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Abstract. The study aimed to investigate the mediating effect of teachers’ teaching efficacy
on the relationship between digital text and learners’ reading comprehension, employing a
non-experimental quantitative design with a descriptive-correlation technique. This study
used path analysis through mediation to determine the mediating effect of teachers’ teaching
efficacy on the relationship between digital text and learners’ reading comprehension. Laak
North District, Division of Davao de Oro students. The researcher considered all 130 bona
fide students enrolled in the Laak North District Division of Davao de Oro schools as study
respondents or samples. The Digital Text Reading in Laak North District, Division of Davao
De Oro, was moderately extensive. Digital Text Reading, which addresses motivation, interest,
and efficacy, has received extensive ratings. Digital Text Reading was complex, and Preference
for Reading Digital or Print Texts obtained moderately extensive ratings. The results revealed
that teachers’ teaching efficacy was significantly correlated with digital text reading and reading
comprehension strategies in Laak North District, Division of Davao de Oro. Additionally,
digital text reading was significantly associated with learners’ reading comprehension in the
Laak North District, Davao de Oro. In addition, the researcher may conduct further analysis
of the factors that may contribute to the relationship between digital text reading and reading
comprehension of learners, since only 30.8 percent of the total effect of the independent
variable on the dependent variable goes through the mediator variable.

KEY WORDS
1. Mediating effect 2. teachers’ teaching efficacy 3. relationship 4. digital

text 5. learners’ reading comprehension
Date Received: April 05, 2025 — Date Reviewed: May 15, 2025 — Date Published: June 18, 2025

ISSN 3028-1261
10.5281/zenodo.15713356/NIJSE.2025

1. Introduction

A fundamental ability that enhances our
lives in many ways and provides access to
knowledge and personal development is read-
ing. Reading is essential to the human experi-
ence, whether for pleasure, education, or per-
sonal growth. One needs to improve reading
comprehension to compete in a complex lit-
eracy environment. Reading comprehension
is a complex and dynamic process, involving

the reader, the text, and the act of reading it-
self. The rise in popularity of digital media,
driven by technical improvements, has altered
the way writing and reading are done. Given
the significance of reading, especially reading
comprehension, numerous underlying theories
have been identified through extensive research
to address frequent problems with low read-
ing comprehension. On a global scale, Ali et
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al. (2022) posited that technology assists both
teachers and students in searching for references
and other cultural content related to the liter-
ary text, ultimately having a positive impact on
learning outcomes. Likewise, Bereczki Karpati
(2021) assesses that such technology-enhanced
creativity reassures experts and teachers to be-
lieve in digital technology integration. Tang
et al. (2022) recommend using digital technol-
ogy tools to improve students’ creativity. Sim-
ilarly, Giebelhausen (cited in Pardede 2019b)
accentuated, "The use of digital tools as read-
ing devices has also driven educational institu-
tions to move to paperless classrooms world-
wide. “This digital innovation has profoundly
linked its purpose to the stages in Bloom’s Tax-
onomy as questions provided appropriately ar-
ranged according to the difficulty level or in
the taxonomy’s hierarchy. There is also a game
inserted, which was believed by Hashim et al.
(2019) to engage students learning in the les-
son. This study on digital comprehension ex-
pands the learner’s vocabulary through verbal-
linguistic intelligence. Bilonozhko and Syzenko
(2020) emphasize how verbal-linguistic intel-
ligence enables pupils to learn best from the
digital content they read with purposeful tech-
nology integration. Moreover, Caena and Re-
decker (2019) raise the importance of teachers
being aware that they will be able to learn more
as they indulge themselves in new things and
find ways to adapt to the changes from then on.
Conducting digital comprehension as a tool in
the classroom should be treated as a practice
and experience for professional development in-
stead of acting for technology’s sake. This calls
for teachers to improve themselves with proper
training and best pedagogy practices to deliver
reading comprehension lessons effectively in
the classroom. In addition, working on digital
comprehension should help teachers provide al-
ternatives to teaching reading skills. Based on
the Southeast Asia Primary Learning Metrics
(SEA-PLM) 2019 data, Balinbin (2020) indi-

www.nijse.org
www.nijse.net

cated that just 29 percent of grade 5 children in
the Philippines are proficient readers of a range
of ordinary texts. Comparing the Philippines
to Laos, which has only 2 percent of Grade 5
students who are skilled readers, the Philippines
does the second poorest job at 10 percent. In
addition, reading challenges were mentioned
as the main reason some kids did poorly on
the NAT in a 2007 interview with Dr. Yolanda
Quijano, the director of the DepEd’s Bureau
of Elementary Education. In addition to their
poor performance on state exams like the NAT,
students’ poor comprehension significantly con-
tributed to their poor performance in their other
academic areas (Philippine Star, 2010), as cited
by Bolambao and De Vera (2018). According
to the literature, the decline of long-form read-
ing in higher education is diminishing (Baron
Mangen, 2021). Digital textbooks must be ac-
companied by information literacy from digi-
tal technology. Digital literacy involves using
technology efficiently and understanding digital
content to evaluate its credibility and use appro-
priately (Bocar Ancheta, 2023). Locally, during
the COVID-19 pandemic, a study at Bantacan
National High School in New Bataan and Com-
postela in Davao de Oro revealed that pupils
struggle with reading texts in modular remote
learning. Students grow disinterested in what
they have read when they cannot understand
it. Because of this, students who use Modu-
lar Distance Learning find it challenging to un-
derstand their academic material—particularly
those who are illiterate or slow readers. On the
other hand, teaching efficacy is also one of the
highlighted factors that mediate students’ read-
ing comprehension. To implement this in the
classroom, teachers must be well-prepared and
possess sufficient knowledge of English mate-
rial and instructional methodologies for reading
comprehension, preferably through hands-on
activities. In light of the problems and difficul-
ties mentioned above, the study’s comparatively
original approach is thus suggested. This study
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aims to increase interest in the academic study
of students’ text comprehension problems and
the never-ending quest to delve into the vast
array of likely causes and circumstances sur-
rounding such a phenomenon. Although there
are extant studies on students’ reading compre-
hension, such as a Meta-Analysis of the Effect
of Paper Versus Digital Reading on Reading
Comprehension in Health Professional Educa-
tion by Guillaume, F. et, there are currently
no studies on the effects of digital text read-
ing on students’ reading comprehension in Ka-
palong West District, Division of Davao del
Norte. Examples of these studies include al.
(2021), The Effect of Digital Texts on Primary
Students’ Comprehension, Fluency, and Atti-
tude by Safak and Thsan (2018), The Contri-
bution of Text-highlighting to Comprehension:
A Comparison of Print and Digital Reading by
Ben-Yehudah, and Eshet-Alkalai (2018), and
numerous others. In the Laak North District of
Davao de Oro, specific educational problems
further complicate the landscape. Teachers in
this district face challenges related to assess-
ment literacy—their ability to design, adminis-
ter, and interpret various forms of assessments.
Additionally, a notable gap in students’ infor-
mation comprehension skills and lack of dig-
ital text exposure hinders their academic per-
formance and development. The district’s low
comprehension and lack of exposure to digi-
tal reading are a concern. Teaching efficacy
has excellent potential to mediate this concern,
characterized by efficacy in student engagement,
efficacy in instructional strategies, and Efficacy
in Classroom management. It has been iden-
tified as a potential mediator to bridge these
gaps and improve educational outcomes. More-
over, our objective is to delve into the effect of
digital text reading on students’ reading com-
prehension and how teachers’ teaching efficacy
mediates the students’ digital reading capacity.
The study’s findings will offer valuable insights
into educational management, further enriching
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the existing knowledge base on the impact of
digital text reading on students’ reading com-
prehension as mediated by teachers’ teaching

efficacy.
1.1. Review of Significant Literature—
1.1.1. Digital Text and Reading—Digital

texts are flexible and accessible, offering cus-
tomizable features such as font, color, and text-
to-speech, which benefit diverse learners, espe-
cially those with disabilities (Wadi et al., 2022;
Kumbhar, 2018). They allow for multimodal
engagement, improve accessibility, and support
differentiated instruction. However, barriers
like lack of infrastructure, training, and internet
access limit integration (Kumar Vijay, 2023;
Wiche Ogunbodede, 2021).

Though digital platforms like Newsela per-
sonalize content and improve comprehension
(Bala et al., 2023; Pinal Kshirsagar, 2020), stu-
dents still face challenges in deep, focused read-
ing due to distractions and lower engagement
levels (Singer Alexander, 2017; Makebo et al.,
2022). Preferences between digital and print
remain mixed—while digital is efficient, print
may encourage better focus and retention (Pard-
ede, 2019; Anyim, 2020).

1.1.2.  Motivation, Reading Attitude, and
Comprehension—Motivation is a strong predic-
tor of language learning and reading success. It
impacts reading comprehension, engagement,
and perseverance (Gardner Lambert, 1959;
Lustyantie Aprilia, 2020; Khatee, 2020). Read-
ing attitudes, shaped by emotions and environ-
ment, also influence comprehension. Positive
experiences, particularly in early schooling, fos-
ter sustained interest, while negative ones di-
minish motivation over time (Akhmetova et al.,
2022; Smith Li, 2020).

1.1.3. Reading Comprehension and In-
structional Strategies—Reading comprehension
requires decoding, vocabulary, background
knowledge, and inferencing (Butterfuss et al.,
2020; Nagy Scott, 2000).
comprehension influence each other bidirection-

Motivation and
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ally (Toste et al., 2020). Instructional scaffold-
ing enhances digital reading skills by gradually
shifting learning responsibility to students (Azir
Sriyanto, 2021). Teachers play a critical role by
modeling strategies, activating prior knowledge,
and guiding student engagement (Sinaga et al.,
2019).

1.1.4. Teaching Efficacy and Student En-
gagement—Teacher self-efficacy—the belief
in one’s ability to influence student learn-
ing—correlates with effective teaching, student
motivation, and achievement (Lauermann ten
Hagen, 2021; Mok Moore, 2019). It encom-
passes classroom management, instructional
strategies, and student engagement (Liu et al.,
2020; Goksu et al., 2022).
strong efficacy beliefs adapt better, manage
classrooms effectively, and support student au-
tonomy (Khalid Akhter, 2021; Shah, 2023).

High teacher efficacy also enhances student

Teachers with

self-efficacy and participation. In digital con-
texts, it ensures the effective use of tools like
annotation platforms and e-books to support dif-
ferentiated learning (Nguyen et al., 2019; Frim-
pong Addo, 2020).

1.1.5. Digital Text and Teaching Efficacy—
Effective integration of digital texts in teach-
ing requires scaffolding, training, and adaptabil-
ity. Teachers must transition from traditional to
technology-enhanced strategies to remain effec-
tive in modern classrooms (Parmi, 2019). Those
with higher self-efficacy are more likely to em-
brace such changes, which in turn improves
reading comprehension outcomes among stu-
dents (Banditvilai, 2020; Martina et al., 2020).

1.2.  Synthesis—In today’s technology-
driven world, digital literacy and reading com-
prehension are increasingly essential skills.
They empower individuals to access, navigate,
and understand information in various digital
formats, enabling engagement with diverse con-
tent across multiple platforms. As digital re-
sources proliferate, the ability to critically eval-
uate and synthesize information from these
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sources becomes paramount. For students, uti-
lizing text sets not only enhances content knowl-
edge but also fosters vital language and literacy
skills. These text sets provide background and
contextual knowledge, facilitate connections be-
tween texts, and strengthen reading comprehen-
sion. Strong comprehension is essential for
purposeful reading; it allows readers to engage
meaningfully with texts, learn from them, and
enjoy the reading experience. Moreover, teacher
efficacy plays a vital role in the learning process.
It reflects a teacher’s confidence in their ability
to positively influence student learning. When
teachers believe in their effectiveness, they are
more inclined to set high expectations, adopt
innovative strategies, and persist through chal-
lenges. This heightened sense of efficacy con-
tributes to more dynamic classroom practices
and, as a result, improves student outcomes.
1.3. Theoretical Framework—Hypertext
Theory guided this study; according to Hawkes
et al. (2001), the term "hypertext” employed
in the second theory refers to text made up of
word or image blocks electronically connected
by several pathways, chains or trails. This defi-
nition highlights a significant characteristic of
hypertext: its ability to link conceptually dif-
ferent parts of a document or entirely other
texts. In contrast to printed texts, which are
organized in a rigid order that readers must ad-
here to, hypertext dramatically enhances read-
ers’ autonomy. Crawford (2020) considered the
theoretical framework as a portion of the con-
ceptual framework (CF) theory in the context
of research, particularly within social sciences,
which examined the linkages in the study in the
context of creating additional theories or testing
existing theories. Consequently, the theoretical
framework provides the researcher with a level
playground for conveying his/ her research fo-
cus/ thought from the abstract to background to
the study to the literature review, to data gath-
ering and analysis, to the interpretation and dis-
cussion of findings, to ascertaining whether or
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Independent Variable

Digital Text Reading

Motivation and
Interest

Efficacy
Difficulty

Preference for
Reading Digital or
Print Texts

Sulaiman, M.,Ambarwati,
D., and [ Syahri, 1(2021).
students Perceptions
fowards digital text readling

Dependent Variable

Reading Comprehension
Reading attitude

Instructional
Strategies

Students®
attitudes to the
facilities and
resources

Wonglao, J. (2022). A
Survey Study Of English
Reading Comprehension
Probiems As Perceived
Bygrade 6 Students in
Thailand.

Mediating Variable

Teaching Efficacy
Student Engagement
Instructional Strategies
Classroom Management

Eshetu Kibret Emiru &Mateb Tafere
Gedifew (2021). The effect of Teacher
Self-efficacy on learning engagement of
'secondary school students.

Fig. 1. Conceptual Framework of the study

not the study objective have been achieved and
identified problem, solved initially, to the sum-
mary, to drawing conclusions and making rec-
ommendations, to contributions to the body of
existing knowledge, to suggesting further stud-
ies in the area and each of these aspects are
linked with one another. Also, Several studies
have reported significant gains in PSTs’ aca-
demic achievements (Baran Maskan, 2011; Par-
tikasari Nurwita, 2019; Sahin Top, 2015) and
teaching efficacy (Choi et al., 2019) following
the implementation of a Project Based Learning
process. There are indications that the Project-
based Learning process positively affects the
development of teachers’ professional identity
(Tsybulsky et al., 2020; Tsybulsky Muchnik-
Rozanov, 2019) and their views regarding the
teaching profession. Figure 1 shows the con-
ceptual framework and serves as the schemata
of the study. In this study, two variables are
illustrated. The first variable, which serves as
the exogenous variable, is the digital text read-
ing that contains an indicator, namely, motiva-
tion and interest in reading digital texts, digi-
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tal texts reading efficacy, difficulty in reading
digital texts, preference for reading digital or
print texts while the endogenous variable in this
study namely the reading comprehension with
three corresponding indicators namely reading
attitude, efficacy in instructional strategies and
students’ attitudes to the facilities and resources.
Lastly, the study’s mediating variable is the
teachers’ teaching efficacy, with three corre-
sponding indicators: efficacy in student engage-
ment, student engagement, and teacher satis-
faction. Efficacy in instructional strategies and
efficacy in classroom management. The first
box serves as the study’s independent variable,
which is connected with an arrow pointing at the
second, which mainly serves as the dependent
variable. The box in the middle serves as the
mediating factor that connects the independent
variable to the dependent variable. The arrow
serves as an indication that the first variable, the
digital text reading, has an impact on the read-
ing comprehension of the students, which is the
dependent variable
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Meanwhile, the independent variable, dig-
ital text reading, also points an arrow at the
mediating variable, which affects teaching effi-
cacy. On the other hand, it also points to the stu-
dent’s reading comprehension, which denotes
the reading-dependent variable.

1.4.  Statement of the Problem—This study
aims to evaluate the role of digital text read-
ing and the student’s reading comprehension
as mediated by the teachers’ teaching efficacy.
Specifically, this study seeks to answer the fol-
lowing questions:

(1) What is the extent of digital text reading in terms of:

(1) Motivation and Interest
(2) Efficacy
(3) Difficulty; and

(4) Preference for Reading Digital or Print Texts?

(2) What is the extent of reading comprehension in terms of:

(1) Reading attitude
(2) Instructional Strategies; and

(3) 2Students’ attitudes to the facilities and resources?
(3) What is the extent of teaching efficacy of teachers in terms of:

(1) Efficacy in Student Engagement

(2) Efficacy in Instructional Strategies; and
(3) Efficacy in Classroom Management?
(4) Is there a significant relationship between:
(1) Digital Text Reading and reading comprehension of the students?
(2) Teaching efficacy of teachers and reading comprehension of the students?

(3) Digital text reading and teaching?

(5) Does the teachers’ teaching efficacy significantly mediate the relationship between digital

text reading and students’ reading comprehension?

1.5. Hypothesis—The hypothesis was
tested at =0.05 level of significance. The follow-
ing hypotheses were drawn to determine if there
is a level of significance, a significant difference,
and a relationship among the variables, the fol-
lowing hypothesis were drawn as follows: Hol:
There is no significant relationship between the
digital text reading and the reading comprehen-
sion of the students Ho2: There is no signifi-
cant relationship between teaching efficacy and
students’ reading comprehension. Ho3: There
is no significant relationship between Digital
text reading and teaching Ho4: Teaching ef-
ficacy does not significantly mediate between
digital text reading and students’ reading com-
prehension. Additionally, examining the indi-
vidual characteristics of the different variables
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will shed light on the unique factors that in-
fluence the students’ reading comprehension,
ultimately aiding in the design of targeted inter-
ventions to promote academic success. Public
and Private Teachers The study’s results assist
educators in recognizing their pupils’ reading
comprehension difficulties and creating effec-
tive lesson plans to address those issues. Teach-
ers can also learn helpful teaching techniques
and tactics from this research to encourage their
students to read more digital texts and to be
more motivated to improve their reading com-
prehension. School Administrators School ad-
ministrators can gain essential insights from this
study regarding teacher professional develop-
ment in creating teaching strategies and refining
student learning styles, particularly concerning
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the emergence of solid student comprehension
in their respective schools. The study’s results
can assist educators in determining the areas in
which their pupils are weak and create programs
and interventions to help them become more
proficient readers. Department of Education
Policymakers can use the study’s findings to un-
derstand better the variables impacting teachers’
approaches to teaching students and to create
targeted interventions to enhance these areas.
Through the research, policymakers can learn
how to ensure an effective instructional process
by improving the quality of teaching tactics.

Future Researchers Future researchers who
wish to learn more about the elements influenc-
ing students’ reading comprehension, the usage
of digital text reading, and the effectiveness of
instructors’ instruction may find this study a
helpful resource and starting point. The fol-
lowing terms would be operationally defined to
make this study more comprehensive.

Digital Text Reading

2. Methodology

Refers to an act of reading text that is pro-
duced using digital or electronic technology.
Digital texts, including animations and hyper-
links, can be audio, visual, or multimodal. Ex-
amples of digital texts include websites, movies,
e-books, and apps.

Comprehension of Students

Refers to Comprehension, which is the abil-
ity to understand the meaning of written words.
It is the ultimate goal of reading. It is more
than just recognizing words; it involves turning
words into thoughts and ideas.

Teacher Efficacy

Reflects a teacher’s confidence in their abil-
ity to help students learn and succeed. It is
a valuable asset for teachers and is linked to
many positive outcomes, including student out-
comes, such as achievement, motivation, and
self-efficacy beliefs, and teacher outcomes, such
as persistence, enthusiasm, commitment, and in-
structional behavior.

This chapter will outline the processes and steps involved in conducting the study. This will
encompass selecting the study’s design, identifying the respondents and the sampling method,
choosing the research instruments for data collection, and delineating the data analysis process.
The researcher employed artificial intelligence methods to proofread this work meticulously
during its preparation. Artificial Intelligence (AI) enhanced the manuscript’s quality, coherence,
and precision. This methodology is being openly communicated to adhere to ethical norms in
research. Leveraging Al for proofreading underscores a commitment to the responsible use of
cutting-edge technologies and acknowledges AI’s growing role and potential in professional and
academic writing.

is ideal for gathering data quickly from natural
settings. That helps you generalize your find-
ings to real-life situations in an externally valid

2.1. Research Design—This study em-
ployed a correlational research design to de-

termine the variables’ associations. A corre-

lational research design investigates relation-
ships between variables without the researcher
controlling or manipulating them. According
to Bhandari (2023), a correlation reflects the
strength or direction of the relationship between
two or more variables. Correlational research

www.nijse.org
www.nijse.net

way. There are a few situations where corre-
lational research is an appropriate choice. To
investigate non-causal relationships, they want
to find out if there is an association between two
variables, but they do not expect to find a causal
relationship between them. This study could
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serve as a basis for higher authorities to create
more programs and resolutions where learners
could benefit. The researcher considers social
value an important criterion for ethical research.
It is the expected benefit that a research interven-
tion would bring to the well-being of society or
patients. Ethical considerations in research are
important for protecting the rights and welfare
of research participants. Some ethical issues
in research include anonymity, not collecting
personally identifiable data, and keeping partic-
ipants’ identities hidden.

Risk, Benefits, and Safety

The researcher may fully disclose the nature
of the study to the respondents, explaining its
purpose, benefits, and the confidentiality of their
responses as outlined in the survey. Respon-
dents may be free to ask any questions about
the study, and the researcher would ensure no
harm. The questionnaire and interview guide
were designed to avoid offensive or inappro-
priate content. The study may focus solely on
academic information, with no personal data
being requested. Respondents may have am-
ple time to complete the survey online. They
were free to skip any questions that may cause
psychological or emotional distress or withdraw
from the study at any point. The researcher
prioritized their well-being and valued their par-
ticipation. The recruitment of the respondents
was free of coercion, undue influence, or in-
ducement. Moreover, respondents are provided
with the contact numbers of the panel chair or
panel members if they have queries related to
the study. This was done to answer the respon-
dents’ possible questions. Furthermore, if re-
spondents experience potential discomfort and
inconvenience while answering the questions,
they was not be compelled to participate in any
manner. Further, the researcher ensured the
respondents were safe during the survey and
interview. Thus, the questionnaire is distributed
in a safe venue and administered at their conve-
nience. The dominant concern of this study is
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the Treaty Principle of Protection, as reflected
in the respect for the rights of privacy and con-
fidentiality and the minimization of risk. This
was done by assigning pseudonyms for each in-
formant so as not to disclose their identity. The
possibility of a degree of risk inherent to this
was minimized by taking all reasonable steps to
guarantee participant confidentiality.

Justice To ensure fairness in selecting re-
spondents, the researcher would treat all partic-
ipants equally, without bias. Eligible respon-
dents will be chosen based on their qualifica-
tions as permanent regular teachers in the se-
lected schools. The researcher will also respect
the respondents’ time, minimizing disruptions
to their daily routines. As a gesture of apprecia-
tion, tokens of gratitude, such as souvenirs, will
be sent to respondents via courier, with each
package carefully sealed and sanitized. The
research ensures that the respondents was in-
formed of my role and their corresponding role
during data gathering. They were briefed that
they had to answer the survey questions hon-
estly and that any communication related to the
research should be honest. Similarly, they were
informed that they would benefit first from the
study’s results.

Transparency To protect participants’ wel-
fare, all communications related to the study
will be conducted honestly and transparently.
The researcher will properly implement all
methods discussed in the study. Additionally,
the necessary documents supporting data analy-
sis will be included. The researcher will clearly
outline the extent of the respondents’ involve-
ment and ensure objectivity in analyzing and
presenting the study’s results. The respondents
and parents of the participating schools can ac-
cess the study’s results because the information
is available and was placed on a CD, which
can be requested from me anytime. In addition,
by learning about the study’s results, parents
and learners will be aware of the significance
of the study and its contribution to their well-
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being. Further, each participant is advised that
they have the right to withdraw their informa-
tion at any time up to the completion of the data
collection process and that they can request to
be allowed to verify their transcript after the
interview. This may allow the participants to
amend or remove any information that might
identify them. The researcher reserved the right
to use pseudonyms and change names and/or
non-significant dates to protect the participant’s
identity in all subsequent data analysis and re-
porting.

2.2. Research Respondents—This study’s
population may consist of elementary schools
chosen from the division. These populations are
involved based on their interest in improving the
quality of education by adhering to the primary
purpose and objectives of the study. The re-
spondents are the Laak North District, the Divi-
sion of Davao de Oro students. The researchers
would consider 169 out of 300 bonafide stu-
dents enrolled in Laak North District Division
of Davao de Oro schools as study respondents
by the used of Roasoft Calculatord. According
to Thomas (2022) and Foley (2018), total popu-
lation sampling was a sampling technique that
involves examining the entire population. How-
ever, statistical studies generally use a sample,
which is a subset of the population. In the case
of total population sampling, the units of inter-
est tend to have some characteristics that are
not very common. It was important to note that
only some characteristics were not very com-
mon. However, since these characteristics are
what we are interested in, they influence our
choice of total population sampling. Moreover,
they added that total population sampling was
a purposive method in which you examine the
entire populace for just a set of characteristics.
In these circumstances, the total population was
often chosen because the crowd with the precise
location of the desired qualities was so limited.

2.3. Research Instruments—A survey
questionnaire employed in this study would
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be adapted from the previous study and modi-
fied to suit a specific study’s needs or context.
This can involve adding, removing, or chang-
ing the content of questions. Moreover, the
researcher used three sets of instruments in
this study to ensure that the appropriateness of
the study was adequately addressed. The ques-
tionnaire for the independent variable, digital
text reading, is adapted and modified from the
analysis of Researcher-made survey question-
naires from Sulaiman et al. (2021) for digital
text reading, Wonglao (2022) for English Read-
ing Comprehension, and Emiru and Gedifew
(2021) for Teacher Self-efficacy. It will undergo
validation from the expert and pilot testing to
establish the survey instrument’s reliability and
validity. The pilot testing would identify at
least 30 respondents for the said purpose. The
researcher modified and changed it to fit the
demands of the population, and the study’s ob-
jectives serve as the study’s instrument. Using
a survey questionnaire is appropriate for this
study since it allows the researcher to quickly
get a large amount of data. Additionally, by
modifying and altering the questionnaire, the
researcher can tailor the survey questions to
be more relevant and tailored to the study’s
objectives and the population under inquiry.
Professionals in the field of education evalu-
ated the questionnaire employed in this study.
After that, a pilot test was conducted to assess
its validity and reliability. The reliability of
the original scale obtained a Cronbach’s alpha
value of 0.761. In answering the questionnaire,
the respondents was use the 5-Likert scale. As
a guide in determining the extent of digital text
reading, students’ reading comprehension, and
teacher efficacy. The researcher made use of
a range of means, descriptions, and interpreta-
tions as presented below: The survey used in
this study employed a 5-point Likert scale. A
Likert scale is widely used in the social sciences,
particularly in educational research, to gauge
people’s attitudes, opinions, and perceptions
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regarding a specific subject. Respondents can
rate topics on a five-point Likert scale, which
goes from strongly agree to disagree strongly, to
indicate how much they agree or disagree with
a statement. This measure is extensively used
in research. Using a 5-point Likert scale in this
study makes sense since it provides a range of

responses that can capture minute variations in
the respondents’ opinions or beliefs. The final
copy were validated by the panel of experts for
approval, and the final revision would incorpo-
rate the corrections, comments, and suggestions
given by the experts before distribution and
administration.

Range Descriptive Equivalent Descriptive Interpretation

4.20-5.00 Very Extensive The digital text reading of the students
is always manifested.

3.40-4.19 Extensive The digital text reading of the students
is very often manifested.

2.60-3.39 Moderately Extensive The digital text reading of the students
is sometimes manifested.

1.80 - 2.59 Less Extensive The digital text reading of the students
is rarely manifested.

1.00-1.79 Not Extensive The digital text reading of the students

is never manifested.

For the independent variable, the teaching
strategies, a modified and adapted questionnaire
from Sulaiman, Ambarwati, and Syahri (2021)

with 20-item questions, will be used to assess
the extent of the students’ digital text reading.

Range Descriptive Equivalent Descriptive Interpretation

4.20-5.00 Very Extensive The reading comprehension of students
is always manifested.

3.40-4.19 Extensive The reading comprehension of students
is very often manifested.

2.60-3.39 Moderately Extensive The reading comprehension of students
is sometimes manifested.

1.80-2.59 Less Extensive The reading comprehension of students
is rarely manifested.

1.00 - 1.79 Not Extensive The reading comprehension of students

is never manifested.

For the dependent variable, students’ read-
ing comprehension, a modified and adapted
questionnaire from Wonglao (2022) was altered
to 16-item questions. The Likert Scale above
will be used to assess students’ reading compre-
hension. For the mediating variable, the teach-
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ers’ teaching efficacy, a modified and adapted
questionnaire from Sulaiman, Ambarwati, and
Syahri (2021) for digital text reading was used,
while Wonglao (2022) had 25-item questions.
The Likert Scale below would assess the teach-
ers’ teaching efficacy.
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Range Descriptive Equivalent Descriptive Interpretation

4.20-5.00 Very Extensive The teaching efficacy of the teachers is
always manifested.

3.40-4.19 Extensive The teaching efficacy of the teachers is
very often manifested.

2.60 -3.39 Moderately Extensive The teaching efficacy of the teachers is
sometimes manifested.

1.80-2.59 Less Extensive The teaching efficacy of the teachers is
rarely manifested.

1.00-1.79 Not Extensive The teaching efficacy of the teachers is

never manifested.

2.4.  Data Gathering Procedure—The data
may be collected using the following process:
The researcher may request approval from the
Dean of the Graduate School to conduct the
study. A formal letter and the Dean’s endorse-
ment would be forwarded to the Schools Di-
vision Superintendent for permission. The re-
searcher would also seek authorization from the
Schools Division Superintendent of the Laak
North District to survey the teachers. Once the
Schools Division Superintendent grants permis-
sion, the approval letter will be presented to
the principals and supervisors of public schools
in the Laak North District to arrange the study.
The researcher may coordinate with the school
principals and supervisors while adhering to
safety protocols throughout the research process.
The researcher may distribute the survey tool
and collect the responses upon approval. Ethical
standards and protocols were strictly followed,
and the data and participants were handled con-
fidentially. The principals may keep a copy of
the approval letter as proof that the data collec-
tion was conducted honestly and transparently.
The gathered data would be tallied, tabulated,

3. Results and Discussion

analyzed, and interpreted confidentially. The
study’s results would be analyzed in line with
its purpose. After the data was collected and
organized, it was sent to a statistician for fur-
ther analysis. Respondents from the Laak North
District would participate voluntarily, with the
option to withdraw from the study at any time
without facing consequences. Respondents pro-
vided personal and professional information as
required, and all data was treated confidentially.
The research questionnaire was written in clear,
simple language to avoid technical jargon and
prevent bias. No survey questionnaires were
distributed without permission from the appro-
priate authorities.

2.5. Data Analysis—Mean and Standard
Deviation

This may identify the level of Digital Text
Reading, teachers’ Teaching efficacy, and stu-
dents’ reading comprehension.

Pearson r- r-correlation

May be used to identify the significant re-
lationship between the variables. Multiple re-
gression may be used to identify the relation
between one dependent variable and multiple
independent variables.

This chapter presents the results generated from the data gathered. It is sequenced based on the
study’s objectives in the first chapter. Thus, it presents the extent of learners’ learning preferences,

classroom engagement, and information communication strategies; the significant relationship
among the variables; and the mediating effect of information communication strategies on the

relationship between learning preferences and classroom engagement of learners in Laak North
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District, Division of Davao de Oro students.

Digital Texts in terms of Motivation and In-
terest Table 1 shows the results of Reading Dig-
ital Texts regarding Motivation and Interest. In
particular, this indicator has a category mean of
3.73, interpreted as extensive, which means that
in terms of Motivation and Interest, the learning
preferences of learners in Laak North District,
Division of Davao de Oro students are often-
times observed. The mean ratings of the items
range from 3.38 to 4.16. The item, 1. Reading
digital texts is motivating, reflecting a mean rat-
ing of 3.38, which is moderately extensive and
interpreted as sometimes observed among learn-
ers. Meanwhile, the item, the features of digital
texts make them exciting to read, shows a mean
rating of 4.16, which is described as extensive
and interpreted as oftentimes observed by the
respondents. The result suggests that respon-
dents oftentimes take Reading Digital Texts in
terms of their alignment with their Motivation

and Interest. The finding is in consonance with
Motivation and interest. Baier, cited in Manalu
(2020), pointed out that reading comprehension
is important in all subject areas. Additionally,
Pardede (2017) accentuated that reading is the
most vital skill every EFL learner should master
for several reasons. First, EFL learners study
English in an environment where English is not
the primary language of society. Their lack of
input from their daily interactions could best be
overcome through reading. Secondly, numerous
studies have shown the important contribution
of reading to one’s personal and intellectual de-
velopment, further studies, job success, and ca-
reer development. Third, reading skills increase
a learner’s mastery of other language learning
areas. Finally, reading advances writing skills,
allowing the learners to figure out how to ex-
press ideas through words, use punctuation cor-
rectly, and so on.

Table 1. The Extent of Reading Digital Texts Regarding Motivation and Interest

Statement Mean Descriptive Rating
1. Reading digital texts is motivating. 3.38 Moderately Extensive
2. More interested in reading digital than printed texts. 3.92 Extensive

3. Feel comfortable when studying or reading using digital text. ~ 3.79 Extensive

4. The features of digital texts make them exciting to read. 4.16 Extensive

5. Digital reading emerges as a positive experience; one often  3.39 Moderately Extensive
learns and does assignments using digital media.

Mean 3.73 Extensive

Motivation has been argued as perhaps the
second most significant factor in second and for-
eign language acquisition, ranked second only
to learner needs. As early as 1959, Gardner and
Lambert demonstrated that motivational vari-
ables significantly influenced foreign language
acquisition (Lustyantie Aprilia, 2020). Guthrie
et al., cited in Lustyantie and Aprilia (2020),
concluded that motivation predicted reading
comprehension growth, though the vice-versa
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was invalid. Gender and ethnic differences im-
pact learners’ reading motivation and, hence,
reading comprehension. Yaghi (2019) found
that when students independently read online
materials, they are motivated by individual pur-
poses, such as discovering new things or for
pleasure. More recently, study that consonant
to the results in Khatee (2020) that educators
must first turn on student motivation when they
want to improve students’ language achieve-
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ment. When this motivation to learn a language
has been provoked, it is hoped that they will
persist in learning. Furthermore, achievement
motivation is an individual factor that comes
from within students, and good motivation in
learning will show good results. This motivation
boosts every student to achieve the highest pos-
sible goal. It is also a driving force to achieve
maximum learning outcomes.

3.0.1.
Efficacy —This indicator has a category mean of

Reading Digital Texts in Terms of

3.59, which is described as extensive and inter-
preted as learning preferences among learners in
Laak North District, Division of Davao de Oro,
which is oftentimes observed. In addition, the
mean ratings of the different items range from
3.12to 4.11. The item, 2. Digital reading makes
it easy to improve my comprehension, reflects
a mean rating of 3.12, is described as moder-
ately extensive, and is interpreted as sometimes
observed. The items, 3. Learning through digi-
tal media increases achievement, with the same
mean rating of 4.11, are described as extensive
and interpreted as oftentimes observed items.
The results indicate that learners in Laak North
District, Division of Davao de Oro, often ac-
quire new information by listening, repeating,
or discussing ideas with others. This finding
agrees with Research study of Bala, Prasad,
Kasyap, Kumar, and Purushottam, (2023) has
shown that technology-based approaches can ef-
fectively develop reading comprehension skills
in engineering students. Digital tools, such as
interactive reading apps and annotation tools,
can also be effective in developing reading com-
prehension skills in engineering students. These
tools allow students to engage with the text
and provide feedback on their understanding.

JReading Digital Texts in Terms of Diffi-
culty

In particular, the domain on Difficulty re-
flects a mean of 3.61, interpreted as extensive,
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Technology has a powerful impact on student
engagement. It also serves as a tool for dif-
ferentiation so that all students can succeed as
learners in the classroom. Newsela is one plat-
form that has gained attention as a potential tool
for enhancing reading comprehension skills in
various educational contexts. Newsela (2021)
offers a variety of texts on various topics, in-
cluding engineering, at different reading levels.
These platforms can change the text’s reading
level, making the material more approachable
and engaging based on the student’s reading
proficiency. Additionally, the platforms provide
exercises and tests that might aid pupils in im-
proving their reading comprehension abilities.
According to a study by Pinal and Kshirsagar
(2020), students’ reading comprehension and
speed were significantly increased when they
used online reading platforms. Nguyen et al.’s
(2019) research indicated that digital tools, like
annotation tools, helped students’ reading com-
prehension abilities. Various populations have
been shown to benefit from technology-based
techniques for increasing reading comprehen-
sion skills (Chen et al., 2019). These strate-
gies increase student engagement and compre-
hension using digital technologies, including
personalized learning experiences, multimedia
texts, and interactive reading platforms. Addi-
tionally, they can give pupils immediate feed-
back, allowing them to monitor their develop-
ment and find areas for development. Tech-
nology improves students’ reading comprehen-
sion abilities. Technology fosters positive ap-
proaches to improving students’ reading com-
prehension abilities. Technology always has a
significant impact on pupils’ reading abilities.

which means that students’ Difficulties are often
observed by the learners in Laak North District,
Division of Davao de Oro. The mean ratings
among the Difficulty aspects range from 2.25
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Table 2. Reading Digital Texts in Terms of Efficacy

Statement Mean Descriptive Rating
1. I believe that learning with digital text is adequate. 3.22 Very Extensive

2. Digital reading makes it easy to improve my comprehension.  3.12 Moderately Extensive
3. Learning through digital media increases achievement. 4.11 Moderately Extensive
4. I can easily comprehend printed text. 3.85 Extensive

Mean 3.58 Extensive

to 3.66. The item, 3. The screen’s light soon
hurts my eyes while reading digital text, which
has a mean of 2.25, described as less extensive,
which means that this particular item is seldom
observed—mnotably, item 1. I have a problem
getting information when reading through digi-
tal media. The mean rating of 3.17 is described
as moderately extensive, meaning this item is
oftentimes observed. This suggests that learn-
ers in Laak North District, Division of Davao
de Oro, sometimes learn best with an active,
hands-on approach. This finding is by Makebo
et al., (2022) and Tzivinikou, (2019) stress that
the skill of reading is a highly complex process
and holds a prominent position in scientific re-

search. It has been approached from various
disciplines, such as cognitive psychology, lin-
guistics, neuroscience, and educational science,
both in theoretical and applied contexts. Read-
ing fluency refers to reading accurately, quickly,
and with appropriate expression and prosody.
Although reading fluency is often associated
with rapid and automatic word recognition, re-
search indicates that this ability encompasses
much more than simple decoding. Reading flu-
ency is a critical factor in the development of
reading skills and the improvement of reading
comprehension. Many students with reading dif-
ficulties face difficulty effectively reading text
(Whitney Ackerman, 2022)

Table 3. The Extent of Reading Digital Texts in Terms of Difficulty

Statement Mean Descriptive Rating

1. I have a problem getting information when reading through  3.17 Moderately Extensive
digital media.

2. Technical disruption from the computer decreases my reading  3.15 Extensive

motivation and comprehension.

3. The screen’s light soon hurts my eyes while reading digital =~ 2.25 Less Extensive

text.

4. I always have the digital texts printed before reading it. 3.16 Moderately Extensive
Mean 2.93 Moderately Extensive

They added that Proficient reading skills are
essential for history and social studies. These
subjects often require students to comprehend
and analyze complex texts, understand histori-
cal events and concepts, and engage critically
with social issues. Without strong reading abili-
ties, students may struggle to grasp the content,
make connections, and effectively participate in
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classroom discussions. Developing proficient
reading skills early on is crucial for students
to succeed academically in history and social
studies (Kaikoura Tzivinikou, 2023).

3.1. The Extent of Reading Digital Texts
in Terms of Preference for Reading Digital or
Print Texts —Correspondingly, the reading pref-
erence of the learners Digital or Print for Text
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reveals a category mean of 3.07, described as
moderately extensive, which means that this in-
dicator is sometimes observed by the learners
in Laak North District, Division of Davao de
Oro. The item mean ratings are ranging from
2.87 to 3.21. The item, 1. I more often read dig-
ital than printed texts, which has a mean rating
of 2.87 and is described as moderately exten-
sive, which means that this particular item is
oftentimes observed by the respondents, while
item 2. I love searching the internet for relevant
additional texts to study, which has a mean of
3.21, described as extensive, which means that

this particular item is oftentimes observed by
the learners in Laak North District, Division of
Davao de Oro. As such, the result suggests that
the learners sometimes favor learning with their
hands by manipulating resources. The finding
supports Pardede’s (2019) statement that stud-
ies comparing the efficacy of perusing printed
texts versus digital texts have not yet reached a
consensus. Previous studies demonstrated that
reading printed text was preferable to reading
digital text in terms of reading speed, accuracy,
and comprehension, whereas other studies re-
vealed insignificant differences.

Table 4. Preference for Reading Digital or Print Texts

Statement Mean Descriptive Rating

1. I more often read digital than printed texts. 2.87 Moderately Extensive
2. I'love searching the internet for relevant additional texts to  3.21 Moderately Extensive
study.

3. I like keeping the required digital texts on my gadget to read  2.95 Moderately Extensive
anytime and anywhere.

Mean 3.01 Moderately Extensive

However, students’ experiences and knowl-
edge of digital text should be related to their
age to influence their perception of digital read-
ing. Another study conducted by Prawira et
al. (2020) reported that mood at the moment
will affect their performance in evaluating on-
line sources. Digital texts have gained popular-
ity as a teaching and learning tool while rela-
tively young and constantly evolving (Wu Chen,
2018).

3.2. Summary of the Extent of Reading
Digital Texts in Laak North District, Division
of Davao de Oro—OQOverall, results in Table 5
show learners’ extent of learning preferences in

The moderately extensive rating on this vari-
able suggests that learners sometimes like to
learn through perceptual channels. This finding
is similar to the study of Wadi et al. (2022),
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Laak North District, Division of Davao de Oro,
reflecting an overall mean of 3.29, described as
moderately extensive. This means that the learn-
ing preferences of learners in Laak North Dis-
trict, Division of Davao de Oro, are sometimes
observed. In addition, the table results show
that learning preferences in terms of visuals ac-
quired the highest mean score of 3.73, which
is described as extensive and interpreted as of-
ten observed. Meanwhile, perceptual learning
styles in individuals acquired the lowest mean
score of 2.44, which is defined as less extensive
and interpreted as seldom observed.

who stress that digital text is malleable, and de-
pending on the technology and software used,
various attributes, such as size, font, color, and
contrast, that determine how the content is pre-
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Table 5. Summary on the Extent of Reading Digital Texts in Laak North District,

Division of Davao de Oro

Indicators Mean Descriptive Equivalent
Motivation and Interest 3.73 Extensive

Efficacy 3.58 Extensive

Difficulty 2.93 Moderately Extensive
Preference for Reading Digital or Print Texts 3.01 Moderately Extensive
Overall 3.29 Moderately Extensive

sented to users can be changed to meet the
needs of learners. Reading software compatible
with text-to-speech can provide audio and visual
components and other supporting structures sep-
arately and simultaneously, such as highlighting,
dictionaries, and thesaurus. According to Ku-
mar and Vijay (2023), teachers face challenges
integrating digital technology into their instruc-
tion due to a lack of infrastructure, training, and
high costs. Reading digital textbooks is reading
the texts from technological apparatus such as
the screen of smartphones, tablets, or comput-
ers, either online or offline. Unfortunately, the
habits of digital text reading perceived by the
students are still low due to external influenc-
ing factors, including computers, videos, games,
and so forth era (Wadi et al., 2022). Clinton
(2019) identified digital reading as reading a
text from a device’s screen. These texts can
be accessed from various devices, such as e-
readers, computers, and smartphones. A single
device gives readers access to a large number of
books. These features give digital reading more
convenience than paper in terms of accessibility
and feasibility.

3.2.1. Comprehension Of Students In
Terms of Reading Attitude —This indicator has
a category mean of 3.82, which is described as
extensive and interpreted as Comprehension of
Students in terms of Reading attitude, which
oftentimes manifests among the respondents.
In addition, the mean ratings of the different
items range from 3.52 to 4.01. As the item, I
find English reading comprehension in digital
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text simple, reflects a mean rating of 3.52, is
described as moderately extensive, and is inter-
preted as oftentimes manifested by the learners;
similarly, item 2. I read additional materials
(stories, magazines, etc., written in English)
from class, which has a mean rating of 3.93,
described as extensive and interpreted as an
item oftentimes manifested by the respondents.
Lastly, in item 3, I use English-English dictio-
naries described as extensive and construed as
an item oftentimes manifested by the respon-
dents. Results imply that the majority of the stu-
dents oftentimes go through the work for class,
and they make sure that things are right by try-
ing to understand their mistakes. This finding
is congruent with the view of Reading attitude.
Attitudes toward reading are primarily shaped
by learners’ psychological states and emotions
(Smith and Li, 2020). These attitudes can be
defined as predispositions to respond consis-
tently positively or negatively toward a specific
object. A learner’s attitude may shift due to vari-
ous factors, including environmental influences,
prevailing conditions, personal interests, and
the motivational impact of peers, as well as the
individual’s current emotional state. In this con-
text, the “object” may refer to an item, process,
or behavior that directly or indirectly affects a
learner’s attitude based on their personal experi-
ences, beliefs, and societal norms related to that
object. Reading attitude falls within the affec-
tive domain, encompassing feelings, thoughts,
beliefs, and intentions. Together, these elements
form the foundation of meaning (Akhmetova,
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Imambayeva, and Csap6, 2022). It is widely
believed that regular reading activities can posi-
tively impact reading attitudes and motivation
and a favorable attitude toward reading will
likely enhance future reading achievement. Re-
search has indicated (Akhmetova, Imambayeva,
and Csap6, 2022) that primary school learn-
ers generally exhibit a positive attitude toward
recreational and academic reading. However,
this positivity diminishes significantly as stu-
dents transition to middle secondary school,
highlighting a critical shift in their attitudes to-
ward reading. Furthermore, researchers Akhme-
tova, Imambayeva, and Csapé (2022) suggest
that reading for pleasure can foster a positive
attitude toward reading, particularly within an
effective classroom environment and with suit-
able instructional strategies. As such, the role of
teachers in providing thoughtful instruction and
adept scaffolding is crucial, as is the encourage-
ment from parents and peers, both in and out of
school. However, achieving this requires con-
siderable collaboration and commitment from
teachers, parents, and other stakeholders. There

are many discussions about whether reading atti-
tude affects reading achievement or whether it is
mostly the other way around. Some researchers
assume that if the relationship between reading
attitude and reading achievement is moderate
and/or weak, this is not because of students’
negative feelings towards reading but because
of alack of practice and poor abilities in reading,
which cause difficulties in achievement. How-
ever, other researchers (Mullis, 2019) claim that
a positive attitude toward reading could affect
high achievement in reading, while other re-
searchers (Graham et al., cited in Akhmetova,
Imambayeva, and Csap6, 2022) maintain that
reading attitude is primarily influenced by read-
ing achievement. Hence, reading attitude and
reading achievement could impact each other in
the reading process. In addition, these findings
agree with Hlalele’s (2018) previous findings,
who concluded that cognitive engagement is cru-
cial in the classroom because engaged students
are more likely to learn, find the experience
rewarding, and continue with higher education.

Table 6. The Extent of Comprehension of Students in Terms of Reading Attitude

Statement Mean Descriptive Rating
1. I find English reading comprehension in digital text simple. 3.52 Extensive

2. I read additional materials (stories, magazines, etc., written in ~ 3.93 Extensive

English) from class.

3. I use English-English dictionaries. 4.01 Extensive

Mean 3.82 Extensive

3.2.2.  Reading Comprehension in Terms
Efficacy in Instructional Strategies —This in-
dicator has a category mean of 3.67, which is
described as extensive and interpreted as class-
room engagement in terms of behavioral en-
gagement, which the learners oftentimes man-
ifest. In addition, the mean ratings of the dif-
ferent items range from 3.21 to 4.01. The item
I can give a title to is a reading passage, with
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a mean rating of 3.21. It is described as mod-
erately extensive and interpreted as sometimes
manifested among learners. The item, Staying
focused, has a mean rating of 4.01, defined as
extensive and construed as an item oftentimes
manifested among learners. This can be ex-
plained as instructional efficacy, encompassing
teachers’ belief in their competence to select
and apply impactful teaching techniques.
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Table 7. The Extent of Classroom Engagement in Terms of Efficacy in Instructional

Strategies
Statement Mean Descriptive Rating
1. Before starting to read, I try to guess what the text will be  3.89 Extensive
about.
2. I can scan a large text to get an overall idea. 3.21 Moderately Extensive
3. While I am reading, I can find out the main topic idea of a  3.88 Extensive
text.
4. I can find out specific information from the text quickly. 3.88 Extensive
5. I can analyze long sentences and phrases. 3.39 Moderately Extensive
6. I can give a title to a reading passage. 4.01 Extensive
7. After finishing reading, I can summarize a reading text. 4.00 Extensive
8. I can distinguish the main ideas from supporting details. 341 Extensive
Overall Mean 3.67 Extensive

This confidence is vital as it significantly
influences student involvement, educational
achievements, and overall classroom effective-
ness. Educators with strong efficacy tend to
employ engaging strategies that cultivate a posi-
tive learning atmosphere and inspire students to
strive for tremendous success, especially when
faced with difficulties. The results suggest that
the learners in Laak North District, Division
of Davao de Oro, often manifest participation,
effort, attention, persistence, positive conduct,
and the absence of disruptive behavior during
class. This finding is similar to the conclusion
made by Mohammed (2021), who tried to find
out the strategies used to boost the speaking
skills used in online learning by Saudi EFL stu-
dents at the University of Bisha. The study
found a promising result that students use strate-
gies to learn language skills through different
language learning strategies. Conversely, Zarei
and Naghdi (2017) investigated the possible dif-
ferences among self-efficacy as the outcomes of
EFL learners’ achievements. The study’s find-
ings indicated that students have positive results
regarding self-efficacy, which was noted from
the students’ achievements. Similarly, Poulisse
cited Mohammed and Mohammed (2022), who
explored the impacts of compensatory strate-

gies used to determine lexical problems of EFL
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learners’ comprehension levels. The impact of
task-related issues on compensatory strategies
was also tested. The study’s sample is Dutch
students, covering three different comprehen-
sion levels of students studying English. The
study revealed that the comprehension level is
in reverse to the total number of compensatory
strategies.

]The Extent of Reading Comprehension In
terms of Students’ Attitudes To The Facilities
and Resources

Specifically, examining the domain of Read-
ing Comprehension, results in Table 10 reveal
that its category mean is 3.39, described as mod-
erately extensive, which means that this particu-
lar domain of classroom engagement of learners
in Laak North District, Division of Davao de
Oro, is sometimes manifested. The table fur-
ther reveals that the mean rating of the items
ranges from 2.98 to 3.71. Notably, “the library
resources and services at the school are suffi-
ciently available” has a mean rating of 2.98.
It is described as moderately extensive and in-
terpreted as an item sometimes manifested by
learners. Meanwhile, the item “classrooms are
provided with IT facilities” has a mean rating
of 3.71, described as extensive and interpreted
as an item oftentimes manifested by the respon-

dents.
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Table 8. The Extent of Reading Comprehension in Terms of Students’ Attitudes to

the Facilities and Resources

Statement Mean Descriptive Rating
1. The library resources and services at the school are sufficiently ~ 2.98 Moderately Extensive
available.

2. The Internet is always accessible. 3.51 Extensive

3. Classrooms are provided with IT facilities. 3.67 Extensive

4. There is an acceptable number of students in each classroom.  3.41 Extensive

Overall Mean 3.40 Extensive

This finding is similar to the conclusion
made by Fredricks et al. (2016) that students
who form positive relationships with others are
also more likely to have high academic achieve-
ment. Positive learning experiences, supportive
relationships with adults and peers, and reaffir-
mations of their developmental needs in learn-
ing contexts make students more likely to re-
main actively engaged in school.

3.3.  The Summary of the Extent of Learn-
ers’ Reading Comprehension —Lastly, Table

9 Summary of the Extent of reading compre-
hension. The overall mean of the classroom
engagement of learners in Laak North District,
Division of Davao de Oro, is 3.52, which is de-
scribed as extensive. The results range from
the highest, 3.82, to the lowest, 3.40. Reading
Attitude with a mean rating of 3.82, Efficacy
in Instructional Strategies,3.67, and Students’
Attitudes to the Facilities and Resources, 3.40.

Table 9. Summarizes the Extent of Learners’ Reading Comprehension

Indicators Mean Descriptive Equivalent
Reading attitude 3.82 Extensive

Efficacy in Instructional Strategies 3.67 Extensive

Students’ attitudes to the facilities and resources 3.40 Moderately Extensive
Overall Mean 3.52 Extensive

The result suggests that the level of engage-
ment students exhibit in reading comprehension
1s crucial to their overall academic success. Ac-
tively participating in the learning process not
only aids in information retention and develop-
ing critical thinking skills but also paves the
way for a deeper understanding of concepts.
When fully engaged, students demonstrate a
keen interest in the subject matter, leading to
higher levels of motivation and a more profound
grasp of the material. Engaged learners do not
just passively consume content; they actively
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seek to decipher complex ideas, investing in-
tellectual effort and taking ownership of their
learning journey. Reading comprehension is an
essential skill for navigating the textual world
around us. It is a dynamic process that involves
making predictions, summarizing the main idea,
questioning one’s predictions, and clarifying
unclear concepts. Building a logical mental pic-
ture of the content in a text is necessary for
reading comprehension. Three interconnected
components make up reading: the reader, the
text, and the action, all of which are placed
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within a larger sociocultural framework. The in-
tricacy of reading comprehension has led to the
development of numerous significant models
and frameworks that try to explain the processes
that result in reading comprehension, such as
integrating newly acquired information with the
contents of active memory and the activation of
existing knowledge. Other models and frame-
works try to consider the elements of language
comprehension, vocabulary, and decoding that
go into reading comprehension (Butterfuss et
al., 2020).

3.3.1. Teacher Teaching Efficacy in terms
of Efficacy in Student Engagement —Table 10
shows the extent of efficacy in Student Engage-
ment, which reflects an overall mean of 3.53,
described as extensive and interpreted as man-
ifested oftentimes. The mean ratings of the
items range from 3.34 to 3.71. The item “The
teacher can motivate students who show low
interest in schoolwork” reflects a mean rating of

3.34, described as moderately extensive and in-
terpreted as information communication strate-
gies of learners is sometimes evident. Mean-
while, the item “The teacher can motivate stu-
dents who show low interest in schoolwork.,”
has a mean rating of 3.71, described as extensive
and interpreted as oftentimes evident among
learners.The result suggests that the Extent of
Teacher Teaching Efficacy in terms of Efficacy
in Student Engagement in a manner of Teaching
efficacy, particularly in relation to student en-
gagement, is crucial because a teacher’s belief
in their ability to effectively engage students
directly impacts the level of participation, moti-
vation, and learning outcomes within the class-
room; essentially, when a teacher feels confident
in their capacity to capture students’ interest and
involvement, they are more likely to implement
strategies that foster active learning and positive
student experiences, leading to better academic
results.

Table 10. The Extent of Teacher Teaching Efficacy in Terms of Efficacy in Student

Engagement
Statement Mean Descriptive Rating
1. The teacher can help students think critically. 3.69 Extensive
2. The teacher can get through to the most challenging students.  3.54 Extensive
3. The teacher can motivate students who show low interestin  3.71 Moderately Extensive
schoolwork.
4. The teacher can get students to believe they can do well in ~ 3.39 Moderately Extensive
school work.
5. The teacher can help students value learning. 3.36 Moderately Extensive
6. The teacher can foster student creativity. 3.50 Extensive
7. The teacher can improve the understanding of a failing stu- 3.36 Moderately Extensive
dent.
8. The teacher can assist families in helping their children do  3.34 Extensive
well in school.
Overall Mean 349 Extensive

The finding aligns with the view of Thien
and Chan (2020) that teacher self-efficacy in-
fluences students’ engagement in learning. It
is a multidimensional construct that includes
efficacy in instruction, like the capacity to use
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various instructional methods; classroom man-
agement, like the belief in maintaining class-
room order; and student engagement, like the
belief in motivating and engaging students in
learning (Liuet al., 2020) Moreover, Havik and

ISSN 3028-1261
10.5281/zenodo.15713356 /NIJSE.2025



NIJSE (2025) -

Westergard (2020) demonstrate that teachers
who provide high-quality classroom interac-
tions, such as caring and supportive behavior
and a structured classroom, foster high student
engagement in learning. Teacher efficacy is be-
lieved to be influential in increasing academic
success and motivation and has been revealed to
significantly affect teachers’ confidence in their
teaching and instructional techniques (Reza-
eian Abdollahzadeh, 2020). The dimensions of
teacher efficacy are efficacy in student engage-
ment, instructional strategies, and classroom
management. This is one of the teacher factors
that would significantly contribute to students’
academic success. Therefore, teacher efficacy
implies effectiveness in teaching and instruc-
tional practices (Goksu et al., 2022).

3.4. The Extent of Teachers Teaching Ef-
ficacy in Instructional Strategies —Table 11
shows the extent of teachers’ teaching efficacy
in instructional strategies, which reflects an
overall mean of 3.53, described as extensive and
interpreted as oftentimes manifested. The mean
ratings of the items range from 3.34 to 3.73.
The item “The teacher can gauge student com-
prehension of what you have taught” reflects a

mean rating of 3.34, which is moderately exten-
sive and interpreted as information communica-
tion strategies of learners, which is sometimes
evident. Meanwhile, “The teacher can provide
appropriate challenges for competent students”
shows a mean rating of 3.73, described as ex-
tensive and interpreted as often evident among
learners in the North Laak District Division of
Davao De Oro.The findings highlight the impor-
tance of a teacher’s confidence in their instruc-
tional strategies, as it directly influences their
ability to implement diverse teaching methods
effectively. This leads to enhanced lesson plan-
ning, increased adaptability to student needs,
and improved student outcomes. When teach-
ers believe in their capacity to utilize various
strategies, they are more likely to engage stu-
dents actively and cultivate a positive learning
atmosphere. Instructional strategies refer to the
range of techniques teachers employ to facilitate
student learning and comprehension of course
material. These strategies enhance the learning
process by making it more engaging and practi-
cal and empower students to play a more active
role in their education.

Table 11. The Extent of Teachers’ Teaching Efficacy in Instructional Strategies

Statement Mean Descriptive Rating
1. The teacher can respond to difficult questions from your 3.54 Extensive

students.

2. The teacher can gauge student comprehension of what you 3.34 Moderately Extensive
have taught.

3. The teacher can craft good questions for your students. 3.39 Moderately Extensive
4. The teacher can adjust lessons to the proper level for individual ~ 3.36 Moderately Extensive
students.

5. The teacher can use a variety of assessment strategies. 3.50 Extensive

6. The teacher can provide an alternative explanation or example  3.36 Moderately Extensive
when students are confused.

7. The teacher can implement alternative strategies in the class-  3.71 Extensive

room.

8. The teacher can provide appropriate challenges for competent ~ 3.73 Extensive

students.

Overall Mean 349 Extensive

www.nijse.org
www.nijse.net

21

ISSN 3028-1261
10.5281/zenodo.15713356 /NIJSE.2025



NIJSE (2025) -

The finding agrees with (Bilali, 2013), as
cited in Khalid and Akhter (2021). Teacher effi-
cacy regarding instructional strategies relates to
their confidence in engaging and creative teach-
ing methods that enhance student learning. The
ability of teachers to effectively engage students
in the classroom is closely tied to their self-
confidence, influencing their capacity to pro-
mote effective learning. Effective classroom
instruction is demonstrated by teachers’ skills
in organizing, designing, and implementing cur-
ricula that yield positive results in conducive
learning environments (Pas, Bradshaw, Her-
shfeldt, as cited in Khalid and Akhter, 2021).
According to Pas et al. (as cited in Khalid and
Akhter, 2021), practical education, proactive
classroom management, and student involve-
ment significantly contribute to teacher efficacy.
Teachers with strong efficacy beliefs are more
inclined to employ various motivational and in-
structional strategies that enhance student en-
gagement, even in challenging learning con-
texts. In the current era of digital learning, it
is essential for teachers to maintain high effi-
cacy beliefs to foster commitment and persis-
tence. Academic engagement refers to a stu-
dent’s level of involvement in their studies and
their dedication and perseverance in learning.
Increased student participation ultimately leads
to improved academic achievement. Moreover,
teacher self-efficacy is intricately linked to stu-
dent self-efficacy; teachers with a robust sense
of self-efficacy tend to promote a similar mind-
set in their students. Conversely, those with
low self-efficacy can inadvertently foster a di-
minished sense of self-efficacy among their stu-
dents. Educators with high self-efficacy possess
in-depth knowledge of their subjects, are well-

This finding is similar to the conclusion
made by a teacher’s belief in their ability to pos-
itively influence student achievement, known
as self-efficacy, which can significantly impact
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prepared to meet student expectations, adopt
diverse teaching methods to ensure student satis-
faction, and continuously seek effective and en-
gaging instructional strategies (Khalid Akhter,
2021).
3.4.1.
ficacy in Classroom Management —This indi-

Teachers Teaching in Terms of Ef-

cator has a category mean of 3.67, which is
described as extensive and interpreted as class-
room engagement in terms of behavioral en-
gagement, which the learners oftentimes man-
ifest. In addition, the mean ratings of the dif-
ferent items range from 3.21 to 4.01. The item
“The teacher can make expectations about stu-
dent behavior clear” with a mean rating of 3.21.
It is described as moderately extensive and inter-
preted as sometimes manifested among learners.
The item “The teacher can establish a class-
room management system with each group of
students” has a mean rating of 4.01, defined
as extensive and construed as an item often-
times manifested. The results suggest that a
teacher’s self-efficacy in classroom manage-
ment plays a crucial role as it significantly in-
fluences their capacity to cultivate a positive
learning atmosphere, handle student behavior
with proficiency, and ultimately enhance student
learning outcomes. Teachers who have confi-
dence in their ability to manage a classroom
are more inclined to employ effective strate-
gies, resulting in improved student engagement
and academic achievement. Effective classroom
management demonstrates a teacher’s versatile
and top-tier skill set in establishing and up-
holding conducive rules for productive teacher-
student and student-student communication, fos-
tering cooperative student work, and success-
fully implementing optimal teaching methods.

various aspects of teaching. For example, teach-
ers with high self-efficacy are more inclined
to implement innovative teaching methods, ef-
fectively manage the classroom, deliver quality
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Table 12. The Extent of Teachers’ Teaching Efficacy in Terms of Classroom Man-

agement
Statement Mean Descriptive Rating
1. The teacher can control disruptive behavior in the classroom.  3.89 Extensive
2. The teacher can make expectations about student behavior  3.21 Moderately Extensive
clear.
3. The teacher can establish routines to keep activities running ~ 3.88 Extensive
smoothly.
4. The teacher can get children to follow classroom rules. 3.88 Extensive
5. The teacher can calm a student who is disruptive or noisy. 3.39 Moderately Extensive
6. The teacher can establish a classroom management system  4.01 Extensive
with each group of students.
7. The teacher can keep a few problem students from ruining an ~ 4.00 Extensive
entire lesson.
8. The teacher can respond to defiant students. 341 Extensive
Overall Mean 3.71 Extensive

instruction, empower students to take ownership
of their learning, and cater to the needs of stu-
dents with diverse abilities. Research also sug-
gests that educators with advanced degrees ex-
hibit greater efficacy in engaging students, high-
lighting the benefits of continuous professional
development in enhancing teaching practices.
Moreover, the capacity of a teacher to inspire
students to participate actively in the learning
process is widely recognized as a fundamental
aspect of fostering student engagement (Shah,
2023). Classroom management encompasses a
range of skills, characteristics, and ethical val-
ues that enable teachers to create a conducive
and supportive learning environment for their
students. All actions taken by teachers to pro-
mote an enriching educational setting are inte-
gral to effective classroom management (Djigic
Stojiljkovic, as cited in Shah, 2023). Accord-
ing to Martin and Baldwin, as referenced in
Shah (2023), there are three main approaches
to classroom management: participatory, non-
intervening, and collaborative. Teachers with
strong professional ethics are better equipped to
utilize effective classroom management strate-
gies than those with low self-confidence (God-
dard et al., as cited in Shah, 2023). Educators
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with a dedicated work ethic are likelier to im-
plement structured, organized, student-centered
practices and remain responsive to students’ in-
put when implementing classroom management
techniques. Teacher efficacy is crucial in en-
hancing the quality of education in every na-
tion. Teachers with a strong sense of efficacy
are more inclined to remain in the profession,
dedicate more time to teaching, and invest more
significant effort in effective classroom manage-
ment. Myanmar, located in mainland Southeast
Asia with a population of approximately 54 mil-
lion, is experiencing a decline in educational
standards. This decline can be attributed to in-
adequate teacher training programs and profes-
sional development opportunities.

3.5.  The Summary of the Extent of Teach-
ers Teaching Efficacy —Lastly, Table 13 sum-
marizes the extent of teachers’ teaching efficacy.
The overall mean of the classroom engagement
of learners in Laak North District, Division of
Davao de Oro, is 3.56, which is described as
extensive. The results range from the highest,
3.71, in classroom management to the lowest,
3.41, which was shared by the two indicators of
students’ engagement and instructional strate-
gies.
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Table 13. The Summary of the Extent of Teachers’ Teaching Efficacy

Indicators Mean Descriptive Equivalent
Student Engagement 3.49 Extensive
Instructional Strategies 3.49 Extensive
Classroom Management 3.71 Extensive
Overall Mean 3.56 Extensive

These results suggest that teacher efficacy
is crucial as it directly influences a teacher’s
confidence in their capacity to positively af-
fect student learning. When teachers believe
in their abilities, they are more motivated and
resilient in facing challenges, ultimately lead-
ing to improved student outcomes. Essentially,
a teacher with faith in their teaching skills is
better equipped to create a positive learning en-
This
result was similar to the study of Lauermann
ten Hagen (2021). Teachers with higher lev-
els of self-efficacy are more likely to persist
in the face of difficulties or employ a broader

vironment and nurture student success.

range of teaching techniques, more precisely,
which may be better suited to the specific and
varied challenges they face in the classroom.
A large body of empirical research has found
that TSE is linked to a range of instructional
outcomes, teacher instructional behavior, and
teacher well-being, including student motiva-
tion, student engagement, student achievement,
student self-efficacy, teacher work satisfaction,
work commitment, teacher effectiveness, and
instructional behavior’ (Mok Moore, 2019).
3.6. Relationship among Digital Text
Reading, Reading Comprehension, and Teach-

ers Teaching Efficacy in Laak North District,
Division of Davao de Oro —The results of the
analysis of the relationship between digital text
reading, reading comprehension, and teachers’
teaching efficacy in Laak North District, Divi-
sion of Davao de Oro, are presented. Bivari-
ate correlation analysis using Pearson product-
moment correlation was used to determine the
relationship among the mentioned variables.
Table 14 shows that reading comprehension
has a significant positive relationship with the
teacher’s teaching efficacy with a p-value of
.000, which is less than the .05 level of signif-
icance (two-tailed) (r = .660%*, p <,05). This
means the extent of reading comprehension and
the teacher’s teaching efficacy are also signif-
icantly associated. This leads to rejecting the
null hypothesis of no significant relationship be-
tween reading comprehension and teacher teach-
ing efficacy. The findings agree with Bosman
and Schulze’s (2018) proposition that the prefer-
ence to learn individually correlated most with
motivation for achievement. Learners who per-
formed well were significantly more inclined to
learn individually than the low achievers.

Table 14. Relationship Among Digital Text Reading, Reading Comprehension, and
Teachers’ Teaching Efficacy in Laak North District, Division of Davao Del Norte

Variables Reading Compre- Sig. (2-tailed) Decision
hension (DV)
Digital Text Reading (IV) 492%%* <.001 Reject Ho
Teachers’ Teaching Efficacy (MV) .660%* <.001 Reject Ho
www.nijse.org ISSN 3028-1261
www.nijse.net 24 10.5281/zenodo.15713356 /NIJSE.2025



NIJSE (2025) -

On the one hand, the result shows that the
relationship between Digital Text Reading and
reading comprehension in Laak North District,
Division of Davao De Oro, has a significant pos-
itive relationship with a p-value of < 0.01 that
is less than the alpha set at the .05 (r = .492%*
p <0.01). This means that the extent of digital
text-reading learners has a significant associa-
tion. This leads to rejecting the null hypothesis
of no significant relationship between digital
text reading and Reading Comprehension. On
the other hand, there was a significant relation-
ship between Teachers Teaching Efficacy (MV)
and Reading Comprehension at the alpha .05.
It can be concluded that there is an association
between these variables. This means that ev-
ery increase in the unit in each variable also
affects the other unit of the other variable. The
findings are congruent with Banditvilai’s (2020)
research, which found that reading strategies
positively affected students’ reading compre-
hension. The time to complete the task may
also affect the study results, as stated in Martina,
Syafryadin, Rakhmanina, and Juwita’s (2020)
research, which revealed that time constraints af-
fect the test of reading comprehension. Reading
comprehension is crucial for students to learn
from the writer’s message and apply it to ex-
pand their knowledge and sharpen their intellec-
tual faculties. Understanding the information
the writer is trying to convey in a text is cru-
cial. Based on the students’ capabilities, they

eagerly hope to do the task that their teacher
gives them. That is why it is necessary to know
the influence of teacher teaching efficacy on
the students in learning English, in this case,
reading comprehension. Almost all teachers
teach reading well. They must give their stu-
dents strategies for comprehending the text and
guide them to read it before asking them to an-
swer the questions. As a result, the students
tend to have high reading skills and habits for
comprehending the text. This finding parallels
the findings of a study conducted by students
who must know the technique to understand the
reading material easily and the rich vocabulary
so they feel engaged when reading. Besides
that, teachers must use background knowledge
to activate their students’ schemata about what
they will learn. Thus, the teacher plays a sig-
nificant role in developing the students’ reading
comprehension (Sinaga et al., 2019).

3.7.  Mediating Effect of Teaching Efficacy
on the Relationship Between Digital Text Read-
ing and Reading Comprehension —Results in
Table 15 show the mediating Teaching Efficacy
on the Relationship Between Digital Text Read-
ing and Reading Comprehension in the Laak
North District Division of Davao De Oro. As
shown in the table, Digital Text Reading is the
independent variable of learners’ Reading Com-
prehension, which is this study’s dependent vari-
able; the Sobel test was used to determine the
significance of mediation.

Table 15. Mediating Effect of Teachers’ Teaching Efficacy on the Relationship

Between Digital Text and Reading Comprehension of Learners in Laak North

District, Davao De Oro

Statistic Z-test

P-value Decision

Sobel test statistic 0.29361548

0.76905175 Accept

This study utilized the Sobel test to deter-
mine whether the Sobel test is a specialized t-
test that provides a method to determine whether
the reduction in the effect of the independent
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variable, after including the mediator in the
model, is significant and, therefore, whether
the mediation effect is statistically significant.
The result shows a z-test of 0.29361548 and a
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p-value of 0.76905175, greater than the alpha
of .05, and the z-test statistic is less than 1.96.
The decision is to accept the null hypothesis.
Therefore, it is safe to conclude that the me-
diator variable (teachers’ teaching efficacy) is
not significantly mediating the digital text (in-
dependent variable and reading comprehension
(dependent variable). The significant role of
teachers’ teaching efficacy as a mediator in the
relationship between digital text reading and
learners’ reading comprehension is contributed
to by the fact that there exists a relationship
between these variables. It is emphasized in
this study that teaching efficacy is an undeni-
able factor that has a positive relationship be-

4. Implications and Future Directions

tween digital text reading and learners’ reading
comprehension in the Laak North District Divi-
sion of Davao de Oro. This finding agrees with
Banditvilai’s (2020) research, which found that
reading strategies positively affected students’
reading comprehension. The time to complete
the task may also affect the study results, as
stated in Martina, Syafryadin, Rakhmanina, and
Juwita’s (2020) research, which revealed that
time constraints affect the test of reading com-
prehension. Reading comprehension is crucial
for students to learn from the writer’s message
and apply it to expand their knowledge and
sharpen their intellectual faculties.

This part of the paper presents the researcher’s conclusions and recommendations. The literature
supports the discussions in the first chapters, and the conclusions are statements about the problem
presented in this study. The study was intended to determine the mediating effect of teachers’
teaching efficacy on the relationship between digital text and learners’ reading comprehension
utilizing a non-experimental quantitative design using a descriptive-correlation technique. This
study used path analysis through mediation to determine the mediating effect of teachers’ teaching
efficacy on the relationship between digital text and learners’ reading comprehension. Laak
North District, Division of Davao de Oro students. The researcher considered all 300 bonified
students enrolled in Laak North District Division of Davao de Oro schools as study respondents
or samples. The researcher used modified and enhanced adapted survey questionnaires, which
were pilot-tested in a nearby school to ensure high reliability and internal consistency of the items

in the instrument.

4.1. Findings—Based on the results, the
summary of the findings was the following: The
extent of Digital Text Reading of learners in
Laak North District Division of Davao de Oro
has an overall mean of 3.29 and a descriptive
rating of moderately extensive. Regarding mo-
tivation and interest, Efficiency, difficulty, and
preference for reading digital or print texts, the
learners and the group obtained mean scores of
3.73, 3.58, 2.93, and 3.01, respectively. The ex-
tent of Reading Comprehension in Laak North
District Division of Davao de Oro has an over-
all mean of 3.52 with a descriptive rating of

www.nijse.org
www.nijse.net

26

extensive. Also, learners’ reading comprehen-
sion regarding Reading attitude, Efficacy in In-
structional Strategies, and Students’ attitudes to-
ward the facilities and resources obtained mean
scores of 3.82, 3.67, and 3.40, respectively.
More so, the extent of reading comprehension
in Laak North District Division of Davao de
Oro has an overall mean of 3.52 with a descrip-
tive rating of extensive. Finally, the teaching
efficacy in terms of Student Engagement (3.49),
Instructional Strategies (3.49), and Classroom
Management (3.71). The result showed that
teachers teaching efficacy has a significant pos-
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itive relationship with reading comprehension
in Laak North District Division of Davao de
Oro with a p-value of .000 that is less than .05
level of significance (two-tailed) (r = .660%*, p
<,05). This means the extent of reading com-
prehension and the teacher’s teaching efficacy
are also significantly associated. This leads to
rejecting the null hypothesis of no significant re-
lationship between reading comprehension and
teacher teaching efficacy. Finally, Digital Text
Reading has a significant positive relationship
with the Reading Comprehension of learners
in Laak North District, Division of Davao De
Oro, with a p-value of .000 that is less than
.05 level of significance (two-tailed) .05 (r =
492%* p < 0.01). Teaching efficacy does not
mediate the relationship between Digital text
reading and learners’ reading comprehension
in Laak North District, Division of Davao De
Oro. The analysis was obtained from the Sobel
test formula with a z-test of 0.29361548 and a
p-value of 0.76905175. The decision was to ac-
cept the null hypothesis. Therefore, it was safe
to conclude that the mediator variable (teachers’
teaching efficacy) was not significantly medi-
ating the digital text (independent variable and
reading comprehension (dependent variable).
4.2.  Conclusions—Based on the findings
of this study and within the limitations and re-
strictions (such as the survey questionnaire and
number of participants), several conclusions
were generated: The Digital Text Reading in
Laak North District, Division of Davao De Oro,
was moderately extensive. Digital Text Reading,
which deals with motivation, interest, and effi-
cacy, acquired extensive ratings. Digital Text
Reading is complex, and Preference for Read-
ing Digital or Print Texts obtained moderately
extensive ratings. This suggests that learners
in Laak North District, Division of Davao De
Oro, sometimes like to learn to embrace the new
trends of learning development in the 21st cen-
tury. The reading comprehension was extensive.
Also, reading attitude and Efficacy in Instruc-
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tional Strategies are descriptively rated as ex-
tensive. Meanwhile, students’ attitudes toward
the facilities and resources acquired a moder-
ately extensive rating. This result suggests that
students’ level of engagement in reading com-
prehension is crucial to their overall academic
success. Actively participating in the learning
process not only aids in information retention
and developing critical thinking skills but also
paves the way for a deeper understanding of
concepts. When fully engaged, students demon-
strate a keen interest in the subject matter, lead-
ing to higher levels of motivation and a more
profound grasp of the material. Engaged learn-
ers do not just passively consume content; they
actively seek to decipher complex ideas, invest-
ing intellectual effort and taking ownership of
their learning journey. The teachers’ teaching ef-
ficacy in Laak North District, Division of Davao
De Oro, was extensive. The indicators, such
as student engagement, instructional strategies,
and classroom management, are vast. These
results suggest that teacher efficacy is crucial
as it directly influences a teacher’s confidence
in their capacity to affect student learning posi-
tively. When teachers believe in their abilities,
they are more motivated and resilient in facing
challenges, ultimately leading to improved stu-
dent outcomes. Essentially, a teacher with faith
in their teaching skills is better equipped to cre-
ate a positive learning environment and nurture
student success, which is oftentimes evident
among the respondents in Laak North District,
Division of Davao De Oro. The result showed
that teachers’ teaching efficacy significantly cor-
relates with digital text reading and reading
comprehension in Laak North District, Divi-
sion of Davao De Oro. Also, digital text reading
was significantly associated with the learners’
reading comprehension in Laak North District,
Division of Davao De Oro. However, Teachers’
teaching efficacy does not mediate the relation-
ship between digital text reading and reading
comprehension in Laak North District, Division
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of Davao De Oro. This study emphasizes that
teachers’ teaching efficacy is an undeniable fac-
tor in the positive relationship between learning
preferences and classroom engagement of learn-
ers in Laak North District, Division of Davao De
Oro. In this study context, the overall findings
on teachers’ teaching efficacy do not mediate
the relationship between digital text reading and
reading comprehension in Laak North District,
Division of Davao De Oro. However, some fac-
tors could be a reason, like indirect factors, and
most of the students were engaged in social me-
dia and other forms of online applications. In
contrast, these two variables were associated
with each other based on the correlations and re-
gression results. This study emphasizes that this
study was guided by Hypertext Theory, as ar-
ticulated by Hawkes, Murphy, and Law (2001),
which delineates hypertext” as a composition
of word or image blocks electronically intercon-
nected through various paths, chains, or trails.
This description emphasizes a crucial attribute
of hypertext: its capacity to connect conceptu-
ally distinct sections of a document or wholly
separate texts. Unlike printed texts, which fol-
low a strict sequence that readers must comply
with, hypertext significantly increases readers’
independence. This demonstrated the signifi-
cance and efficacy of the variable in the current
investigation. Conversely, reading comprehen-
sion encompasses social and emotional aspects,
which is appropriate. Crawford (2020) regarded
the theoretical framework as a component of
the conceptual framework (CF) theory in re-
search, especially in the social sciences, which
explored the connections within the study to
develop new theories or evaluate current ones.
Thus, the theoretical framework offers the re-
searcher a structured platform for articulating
the research focus, progressing from the abstract
to the study background, literature review, data
collection, and analysis, interpretation and dis-
cussion of findings, evaluation of whether the
study objectives and identified problems have
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been addressed, summary, conclusion, and rec-
ommendations, as well as contributions to ex-
isting knowledge and suggestions for further
research, with each component interconnected.

4.3. Recommendations—The researcher
recommends that DepEd officials formulate
policies that may improve educational practices
regarding learners’ classroom engagement. This
policy will create quality standards for learn-
ing and teaching and set out expectations and
accountability. Further, teachers may develop
interventions that can be implemented regard-
ing the importance of analyzing learners’ own
particular perceptual learning style preferences.
These interventions can benefit the learners’
classroom engagement and academic achieve-
ment by helping them become more focused
and attentive. As shown in the study, teachers
may continue their teaching efficacy. Further-
more, learners may continue to embrace their
responsibility of improving themselves, espe-
cially in reading digital text, since their results
are at a moderating level only. This will help
them increase their capabilities and strength, en-
hancing the effectiveness of their learning expe-
rience. Furthermore, learners can improve their
digital text-reading skills by utilizing digital
books, including embedded tools such as text-
to-speech, highlighting features, and glossaries.
Encouraging active reading strategies—such as
note-taking and summarizing—can further sup-
port comprehension. Incorporating graphic or-
ganizers helps visualize information while fos-
tering discussions through reading groups pro-
motes deeper engagement. Additionally, teach-
ing students to navigate digital platforms effec-
tively can minimize distractions. Ultimately,
these strategies transform the reading experi-
ence into an interactive and engaging process
while addressing potential challenges associated
with digital text consumption. In addition, re-
searchers may conduct further analysis on the
factors that may contribute to the relationship
between digital text reading and reading com-
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prehension of learners since only 30.80 percent ator variable. The study’s results may be pub-
of the total effect of the independent variable on lished in reputable or prestigious publications.
the dependent variable goes through the medi-
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