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Leveraging Literary Adaptations in EFL Classroom: Challenges
and Coping Mechanisms of English Teachers

Lorna N. Ganzon

Abstract. Literature is a rich repository of historical and cultural treasures, offering a wealth
of knowledge and insights. Literary adaptations have emerged combining literature with media
forms like films, captivating students’ attention and boosting engagement. However, in the
context of English as a Foreign Language (EFL) classroom, students may still encounter set-
backs. Through a qualitative phenomenological study, the researcher explored the experiences,
strategies, and insights of English teachers pertaining to leveraging literary adaptation in an
EFL classroom. The participants were ten (10) English teachers from different schools within
Cluster 8 of Davao City. From the findings, unique narratives were gathered about the experi-
ences, strategies, and insights of the teachers. Three themes emerged as experiences of English
teachers: technological disruptions, time constraints, and diverse learning needs of students.
Meanwhile, for strategies, three themes have been unfurled: introductory engagement activities,
scaffolding and support, and task-based learning. For the insights, there were also three themes:
increased student participation, language development, and provision of pedagogical support.
The study showcases teachers’ dedication to crafting enriching learning experiences that foster
students’ literary appreciation and comprehension, while nurturing a deeper understanding of
literary pieces. The findings of this study seem to lead to the conclusion to the experiences of
English teachers leveraging literary adaptations face several challenges.
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1. Introduction

The combination of literature and cinema
has resulted in literary adaptations, a compelling
area of study within the context of EFL (English
as a Foreign Language) instruction. These adap-
tations are key in addressing the issue regarding
the decline of interest in reading. This study fo-
cuses on EFL students who often exhibit limited
critical reading literacy. Traditionally, printed
literary texts can sometimes disengage learners,
hence leading educators to seek materials that
make the study of literature both accessible and

enjoyable, ensuring a more stimulating learn-
ing environment. Globally, several authors have
highlighted several hurdles in employing liter-
ary adaptations in EFL classrooms. Many lit-
erary works feature advanced vocabulary, com-
plex sentence structures, and cultural references
that may overwhelm EFL learners, making the
adaptation process crucial for accessibility. Ad-
ditionally, teachers often find it challenging to
preserve the integrity of the original text while
creating a literary adaptation. This can lead
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to oversimplification, which risks losing the
essence of literary work. Despite the strug-
gles, there is a silver lining in employing literary
adaptations. It contributed to memorizing and
discovering some of the British cultural aspects
of that era. Therefore, opting for a cinematic mi-
lieu in a literature classroom can have dual aims:
educating and entertaining, raising students’ vi-
sual awareness through readings of adaptations
by concertizing what is written. In addition, it
indicated that teachers perceive literature as a
way to enhance students’ creativity and collabo-
ration. However, these benefits are sometimes
limited by resource accessibility, particularly
in remote areas where teachers face challenges
in accessing high-quality reading materials and
training workshops. Moreover, Filipino educa-
tors have explored ways to adapt comparative lit-
erature teaching to online platforms, emphasiz-
ing the importance of technology in enhancing
students’ engagement with texts. The availabil-
ity of digital versions of literary works allows
students to analyze and interpret texts from di-
verse perspectives. In addition, literature’s role
in fostering intercultural understanding and ad-

dressing language proficiency issues has been
a central theme in Philippine studies. By using
relatable local and international texts, educators
aim to bridge cultural and linguistic gaps. The
challenges include difficulty in dealing with vo-
cabulary words, failure in deepening literacy in
text discussion, and language barriers in text
discussion. The challenges hindered learners
from learning and appreciating literary texts.
However, current literature often emphasizes
advanced learners, neglecting the needs of be-
ginner and intermediate EFL students. Given
the problems highlighted, this study is consid-
ered a timely endeavor. It intends to inform
various sectors of the academic community, in-
cluding educational leaders, school administra-
tors, teachers, students, other stakeholders, and
future researchers. This research will inspire
guidance and support, potentially leading to pro-
grams that better integrate literary adaptations
into language classes. This is significant for
developing students’ critical thinking skills and
fostering a deeper understanding of language
and culture, ultimately making learning more
engaging and meaningful.

1.1. Purpose of the Study—This phenomenological study explored and analyzed the expe-
riences and coping mechanisms employed by secondary English teachers from Davao City in
leveraging literary adaptations in an English as a Foreign Language classroom. I hope that the
study provided useful insights into the coping mechanisms used by teachers for the enhancement
of students’ understanding of literary pieces. Ultimately, I strived that the study helped increase
my understanding of how to effectively utilize literary strategies as an English teacher in order
to help my students grow and flourish as individuals, and to cater to their needs. The central
objective of this data collection revolved around capturing the real-life experiences of secondary
English school teachers as they utilize coping mechanisms for employing literary adaptations in
an EFL classroom. The outcomes of this phenomenological study provided me with a deeper
understanding of how teaching is a transformative profession and how teachers can help in honing
important facets and skills necessary for growth. Furthermore, I assessed the efficacy of these
coping mechanisms in elevating the understanding of the students. The valuable insights obtained
from this study possess the potential to exert a positive influence on various aspects of inclusive
education and teaching, professional development initiatives, and educational policies aimed at
cultivating empowering and supportive learning environments within classrooms.

1.2. Research Questions—This study explored the experiences and coping mechanisms of
secondary English teachers in leveraging literary adaptations to enhance student’s understanding
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of literary texts in an English as a Foreign Language (EFL) classroom. The research is carried out
with the purpose of addressing the following inquiries:

(1) What are the lived experiences of secondary English teachers in utilizing literary adapta-
tions in an EFL classroom?

(2) What are the coping mechanisms of secondary English teachers for employing literary
adaptations in an EFL classroom?

(3) What insights can be formulated from the findings of the study?

1.3. Definition of Terms—For a more com-
prehensive understanding, the following terms
were described operationally. English as a For-
eign Language This refers to the term that de-
scribes the study of English by non-native speak-
ers in countries where English is not the domi-
nant language (Nordquist, 2020). In the context
of this study, English as a Foreign Language
(EFL) will be defined as a term used for the

study of English by non-native English speak-
ers, which in this case are the students.

Literary Adaptations This refers to the term
used when a literary work, such as a poem or
novel, is made into a new genre, such as a film or
musical (Poem Analysis, 2020). In the context
of this study, the literary adaptations refer the
switch or change of media used in discussing a
literary piece.

1.4. Theoretical Lens—The theoretical un-
derpinning of this study was anchored on Linda
Hutcheon’s A Theory of Adaptation (2006, as
cited from Adumati, 2024). The theory provides
a comprehensive framework for understanding
adaptations as both a process and a product.
Hutcheon argues that adaptations are not mere
copies of original works but creative transfor-
mations that reinterpret a story across different
mediums, genres, or cultural contexts. She em-
phasizes that adaptations can be autonomous
works while maintaining a connection to their
source material, offering new perspectives and
experiences. Integrating it to the study’s context,
in EFL classrooms, this theory supports the use
of adaptations like films, graphic novels, or sim-
plified texts to make literature more accessible.
Students can analyze how adaptations modify
themes, language, or settings, which help de-
velop their critical thinking and comparative
analysis skills. It can also be used to make liter-
ature more accessible and engaging for students.
The study was further reinforced by the Reader-
Response Theory, introduced by Louise Rosen-
blatt (1978, Mart, 2019) emphasizes the active

role of the reader in creating meaning through
their interaction with a text. Rather than focus-
ing solely on the author’s intent or the text’s
structure. This theory emphasizes the influence
of personal experiences, emotions, and cultural
backgrounds on a reader’s understanding. It is
especially relevant in EFL classrooms when us-
ing literary adaptations like films, graphic nov-
els, or audio-visual materials. As applied in
the context of this study, Reader-Response The-
ory encourages students to integrate personal
reflection with critical analysis. Furthermore,
it improves language skills by providing oppor-
tunities for vocabulary building, critical discus-
sion, and narrative comprehension in the target
language. It also fosters the students’ awareness,
empathy, and a deeper appreciation for litera-
ture’s universal themes. Hence, this theory was
my guide in analyzing the various coping mech-
anisms of teachers in employing literary adap-
tations in their classes to enhance students’ un-
derstanding of the literary piece. To sum up, the
Theory of Adaption and the Reader-Response
theory are suited to use in the study as they shed
light on the different aspects of literary analysis
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Fig. 1. The Conceptual Framework of the Study
from the students’ end. The former highlights
how students can improve their critical thinking
and comparative analysis of the literary skills
they are learning about. Meanwhile, the latter
calls for a more personal and in-depth reflec-

tion from the students. These two theories will
guide the researcher in understanding the intri-
cacies of leveraging literary adaptation in an
EFL classroom through the lenses of English
teachers.

2. Methodology

This chapter effectively addresses the specific objectives of the study by outlining the systematic
procedures and methodologies used in phenomenological research. It also explains the selected
research design and the roles I played as the researcher throughout the study’s implementation.
Moreover, it offers thorough insights into the research subjects, clarifying their procedures and
selection standards. The chapter concludes by exploring the techniques used for data collection,
analysis, and strategies used to uphold ethical standards during the research.

2.1. Philosophical Assumptions—A
study’s philosophical and qualitative presump-
tions are vital in steering the investigation. Four
fundamental assumptions form the bedrock
for comprehending qualitative research: on-
tological, epistemological, axiological, and
methodological. These assumptions estab-
lish the groundwork for the research design
and inform the researcher’s approach to the
study. A paradigm is a broad framework or

perspective that guides and shapes how re-
searchers approach their studies, formulate
research questions, gather data, analyze find-
ings, and interpret results. It encompasses
a set of beliefs, assumptions, methodologies,
and theoretical foundations that influence how
researchers conceptualize and conduct their re-
search (Zukauskas et al., 2018). In this research,
the paradigm guided the choice of methodology,
methods, and techniques, shaping the overall
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research process and ensuring coherence in the
study. Ontology This section of the study fo-
cuses on the relationship between the problem
and reality. According to Creswell and Poth
(2018), ontology can be defined as the study
of the nature of reality. I asserted that the re-
search participants’ perceptions of reality are
varied and subjective. This study acknowledges
the complex, multifaceted nature of reality as
experienced by secondary English teachers.
Their lived experiences, as they navigate the
challenges of leveraging literary adaptations
in an EFL classroom, reveal the intricate web
of meanings and interpretations that underpin
their professional existence. Through thematic
analysis, this research seeks to uncover the
underlying ontological assumptions that shape
secondary English teachers’ understanding of
their role, their students, and the context in
which they teach. By examining the teachers’
experiences and coping mechanisms, this study
aims to illuminate the fundamental nature of
reality as it relates to teaching, learning, and the
employment of literary adaptations in an EFL
context. Epistemology Epistemology deals with
the nature of knowledge and the relationship be-
tween the knower and the known. According to
Creswell and Poth (2018), I made an effort to re-
duce the gap between them and the participants
based on the epistemological premise. By en-
gaging directly with the participants, I became
an ”insider,” facilitating a more authentic and
nuanced collection of data. This epistemologi-
cal stance recognizes that knowledge is socially
constructed, context-dependent, and inherently
subjective. By engaging in deep, experiential
data collection, I sought to uncover the English
teachers’ perspective, revealing the complex,
nuanced, and contextualized nature of their chal-
lenges and coping mechanisms in leveraging
literary adaptations in an EFL classroom. Axiol-
ogy It concerns the influence and importance of
my values in this study. According to Creswell
and Poth (2018), acknowledging and openly

discussing the values that shape the study is
crucial. The values which influence how data
are interpreted and presented are explicitly ac-
knowledged in the research process. This study
is grounded in a deep respect for the inherent
value and dignity of each participant’s narra-
tive. I am committed to upholding the highest
ethical standards, ensuring that the challenges
and coping mechanisms of secondary English
teachers are treated with sensitivity, integrity,
and transparency. By prioritizing the values
of trust, respect, and reciprocity, this research
aims to co-create a safe and empathetic space
for participants to share their stories regarding
the employment of literary adaptations in an
EFL classroom. This axiological stance rec-
ognizes the intrinsic worth and autonomy of
each participant, acknowledging that their nar-
ratives are precious, personal, and deserving
of careful consideration. Methodology Accord-
ing to Crotty (2020), this is ”the strategy, plan
of action, process, or design lying behind the
choice and use of particular methods and link-
ing the choice and use of the methods to the
desired outcomes.” Its objectives are to explain,
assess, and defend procedures. This qualitative
study employs an in-depth, phenomenological
approach to explore the challenges and coping
mechanisms of secondary English teachers in
leveraging literary adaptations. A qualitative
methodology is chosen for its ability to capture
the richness, complexity, and nuance of par-
ticipants’ experiences. Specifically, this study
utilizes in-depth interviews as the primary data
collection technique. This approach enables
a detailed, contextualized, and empathetic ex-
amination of participants’ narratives, allowing
for a deeper understanding of their challenges
and coping mechanisms. Rhetoric In research,
rhetoric is the skillful and convincing use of
language, communication coping mechanisms,
and presentation tactics to effectively communi-
cate concepts, claims, and conclusions in order
to sway the audience’s opinion and comprehen-
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sion of the study (Beqiri, 2018). This study
employed a narrative approach that not only
respects the voices of the participants but also
presents the findings in a clear, compelling, and
accessible manner. Through the strategic use of
language, I established a rhetorical connection
with the audience, fostering empathy and un-
derstanding of the participants’ challenges and

coping mechanisms in regarding literary adap-
tations in an EFL classroom. I ensured that the
participants’ stories are conveyed with accuracy,
sensitivity, and depth. This approach enables
the research to resonate with its intended audi-
ence, facilitating a deeper understanding of the
findings and their implications.

2.2. Qualitative Assumptions—Using a
phenomenological research methodology, my
goal was to explore the experiences and coping
mechanisms of secondary English teachers in
leveraging literary adaptations to enhance stu-
dents’ understanding of literary pieces within
Cluster 8 of Davao City. My objective was
to gather information about their experiences,
coping mechanisms, and insights in relation to
the phenomenon I was studying. Utilizing phe-
nomenology as my guiding qualitative frame-
work, I sought to uncover the essence and signif-
icance of the roles played by these individuals,
emphasizing their unique viewpoints and the in-
tricate details of their experiences. I supported
a level of investigation that goes beyond cur-
sory observations. My research aims to inves-
tigate the experiences and coping mechanisms
of participants in relation to the phenomenon.
I emphasized the significance of understand-

ing the complexities of human experience in
light of the various perspectives that are shaped
by unique contexts, backgrounds, and personal
histories (Neubauer et al., 2019). To uncover
the intricate and multifaceted nature of chal-
lenges faced by secondary English teachers in
leveraging literary adaptations in an EFL class-
room, my study employs a qualitative approach
that prioritizes depth and contextual richness.
Specifically, I utilized in-depth interviews and
reflective dialogues to gather nuanced and de-
tailed accounts from participants. Through a
phenomenological lens, I analyzed participants’
narratives to identify the essence of their expe-
riences, gaining insight into their perceptions,
thoughts, and feelings. This approach enables
me to capture the complexities and subtleties of
the teachers’ experiences, coping mechanisms,
and insights in leveraging literary adaptations
in an EFL classroom.

2.3. Design and Procedure—Determining
the precise approach used in a study is crucial in
order to customize the best research design, data
collection strategy, and data analysis approach
to the study’s objectives. I used a qualitative re-
search design in this investigation. Hammersley
(2013, cited in Aspers and Corte, 2019) states
that studies characterized by verbal rather than
statistical analysis are appropriate for qualitative
research. Since I studied the lived experiences,
coping mechanisms, and insights of secondary
English teachers in leveraging literary adapta-

tions in an EFL classroom, the qualitative de-
sign was the most appropriate. This means that
rather than establishing or refuting theories, I
described and elaborated on this phenomenon.
There are, however, specialized methods used in
qualitative research, including grounded theory,
narrative, case studies, phenomenology, and
ethnography. Using a qualitative phenomeno-
logical research design, I explored the lived ex-
periences of the participants in this particular
setting. I selected this approach because, ac-
cording to Asper’s (2009, cited in Aspers and
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Corte, 2019) work, the scientific side of phe-
nomenological research focuses on communi-
cating the viewpoints of the subjects and the
importance of their experiences, then applying
scientific concepts to analyze these perspectives.
Furthermore, according to Creswell and Poth
(2018), a phenomenological study is a method
of inquiry that describes the complex and collec-
tive experiences of the participants with respect
to a particular phenomenon. A key idea in phe-

nomenology is to reduce one’s interpretations
of a particular phenomenon to a description that
can be applied to all situations. Therefore, my
goal was to identify a phenomenon that revolves
around the participants’ experience of leverag-
ing literary adaptations in EFL classroom. I
collected information from people who have di-
rect experience with this phenomenon in order
to create detailed and accurate descriptions.

2.4. Research Participants—Qualitative
analyses typically require a smaller sample size
than quantitative analyses. Qualitative sample
sizes should be large enough to obtain feedback
for most or all perceptions. Obtaining most or
all perceptions leads to the attainment of sat-
uration. Saturation occurs when adding more
participants to the study does not result in addi-
tional perspectives or information. Glaser and
Strauss (2017) as cited in Hennink and Kaiser
(2022) recommend the concept of saturation for
achieving an appropriate sample size in quali-
tative studies. For phenomenological studies,
Creswell and Poth (2018) recommends 5 to
twenty-five 25. According to Subedi (2021),
larger samples in qualitative studies hinder an
in-depth exploration of the study phenomenon.
There are no specific rules when determining the
appropriate sample size in qualitative research.
Qualitative sample size may best be determined
by the time allotted, resources available, and
study objectives (Patton, 2002 as cited in Mullet,
2018). With this, the participants of this study
were be ten (10) English teachers from five (5)
different schools in Davao City within cluster
8. These schools are the following: Lacson In-

tegrated School, Subasta National High School,
Sirib National High School, Baon Aguan Na-
tional High School, and Simon Lada National
High School. To gather a more diverse and in-
depth understanding of the experiences and cop-
ing mechanisms of English teachers regarding
literary adaptations in an EFL classroom, partic-
ipants were selected from each school. This se-
lection process ensures that the study captures a
broad range of perspectives allowing for a more
comprehensive examination of developing stu-
dents’ understanding of literary pieces. The
participants were chosen based on the following
criteria: they must be teaching in one of the five
schools in Davao City, they must be teachers for
more than 3 years, they must be English teach-
ers, employ literary adaptations, and be willing
to participate in the study. I utilized the purpo-
sive sampling design so that the participants are
chosen based on the criteria or purpose of the
study (Creswell Poth, 2018). It is also known
as judgmental, selective, or subjective sampling.
The selection of the participants was purpose-
fully done to ensure that the findings would be
authentic (Marshall, 1996 as cited in Vasileiou
et al., 2018).

2.5. Ethical Considerations—Ethical con-
siderations are crucial because they relate to the
moral principles and guidelines that govern my
conduct as a researcher. These principles ensure

that I carried out my investigations responsibly,
treating participants with respect and striving to
generate reliable and precise information. To
protect participants, maintain scientific integrity,
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and foster trust within the research community,
I adhere to established ethical standards in my
research practices (Resnik, 2020).

Social value This concerns the potential ben-
efits and favorable outcomes that research can
bring to society, like addressing problems or
improving people’s quality of life. This study
recognizes its societal value by addressing a
critical need in education: leveraging literary
adaptations in an EFL classroom. By investi-
gating effective strategies for improving these
programs, this research has the potential to cre-
ate a positive impact on the broader community.
The findings of this study can inform evidence-
based practices, ultimately benefiting students,
educators, and schools. By elevating students’
problem-solving skills, this research can con-
tribute to the development of skilled competent,
and equipped students to engage critically in
their meaningful learning process. Informed
Consent This involves obtaining a participant’s
voluntary agreement to participate in a research
study after they have been provided with suf-
ficient information about the study’s purpose,
methods, potential drawbacks, and benefits. In
conducting this research with secondary English
teachers, I prioritized transparency, autonomy,
and dignity. I ensured that participants are fully
informed about the study’s objectives, proce-
dures, and potential benefits, particularly in re-
lation to cultivating students’ problem-solving
skills. Participants were explicitly informed
about their rights. This informed consent pro-
cess respects the teachers’ autonomy and dig-
nity, acknowledging their expertise and contri-
butions to the field of EFL and teaching litera-
ture. Vulnerability The vulnerability of research
participants pertains to their increased risk of
experiencing harm, exploitation, or coercion
due to factors such as age, cognitive ability, or
socioeconomic status. As a researcher investi-
gating the experiences and coping mechanisms
of secondary English teachers in leveraging lit-
erary adaptations, I recognized the potential vul-

nerability of these educators. To protect their
well-being and privacy, I implemented rigor-
ous safeguards and support mechanisms. These
measures include obtaining informed consent,
ensuring confidentiality, and clearly explaining
participants’ rights and the study’s procedures
in an accessible manner. I also adapted my re-
search methods to minimize potential adverse
effects, prioritizing the well-being and dignity
of the elementary school teachers throughout
the study. By doing so, I fostered a safe and
respectful research environment that values the
contributions and expertise of these educators.
Risks, Benefits, and Safety In research, it is es-
sential to carefully evaluate the potential risks
and benefits associated with participation in a
study, as well as to implement measures that
safeguard the well-being of participants. These
elements involve assessing the potential disad-
vantages and advantages of participating in a
study, along with establishing strategies to en-
sure the welfare of participants. In this investi-
gation of secondary English teachers employing
literary adaptations in the EFL context, I care-
fully weigh the potential benefits and risks. Rec-
ognizing the teachers’ expertise and vulnerabili-
ties, I implemented robust precautions to min-
imize potential harm and ensure participants’
safety. This meticulous approach is essential
for upholding ethical standards and safeguard-
ing the well-being of English teachers through-
out the research process. By prioritizing their
safety and dignity, I fostered a trustworthy and
respectful research environment that values their
contributions to the field of EFL and literature
teaching.

Privacy and Confidentiality
Privacy and confidentiality in research are

about safeguarding participants’ personal infor-
mation and ensuring their identity remains con-
fidential unless they explicitly consent to dis-
closure. In conducting this study on secondary
English teachers, I acknowledged the impor-
tance of maintaining confidentiality and pro-
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tecting participants’ sensitive information. To
ensure the privacy and anonymity of the teach-
ers, I implemented rigorous data protection pro-
tocols. These measures include anonymizing
data, encrypting and securely storing informa-
tion, and restricting access to authorized per-
sonnel only. By upholding the highest stan-
dards of data confidentiality and integrity, I safe-
guard the trust and participation of secondary
English teachers, ultimately ensuring the credi-
bility and validity of this research. Justice This
concept relates to the equitable allocation of
both the advantages and disadvantages result-
ing from research across various segments of
society. In this study, I prioritized inclusivity
and equity. Recognizing the diversity of ed-
ucators, I ensure that the research design and
methods avoid exploiting or excluding vulner-
able groups, such as those from linguistically
diverse backgrounds or with varying levels of
teaching experience. To promote fairness and
equity, I strived to make the research benefits ac-
cessible to all stakeholders who could gain from
them, including secondary English teachers, stu-
dents, and the broader educational community.
Transparency Transparency in research encom-
passes maintaining integrity at every phase of
the study, from its conception and execution
to the reporting of results. In this study, I am
committed to transparency, providing clear, ac-
curate, and unbiased information regarding my
research methodologies, data collection proce-
dures, and findings. By being transparent about
my research processes and outcomes, I ensured
that all stakeholders, including educators, stu-
dents, and policymakers, have access to reliable
and comprehensible information. This commit-
ment to transparency promotes collaboration,
informed decision-making, and the advance-
ment of knowledge in the field of EFL, liter-
ature teaching, and students’ language learn-
ing development. Qualification of a Researcher
The qualification of a researcher relates to one’s
academic background, professional experience,

and proficiency in a particular area of study,
ensuring that one possesses the requisite abil-
ities and knowledge to conduct the research
competently. In this study, I ensured access
to suitable facilities and resources necessary for
conducting in-depth interviews, observations,
and data analysis. This access enables me to
collect and analyze data in a secure, comfort-
able, and distraction-free environment, thereby
promoting the credibility and consistency of
the findings. By utilizing appropriate facilities,
I minimized potential risks and discomfort to
study participants, including secondary English
teachers. Adequacy of Facilities This addresses
the presence and suitability of the essential re-
sources, tools, and infrastructure required to
execute a study efficiently and securely. In this
research, I guaranteed access to appropriate fa-
cilities for conducting the investigation. This
access facilitates the creation of credible and
consistent findings and mitigates potential risks
to study participants. Having the right facilities
ensures that the data collection and analysis pro-
cesses are conducted under conditions that up-
hold the highest standards of research integrity
and safety. Community Involvement This en-
compasses the dynamic involvement and active
engagement of community members, stakehold-
ers, or the intended study population through-
out the research journey, from initial planning
to sharing research outcomes. In this study, I
prioritized community engagement and collab-
oration. By actively involving secondary En-
glish teachers in the research process, I ensured
that the study remains relevant, acceptable, and
impactful. By engaging with the community,
I not only produce more effective and mean-
ingful research outcomes but also contribute to
the development of contextually relevant cop-
ing mechanisms for students’ literature learning
and language development in an EFL context.
Plagiarism and Fabrication Researchers should
strictly follow principles of academic honesty
and integrity. This entails giving proper credit
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to the work of others, presenting original contri-
butions, and verifying the accuracy and authen-
ticity of data. In this study, I employed tools
like plagiarism detectors and maintain thorough
documentation of my research procedures to

ensure that my work is devoid of plagiarism
and that all data and discoveries are authentic
and reliable. By upholding these principles, I
enhanced the credibility and trustworthiness of
the research community.

2.6. Role of the Researcher—As an unbi-
ased research facilitator and promoter, I am re-
sponsible for ensuring that the research process
is conducted fairly, objectively, and without per-
sonal bias, prejudice, or influence from outside
sources. I created an environment that encour-
ages open and honest exploration of ideas and
promotes fairness in data collection and anal-
ysis. In this study, I cultivated a research en-
vironment that values openness, honesty, and
fairness. By doing so, I encourage participants
to share their authentic experiences and perspec-
tives. By maintaining objectivity and avoiding
undue influence, I generate trustworthy insights
that can inform evidence-based practices, ul-
timately contributing to the betterment of stu-
dents’ problem-solving skills and overall learn-
ing pedagogy. My commitment to impartial-
ity ensures that data collection and analysis are
conducted without bias, prejudice, or agenda.
This rigorous approach upholds the integrity of
the research process, yielding reliable and rep-
resentative findings that accurately reflect the
complexities of leveraging literary adaptation
in an EFL classroom. studied. As an expert
in qualitative methods, I am familiar with var-
ious qualitative research techniques, such as
interviews, focus groups, and participant ob-
servation. In conducting this qualitative study
on secondary English teachers in cultivating
students’ problem-solving skills, I draw upon
my expertise in designing, conducting, and an-
alyzing in-depth interviews, observations, and
thematic analysis. My proficiency in qualita-
tive research methods enables me to investigate
complex social phenomena, such as the dynam-
ics of secondary English teachers in employ-

ing literary adaptations. As a data collector
and keeper, I gathered formation from various
sources such as interviews or observations, and
I ensure accurate and secure storage of this in-
formation. In conducting this research, I ad-
hered to ethical guidelines to safeguard partic-
ipants’ privacy and confidentiality. I ensured
that all data, including interview transcripts, ob-
servation notes, and documents, are accurately
recorded, securely stored, and anonymized to
protect participants’ identities. This meticulous
data management approach maintains the in-
tegrity of the research process, enabling the
production of credible, reliable, and general-
izable findings. As a data analyst, I analyzed
the gathered data to discover trends, patterns,
and valuable perspectives in accordance with
the research query. I utilized meticulous qual-
itative data analysis methods like coding and
thematic analysis to extract significant findings
and enrich the knowledge base within my dis-
cipline. In this qualitative study on secondary
English teachers, I employed rigorous data anal-
ysis methods, including coding, thematic analy-
sis, and constant comparison. These meticulous
approaches enable me to meticulously examine
the data, identify patterns, and uncover nuanced
insights that contribute meaningfully to the ex-
isting body of knowledge. Finally, as an orga-
nizer and presenter of data, I was tasked with
synthesizing and communicating the research
findings concisely and coherently. This entails
skillfully conveying the study’s objectives, ap-
proaches, outcomes, and ramifications through
written documents, presentations, or alternative
means of transmitting information. In dissem-
inating the findings of this study on secondary
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English teachers and students’ reading interests
and language learning in EFL classrooms, I pri-
oritized clarity, accessibility, and practical ap-
plicability. I presented the results in a clear,

concise, and engaging manner, avoiding techni-
cal jargon and ensuring that the implications and
recommendations are easily understandable.

2.7. Data Collection—In the gathering of
data, this study employed a systematic proce-
dure. Several steps will be taken in adherence
to the proper data collection procedure. This
was done in order to ensure the accuracy and
objectivity of the data collection. The following
is the step-by-step process of gathering the data
needed.

Securing endorsement from the Dean of
Graduate School, the School Division Super-
intendent, and the School Principal To initiate
the data collection process, I secured endorse-
ments from key stakeholders including the Dean
of the Graduate School at Rizal Memorial Col-
leges, the Schools Division Superintendent, and
the School Principal. This process involves sub-
mitting formal letters outlining the research ob-
jectives and methodology, accompanied by any
supporting documents. This crucial step took
place within the last two weeks of October 2024,
ensuring that all necessary permissions are in
place before proceeding with the collection of
data. This proactive approach not only facili-
tates compliance with ethical standards but also
fosters a cooperative environment among all
parties involved. Asking Permission from the
Schools Division Superintendent Upon receiv-
ing the endorsement, I requested permission
from the school’s division superintendent. This
requires submitting a formal letter detailing the
research proposal and its significance to the ed-
ucational community. Along with the letter, I
attached Chapters 1 and 2 of my dissertation
and the research instrument, clearly explaining
the study’s objectives and the process of par-
ticipant identification. Moreover, I waited for
the response from the Schools Division Superin-
tendent (SDS) before proceeding with the data

collection. This step wasdone during the first
two weeks of November 2024, ensuring that all
necessary approvals are in place to conduct the
research ethically and effectively. Asking for
Permission from the School Heads Once per-
mission is granted, I sought approval from the
school heads of the selected institutions. This
step involves submitting formal request letters
to each school head, outlining the research’s
purpose and the expected data collection time-
frame. I asked for permission to conduct the
study from the third week of November 2024
to the last week of the same month. Obtaining
Consent from the Participants With the school
heads’ approval, I asked for consent from the
research participants, through informed consent
forms. These forms clearly explain the purpose
of the research, participant rights, and confiden-
tiality measures. This consent process ensures
that participants are fully informed and agree
to participate. Asking for consent from partic-
ipants was done in the last week of November
2024. Conducting the Interview Upon securing
consent from all participants, I scheduled and
conducted the interviews using a structured or
semi-structured interview guide to ensure con-
sistency and reliability in data collection. The
interviews took place in the first two weeks of
December 2024. Transcribing the Responses
of the Interviewees Following the interview ses-
sions, I meticulously transcribed the intervie-
wees’ remarks, taking diligent account of non-
verbal cues and contextually relevant details.
This procedure was composed of audio record-
ings and field notes to comprehensively capture
the breadth of participants’ reactions. The tran-
scription of interviewee responses was done in
the third week of December 2024.
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2.8. Data Analysis—After collecting the
data, I embarked on data coding and thematic
content analysis. This involves methodically
structuring the transcribed data into categories,
subcategories, and themes from the interview di-
alogues. By discerning patterns and connections
within the data, I formulated conclusions and
glean insights directly related to the research
objectives. This process allowed me to interpret
the data effectively, ensuring that the findings
accurately reflect the experiences and perspec-
tives of the participants. In this study, I em-
ployed Creswell’s Thematic Analysis approach,
which is particularly suited for encompassing
a range of perspectives and portrayals in par-
ticipants’ feedback. Adopting thematic anal-
ysis authenticates the portrayal of individual
components and facilitates the categorization
of identified patterns within the provided re-
sponses. Thematic analysis is a qualitative re-
search technique used to recognize, scrutinize,
and interpret patterns or themes present within
qualitative data in textual, visual, or other for-
mats. As a qualitative research approach, the-
matic analysis allows researchers to systemati-
cally arrange and dissect complex data sets. It
involves searching for overarching themes that
encapsulate the narratives embedded within the
data. This process necessitates the identification

of themes through meticulous examination and
repeated review of transcribed data (Dawadi,
2020). This methodical approach helps en-
sure that the analysis is both comprehensive
and reflective of the data collected, providing
deep insights into the study’s objectives. There-
fore, I used Creswell’s Thematic Analysis in
my research, which necessitated extensive them-
ing and transcript interpretation. According to
Caulfield (2019), there are multiple essential
phases in Creswell’s Thematic Analysis, includ-
ing familiarization, coding, generating themes,
reviewing themes, defining and labeling themes,
and writing up. I became fully immersed in
the intricacies and subtleties of the content as I
become acquainted with the data to begin this
process. After that, I started categorizing the
data using semantic richness to group different
informational components. I created themes
that encapsulate the main ideas of the data us-
ing these codes. After that, these themes were
examined and improved upon to make sure they
appropriately depict the dataset. Every theme
has a definition and name that elucidates the
fundamental ideas. The last step entails com-
bining the themes and insights into a cohesive
article that clearly conveys the study’s conclu-
sions. This methodical approach guarantees a
comprehensive examination and enhances the
comprehension of the information.

2.9. Framework of Analysis—The analyt-
ical framework in phenomenological research
is a methodical and structured approach to data
analysis, interpretation, and presentation. In
this research study, I made use of Colaizzi’s
method to analyze data from the interviews and
discussions with the participants regarding their
lived experiences in leveraging literary adapta-
tions in an EFL classroom. According to Mor-
row et al. (2021), Colaizzi’s (1978) method
features a distinctive seven-step process that of-
fers a rigorous analysis, closely adhering to the

data at each stage. This method culminates in
a concise yet comprehensive description of the
phenomenon under study, which is validated
by the participants who experienced it. The
effectiveness of this approach relies on rich
first-person accounts of experiences, which can
be collected through various means. Although
face-to-face interviews are common, data can
also be gathered from written narratives, blogs,
research diaries, online interviews, and other
forms. This method enables researchers to un-
cover emergent themes and explore the intri-
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cate relationships between them (Wirihana et
al., 2018). Data Familiarization Through iter-
ative readings and re-readings of the interview
transcripts, I meticulously analyze the narra-
tives of secondary English teachers, aiming to
distill a rich understanding of their experiences,
perspectives, and coping mechanisms for lever-
aging literary adaptations in EFL classrooms.
This rigorous review process allows me to im-
merse myself in the data, gaining a nuanced and
contextualized understanding of the complexi-
ties and challenges faced by teachers in foster-
ing effective strategies for students’ language
learning development and reading interest.

Identifying Significant Statements I care-
fully identified every statement in the narratives
that is directly related to the phenomenon I am
studying. Through a systematic and meticu-
lous examination of the interview transcripts
and written narratives, I identified and extract
specific statements made by secondary English
teachers that directly pertain to their coping
mechanisms for leveraging literary adaptations
in the EFL context. This rigorous process in-
volves carefully combing through the data to
pinpoint phrases, descriptions, and anecdotes
that shed light on the teachers’ challenges, cop-
ing mechanisms, and insights in employing lit-
erary adaptation in EFL classrooms.

Formulating Meanings After carefully ex-
amining the important statements, I determined
the meanings that are pertinent to the phe-
nomenon. Upon identifying key statements
from the narratives of secondary English teach-
ers, I meticulously interpreted the meanings em-
bedded within these statements, focusing on
those that pertain to their coping mechanisms
for leveraging literary adaptation in EFL class-
rooms. To maintain an authentic and participant-
centered analysis, engaged in bracketing, ac-
knowledging, and setting aside my own biases
and assumptions. Clustering Themes I ensured
a rigorous analysis that remains true to the par-
ticipants’ experiences and coping mechanisms

for literary adaptations, by grouping the identi-
fied meanings into themes that are shared by all
accounts. Throughout this process, presupposi-
tions must be bracketed, especially to avoid any
possible influence from existing theories. By
letting the themes naturally arise from the data
rather than being influenced by outside forces,
this preserves the integrity of the analysis. De-
veloping an Exhaustive Description I incorpo-
rated every theme generated in the previous step
into a comprehensive and all-encompassing de-
scription of the teachers’ experiences and cop-
ing mechanisms that I wrote. I synthesized the
themes that emerged from the narratives of sec-
ondary English teachers into a comprehensive
and nuanced description of their challenges and
coping mechanisms for leveraging literary adap-
tations in EFL classrooms. By integrating these
themes, I created a rich and detailed portrait
that captures the essence and complexity of the
teachers’ challenges, coping mechanisms, and
insights in fostering students’ reading interest
and language learning through literary adapta-
tions in the EFL classroom. Producing the Fun-
damental Structure I break down the compre-
hensive description of secondary English teach-
ers’ challenges and coping mechanisms into a
concise, yet meaningful, statement that encap-
sulates the fundamental elements essential to
understanding the complexities of leveraging
literary adaptations. This succinct synthesis ef-
fectively communicates the core of the teachers’
challenges, focusing on the critical components
that are vital to grasping the phenomenon’s un-
derlying structure. Seeking Verification of the
Fundamental Structure I asked participants if
the fundamental structure statement accurately
reflects their experience, either by returning it
to all participants or, in larger studies, to a sub-
sample. I might go back and change the earlier
stages of the analysis in light of their comments.
Through this iterative process, the validity and
credibility of the findings are increased, and the
analysis is kept firmly based on the perspectives
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Fig. 2. Analytical Framework of the Study
of the participants.

2.10. Trustworthiness of the Study—The
trustworthiness of a study is about how reliable,
sensible, and authentic the research results are,
ensuring that the conclusions are trustworthy
and accurate. In qualitative research, factors
like credibility, transferability, confirmability,
and dependability are often used to evaluate
how reliable the study is. These considerations
are further described below, according to Guba
(1981). Credibility Building credibility entails
proving that the results are accurate. Credibility
is important for this study because it evaluates
if the results accurately represent the realities
and experiences of secondary English teachers

in leveraging literary adaptations to enhance
students’ understanding of literary pieces. To
ensure the accuracy and trustworthiness of the
findings, I engaged in prolonged conversations
with secondary English teachers, gathering rich,
contextualized insights into their experiences
and coping mechanisms for leveraging literary
adaptations in EFL classrooms. Additionally,
I employed triangulation, collecting data from
multiple sources, including in-depth interviews
and supplementary questionnaires. Transferabil-
ity The degree to which the results of this study
can be used in different situations or with differ-
ent populations is referred to as transferability.
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The transferability of this study’s findings refers
to their potential applicability in various con-
texts or with different populations. Although
the insights gained are grounded in the spe-
cific experiences of secondary English teachers,
I provided a description of the research con-
text, methodology, and participants’ perspec-
tives. This rich narrative enables educators,
school administrators, researchers, and other
stakeholders to assess the study’s transferability,
determining the extent to which the findings can
be applied to similar contexts. Confirmability
Confirmability deals with the study’s objective
by making sure that the respondents, not my
personal prejudices or biases, shaped the find-
ings. I conducted a thorough audit trail that
details every step of the research process, from
data collection to data analysis decisions. To en-
sure confirmability, I maintained methodologi-
cal transparency and objectivity throughout this
study on secondary English teachers’ experi-
ences and coping mechanisms in leveraging lit-
erary adaptations. I meticulously documented
every stage of the research process, from data
collection and transcription to data analysis and
interpretation, creating a comprehensive anal-

ysis. Dependability Dependability is proving
that the study results are reliable and repeat-
able in similar situations. Dependability in this
study was attained through meticulous docu-
mentation of the entire research procedure, in-
cluding the methods used for data collection and
analysis. To establish dependability, I ensured
that the findings of this study on secondary En-
glish teachers’ experiences and coping mecha-
nisms are consistent and repeatable. I achieved
dependability through meticulous documenta-
tion of the research methodology, including data
collection procedures, data analysis techniques,
and decisions made throughout the study. By
following these standards, the research not only
offers valid and trustworthy conclusions regard-
ing secondary English teachers leveraging liter-
ary adaptations to enhance students’ understand-
ing of literary pieces, but it also offers a frame-
work that researchers and other educators can
use to compare similar learning environments.
This methodology enhances the study’s stand-
ing in the academic community and provides
insightful information for upcoming studies and
instructional design.

3. Results and Discussion

This chapter unveils the outcomes derived through the scrutiny of data acquired from interviews,
encompassing the identification of themes and an extensive discourse that addresses the study’s
objectives. The emerging themes derived from the collected data are thoroughly examined in this
chapter. The findings provide a detailed account and background information about the partici-
pants, accompanied by pseudonyms assigned to safeguard their identities. The emerging themes
for the experiences in leveraging literary adaptations: technological disruptions, time constraints,
and diverse learning needs of students. Meanwhile, the coping mechanisms for employing literary
adaptations in an EFL classrooms: introductory engagement activities, scaffolding and support,
and task-based learning. The following are the themes for the insights from the study, these are:
increased student participation, language development, and provision of pedagogical support.

3.1. Experiences of English Teachers in
Utilizing Literary Adaptations in an EFL Class-
room—Utilizing literary adaptations in an EFL
classroom is a complex yet crucial endeavor.

While literary adaptations can significantly en-
hance students’ understanding, cater to diverse
learning needs, and foster motivation and en-
gagement, implementing them effectively poses
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considerable challenges. Teachers must navi-
gate careful planning, thoughtful selection, and
mindful execution to maximize the benefits of
literary adaptations. This section explores the

experiences of English teachers in leveraging
literary adaptations, shedding light on the tri-
umphs, tribulations, and best practices that can
inform effective teaching strategies.

3.1.1. Technological disruptions—Techno-
logical disruptions can be a significant challenge
for English teachers using literary adaptations in
the EFL classroom. From poor internet connec-
tivity to equipment malfunctions, these glitches
can disrupt lessons, hinder student engagement,
and undermine the learning experience. The in-
tegration of literary adaptations in the classroom
can be hindered by technological disruptions,
posing a significant challenge for teachers. The
emerging theme adheres with the findings of
Choi and Chung (2021). According to them,
technical difficulties such as internet connectiv-
ity problems and difficulties with digital tools
can disrupt the effective use of literary adap-
tations in online teaching environments. This
can impact the engagement and understanding
of students, ultimately affecting the learning
outcomes. Corroborating the above assertion,
Rustipa et al. (2021) posites that teachers may
face challenges in accessing digital resources

or experiencing technological disruptions with
multimedia tools, which can disrupt the learn-
ing process. For instance, a teacher may plan
to show a film adaptation of a novel, but tech-
nical issues with the projector or internet con-
nection can prevent this, leading to a loss of
valuable class time. Similarly, Purtanto et al.
(2023) highlighted the importance of teachers
being prepared for technical issues when using
literary adaptations in the classroom. Teach-
ers may need to develop strategies to overcome
these challenges, such as having backup plans
or alternative teaching materials, to ensure effec-
tive teaching practices. Additionally, Putri and
Syafryadin (2022) emphasize the need for teach-
ers to develop their technical skills to effectively
integrate literary adaptations into their teaching
practices. By addressing technical issues proac-
tively, teachers can create a more seamless and
effective learning experience for their students,
enhancing their understanding and appreciation
of literary works.

3.1.2. Time Constraints —Time con-
straints pose a significant challenge for English
teachers employing literary adaptations in the
EFL classroom. With limited class time and
a packed curriculum, teachers often struggle
to balance the demands of covering literary
content, developing language skills, and incor-
porating engaging adaptations, all while meet-
ing learning objectives and assessment require-
ments. Torlak (2020) adheres with the emerging
theme. In his study, time constraints pose a sig-
nificant challenge for teachers in employing lit-
erary adaptations in the EFL classroom. Teach-
ers often struggle to allocate sufficient time for
in-depth discussions and analysis of literary

adaptations, which can impact students’ under-
standing and appreciation of the texts. With
packed curricula and rigid timetables, teachers
may have to prioritize certain aspects of the liter-
ary work over others, potentially compromising
the effectiveness of the adaptation. In the same
vein, Saka (2020) found that pre-service English
teachers also face time constraints when incor-
porating literary adaptations into their teaching
practices. The study highlighted the need for
teachers to be flexible and adaptable when using
literary adaptations, prioritizing key themes and
ideas to make the most of limited class time. Re-
search by Rianyansa and Maisarah (2022) also
emphasized the importance of effective time
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management in EFL classrooms where literary
adaptations are used. Teachers need to balance
the demands of covering literary content, devel-
oping language skills, and incorporating engag-
ing adaptations within limited class time. This
can be a daunting task, particularly for novice
teachers. Additionally, Rahim and Aziz (2020)

demonstrated the effectiveness of literary works
in language teaching, but also highlighted the
challenge of time constraints. Teachers need to
carefully plan and manage their time to ensure
that literary adaptations are used effectively to
enhance language learning and cultural aware-
ness.

3.1.3. Diverse Learning Needs of Students
—Diverse learning needs of students pose a sig-
nificant challenge for English teachers employ-
ing literary adaptations in the EFL classroom.
With students having varying learning styles,
abilities, and proficiency levels, teachers must
navigate the complexities of catering to individ-
ual needs while ensuring that literary adapta-
tions are engaging and effective for all learners.
This diversity can impact the implementation
and success of literary adaptation-based lessons,
requiring teachers to be adaptable and innova-
tive in their approach. The theme is consis-
tent with the study of Tomlinson (2019). Di-
verse learning needs of students pose a signifi-
cant challenge for teachers in employing liter-
ary adaptations in the EFL classroom. Teachers
need to consider individual learning differences,
such as learning styles and abilities, when using
literary adaptations to ensure that all students
can engage with the material effectively. This
requires teachers to be flexible and adaptable
in their approach, using a range of teaching
strategies to cater to different learning needs. It
is further supported by the research of Hattie
and Yates (2019). It highlighted the importance

of teachers being aware of the diverse learn-
ing needs of their students. When employing
literary adaptations, teachers need to consider
the varying proficiency levels, learning styles,
and abilities of their students, and plan their
lessons accordingly. This can involve using
differentiated instruction, technology, and other
teaching strategies to meet the needs of all learn-
ers. Moreover, Syafryadin et al. (2020) found
that teachers face challenges in catering to the
diverse learning needs of students when using
literary adaptations in the EFL classroom. The
study emphasized the need for teachers to be
creative and flexible in their approach, using
a range of teaching strategies to engage stu-
dents and promote learning. Another study by
Widodo et al. (2022) highlighted the impor-
tance of teachers being responsive to the di-
verse learning needs of their students. When
employing literary adaptations, teachers need
to be aware of the individual differences and
needs of their students, and plan their lessons
to meet these needs. This can involve using
personalized learning approaches, technology,
and other teaching strategies to promote student
engagement and learning.

3.2. Coping Mechanisms of English Teach-
ers in Employing Literary Adaptations in an
EFL Classroom —Effective integration of liter-
ary adaptations in the EFL classroom requires
strategic planning and implementation. Teach-
ers can employ various strategies to maximize
the benefits of literary adaptations, including se-

lecting relevant texts, designing engaging activ-
ities, and fostering critical thinking and discus-
sion. This section explores practical strategies
for incorporating literary adaptations into EFL
instruction, highlighting approaches that cater
to diverse learning needs, promote language de-
velopment, and enhance student engagement.
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Fig. 3. Experiences of English Teachers in Utilizing Literary Adaptations in an EFL
Classroom.
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3.2.1. Introductory engagement activi-
ties—Introductory engagement activities. In-
troductory engagement activities or pre-reading
activities are a crucial strategy employed by En-
glish teachers to facilitate effective literary adap-
tation in the EFL classroom. By activating prior
knowledge, building anticipation, and provid-
ing context, pre-reading activities help students
engage more deeply with the literary text and
its adaptation. These activities enable teach-
ers to bridge the gap between students’ existing
knowledge and the new literary work, foster-
ing a more meaningful and interactive learning
experience. The theme is in accordance with
the study of Alharbi (2020). Introductory en-
gagement activities or pre-reading activities are
valuable strategy for teachers in employing lit-
erary adaptations in the EFL classroom. Pre-
reading activities such as brainstorming, discus-
sion, and prediction exercises can help students
build prior knowledge and develop a deeper un-
derstanding of the literary work. By activating
students’ prior knowledge and experiences, pre-
reading activities can facilitate more effective
engagement with the literary adaptation. More-
over, a study by Syafryadin et al. (2022) found
that pre-reading activities can enhance students’
motivation and interest in reading literary works.

The study emphasized the importance of using
pre-reading activities to build anticipation and
curiosity, encouraging students to engage more
deeply with the literary text and its adaptation.
By using pre-reading activities, teachers can cre-
ate a more interactive and engaging learning en-
vironment. Additionally, Widodo et al. (2020)
highlighted the significance of introductory en-
gagement activities or pre-reading activities in
developing students’ critical thinking skills. By
using activities such as KWL charts and discus-
sion, teachers can encourage students to think
critically about the literary work and its adapta-
tion, analyzing themes, motifs, and characters.
This can help students develop a more nuanced
understanding of the literary text and its cultural
context. It was further supported by Rahimi and
Fathi (2021). They demonstrated the effective-
ness of introductory engagement activities in im-
proving students’ reading comprehension. The
study found that pre-reading activities such as
vocabulary building and context provision can
help students better understand the literary text
and its adaptation, leading to improved reading
comprehension and engagement. By incorpo-
rating pre-reading activities into their teaching
practice, teachers can enhance students’ learn-
ing outcomes and promote a more effective use
of literary adaptations in the EFL classroom.

3.2.2. Scaffolding and Support —Scaffold-
ing and support are essential strategies em-
ployed by English teachers to facilitate effec-
tive literary adaptation in the EFL classroom.
By providing temporary support and guidance,
teachers can help students navigate complex lit-
erary texts and their adaptations, building their
confidence and competence in language learn-
ing. Scaffolding enables teachers to break down
learning tasks into manageable chunks, offering
targeted support to students as they develop their
reading, writing, and critical thinking skills.
Scaffolding and support are effective coping

mechanisms for teachers in employing literary
adaptations in the EFL classroom. According to
research by Alqunayeer (2020), scaffolding can
help students build confidence and develop their
reading skills, enabling them to tackle complex
literary texts and their adaptations. By provid-
ing temporary support and guidance, teachers
can facilitate students’ understanding and en-
gagement with literary works. The findings is
also in line with the study of Syafryadin et al.
(2022). They found that scaffolding can en-
hance students’ critical thinking and analytical
skills when studying literary adaptations. The
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study emphasized the importance of providing
scaffolding techniques, such as graphic orga-
nizers and guided questions, to help students
analyze and interpret literary texts. By scaffold-
ing students’ learning, teachers can promote
deeper understanding and engagement with lit-
erary adaptations. In addition, Widodo et al.
(2020) highlighted the significance of scaffold-
ing in developing students’ language skills. By
providing scaffolding support, teachers can help
students build their vocabulary, grammar, and
reading comprehension skills, enabling them
to engage more effectively with literary adapta-
tions. Scaffolding can also facilitate students’

ability to make connections between the liter-
ary text and its adaptation. Another study by
Rahimi and Fathi (2021) demonstrated the effec-
tiveness of scaffolding in promoting student au-
tonomy and independence. The study found that
scaffolding can help students develop their self-
directed learning skills, enabling them to take
ownership of their learning and engage more
effectively with literary adaptations. By incor-
porating scaffolding into their teaching practice,
teachers can promote student-centered learning
and enhance the effectiveness of literary adapta-
tions in the EFL classroom.

3.2.3. Task-Based Learning—Task-based
learning is an strategy employed by English
teachers to facilitate language acquisition and
literary analysis in the EFL classroom. By de-
signing tasks that integrate literary adaptations,
teachers can encourage students to engage ac-
tively with the text, develop critical thinking
skills, and apply language skills in meaningful
contexts. Task-based learning enables students
to take ownership of their learning, work collab-
oratively, and produce tangible outcomes, pro-
moting a more engaging and interactive learn-
ing experience. Task-based learning (TBL) has
emerged as a dynamic and engaging strategy
for using literary adaptations in English as a
Foreign Language (EFL) classroom (Garcés,
2019). This approach emphasizes meaningful,
real-world tasks where students actively engage
with the language, moving beyond rote learn-
ing and focusing on practical use and commu-
nication. One of the significant advantages of
task-based learning in literature classes is its
ability to foster a deep understanding of lan-
guage through the exploration of literary works.
By integrating tasks such as debates, group dis-
cussions, and creative projects, students can en-
gage critically with both the form and content

of literature, which enhances their language pro-
ficiency in authentic contexts. Additionally, the
task-based approach is also supported by Dan
and Sang (2022). They highlighted that it en-
hances students’ development of intercultural
communicative competence (ICC) by exposing
them to diverse literary traditions and perspec-
tives. This is particularly relevant in EFL set-
tings, where students often encounter cultural
references and expressions that differ from their
own. Through tasks that involve comparing
adaptations with original texts or analyzing cul-
tural themes in literature, students can improve
their critical thinking skills while building lin-
guistic proficiency. This kind of engagement not
only makes literature more accessible but also
connects the classroom experience with the stu-
dents’ broader cultural understanding. In addi-
tion, according to Haimbodi and Woldemariam
(2019), implementing task-based learning in lit-
erature teaching does present challenges, espe-
cially in terms of time management and balanc-
ing the complexity of the literary texts with the
task’s educational goals. Therefore, teachers
need to ensure that the tasks are designed in
a way that does not overwhelm students while
still maintaining the depth of literary analysis.

3.3. Insights Drawn from the Findings of the Study—
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Fig. 4. Coping Mechanism of English Teachers in Employing Literary Adaptations
in an EFL Classroom.
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Literary adaptations can be a powerful tool
in the EFL classroom, offering a unique way to
engage students and promote language learning.
This section provides insights into the effective

use of literary adaptations, exploring their poten-
tial to enhance student outcomes, foster critical
thinking, and create a more interactive learning
environment.

3.3.1. Increased learner participation—
English teachers have gained valuable insights
into the power of literary adaptations in enhanc-
ing student participation in the EFL classroom.
By leveraging literary works and their adapta-
tions, teachers create immersive learning expe-
riences that captivate students’ interests, fos-
ter emotional connections, and promote deeper
understanding of language and literature. The
theme is supported by Alharbi (2020). In the
study, he found that literary adaptations can cap-
tivate students’ interests and motivate them to
learn, leading to increased participation and en-
gagement in classroom activities. By leveraging
visual and interactive elements, literary adapta-
tions can make complex texts more accessible
and engaging for students. This is further sup-
ported by Syafryadin et al. (2022). They high-
lighted the importance of literary adaptations in
promoting student-centered learning. The study
found that literary adaptations can encourage
students to take an active role in their learning,
fostering critical thinking, creativity, and collab-
oration. By engaging with literary adaptations,

students can develop a deeper understanding of
the text and its themes, leading to enhanced en-
gagement and motivation. In addition, Widodo
et al. (2020) demonstrated the effectiveness
of literary adaptations in promoting student en-
gagement and motivation. The study found that
literary adaptations can provide students with a
sense of autonomy and agency, allowing them
to take ownership of their learning and engage
more deeply with the material. By incorporating
literary adaptations into their teaching practice,
teachers can create a more dynamic and engag-
ing learning environment. Moreover, Rahimi
and Fathi (2021) found that literary adaptations
can enhance student engagement by providing
a platform for creative expression and critical
thinking. The study highlighted the importance
of using literary adaptations to promote student-
centered learning, encouraging students to ex-
plore the text and its themes in a more interac-
tive and engaging way. By leveraging literary
adaptations, teachers can create a more inclu-
sive and engaging learning environment that
caters to diverse student needs.

3.3.2. Language Development.—English
teachers have gained valuable insights into the
role of literary adaptations in promoting lan-
guage development among EFL students. By in-
corporating literary adaptations into their teach-
ing practice, teachers create a rich linguistic
environment that fosters vocabulary acquisition,
grammatical understanding, and communicative
skills. As students engage with literary texts
and their adaptations, they develop a deeper
understanding of language structures, nuances,
and conventions, ultimately enhancing their lan-

guage proficiency and confidence. Employing
literary adaptations in the EFL classroom res-
onates with the study of Al-Mekhlafi (2020).
He posited that literary adaptations can provide
students with authentic language examples, pro-
moting vocabulary acquisition and grammati-
cal understanding. By engaging with literary
texts and their adaptations, students can develop
a deeper understanding of language structures
and conventions. In the same thread of thought,
Syafryadin et al. (2022) highlighted the im-
portance of literary adaptations in promoting
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communicative skills. The study found that
literary adaptations can encourage students to
engage in discussions, debates, and presenta-
tions, applying language in meaningful ways.
By leveraging literary adaptations, teachers can
create a more interactive and engaging learning
environment that fosters language development.
Garcés (2019) demonstrated the effectiveness of

literary adaptations in promoting language de-
velopment. The study found that literary adap-
tations can provide students with opportunities
to develop their reading, writing, and critical
thinking skills. By incorporating literary adap-
tations into their teaching practice, teachers can
create a more comprehensive language learning
experience.

3.3.3. Provision of Pedagogical Support—
English teachers have come to realize the impor-
tance of having adequate support and resources
when employing literary adaptations in the EFL
classroom. Access to a range of literary texts,
adaptations, and multimedia materials can sig-
nificantly enhance the learning experience, pro-
viding students with diverse perspectives and
engaging content. The provision of pedagogical
support is crucial for teachers to effectively in-
tegrate literary adaptations into their EFL class-
rooms. This is in accordance with the study of
Khan et al. (2022). They opined that access
to digital resources and multimedia adaptations
can significantly enhance student engagement
and motivation. They further added that the
availability of support and resources is crucial
for teachers to effectively employ literary adap-
tations in the EFL classroom. With access to
digital resources, multimedia adaptations, and
educational websites, teachers can create en-
gaging and interactive learning experiences that
cater to diverse student needs. Digital resources

can enhance student engagement and motiva-
tion, allowing teachers to tailor their instruc-
tion to meet the needs of their students. By
leveraging these resources, teachers can pro-
mote a more interactive and immersive learning
environment. Additionally, Patel and Sharma
(2021) highlights the importance of ongoing
professional development for teachers. By par-
ticipating in workshops and training sessions on
literary adaptations, teachers can develop their
skills and confidence in using these resources.
Collaboration among teachers is also vital for ef-
fective teaching practices. As noted by Lee and
Kim (2020), teacher collaboration and resource-
sharing can foster a sense of community and
facilitate professional growth. Having a compre-
hensive library and online database of literary
texts and adaptations is essential for teachers.
Research by Garcı́a-Navarro and Gómez-Parra
(2022) emphasizes the importance of providing
teachers with a range of resources to support
their teaching, including literary texts, adapta-
tions, and multimedia materials.

4. Implications and Future Directions

This chapter encapsulates the study’s summary, drawing implications and outlining future di-
rections based on the findings. To meet the research objectives, I employed a qualitative phe-
nomenological method utilizing thematic analysis. Following Creswell’s (2018) guidelines, I
utilized open-ended questions in interviews to gain an authentic understanding of participants’
experiences. Moreover, I encouraged participants to articulate their own definitions andmeanings
of the explored phenomenon—the narratives of English teachers in leveraging literary adaptation
in an English as a Foreign Language (EFL) classroom.

4.1. Findings—

23
ISSN 3028-1261

10.5281/zenodo.15750944/NIJSE.2025



NIJSE (2025) -

Fig. 5. Insights Drawn from the Findings of the Study
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This study explores the experiences and cop-
ing mechanisms of English teachers in leverag-
ing literary adaptations in an EFL classroom.
It also examines the insights gained, highlight-
ing valuable lessons and recommendations. The
research revealed three key themes as the ex-
periences of English teachers, three themes as
their coping mechanisms, and three recurring
themes as the insights providing a comprehen-
sive understanding of the phenomenon. The
first theme of the first research question is tech-
nological disruption. The reliance on various
media to present a literary piece, such as a film,
often requires a stable internet connection and
equipment like a TV or computer. However,
participants in the interview highlighted that
technical problems can disrupt the momentum
of capturing students’ attention and engagement,
posing a considerable obstacle to effective teach-
ing. The second theme is time constraint. It has
emerged as a significant theme in the experi-
ences of teachers utilizing literary adaptations.
Teachers face challenges in allocating sufficient
time to plan, prepare, and implement literary
adaptations effectively. This includes finding
time to select suitable texts, design engaging
activities, and assess student learning outcomes.
The time constraint can limit the potential ben-
efits of literary adaptations, making it difficult
for teachers to achieve their teaching goals. The
third theme is the diverse learning needs of stu-
dents. Teachers face challenges in catering to
students’ varying learning styles, proficiency
levels, and abilities when incorporating literary
adaptations. This includes addressing the needs
of students with different language proficiency,
learning difficulties, or cultural backgrounds,
and ensuring that literary adaptations are ac-
cessible and engaging for all learners. On the
other hand, the second research question illu-
minates the challenges faced by English teach-
ers in employing literary adaptations in an EFL
classroom. Introductory engagement activities
emerged as a key strategy for teachers in utiliz-

ing literary adaptations. These activities prepare
students for the literary work by activating prior
knowledge, building context, and generating in-
terest. Teachers use pre-reading activities such
as discussions, brainstorming, and contextual-
ization to motivate students, establish relevance,
and facilitate a deeper understanding of the lit-
erary adaptation. The second theme pertains to
the scaffolding and support that teachers pro-
vide to their students. In the interview, English
teachers provide scaffolding techniques, such
as graphic organizers, vocabulary support, and
guided questions, to help students comprehend
complex literary texts. Additionally, they offer
support through differentiated instruction, feed-
back, and encouragement, enabling students to
build confidence and develop their language
skills while engaging with literary adaptations.
The third theme is task-based learning. Partic-
ipants have shared that they design tasks that
require students to engage actively with the liter-
ary text, such as role-plays, debates, and project-
based assignments. These tasks encourage stu-
dents to apply language skills, think critically,
and demonstrate understanding of the literary
adaptation, promoting a more immersive and
interactive learning experience. Meanwhile, the
third research question is dedicated to the in-
sights encapsulated in the first and second re-
search question. The first insight is increased
student participation. English teachers observed
that literary adaptations increased student mo-
tivation, participation, and interest in learning.
The use of multimedia, visual, and interactive
elements in literary adaptations captivated stu-
dents’ attention, fostered a sense of enjoyment,
and encouraged them to explore the literary
work more deeply, leading to a more engaging
and effective learning experience. The second
insight is the language development of students.
Teachers have shared that literary adaptations
helped students improve their language skills,
including vocabulary, grammar, and comprehen-
sion. Through exposure to authentic language
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use, contextualized learning, and opportunities
for discussion and writing, literary adaptations
supported students’ language development and
enhanced their overall linguistic competence.
Finally, the third and last insight is the pro-
vision of pedagogical support. The access to
relevant resources, such as digital tools, multi-
media materials were deemed significant. Also,

professional development opportunities, facili-
tated effective integration of literary adaptations
into their teaching practices. This support en-
abled teachers to create engaging learning expe-
riences, address student needs, and enhance the
overall effectiveness of literary adaptations in
the classroom.

4.2. Implications—Literary adaptation has
become an increasingly popular approach in lan-
guage education, offering a dynamic way to en-
gage students with literary texts. By transform-
ing written works into various forms of media,
such as films, plays, or digital narratives, literary
adaptations provide a multifaceted lens through
which students can explore and understand com-
plex literary concepts. This approach not only
caters to diverse learning styles but also fosters
a deeper connection with the material, encourag-
ing students to think critically and creatively. In
the English as a Foreign Language (EFL) class-
room, literary adaptations can be particularly
effective in promoting language learning and
cultural understanding. By incorporating adap-
tations of literary works into their teaching prac-
tices, EFL teachers can create immersive and in-
teractive learning experiences that motivate stu-
dents to develop their language skills. Whether
through analyzing screenplays, watching film
versions of novels, or creating digital stories in-
spired by poetry, literary adaptations offer EFL
students a rich and engaging way to explore the
English language and its many literary treasures.
The study revealed that English teachers lever-
aging literary adaptations in EFL classrooms
face several challenges, including technologi-
cal disruptions that disrupt engagement, time
constraints that limit planning and implemen-
tation, and diverse learning needs of students
that require tailored approaches. These chal-
lenges highlight the complexities of integrat-
ing literary adaptations into teaching practices,

requiring teachers to be flexible, resourceful,
and responsive to student needs. On the other
hand, the study also sheds light into the coping
mechanisms employed by the English teachers.
It includes introductory engagement activities
or pre-reading activities to build context and
interest, scaffolding and support to facilitate
comprehension, and task-based learning to pro-
mote active engagement and language develop-
ment. These coping mechanisms enable teach-
ers to create immersive and interactive learning
experiences, catering to diverse student needs
and fostering a deeper understanding of literary
texts. Ultimately, the study illuminates different
insights from the narratives of the participants.
The insights include increased student partici-
pation and motivation, significant language de-
velopment through authentic contexts, and the
importance of provision of pedagogical support
in facilitating effective integration of adapta-
tions. These insights highlight the potential of
literary adaptations to transform language learn-
ing and teaching practices. Harnessing back to
the foundation of the study, Linda Hutcheon’s
Theory of Adaptation offers valuable insights
into the study’s findings, highlighting that lit-
erary adaptations are creative reinterpretations
that provide new perspectives and insights. This
theory supports the study’s discoveries, suggest-
ing that adaptations in the EFL classroom foster
diverse learning experiences, encourage critical
thinking, and facilitate language development
through contextualized learning. By viewing
adaptations as reinterpretations rather than re-
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productions, teachers can harness their potential
to enhance student engagement, promote deeper
understanding, and develop language skills, un-
derscoring the importance of supportive teach-
ing practices in leveraging literary adaptations
effectively. Meanwhile, Louise Rosenblatt’s
Reader-Response Theory has significant impli-
cations for the study’s findings, emphasizing
the active role of readers in interpreting texts
and bringing personal experiences to the read-
ing process. This theory supports the study’s

insights on enhanced student engagement, sug-
gesting that students’ personal connections and
responses to literary adaptations foster a deeper
understanding and appreciation of the text. By
recognizing the transactional nature of reading,
teachers can facilitate meaningful interactions
between students and literary adaptations, en-
couraging diverse interpretations and promot-
ing language development through authentic en-
gagement with the text.

4.3. Future Directions—This study offers
an in-depth exploration of the experiences and
coping mechanisms of English teachers in lever-
aging literary adaptations in an EFL classroom.
By exploring the experiences and coping mech-
anisms utilized by English teachers, valuable
data was collected to inform recommendations,
suggestions, and future directions for the key
stakeholders in education such as policymakers,
administrators, teachers, and future researchers.
The findings of this study serve as a founda-
tion for evidence-based decision-making and
provide practical guidance by informing instruc-
tional practices, curriculum development, and
professional development initiatives, ultimately
contributing to the enhancement of students’ lit-
erary skills.

Teachers
Teachers may enhance EFL instruction by

incorporating literary adaptations to engage stu-
dents and promote language development. They
may also consider using pre-reading activities,
scaffolding, and task-based learning to facili-
tate student understanding and interaction with
adaptations. They could also be flexible and
responsive to diverse student needs, and lever-
age available resources and support to maxi-
mize the effectiveness of literary adaptations
in their teaching practices. Learners Learners

may use literary adaptation to improve language
skills through exposure of rich vocabulary, id-
iomatic expressions, and varied sentence struc-
tures found in literature. They may be guided
on how to effectively utilize literary adaptations
for better understanding of the lesson. School
Administrators School administrators may sup-
port teachers in leveraging literary adaptations
by providing access to relevant resources, such
as digital tools, multimedia materials, and liter-
ary texts. They may also encourage collabora-
tion among teachers to share best practices and
develop innovative approaches to integrating
adaptations into EFL instruction. Furthermore,
administrators could facilitate professional de-
velopment opportunities to enhance teachers’
skills in using literary adaptations effectively, ul-
timately enhancing student engagement and lan-
guage learning outcomes. Future Researchers
Future researchers may explore the long-term
effects of using literary adaptations in EFL class-
rooms, investigating how they impact students’
language proficiency and literary appreciation
over time. Additionally, studies could exam-
ine the role of literary adaptations in developing
specific language skills, such as reading compre-
hension, writing, or speaking, and investigate
the effectiveness of different types of adapta-
tions in various educational contexts.
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