the development of the lead expe-
riences of teachers that could lead to the full
implementation of blended learning system. It
is also focused on how children and adults oper-
ate cognitively on their social experiences and
how these cognitions then influence behavior
and development. Another theory that gives
strength to the study is the Constructivist Learn-
ing Theory by Jerome Bruner (1973), which
emphasized that less learning as the product
of passive transmission than a process of ac-
tive construction whereby the learners construct
their own knowledge based upon prior knowl-
edge. CLT theorized that learning requires learn-
ers to demonstrate their skills by constructing
their own knowledge when solving real-world
problems. The constructivist model calls for

www.nijse.org
www.nijse.net

assumed to learn better when they are forced
to explore and discover things by themselves.
Technology should be employed in ways that
teaching strategies that are learner-centered de-
velop in classrooms. Without a doubt, teachers
are responsible for the ICT development in the
field of education. In the technological revolu-
tion and the information age, using technology
in teaching becomes a fact of life. Likewise, dia-
logue simulations and role play exercises should
be increasingly used by the teacher to promote
communication skills. ICT tools should not only
be used for every listening and speaking activ-
ity, but most importantly during the planning
and design stage of a lesson the teacher should
give due consideration of when, when not and
how to integrate. These provided safe spaces
to negotiate understandings and for teachers to
scaffold and support each other in shifting to
blended learning.
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2. Methodology

This chapter of the study presented the method, research participants, data collection, role of the
researcher, data analysis, trustworthiness of the study, and ethical considerations. Exploring facts
and knowledge in this study necessitated the design and implementation, which were elaborated in
this chapter. The three most common qualitative methods were participant observation, in-depth
interviews, and focus group discussions. Each method was particularly suited for obtaining a
specific type of data. Participant observation was appropriate for collecting data on naturally
occurring behavior in its usual context. In-depth interviews (IDI) were optimal for collecting
data on individuals’ personal histories, perspectives, and experiences, particularly when sensitive
topics were explored. Focus groups were effective in eliciting data on the cultural norms of a
group and in generating broad overviews of issues of concern to the cultural groups or subgroups
represented. Phenomenology is one of the fundamental traditions of qualitative inquiry that
investigates human lived experiences. It describes individual encounters with a phenomenon in
universal terms or context. The description of the phenomenon described what the individuals
saw and how they saw it (Creswell, 2020). Also, Phenomenology has applications in various
fields, including psychology, sociology, and education, offering a rich and nuanced understanding
of the intricate tapestry of human consciousness. Through in-depth interviews, observations,
and analysis of lived experiences, phenomenology contributes to unraveling the complexities of

human existence and shedding light on the subjective dimensions of our shared reality.

2.1.
philosophical assumption was a framework

Philosophical — Assumptions—The
used to collect, analyze, and interpret the data
collected in a specific field of study. It es-
tablished the background used for drawing
conclusions and making decisions. Typical
philosophical assumptions had different types
and were elaborated below. Good research in-
volved the selection of the topic, problem, or
area of interest, as well as the paradigm. Stan-
age (1987) traces ‘paradigm ‘back to its Greek
(paradigm) and Latin origins (paradigm) mean-
ing pattern, model or example among examples,
an exemplar or model to follow according to
which design actions are taken. Differently
stated, a paradigm was an action of submitting
to a view. This view was supported by Denzin
and Lincoln (2000) who defended a research
paradigm a “basic set of belief that guide ac-
tion”, dealing with first principles, “ultimates’
or the researcher’s worldview or philosophy.
Ontology This part of the research pertained
to how the issue related to the nature of re-
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ality. According to Creswell (2020), reality
was subjective and multiple, as perceived by
participants in the study. The ontological issue
addressed the nature of reality for the qualitative
researcher. Reality was constructed by individ-
uals involved in the research situation. Thus,
multiple realities existed, such as those of the
researcher, the individuals being investigated,
and the readers or audiences interpreting the
study. In this study, the experiences of teachers
in implementing the blended learning modality
were discussed by the participants, and their
strategies for addressing challenges and educa-
tional insights were examined. In this study, the
researcher relied on voices and interpretations
of the participants through extensive quotes,
themes that reflected their words and provided
evidence of different perspectives. The answers
of the participants to the study were coded and
analyzed to build and construct for the common-
ality and discreteness of responses. It was made
sure that the responses of the participants were
carefully coded to ensure the reliability of the
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result. The researcher upheld the authenticity
of the responses and precluded from making
personal bias as the study progresses. Episte-
mology This referred to the awareness of how
knowledge claims were justified by staying as
close to the participants as possible during the
study to obtain firsthand information. Creswell
(2020) stated that, based on the epistemolog-
ical assumption, the researcher attempted to
lessen the distance between himself or herself
and the participants. He suggested that, as a
researcher, he or she collaborated, spent time
in the field with participants, and became an
”insider.” Based on Davidson (2000), the re-
searcher identified phenomenology with the use
of thematic analysis as the best approach for
this type of study. In this regard, individual re-
searchers “held explicit beliefs.” The intention
of this study was to gather information from
the participants or teachers in public elementary
schools in Bangoy District, Davao City Divi-
sion regarding their lived experiences during
the implementation of blended learning. Axiol-

2.2.  Qualitative Assumptions—Methodol-
ogy was different from method. Methodology
was creative and responsive approach to under-
stand questions and subject matter while method
refers to the exact knowledge and procedure
(Gerodias, 2013). In this study the dilemma
in the blended learning implementation experi-
enced by the public elementary school teachers
in Bangoy District, Davao City Division were
gathered through an In-Depth Interview (IDI) as
well as through Focus Group Discussion (FGD)
were extracted from the participants. The re-
searcher’s effort in knowing the deeper meaning
of the blended learning implementation of pub-
lic elementary school teachers became the basis
for doing qualitative research, a means of which
Gerodias, (2013) considered helpful in look-
ing for “meanings and motivations that under-
line cultural symbols, personal experiences and
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ogy It referred to the role of values in research.
Creswell (2020) asserted that the role of values
in a study was significant. Axiology suggested
that the researcher openly discussed the values
that shaped the narrative and incorporated their
interpretation alongside the interpretation of the
participants. The researcher ensured the dignity
and significance of every detail of information
obtained from the participants. Recognizing
the personal and value-laden nature of the data
gathered, the researcher carefully preserved
the integrity of the participants’ responses and
interpreted them in alignment with their per-
spectives. Rhetoric It meant reporting reality
through the eyes of the research participants.
This was important because it ensured that the
research objectively presented what was ob-
served and heard from the participants. The
research utilized a personal voice, qualitative
terms, and limited definitions. In the context of
the study, the researcher used the first person
to elucidate the experiences of teachers as they
implemented the blended learning system.

phenomena”. By using phenomenology, this
need was hoped to be addressed by unveiling
the experience of elementary school teachers
in implementing blended learning in a manner
that, as David (2005) wrote, the themes, sym-
bols and meaning of the experiences presented.
Phenomenological research was based on two
premises. The first was that experience was
a valid, rich and rewarding source of knowl-
edge. According to Morrissey Higgs (2006)
that experience was a source of knowledge and
shapes one’s behavior. From the definition, hu-
man experience was viewed as a cornerstone
of knowledge about human phenomena and not
as an unreliable source. The second premise of
phenomenological research lies in the view that
the everyday world is a valuable and produc-
tive source of knowledge, and that we can learn
much about ourselves and reap key insights into

ISSN 3028-1261
10.5281/zenodo.15762485 /NIJSE.2025



NIJSE (2025) -

the nature of an event by analyzing how it oc-
curs in our daily lives (Morrissey Higgs, 2006).
By doing phenomenology which concerns with
that “what” and the “how” (Moustakas, 1994),
the researcher projected that the blended learn-

2.3.  Design and Procedure—This research
employed the phenomenological approach to
illuminate specific phenomena by identifying
them through the way they were perceived in a
given situation. In the human sphere, this typ-
ically involved gathering in-depth information
and perceptions through inductive, qualitative
methods such as interviews, discussions, and
participant observation, and presenting them
from the perspective of the research participants.
Phenomenology focused on studying experi-
ences from the individual’s perspective, setting
aside preconceived assumptions and habitual
ways of perceiving. The purpose of the phe-

2.4. Research Participants—Qualitative
analyses typically required a smaller sample
size compared to quantitative analyses. The
sample size needed to be large enough to cap-
ture feedback on most or all perceptions. Reach-
ing most or all perceptions ensured the attain-
ment of saturation, which occurred when adding
more participants no longer provided new per-
spectives or information. Glaser and Strauss
(1967) recommended the concept of saturation
for determining an appropriate sample size in
qualitative studies. For phenomenological stud-
ies, Creswell (2020) suggested a range of five
to 25 participants. There were no strict rules for
determining the ideal sample size in qualitative
research, as it was best determined by the time
available, the resources at hand, and the study
objectives (Patton, 1990). Purposive sampling
was employed to identify participants for this
study. This non-probability sampling method
was selected based on the characteristics of the
population and the study’s objectives. Purpo-
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ing implementation as experienced by the el-
ementary school teachers were explored and
insights drawn the basis for the possible future
researches and policy analysis in relation to this
research.

nomenological approach was to highlight spe-
cific phenomena by examining how they were
perceived by individuals in a particular context.
In this study, the researcher collected rich in-
formation and insights using qualitative meth-
ods such as interviews, discussions, and partici-
pant observation. These data were analyzed and
presented from the viewpoint of the research
participants (Stanage, 1987). Phenomenology
proved to be a relevant philosophical method-
ology, enabling the researcher to uncover and
interpret the experiences of public elementary
school teachers in the implementation of the
blended learning system.

sive sampling, also referred to as selective or
subjective sampling, allowed for the deliberate
selection of participants who met specific crite-
ria. The researcher chose ten elementary school
teachers for the in-depth interviews and focus
group discussions. A total of ten public ele-
mentary school teachers from Bangoy District,
Davao City Division were invited to participate.
The inclusion criteria required that participants
be currently teaching in a public school within
Bangoy District, Davao City Division, and have
at least three years of teaching experience in
public elementary schools. The results obtained
were used to identify emerging themes and pat-
terns based on their lived experiences. The re-
searcher utilized the purposive sampling design,
as participants were selected according to the
study’s specific criteria (Creswell, 2020). This
method, also known as judgmental, selective, or
subjective sampling, ensured that participants
were purposefully chosen to enhance the authen-
ticity of the findings (Marshall, 1996).
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2.5.  Ethical Considerations—Ethical con-
siderations were essential in the design of this
research study. The researcher carefully ad-
dressed various ethical issues concerning the
participants during the fieldwork. These con-
siderations were regarded as one of the most
critical aspects of the research. The researcher
adhered to ethical principles to uphold the in-
tegrity of the study, ensuring the dissemination
of authentic knowledge, truth, and the preven-
tion of errors. Social Value Research played a
crucial role in society. In this study, social value
was centered on the experiences of teachers.
It was specifically conducted among elemen-
tary school teachers to gain insights into their
challenges. Furthermore, the study served as
a foundation for higher authorities to develop
programs and resolutions that would benefit el-
ementary classroom teachers. The social issue
that motivated the researcher was the challenges
faced by elementary school teachers in imple-
menting the blended learning system. Informed
Consent In conducting this study, the Treaty
Principle of Participation, as cited by McLeod
(2013), was upheld. Participants were invited
with the assurance that their involvement in the
research was entirely voluntary and based on
a clear understanding of sufficient information.
The process of participant recruitment and se-
lection was documented in the appendices of
this study. Gaining the trust and support of re-
search participants was essential for conducting
an informed and ethical academic inquiry, par-
ticularly in phenomenological research (Pierre,
2012). All participants had received an in-
formed consent form before their interviews
were scheduled and before they took part in
the phenomenological research process. Each
participant was required to provide a signed ac-
knowledgment, granting consent and indicating
their willingness to participate in the study. The
informed consent letter served to introduce the
research, provide contact information, explain
the study’s purpose, request voluntary partici-
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pation, and outline the type of information ex-
pected from the participants. All participants
were required to sign and return the letter of
consent to the researcher before engaging in the
study.

Vulnerability of Research Participants The
participants in this study were fully capable of
responding to the research instrument, as they
were all professional teachers in public elemen-
tary schools. The researcher ensured that they
had access to clear communication and support
throughout the study. Contact information was
provided so participants could easily reach the
researcher for any clarifications or questions re-
garding the research. Risks, Benefits and Safety
The recruitment of respondents was conducted
without coercion, undue influence, or induce-
ment. Additionally, respondents were provided
with the contact information of the panel chair
or panel members in case they had any ques-
tions related to the study. If respondents expe-
rienced any discomfort or inconvenience while
answering the questions, they were not com-
pelled to participate in any way. The researcher
ensured the safety and well-being of respon-
dents throughout the interview process. The
in-depth interviews were conducted in a secure
location and scheduled at a time convenient
for the participants. A primary concern of this
study was upholding the Treaty Principle of Pro-
tection, which emphasized respect for privacy,
confidentiality, and minimizing risks. To safe-
guard participant anonymity, pseudonyms were
assigned to each informant, preventing the dis-
closure of their identities. Any potential risks
were further minimized by implementing all
necessary measures to ensure participant confi-
dentiality. Privacy and Confidentiality of Infor-
mation This study adhered to the Data Privacy
Act of 2002 to ensure that the data could not be
traced back to its original sources, thereby pro-
tecting the identities of the participants. Utmost
care was taken to maintain the anonymity of
data sources, and any printed output generated
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from this study was kept confidential. Further-
more, all relevant issues were carefully consid-
ered to prevent any conflicts of interest between
the researcher and the respondents. Any form of
misleading information or biased representation
of primary data findings was strictly avoided to
uphold the integrity of the research. Justice The
respondents were informed of the researcher’s
role and their corresponding role during data
gathering. They were briefed that they needed
to respond with complete honesty when answer-
ing the interview questions and that any com-
munication related to the research should also
be conducted with integrity. Additionally, they
were informed that they would be the first to
benefit from the results of the study. Trans-
parency The results of the study were made ac-
cessible to the respondents and the heads of the
participating schools, as the information was
available and stored on CDs or other storage
devices, which could be requested from the re-
searcher. Additionally, by reviewing the study’s
findings, junior high school teachers became
more aware of its significance and its contribu-
tion to their well-being. Furthermore, each par-
ticipant was informed of their right to withdraw
their information at any time before the comple-
tion of the data collection process. They were
also given the opportunity to review and verify
their individual transcripts after the interviews
had been conducted. This allowed participants
to amend or remove any information they felt
might identify them. The researcher retained the
right to use pseudonyms and modify names or
non-significant dates to protect the participants’
identities in all subsequent data analysis and
reporting. Qualification of the Researcher The
researcher ensured that she possessed the nec-
essary qualifications to conduct the study. She
had completed the academic requirements and

2.6. Role of the Researcher—The re-
searcher had the responsibility to uncover, trans-
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passed the comprehensive examination prior to
thesis writing, which was the final requirement
for obtaining the master’s degree. Addition-
ally, the researcher was qualified to conduct
the study physically, mentally, emotionally, and
financially. Furthermore, the advisee-adviser
tandem ensured that the study reached its com-
pletion. Adequacy of Facilities The researcher
ensured that the study could be completed suc-
cessfully within the specified time-frame and
that she was equipped with the necessary re-
sources. Likewise, the technical committee con-
tributed to the enhancement of the paper by pro-
viding valuable suggestions and recommenda-
tions for its improvement. Additionally, the
researcher ensured that she had sufficient funds
to sustain and complete the research. Thus, the
study was expected to be completed within the
targeted time-frame. Community Involvement
The researcher showed respect to the local tra-
dition, culture and views of the respondents in
this study. Moreover, this study did not involve
any use of deceit in any stage of its implementa-
tion, and specifically, in the recruitment of the
participants, or methods of data collection. Fur-
thermore, the researcher necessarily expressed
great pleasure for the wholehearted participa-
tion of the interviewees in the conduct of the
study. Plagiarism and Fabrication as the Re-
searcher The researcher respected other works
by properly citing the author and rewrite what
someone else has said his or her own way. The
researcher also used quotes to indicate that the
text has been taken from another paper. Simi-
larly, the researcher assured that honesty was
present in working the manuscript and no in-
tentional misrepresentation and making up of
data or results is included, or purposefully put
forward conclusions that are not accurate.

fer, and apply knowledge for the benefit of edu-
cational institutions. To fulfill this duty, the re-
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searcher undertook the following roles through-
out the study: Facilitator and Promoter of Un-
biased Research The researcher conducted in-
terviews with the participants and guided them
through the process. Ideas and responses were
interpreted based on existing literature and re-
lated studies rather than personal knowledge,
thoughts, or feelings to prevent bias. Expert in
Qualitative Methods The researcher correctly
implemented the qualitative research method.
To achieve this, she assessed her own capabili-
ties and sought guidance from the research ad-
viser and other research professionals. This
support helped her demonstrate competence in
explaining the study without influencing partici-
pants, conducting interviews in accordance with
the research design, making appropriate field ob-
servations, selecting relevant artifacts, images,
and journal entries, and employing Environmen-
tal Triangulation and Thematic Content Anal-
ysis accurately. Collector and Keeper of Data
The researcher ensured that various methods
were used to document what was said and done
during interviews and focus group discussions,
such as taking handwritten notes or using au-
dio and/or video recordings. These recordings
were transcribed verbatim before data analysis

2.7. Data Collection—The following are
the step-by-step process of gathering the data
needed. Securing Endorsement from the Dean
of Graduate School The researcher asked an en-
dorsement from the Dean of Graduate School
of The Rizal Memorial Colleges, Inc. as one
of the documents needed for submission to the
office of the Schools Division Superintendent in
asking permission to conduct study. Asking Per-
mission from the Schools Division Superinten-
dent The researcher asked permission from the
Schools Division Superintendent to conduct the
study in the identified schools. The researcher
will send a letter addressed to the Schools Divi-
sion Superintendent with the attached Chapter
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began. All records were securely stored, as they
contained sensitive information crucial to the re-
search. Throughout the data collection process,
the researcher prioritized safeguarding partici-
pants and their data. Clear mechanisms for data
protection were communicated to participants
and were approved by a relevant research ethics
review board before the study commenced.

Analyst of Data The researcher analyzed the
phenomenon or problem from the participants’
perspectives by interpreting data, transcribing
and verifying responses, identifying underlying
meanings, coding, and theming. She ensured
that the findings accurately represented the par-
ticipants’ experiences and that their voices were
authentically reflected in the study. Organizer
and Presenter of Data The researcher system-
atically presented the research problem along
with related literature and studies that supported
it. The findings of the study were organized
and presented according to the research ques-
tions, with themes illustrating how each ques-
tion was addressed. Additionally, the researcher
provided recommendations for future directions
and discussed the study’s implications for the
improvement of educational policies and prac-
tices.

1 and 2 together with the research instrument
which explains the objectives of the study and
the identification of the participants. The re-
searcher will wait for the response of the SDS
before the conduct of it. Asking Permission
from the Public Schools District Supervisor and
the School Heads After securing the approval of
the SDS, the researcher sent letters to the public
school’s district supervisor and the principals of
the schools explaining about the study to be con-
ducted in their school. Obtaining Consent from
the Participants The researcher asked permis-
sion from the participants. They were formally
oriented about the study and of the process they
shall go through as participants. Conducting the
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Interview The researcher conducted the in-depth
interview using the interview guide questions.
The profile of the participants was taken, jotted
down notes, and conversations was record us-
ing a sound recorder for ease of transcription.
The researcher carefully listens and responded
actively during the interviews.

Transcribing the Responses of the Intervie-
wees The researcher transcribed the responses
of the interviewees precisely by recalling their
answers from the sound recorder. If the partic-
ipants used their vernacular language, the re-
searcher translated it to English language. Data

2.8. Data Analysis—In this study, the-
matic analysis was utilized to analyze the gath-
ered data. The researcher analyzed the answers
of the participants from the conducted inter-
views with the use of Creswell’s Model specif-
ically the identifying of themes approach. Ac-
cording to Creswell (2020) themes in qualitative
research are similar codes aggregated together
to form a major idea in the database. Familiar-
ization with the data was common to all forms
of qualitative analysis, the researcher immersed
herself in, and became intimately familiar with,
their data; reading and re-reading the data and
noting any initial analytic observations. Cod-
ing Was also a common element of many ap-
proaches to qualitative analysis, involves gen-
erating pithy labels for important features of
the data of relevance to the (broad) research
question guiding the analysis. Coding was not
simply a method of data reduction; it was also
an analytic process, so codes capture both a se-
mantic and conceptual reading of the data. The
researcher coded every data item and ends this
phase by collating all their codes and relevant
data extracts.

Searching for themes Was coherent and
meaningful pattern in the data relevant to the
research question. The researcher ended this
phase by collating all the coded data relevant to
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Coding and Thematic Content Analysis After
the transcription, the data will then be catego-
rized and coded. Then, themes was extracted
and individual data within the participants was
compared and contrasted. The researcher then
conducted a second round of interviews (FGD)
to corroborate any data that needs further ex-
planation and input from the participants, Addi-
tional information gathered were examined thor-
oughly and integrate it into the existing body
of data. After which, data were compared and
contrasted between the participants in order to
come up with patterns and trends.

each theme. Reviewing themes The researcher
reflected on whether the themes presented a con-
vincing and compelling story about the data and
proceeded to define nature of each individual
theme and their relationships. To achieve, The-
matic Content Analysis was employed. This
method provided a descriptive presentation of
qualitative data, where each theme was ana-
lyzed in detail by identifying its ‘essence’ and
constructing a concise, impactful, and informa-
tive name (Andersen, 2013). In addition, to
enhance validity and create a more in-depth un-
derstanding of the phenomenon, the researcher
employed Environmental Triangulation. This
technique analyzed the results of the study us-
ing different methods of data collection. The
key aspect was identifying which environmen-
tal factors, if any, influenced the information
received during the study. These environmental
factors were altered to determine whether the
findings remained consistent across different
settings (David, 2005). This form of triangu-
lation involved varying settings, locations, and
external conditions such as time, day, or season
in which the study took place. The goal was
to assess whether these factors influenced the
collected information. If the findings remained
consistent despite these variations, validity was
established. Writing Up The process of writing-
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up involved weaving together the analytic narra-
tive and data extracts to present a coherent and

2.9.  Framework of Analysis—The frame-
work analysis of this research was designed to
be flexible, allowing the researcher to either
collect all the data first and then analyze it or
conduct data analysis simultaneously during the
data collection process. During the analysis
stage, the gathered data was sifted, charted, and
sorted according to key issues and themes. This
study employed a qualitative research method,
ensuring that rigorous and systematic steps were
observed in analyzing the information collected
from the teacher-participants. The data anal-
ysis followed the steps outlined by O’Connor
and Gibson (2003) for qualitative data analy-
sis. Organizing the Data The data was arranged
systematically to facilitate easy examination, en-
abling the researcher to go through each topic
efficiently to identify relevant concepts and
themes. Finding and Organizing Ideas and Con-
cepts Recurrent words or ideas were identified
and categorized into codes or thematic groups,
ensuring a structured approach to data analy-

2.10. Trustworthiness of the Study—The
trustworthiness of the study was established
through credibility, transferability, confirmabil-
ity, and dependability. In qualitative research,
ensuring trustworthiness was crucial, as the re-
sults and findings relied heavily on the process
undertaken by the researcher. The reliability
of a research study was essential in determin-
ing its value. Given the nature of qualitative
research, honesty in handling data and reporting
details was a fundamental requirement. Trust-
worthiness ensured that the researcher’s work
was valuable, shareable, and something to take
pride in. Credibility Referred to the researcher’s
confidence in the truthfulness of the study’s
findings. The researcher-maintained integrity
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persuasive account of the findings while contex-
tualizing them in relation to existing literature.

sis. Building Over-Arching Themes in the Data
Each response category contained one or more
themes that provided a deeper understanding
of the data. Different categories were merged
under a primary overarching theme to ensure
coherence. Ensuring Reliability and Validity in
the Data Analysis and in the Findings The credi-
bility of the findings was reinforced by confirm-
ing them through multiple independent sources.
Their validity was further enhanced when cor-
roborated by different instruments measuring
the same phenomenon. In addition to these
steps, the researcher also engaged in two addi-
tional processes. Writing The output of the data
analysis was drafted by weaving together the
narratives and relevant literature, creating a co-
herent and meaningful interpretation of the find-
ings. Presentation The results were presented
comprehensively through thematic and artistic
representations, including graphs and illustra-
tions, to effectively communicate the study’s
insights.

throughout the study, believing that honesty in
all aspects was essential for meaningful success.
With no derogatory records or administrative
issues that could compromise integrity, the re-
searcher upheld credibility. Lincoln and Guba
(2000) emphasized that credibility pertained to
internal consistency, stressing the importance
of ensuring rigor in the research process and
effectively communicating this rigor to others.
Transferability Was demonstrated by showing
that the study’s findings could be applicable to
other contexts, including similar situations, pop-
ulations, or phenomena. The researcher had
previously explored the effects of blended learn-
ing, recognizing its significance in the modern
educational landscape. This awareness led to
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Clualitative data analysis

DFeonnor and Gibson (2003)

Organizing Dafa: Arrange data
and pick out concepts and themes

Finding snd Orgsnizing ldeas
and CGonceptz: Find specific
words or ideas keep coming up
then organize these ideas into
codes or categories

categaories.

Building Over-Arching Themes in
the Dafa: Develop themes and
associated thames from

the same thing.

Enzuring Relishifity and Validity:
Triangulate findings by confirming
from several independent sources
and wvalidete result using more
than one “instrument” measuring

Winting: Drafting the output of
the dats analysis by weaving
story of the narratives and
literatures

Frezentation: lllustrating
research findings of study
using graphs and diagrams

Fig. 2. Analytical Framework of the Study
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an interest in understanding elementary school
teachers’ perspectives on the implementation
of blended learning. Gasson (2004) described
transferability as the extent to which readers
could generalize the study’s findings within
their own contexts and address the broader ques-
tion of how applicable a theory might be beyond
the specific research setting. Confirmability Re-
ferred to the degree of neutrality in the study’s
findings, ensuring that results were based solely
on participants’ responses rather than the re-
searcher’s biases or personal motivations. The
researcher meticulously documented each step
of the data analysis process using an audit trail
to justify decisions made throughout the study.
This careful record-keeping helped ensure that
the findings genuinely represented participants’
perspectives. Gasson (2004) acknowledged that
complete objectivity in research was unattain-

3. Results and Discussion

able but emphasized the importance of minimiz-
ing bias to enhance credibility. Dependability
Was achieved by ensuring that the study could
be replicated by other researchers with consis-
tent findings. If another researcher sought to
reproduce the study, they should have access to
sufficient details within the research report to
achieve similar results. To establish dependabil-
ity, an inquiry audit was conducted, allowing an
external reviewer to assess the research process
and data analysis for consistency and reliability.
Additionally, a database was utilized to back up
collected information and track any modifica-
tions in the research process. Gasson (2004)
highlighted that dependability involved main-
taining consistency across time, researchers,
and analytical methods to ensure the study’s
validity and reliability.

In this chapter, the results of the study are presented and discussed with reference to the aim of the
study. The themes that emerged from the data gathered are discussed in this chapter. The results

present the description and background of the participants who are assigned to pseudonyms to

conceal their identity.

3.1. Understanding of Teachers in Imple-
menting Blended Learning Modality —Teach-
ers’ lived experiences in implementing the
blended learning modality reveal both opportu-
nities and challenges in navigating this instruc-
tional approach. Throughout the research, teach-
ers expressed that blended learning allowed
them to integrate technology into their teach-
ing strategies, enhancing student engagement
and flexibility in learning. However, they also
encountered difficulties in balancing face-to-
face and online instruction, as some students
struggled with self-discipline and access to dig-
ital resources. Despite these challenges, teach-
ers adapted by developing creative instructional

materials and fostering continuous communi-
cation with students and parents. Moreover,
the research highlighted the emotional and pro-
fessional adjustments teachers had to make in
this transition. Many educators faced stress and
burnout due to the increased workload of prepar-
ing both online and in-person lessons while
ensuring student participation. They also em-
phasized the importance of professional devel-
opment and peer collaboration in overcoming
difficulties in technology integration. Despite
these hurdles, teachers remained committed to
fostering meaningful learning experiences, con-
tinuously refining their strategies to ensure that
blended learning remained effective and inclu-

sive.
3.1.1. Challenges in Technology Access—
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Teachers encountered significant challenges
in technology access while implementing
blended learning, affecting learners’ ability to
participate effectively. Limited internet con-
nectivity in many areas made it difficult for
some learners to attend online classes and com-
plete digital tasks on time. The lack of personal
gadgets further restricted their engagement, as
many had to share devices with family members
or rely on borrowed equipment. Additionally,
technical difficulties in navigating online plat-
forms created frustrations, requiring teachers to
provide constant support and alternative learn-
ing methods to ensure continued learning. Fur-
thermore, the challenges of insufficient techno-
logical resources greatly impact teachers’ ability
to implement innovative strategies in blended
learning. Limited access to digital tools and
unreliable internet connectivity hinder their ef-
forts to create engaging and effective learning
experiences. Despite these obstacles, educators
remain committed to adapting their teaching
methods, finding creative ways to support learn-
ers with the resources available. These struggles
highlight the importance of an educator’s mind-
set, which is shaped by experiences and guided
by core values that influence their actions and

3.1.2.  Increased Teacher Workload —The
implementation of blended learning has signif-
icantly increased teachers’ workload, requir-
ing more time and effort in lesson preparation.
Designing instructional materials for both on-
line and face-to-face settings demands careful
planning to ensure that learners receive qual-
ity education regardless of the mode of deliv-
ery. Teachers must create interactive digital con-
tent while also preparing in-person activities,
making lesson planning more time-consuming
than traditional methods. This added responsi-
bility often leads to longer working hours, as
educators strive to meet the diverse needs of
their learners. In addition to lesson prepara-
tion, teachers must balance online and face-to-
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adaptability in the face of change (Kundu et
al., 2021). Teachers’ mindset and attitudes to-
ward teaching are shaped by their experiences
and core values, influencing how they adapt to
challenges in blended learning. Limited tech-
nological resources, such as inadequate digital
tools and unstable internet access, make it diffi-
cult to implement innovative teaching strategies
effectively. Despite these obstacles, educators
strive to find creative solutions to bridge these
gaps, reinforcing the importance of their adapt-
ability and commitment to educational change
(Kundu et al., 2021). Learners face significant
challenges in completing individual tasks in a
blended learning environment, particularly due
to distractions and low self-directedness. Lim-
ited internet access and a lack of personal gad-
gets further hinder their engagement, making it
difficult to participate in online lessons and com-
plete assignments on time. Additionally, tech-
nical difficulties with online platforms add to
their frustrations, yet teachers continually adapt
their strategies to maintain learner focus and
motivation. These findings support the study on
blended learning challenges, as highlighted by
Gilmour (2020).

face tasks while managing an increasing number
of paperwork and reports. Monitoring learner
progress across multiple platforms requires con-
tinuous assessment and documentation, adding
to administrative duties. The need to track on-
line submissions, provide digital feedback, and
comply with reporting requirements further con-
tributes to their workload. Despite these chal-
lenges, teachers remain dedicated to delivering
effective instruction, adapting their strategies
to manage the demands of blended learning.
Implementing blended learning requires educa-
tors to be highly skilled in teaching the same
21st-century competencies they expect learn-
ers to develop. Teachers must effectively com-
municate and collaborate with both colleagues
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and learners while managing the complexities
of integrating online and face-to-face instruc-
tion. The need for flexibility in adapting to
new teaching-learning dynamics, supporting in-
dependent learning, and adjusting instructional
strategies adds to their responsibilities. As a re-
sult, the increased workload from lesson prepa-
ration, balancing multiple tasks, and handling
additional paperwork presents significant chal-
lenges for educators in this evolving learning
environment (Rich, 2020). Educators work to
evaluate learners’ development efficiently while
ensuring that teaching strategies foster both fair-
ness and success in a blended learning setting.
Instead of delivering the same instruction to all,
they modify their approaches to address varying
learner needs, demanding extra time for prepara-
tion and organization. This adjustment in teach-
ing methods, combined with the challenge of
managing numerous responsibilities, has greatly
added to teachers’ workload. These findings re-
inforce the study on the difficulties educators
face in implementing blended learning, partic-
ularly in handling increased professional de-
mands (Means et al., 2019). In addition, suc-
cessful implementation of blended learning ne-
cessitates that educators acquire advanced in-

3.1.3. Student Engagement Setbacks —
Utilizing blended learning presents several set-
backs, particularly in maintaining student en-
gagement. Many learners struggle with motiva-
tion, finding it challenging to stay focused with-
out the constant supervision and structure of a
traditional classroom. The flexibility of online
learning can sometimes lead to procrastination,
making it harder for teachers to ensure that stu-
dents remain actively involved in their lessons.
These engagement issues make it difficult to
sustain a dynamic and interactive learning en-
vironment. Another significant challenge is the
difficulty in monitoring student progress and
providing timely feedback. With limited face-
to-face interaction, teachers find it harder to as-
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structional skills and specialized knowledge
to effectively manage teaching responsibilities.
These abilities are developed through ongoing
training, hands-on experience, and continuous
practice, enabling teachers to adjust to the chal-
lenges of both digital and in-person instruction.
However, refining these skills increases their
workload, as they must dedicate extra time to
professional growth while navigating the in-
tricate demands of blended learning (Barnett,
2019). Further, educators have a vital respon-
sibility in helping learners develop the skills
needed to interact, cooperate, and innovate us-
ing digital tools within a blended learning frame-
work. These technology-centered competencies
are crucial for academic achievement and pre-
paredness for the evolving demands of the 21st-
century world. However, designing interactive
online and face-to-face instructional materials
significantly increases teachers’ responsibilities,
making blended learning implementation both
rigorous and time-intensive. This study rein-
forces research on blended learning, emphasiz-
ing the additional workload educators face in
adapting to this instructional approach (Moran,
2020).

sess comprehension and address learning gaps
effectively. The reduced opportunities for direct
communication also limit meaningful engage-
ment, making it challenging to foster collabo-
ration and discussion among students. These
struggles highlight the need for more structured
support systems to enhance participation and
accountability in blended learning. Teachers un-
derstand that learners progress at different rates
and that true learning is better measured by mas-
tery of skills rather than the time spent on tasks.
Instead of rigidly following standardized sched-
ules, they assess learners based on competency
achievement and adjust their instruction to meet
individual needs. However, setbacks in student
engagement, such as a lack of motivation, make
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it challenging for educators to ensure active par-
ticipation and consistent progress. This state-
ment supports the study on blended learning
challenges, emphasizing the difficulties teachers
face in keeping learners engaged and motivated
throughout the learning process (Wang, 2019).
In a blended learning environment, teachers ac-
knowledge the varying abilities, special needs,
and learning styles of each learner, ensuring
that instruction is customized to foster individ-
ual development. They make efforts to modify
their teaching strategies, addressing the distinct
strengths and difficulties that learners encounter.
However, setbacks in student engagement, such
as low motivation and inconsistent participation,
hinder the effectiveness of these personalized
approaches. This perspective supports the study
on blended learning implementation, highlight-
ing the challenges educators face in maintain-
ing active learner involvement (Nortvig et al.,
2018). A key aspect of teachers’ experiences in
implementing blended learning is ensuring that
learners still benefit from meaningful face-to-
face interactions with their teachers and peers.
Strengthening social connections and maintain-
ing the human element in education remain es-
sential, even as technology enhances flexibility
in meeting diverse learning needs. However,
teachers have observed setbacks in student en-
gagement, as some learners struggle to stay con-

3.2.  Strategies for the Problems Encoun-
tered In implementing Blended Learning —To
address the challenges of blended learning,
teachers maximize available resources by uti-
lizing both digital and offline materials to en-
sure all learners can access lessons. They adapt
instructional strategies by integrating low-tech
solutions, such as printed modules and recorded
lessons, for students with limited internet access.
Creative use of existing technology, such as
mobile devices and free educational platforms,
helps bridge learning gaps. By being resource-
ful, teachers make learning more accessible and
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nected and actively participate in both online
and in-person settings. These challenges high-
light the need for strategies that balance tech-
nological advancements with interactive and
engaging learning experiences (Diabat Aljal-
lad, 2020). Furthermore, interventions that em-
phasize interactive and well-structured blended
learning can enhance learners’ confidence and
engagement in their studies. In essence, effec-
tive instructional strategies that incorporate mo-
tivation can improve student participation and
interest in blended learning. By integrating en-
gaging and flexible approaches, educators can
help learners adapt and succeed in this learn-
ing environment. Based on the figure above,
three key themes emerged from the participants’
responses: challenges in technology access, in-
creased teacher workload, and learner engage-
ment setbacks. Challenges in Technology Ac-
cess theme suggests that teachers encounter dif-
ficulties in ensuring that all learners have access
to the necessary digital tools and internet con-
nectivity for blended learning. Limited avail-
ability of gadgets, unstable internet connections,
and technical issues hinder smooth participation
in online lessons. These barriers create dispari-
ties in learning experiences, making it difficult
for educators to provide equal opportunities for
all learners to engage effectively.

adaptable to different student needs. Collabora-
tion and continuous training also play a pivotal
function in helping teachers navigate blended
learning. Educators support one another by shar-
ing best practices, lesson plans, and innovative
teaching methods to ease the workload. Profes-
sional development workshops and training ses-
sions help teachers improve their skills in using
digital tools effectively. Additionally, involving
parents and the community in the learning pro-
cess fosters a supportive environment, ensuring
students receive guidance both at home and in
school.
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Understanding of Teachers in Implementing
Blended Learning Modality

Challenges in
Technology
Access

Increased
Teacher
Workload

Learner
Engagement
Setbacks

Fig. 3. Emerging Themes on the Lived Experiences of Teachers in Implementing

Blended Learning Modality

3.2.1.

To implement blended learning efficiently de-
spite technological limitations, teachers make

Maximizing Available Resources—

the most of available resources to support learn-
ers. Many rely on mobile data instead of Wi-Fi,
allowing them to access online platforms and
communicate with learners even in areas with
limited connectivity. Teachers also encourage
learners to use community learning hubs, such
as local libraries or government centers, where
they can access internet services and study ma-
terials. These strategies help bridge the digital
divide, ensuring that learning continues despite
internet challenges. Additionally, borrowing
devices from schools has been a crucial cop-
ing mechanism for both teachers and learners
who lack personal gadgets. Many schools lend
tablets or laptops to learners, allowing them
to participate in online lessons and complete
digital activities. Teachers also guide learners
in making the most of shared resources, such
as using printed modules alongside borrowed
devices to enhance their learning experience.
By creatively utilizing available tools, educa-
tors ensure that blended learning remains ac-
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cessible and effective for all learners. State-
ment 6 reflects that teachers actively collaborate
with the barangay to provide learners access to
community learning hubs, ensuring they have
a space for studying despite limited resources.
They also secure tablets from the school to as-
sist those without personal devices, allowing
more learners to participate in online activi-
ties. Furthermore, printing learning modules
for those with no internet connection remains
a vital strategy, ensuring every learner stays on
track with their lessons despite technological
setbacks. Designing effective blended learning
activities focuses on customizing instruction, en-
hancing subject proficiency, and fostering essen-
tial 21st-century competencies. In overcoming
implementation obstacles, educators make the
most of existing resources by utilizing mobile
data when Wi-Fi is scarce, ensuring continuous
participation in virtual lessons. They also work
alongside the community to set up learning hubs
where learners can study and connect to online
platforms. Furthermore, securing devices from
schools helps close technological gaps, enabling
more learners to engage in both digital and
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in-person education, reinforcing the study on
teachers’ coping strategies through resource op-
timization (Bowen, 2019). Moreover, through
proper guidance and demonstration, school lead-
ers should encourage teachers and learners to
use available tools responsibly, fostering a posi-
tive and progressive blended learning environ-
ment. This approach allows educators to maxi-
mize school resources, such as shared devices
and community learning hubs, to ensure contin-
uous and effective learning. A well-established
blended learning culture provides opportunities
for personalized and meaningful lessons, align-
ing instruction with each learner’s optimal learn-
ing level. By utilizing available resources effi-
ciently, teachers can enhance learning experi-
ences despite challenges, reinforcing the study

3.2.2.
ing —Teacher collaboration and training play

Teacher Collaboration and Train-

a crucial role in overcoming the challenges of
blended learning implementation. Peer men-
toring and resource sharing allow educators to
support one another by exchanging best prac-
tices, lesson materials, and effective teaching
strategies. Through collaborative efforts, teach-
ers refine their instructional approaches, mak-
ing blended learning more engaging and ac-
cessible for learners. By fostering a culture
of teamwork, schools create a supportive en-
vironment where educators can continuously
improve their skills and adapt to new teaching
demands. Alongside teamwork, ongoing pro-
fessional development through online training
helps teachers enhance their digital competen-
cies. Virtual workshops and courses provide
educators with the necessary skills to navigate
online platforms, create interactive lessons, and
effectively manage digital classrooms. Support

3.2.3.  Farental and Community Involve-
ment —Teachers effectively implement the
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on coping mechanisms in blended learning im-
plementation (Alvarez, 2020). To effectively
implement blended learning, teachers must fully
grasp its instructional approach and address any
misunderstandings about its strategies. As part
of their coping mechanisms, they make the most
of available resources, such as using mobile data
when Wi-Fi is inaccessible to maintain seamless
online learning. Collaborating with the com-
munity to provide access to learning hubs also
enables learners to study in environments with
better connectivity. Moreover, borrowing de-
vices from schools plays a crucial role in nar-
rowing the digital divide, ensuring that more
learners can actively participate in both virtual
and in-person learning experiences (Dziuban et
al., 2018).

groups dedicated to blended learning also offer
teachers a space to share experiences, seek ad-
vice, and find encouragement from colleagues
facing similar challenges. These collective ef-
forts ensure that teachers are well-equipped to
handle the demands of blended learning, leading
to a more effective and sustainable implemen-
tation. To cope with the challenges of imple-
menting the blended learning modality, teach-
ers collaborate with their colleagues to clarify
expectations, enhance time management strate-
gies, and strengthen interpersonal communica-
tion skills. They also attend professional de-
velopment training to better identify learning
objectives, provide effective feedback, and fos-
ter positive relationships with both students and
fellow educators. Through continuous collab-
oration and training, teachers refine their ap-
proaches to blended learning, ensuring a more
effective and engaging learning experience for
students (O’Doherty et al., 2018).

blended learning modality by actively involving
parents and the community in the learning pro-
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cess. They encourage parents to guide and sup-
port their children’s studies at home, ensuring
that students stay engaged and complete their
tasks. By strengthening home-school partner-
ships, teachers create a collaborative learning
environment that bridges classroom instruction
with at-home learning. This connection helps
reinforce lessons and provides learners with
additional support beyond the school setting.
Engaging the community is essential in over-
coming the challenges of implementing blended
learning. Teachers work with barangay officials
to facilitate the smooth distribution of learning
modules, ensuring that students have access to
the necessary materials. By collaborating with
local leaders, schools can reach more learners
and provide them with the resources needed for
academic success. These efforts demonstrate
that effective blended learning requires a strong
support system involving both families and the
community. The participation of parents and
the local community is vital for the successful
implementation of the blended learning model.
Ensuring an optimal class size is crucial, as
smaller groups may restrict diverse student in-
sights, while larger ones can limit the teacher’s
ability to provide adequate support. Through
the involvement of families and the community,
students gain extra assistance at home, making
various subjects more adaptable to blended or
digital learning settings. When guardians and
community members take an active role in the
educational journey, learners receive stronger
encouragement, remain motivated, and are less
likely to struggle with their academic develop-
ment (Kareem, 2019).The strong support of par-
ents and the community greatly contributes to
the effective implementation of blended learn-
ing. Through active involvement, families and
local stakeholders help ensure that learners stay
on track by reinforcing the importance of meet-
ing end-of-unit deadlines set by teachers. This
shared responsibility enables students to rec-
ognize their past mistakes, establish new aca-
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demic goals, and develop stronger learning
habits. With continuous guidance from both
educators and the community, learners become
more engaged and better prepared for future
academic success (Barnett, 2019). Likewise,
the study of (Davis et al., 2019) reinforces
the idea that the successful implementation of
blended learning relies on strong parental and
community involvement. Teachers encounter
challenges such as limited technological exper-
tise, insufficient preparation time, and financial
constraints, which can hinder effective instruc-
tion. However, the active participation of par-
ents and, more importantly, the broader commu-
nity helps alleviate these obstacles by offering
essential support. Through collaborative efforts,
schools gain access to necessary resources, and
students receive guidance at home, ensuring
that blended learning can be effectively put into
practice despite these challenges. Based on the
figure above, three key themes emerged from
the participants’ responses: maximizing avail-
able resources, teacher collaboration and train-
ing, and parental and community involvement.
In implementing blended learning, this coping
strategy emphasizes the use of diverse instruc-
tional methods to address the unique needs and
learning preferences of learners. By integrat-
ing various digital tools, interactive activities,
and flexible learning options, educators create
a more engaging and inclusive learning experi-
ence. This approach acknowledges that learn-
ers have different interests, skills, and learning
styles, ensuring that blended learning effectively
supports their academic growth. Maximizing
available resources, fostering teacher collabora-
tion and training, and strengthening parental and
community involvement are essential to the suc-
cessful implementation of the blended learning
modality. The effective use of technology, learn-
ing materials, and digital platforms ensures that
students have access to quality education, re-
gardless of their learning environment. Teacher
collaboration and continuous professional devel-
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Maximizing
available
resources
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Fig. 4. Emerging Themes on the Coping Mechanisms with the Challenges of

Motivating Learners to Read
opment enhance instructional strategies, allow-
ing educators to adapt to new teaching methods
and address the diverse needs of learners. These

3.3. Realization from Implementing
Blended Learning —Implementing blended
learning has provided valuable insights into
how technology-enhanced education can sup-
port the developmental needs of learners. One
key lesson learned is that a well-structured
blended learning approach allows students to
develop essential skills such as self-directed
learning, critical thinking, and adaptability. By
combining digital resources with traditional
instruction, educators can create a more per-
sonalized learning experience that caters to
different learning styles and paces. This ap-
proach ensures that students remain actively
engaged while receiving the necessary sup-

3.3.1.
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elements work together to create a structured
and engaging learning experience that promotes
student achievement.

port to strengthen their academic performance.
Another important insight is that successful
blended learning requires collaboration among
teachers, parents, and the community to create
an effective learning environment. Learners
benefit significantly when they receive con-
tinuous guidance both at school and at home,
reinforcing their academic progress and per-
sonal growth. Additionally, providing adequate
training for teachers and maximizing available
resources enable more efficient instructional
delivery, further enhancing student learning
outcomes. Through these lessons, blended
learning proves to be an effective model for
fostering both academic excellence and holistic
development in learners.
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Flexibility in teaching is essential for the
effective implementation of the blended learn-
ing modality, as it allows educators to address
the diverse needs of students. By incorporating
both synchronous and asynchronous learning
methods, teachers can provide real-time instruc-
tion while also allowing students to learn at their
own pace. This balance ensures that learners
receive immediate support when needed while
having the flexibility to review materials inde-
pendently. Such an approach accommodates dif-
ferent learning styles, making education more
accessible and inclusive. Adapting teaching
strategies to digital platforms is equally impor-
tant in ensuring a seamless blended learning
experience. Teachers must modify their instruc-
tional methods to effectively engage students
in both online and face-to-face settings. Uti-
lizing interactive tools, multimedia resources,
and collaborative online activities helps main-
tain student interest and participation. With
this adaptability, blended learning becomes a
more dynamic and effective approach, fostering
both academic growth and independent learn-
ing skills. Moreover, implementing a blended
learning system requires redefining what makes
an educator effective in this dynamic environ-
ment. Beyond traditional teaching skills, teach-
ers must demonstrate flexibility by adapting
their instructional methods, embracing inno-
vative thinking, and developing professional
habits that foster student engagement in both
online and face-to-face settings. By valuing
these less tangible qualities, educators can cre-
ate a more responsive and inclusive learning
experience, ensuring the success of blended
learning for all students (Moran, 2020). Further,
teachers’ flexibility in adjusting their instruc-
tional methods is crucial for the effective imple-
mentation of individually structured blended
learning. Since many students believe that

3.3.2. Employing digital literacy—
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traditional classrooms provide a more famil-
iar and effective learning environment where
they can assess their engagement, effort, and
participation, they often find individual tasks
in blended learning challenging. By refining
their teaching strategies, offering structured sup-
port, and guiding students through both online
and in-person learning experiences, educators
significantly enhance the success of blended
learning programs (Wang, 2019). Furthermore,
the study of Kareem (2019), accentuated that
effectively managing and evaluating learners’
progress in an individually structured blended
learning model remains a significant challenge.
However, research has demonstrated that teach-
ers who exhibit flexibility in their instructional
strategies—modifying assessments, delivering
timely feedback, and providing personalized
guidance—achieve greater success in address-
ing this issue. While learners may complete
online activities, true comprehension and mean-
ingful learning are attained only when teach-
ers actively support and deepen their under-
standing, proving that adaptable teaching meth-
ods significantly enhance the effectiveness of
blended learning. Kandakatla et al. (2020)
highlighted in their study that teachers’ flexibil-
ity in adapting instructional strategies is essen-
tial for the effective implementation of blended
learning. Their findings revealed that educators
who utilize group-task blended learning can en-
hance skill development, optimize educational
resources, and improve overall learning quality
by adjusting their approaches to meet diverse
learner needs. This adaptability strengthens the
education system’s capacity, promotes inclusiv-
ity across different age groups, and ensures ef-
fective learning even in urgent training scenar-
ios, demonstrating the crucial role of flexible
teaching methods in blended learning success.
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Employing digital literacy is essential for
both teachers and learners, especially in the
implementation of blended learning. Teach-
ers must engage in continuous professional de-
velopment to enhance their ability to integrate
technology effectively into their teaching strate-
gies. However, one of the key insights learned
is the need for better ICT infrastructure to sup-
port seamless online and offline learning expe-
riences. Without proper digital resources and
training, both educators and learners may strug-
gle to maximize the benefits of blended edu-
cation. Osterlind (2019) emphasized that for
learners to stay relevant in today’s digital age,
they must be motivated to develop digital com-
petencies. The study also supports the idea that
educators need to recognize the value of blended
learning, particularly by integrating online dis-
cussions with traditional face-to-face teaching
methods. Furthermore, it highlights that the
successful implementation of blended learning
relies heavily on teachers’ digital literacy, par-
ticularly in using online monitoring systems to
assess and track learners’ progress effectively.
Furthermore, Uz and Kundun (2018) found that
a digital curriculum allows educators to plan and

3.3.3. Strengthening teacher and learner
collaboration —Strengthening teacher and
learner collaboration in blended learning re-
quired clear communication to ensure that learn-
ers understood expectations and learning ob-
jectives. Teachers had to find creative ways
to motivate learners remotely, using interac-
tive activities and digital tools to keep them
engaged. At the same time, balancing disci-
pline and encouragement became essential, as
learners needed both structure and support to
stay on track. By fostering an open and sup-
portive learning environment, teachers were
able to build stronger connections with learn-
ers despite the challenges of blended learning.
Darling-Hammond et al. (2018) emphasize the
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implement differentiated instruction more effi-
ciently by reducing the time spent creating con-
tent to meet diverse learners’ needs. Their study
highlights that the shift from traditional paper-
based materials to multimedia resources—such
as online books, videos, podcasts, and digital
content from platforms like YouTube—requires
teachers to possess strong digital literacy skills.
This digital competence is crucial for the ef-
fective use of blended learning, enabling teach-
ers to effectively integrate digital resources and
create engaging learning experiences for their
learners. Nevertheless, Barett (2019) asserted
that as the educational environment transforms,
the resources utilized by educators and learn-
ers, both in and beyond the classroom, must
evolve to address the shifting needs of learn-
ers. The blended learning approach embraces
this transformation, providing a structure for
the competencies and expertise required to suc-
ceed in a digital, interconnected world. The
research indicates that for blended learning to
be successful, educators must possess robust
digital literacy skills to support learners in nav-
igating these advancing educational tools and
techniques.

importance of promoting motivation and collab-
oration in a self-paced blended learning envi-
ronment, where learners are guided to manage
their time effectively within each unit of study
rather than working without structure. How-
ever, the study also highlights that both teachers
and learners face challenges with technical is-
sues, such as unreliable online platforms, which
disrupt the learning experience. Furthermore,
limited internet access exacerbates engagement
problems, making it difficult for learners to stay
on track and for teachers to offer timely guid-
ance and support, underscoring the need for
strong teacher-learner collaboration to ensure ef-
fective blended learning implementation. Like-
wise, Davis et al. (2019) emphasize that the
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individually tasked blended learning model nat-
urally encourages collaboration, as learners can
help one another or seek assistance from peers
located in different areas through the online plat-
form. While independent work on computers
allows learners to progress through tasks, the
study stresses that effective blended learning
implementation relies on teachers facilitating
collaboration among learners, enabling them to
master content and skills together. This collab-
oration between teachers and learners is key to
ensuring the success of blended learning. State-
ment 10 emphasized that the teacher stressed
the importance of clear communication in keep-
ing learners engaged and guided, especially in a
blended learning environment. Despite the chal-
lenges of distance, they actively sought ways to
sustain learner motivation while maintaining a
balance between discipline and support. This
highlights the teacher’s commitment to foster-
ing an effective and structured learning experi-
ence, even in a remote or hybrid setup. Also,
statement 7 acknowledges that blended learn-
ing has shown that while technology is a valu-
able tool, a strong teacher-learner connection
is essential for effective education. Teachers
play a crucial role in initiating collaboration
and fostering meaningful interactions with their
learners. Maintaining awareness and prioritiz-
ing positive relationships ensures a supportive
and engaging learning environment. Similarly,
statement 8 highlighted that blended learning re-
quires patience, resourcefulness, and a willing-
ness to learn alongside learners. These qualities
help educators adapt to challenges and effec-
tively support students in a dynamic learning
environment. Embracing continuous learning
fosters growth for both teachers and learners,
making education more meaningful and engag-
ing. Finally, statement 2 accentuated that strong
teacher-learner relationships are crucial, even in
an online learning environment. To implement
blended learning effectively, teachers must en-
gage learners by capturing their interest. This
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engagement fosters collaboration and strength-
ens connections within entire class. Based on
the figure above, three themes emerged from
the responses of the participants with regards to
their insights and lessons learned from imple-
menting blended learning which were: empha-
sizing flexibility in teaching, employing digital
literacy, and strengthening teacher and learner
collaboration. The implementation of blended
learning has highlighted the importance of flex-
ibility in teaching, allowing educators to adapt
their instructional strategies to meet diverse
student needs across various learning environ-
ments. It also underscores the necessity of em-
ploying digital literacy, as both teachers and stu-
dents must develop technical skills to effectively
navigate online platforms, access resources, and
engage in meaningful learning experiences. Fur-
thermore, the approach strengthens teacher and
learner collaboration by fostering open com-
munication, interactive discussions, and shared
responsibilities in the learning process, promot-
ing a more engaging and supportive educational
experience. Ultimately, these themes emphasize
the evolving role of educators in creating inclu-
sive, technology-driven, and student-centered
learning environments. The shift to blended
learning has emphasized the need for flexibil-
ity in teaching, requiring educators to balance
traditional classroom methods with digital in-
struction. Teachers have learned to adjust their
lesson delivery, assessment strategies, and en-
gagement techniques to accommodate diverse
learning styles and varying student needs. This
adaptability ensures that learning remains con-
tinuous and inclusive, even in the face of tech-
nological, logistical, or accessibility challenges.
Likewise, blended learning has highlighted the
crucial part of digital literacy, pushing teach-
ers to develop proficiency in various online
tools and platforms. Educators have recognized
the importance of guiding students in navigat-
ing digital resources responsibly while ensuring
meaningful and productive use of technology.
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Realization from Implementing Blended Learning

Emphasizing
flexibility in
feaching

Employing
digital literacy

Strengthening
feacher and
learner
collaboration

Fig. 5. Emerging Themes on the Educational Management Insights Drawn from the

Findings of the Study
Beyond technical skills, digital literacy fosters
critical thinking, problem-solving, and indepen-
dent learning, preparing both teachers and stu-
dents for an increasingly technology-driven ed-
ucational landscape. The blended learning ap-
proach has reinforced the significance of teacher
and learner collaboration, fostering a more in-
teractive and engaging educational experience.
Teachers have implemented strategies such as
online discussions, collaborative projects, and
real-time feedback to encourage active student
participation. This strengthened communication
and cooperation between educators and learners
have led to increased motivation, deeper engage-

4. Implications and Future Directions

ment, and a more supportive learning environ-
ment. Generally, the implementation of blended
learning has provided teachers with valuable
insights, particularly in the areas of flexibility
in teaching, digital literacy, and teacher-learner
collaboration. Educators have learned to adapt
their instructional strategies to accommodate di-
verse learning needs while effectively integrat-
ing technology to enhance student engagement
and interaction. By fostering digital skills and
strengthening collaboration, teachers have cre-
ated a more inclusive, dynamic, and student-
centered learning environment that supports
continuous growth and innovation in education.

In this chapter, I present a summary of the study, drawing on the findings to explore the implica-
tions and future directions. The goal of my research was to uncover the strategies used to motivate
learners in a blended learning environment, the challenges faced by educators in maintaining
student engagement, and the insights gained from the study’s findings.

4.1.
jectives, I employed a qualitative phenomeno-

Findings—To achieve the research ob-

logical approach, utilizing thematic analysis. In
line with Creswell (2020) guidelines, I used
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open-ended interview questions to gain a gen-
uine understanding of participants’ experiences.
This method allowed participants to openly dis-
cuss their perspectives, providing an authentic
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account of their experiences in implementing
blended learning strategies. Through thematic
analysis of the participants’ responses, the fol-
lowing key findings and corresponding themes
emerged: the Lived experiences of teachers
in implementing blended learning modality in-
cluded challenges in technology access, in-
creased teacher workload, and learner engage-
ment setbacks. The coping mechanisms for the
problems encountered in implementing blended

4.2.
ysis revealed the following significant findings
related to the implementation of blended learn-

Implications—The results of my anal-

ing. In exploring the strategies employed by
teachers in a blended learning environment,
three key themes emerged from the responses
of the participants: providing flexible learning
options, integrating technology effectively, and
fostering learner engagement. In providing flex-
ible learning options, this theme suggests that
teachers offer a variety of learning pathways
and materials, allowing learners to choose the
methods that best suit their individual learning
styles and needs. This approach can include
both synchronous and asynchronous activities,
enabling learners to engage with content at their
own pace and in a way that best supports their
learning preferences. Integrating technology ef-
fectively involves utilizing digital tools and plat-
forms to enhance learning experiences. Teach-
ers are encouraged to use a range of digital re-
sources, such as online courses, multimedia con-
tent, and interactive activities, to make learning
more engaging and accessible. By incorporating
technology in a meaningful way, teachers can
enrich the learning process and provide learn-
ers with the skills needed to thrive in a digital
world. Fostering learner engagement empha-
sizes the importance of creating interactive and
motivating learning experiences in a blended
learning environment. Teachers use various
strategies, such as collaborative online activities,
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learning modality identified were: maximizing
available resources, teacher collaboration and
training, and parental and community involve-
ment. The insights and lessons gained from im-
plementing blended learning in the study high-
lighted the importance of emphasizing teaching
flexibility, enhancing digital literacy, and foster-
ing stronger collaboration between teachers and
learners.

real-time feedback, and gamification, to main-
tain learners’ interest and participation. This
engagement ensures that learners stay actively
involved in the learning process, both online and
offline, which is crucial for achieving learning
outcomes in a blended learning model. These
three themes suggest that teachers in a blended
learning environment must employ a combina-
tion of strategies that cater to learners’ diverse
needs, fostering both intrinsic and extrinsic mo-
tivation. By implementing these strategies ef-
fectively, educators can inspire learners to be
proactive and self-directed, thereby ensuring a
positive learning experience in a blended learn-
ing model. On the coping mechanisms with the
challenges of implementing blended learning,
three themes emerged from the responses of the
participants: providing varied learning strate-
gies, encouraging learner autonomy, and inte-
grating blended learning across subjects. In pro-
viding varied learning strategies, this involves
offering a diverse range of approaches to cater
to the individual needs and preferences of learn-
ers. By utilizing different teaching methods,
such as multimedia resources, online discus-
sions, and interactive tools, educators can make
learning more engaging and accessible to all
learners. This approach recognizes that learners
have varying interests, abilities, and learning
styles, and seeks to accommodate these differ-
ences to create an inclusive learning environ-
ment. Encouraging learner self-reliance plays a
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vital role in blended learning, especially when
learners encounter challenges or setbacks in
managing their own learning. Educators em-
ploy this coping mechanism by promoting self-
directed learning, providing resources for in-
dependent study, and encouraging learners to
take responsibility for their progress. By fos-
tering a sense of ownership over their learn-
ing, educators help cultivate a growth mind-
set, motivating learners to persevere and suc-
ceed in a blended learning environment. Inte-
grating blended learning across subjects is an-
other coping mechanism used by educators to
enhance engagement and relevance. By connect-
ing blended learning to various subject areas or
real-world contexts, teachers can make the learn-
ing experience more meaningful and applicable
to learners. This interdisciplinary approach em-
phasizes the value of blended learning beyond
the confines of a single subject, highlighting its
importance in developing a well-rounded skill
set for learners. These coping mechanisms un-
derscore the importance of flexibility, learner
autonomy, and integration in overcoming the
challenges of blended learning. By providing
diverse strategies, fostering independence, and
emphasizing the inter-connectedness of learn-
ing, educators can empower learners to become
confident and capable in a blended learning en-
vironment. On the educational management in-
sights drawn from the findings of the study, the
themes that emerged from the responses of the
participants were fostering a positive learning
culture, supporting differentiated learning activ-
ities, and recognizing the essential role of teach-
ers in blended learning. Fostering a positive
learning culture emphasizes the importance of
creating an environment that supports blended

4.3.  Future Directions—Based on the find-
ings of the study, it is important that the findings
are properly relayed and used by the signifi-
cant people whom this research was intended
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learning, where technology is celebrated and
integrated effectively. Educational managers
can facilitate this by creating spaces for online
and in-person learning, organizing professional
development opportunities on blended learning,
and promoting the use of technology in the class-
room. Supporting differentiated learning activi-
ties is crucial for addressing the diverse needs
of learners in a blended learning environment.
Educational managers can assist teachers by pro-
viding resources and training on how to design
and deliver differentiated lessons that incorpo-
rate both digital and face-to-face learning. This
includes offering varied levels of digital content,
using adaptive technologies, and ensuring that
instructional methods are tailored to learners’
individual abilities and preferences. In recog-
nizing the essential role of teachers in blended
learning, it is critical to support educators with
the tools, training, and resources they need to be
successful in this model. Educational managers
can provide teachers with professional develop-
ment on digital literacy, access to high-quality
digital tools, and opportunities for collaboration.
By creating an environment that values and sup-
ports blended learning, educational managers
empower teachers to be effective facilitators
of learning in both virtual and physical spaces.
Overall, these insights highlight the importance
of leadership and management in fostering suc-
cessful blended learning experiences. By pri-
oritizing the development of a strong learning
culture, supporting differentiated learning, and
empowering teachers with the resources and
training they need, educational managers can
create an environment where all learners have
the opportunity to succeed in a blended learning
model.

Learners For learners, the future direc-
tions of blended learning implementation are

for.

vital in fostering self-motivation, enhancing
digital literacy, and improving academic per-
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formance. Tailoring blended learning experi-
ences to individual preferences and interests
can make learning more engaging and acces-
sible. The shift towards blended learning not
only prepares learners for lifelong learning but
also equips them with the skills necessary for
success in an increasingly digital world. Teach-
ers The implementation of blended learning can
help teachers create engaging and flexible learn-
ing environments that cater to diverse learner
needs. By incorporating both online and face-
to-face strategies, teachers can identify students’
strengths and areas for improvement, providing
differentiated instruction that maximizes learn-
ing outcomes. Teachers who effectively im-
plement blended learning strategies can foster
greater student engagement, improve retention,
and cultivate critical thinking skills that prepare
learners for the challenges of a digital world.
Parents In blended learning environments, par-
ents play an integral role in supporting their
children’s academic success by understanding
how to navigate and utilize online learning plat-
forms. Parents can create conducive learning
spaces at home, establish routines for digital
learning, and encourage active participation in
both online and offline activities. When par-
ents are engaged and informed about blended
learning strategies, learners are more likely to
remain motivated and productive, contributing
to their overall academic growth and develop-
ment. School Administrators Blended learn-
ing strategies may align with the educational
goals of schools and can help them meet cur-
riculum standards while enhancing student en-
gagement and achievement. By investing in
technology, resources, and professional devel-
opment related to blended learning, school ad-
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