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Cultivating Empathy and Prosocial Behaviors: The Role of
Elementary Teachers
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Abstract. This study explored the experiences of elementary teachers in cultivating empathy
and prosocial behaviors among learners in the classroom. Specifically, it aimed to examine
how teachers foster these essential social-emotional skills, the challenges they face, and the
strategies they employ to overcome them. Adopting a phenomenological approach, the research
sought to gain a deep understanding of the lived experiences of teachers through in-depth
interviews and focus group discussions. Using a thematic coding technique for data analysis,
key themes were identified. Regarding the first research objective emergent themes included
Creating an Inclusive Environment and Addressing Bullying and Conflict. However, teachers
also expressed difficulties stemming from a Lack of Emotional Literacy Training, which
hindered their ability to confidently and consistently integrate empathy-building practices
into their daily instruction. The second research objective Teachers shared how they actively
sought opportunities for growth by engaging in Professional Development Programs focused
on social-emotional learning (SEL) and character education. The study generated valuable
educational insights that have implications for school-wide practices. Teachers emphasized that
Empathy is a Core Component of Classroom Culture, critical to building trust, collaboration,
and emotional safety. Lastly, the theme The Need for Institutional Support and Emotional
Literacy Training.
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1. Introduction

In today’s increasingly interconnected
world, fostering empathy and prosocial behav-
iors in students has become more essential than
ever. Empathy, the ability to understand and
share the feelings of others, serves as the foun-
dation for prosocial behaviors such as helping,
sharing, and cooperating. These skills are not
only vital for cultivating harmonious relation-
ships but also for building inclusive and com-
passionate communities. Educational settings

play a critical role in developing these qualities,
as they offer structured environments where stu-
dents can learn and practice empathy and proso-
cial behaviors. Through intentional teaching
strategies and a supportive classroom culture,
educators can help students develop the emo-
tional and social competencies necessary for
their personal growth and societal well-being.
Schools can nurture a generation of empathetic
individuals who are equipped to contribute pos-
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itively to society. In Malaysia, empathy is rec-
ognized as a key component of emotional liter-
acy, which is part of the Moral Education cur-
riculum. The syllabus focuses on developing
students holistically by addressing cognitive, af-
fective, and behavioral domains. This approach
aims to produce individuals who are knowledge-
able, skilled, and able to demonstrate exemplary
moral attributes. While empathy is highlighted
within the moral education framework, it is crit-
ical to explore how emotional literacy, partic-
ularly empathy, can be further integrated into
the educational system. Teaching empathy in
schools plays an essential role in nurturing re-
sponsible, compassionate, and well-rounded in-
dividuals, which aligns with the goals of the
national educational philosophy. Similarly, in
Cambodia, while moral reasoning has tradition-
ally been the focus of moral education, there is a
growing recognition of the importance of nurtur-
ing the moral affective domain, including empa-
thy. This shift acknowledges that empathy is not
only a cognitive process but also involves emo-
tional engagement with others. Empathy allows
students to understand and feel the emotions of
others, which is crucial for developing a sense
of responsibility and care for others. Although
parents play a significant role in developing em-
pathy, there are limitations to their contribu-
tions, highlighting the need for schools to take
a more active role in fostering this crucial skill.
Schools provide an environment where children
can develop empathy through interactions with
peers and teachers, contributing to their over-
all emotional and social development. In the
Philippines, the question of whether teachers
should focus on academic excellence or val-
ues education presents a dilemma, particularly
as curriculum standardization and high-stakes
testing increasingly dominate educational prior-
ities. However, in the face of these challenges,
teachers must continue to model caring behav-
iors and cultivate values such as empathy in
students. The development of global compe-

tence in students is essential, but this should not
come at the expense of emotional literacy. By
guiding students to recognize and engage with
global issues from multiple perspectives, teach-
ers can help foster empathy and understanding.
Ultimately, emotional literacy enables students
to navigate the complexities of the world with
sensitivity and compassion, making it a crucial
aspect of their education.

Across various educational contexts, caring
teachers play a central role in fostering empa-
thy in students. Empathy is foundational to car-
ing, and research suggests that effective teachers
who model caring behaviors create a positive
learning environment that supports both cog-
nitive and emotional growth. A teacher who
demonstrates empathy and care helps students
not only academically but also emotionally and
socially. As schools continue to face the chal-
lenge of balancing academic goals with the de-
velopment of students’ emotional and moral ca-
pabilities, it is essential to recognize the impor-
tance of caring teaching practices. Developing
empathy in students is not only about teaching
moral lessons but also about creating a support-
ive and compassionate classroom environment
where students can thrive. For that reason, it is
necessary to explore caring behavior which is
related to moral affective in Malaysian schools
(Wan Hasmah, 2020). A caring teacher is clear
about the roles and responsibilities that he or
she needs to have to impart the necessary skills
to students (Abdul, 2019). In Marilog District,
an effective teacher cares to engage in a lifelong
quest to provide an optimal learning situation
for the students and is committed to ensuring
that the enhancement of learning is taking place
indefinitely. Therefore, to develop empathy in
students, caring teachers are needed to shoulder
this responsibility. Indeed, there is a need to
facilitate the students’ learning. The purpose
of this research is to explore the ways a teacher
exhibits her caring ways and the steps taken to
develop empathy among students in her moral
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lessons.
1.1. Purpose of the Study—The intention

behind cultivating empathy and prosocial be-
haviors in learners is to foster a more compas-
sionate, understanding, and cooperative society.
By nurturing these qualities in educational set-
tings, the goal is to enhance social relationships,
promote emotional intelligence, and reduce bul-
lying and conflict. Empathetic and prosocial
behaviors contribute to a positive school cli-
mate by encouraging inclusive and respectful at-
titudes, which help learners appreciate diversity

and embrace inclusivity. These social and emo-
tional competencies are also linked to academic
success and overall well-being, as learners who
manage their emotions effectively and interact
positively with others are better equipped to han-
dle stress and achieve their goals. Ultimately,
the aim is to prepare students for active and
responsible citizenship, encouraging them to en-
gage in community service and social activism,
and to contribute positively to their communi-
ties and society at large.

1.2. Research Questions—The primary research questions of this study are the following:
(1) What are the experiences of teachers in cultivating the empathy and prosocial behavior of

the learners in the classroom?
(2) What are the coping strategies of teachers in cultivating empathy and prosocial behaviors

of the learners in the classroom?
(3) What educational insights are gained from the study?

1.3. Significance of the Study—This study
aimed to explore the role of elementary teach-
ers in cultivating empathy and prosocial behav-
iors among learners. The findings are expected
to benefit the following: Learners – The pri-
mary beneficiaries of this study are the learners.
As teachers enhance their strategies to cultivate
empathy and prosocial behaviors, learners are
likely to experience a more supportive, inclu-
sive, and values-oriented learning environment,

ultimately leading to improved social-emotional
development and academic performance. Teach-
ers – The study may help teachers improve the
teaching-learning process, especially in distance
or blended learning contexts. Insights gained
may guide teachers in integrating values educa-
tion into their teaching strategies, thereby foster-
ing both academic proficiency and the develop-
ment of empathy and prosocial behavior among
learners.

1.4. Review of Related Literature—This
review explores key themes relevant to the
study: empathy, prosocial behavior, emotional
intelligence, and leadership in educational con-
texts. The literature provides theoretical and
empirical grounding, drawing from both local
and international studies.

Empathy and Prosocial Behavior in Educa-
tion Prosocial behavior refers to voluntary ac-
tions intended to benefit others and is closely
tied to empathy and moral development. Re-
search shows that empathy has both biological

and psychological roots (Christov-Moore et al.,
2019; Hepach et al., 2019). Children demon-
strate a natural inclination to help from an early
age, suggesting an innate basis for prosociality
(Warneken Tomasello, 2020, 2022). Studies
by Eisenberg et al. (2019) and Marti-Vilar et
al. (2019) emphasized the role of parental in-
fluence and internal values in shaping prosocial
behavior.

Emotion-related variables such as guilt,
shame, and pride significantly predict behav-
ioral tendencies. Ortiz Baron et al. (2019) found
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that guilt lowers antisocial behavior, whereas a
lack of empathy and guilt increases it. Balaba-
nian and Lemos (2020) argued that individual
mental models and belief systems shape proso-
cial tendencies. Barton and Hart (2023) high-
lighted the role of self-transcendence in promot-
ing altruistic action.

Gender also plays a significant role in proso-
ciality. Christov-Moore et al. (2019) and Paulin
et al. (2019) found women to be more em-
pathetic and altruistic, although cultural ex-
pectations may contribute to observed differ-
ences (Baez et al., 2019). Bekkers and Ottoni-
Wilhelm (2019) emphasized that moral concern
may be a stronger predictor of giving behavior
than empathy itself.

Environmental and social contexts further
influence behavior. Reputational concerns en-
hance cooperation even in ambiguous situations
(Duradoni et al., 2019; Collodi et al., 2020),
while moral “nudges” have been shown to sig-
nificantly increase prosocial actions (Capraro et
al., 2019; Tyers, 2019). Volunteering, a form
of altruism, is influenced by gender and culture
(Lopez-Cordero, 2020; Einolf, 2021; Wiepking
et al., 2022).

Teacher Strategies and Classroom Empathy
Teachers play a central role in modeling empa-
thy and fostering prosocial behavior. Barton
and Hart (2023) describe self-transcendence as
a motivational force for educators, while Frei et
al. (2020) and Goleman (2020) emphasized em-
pathetic leadership as a foundation for conflict
resolution and sustained relationships. Neuro-
logical research supports empathy’s biological
foundation, with mirror neurons enabling emo-
tional resonance (Seitz et al., 2019; Brehony,
2020).

Empathy also includes cognitive and be-
havioral dimensions, involving active listening,
perspective-taking, and emotional responsive-
ness (Lam et al., 2021; Ketelle Mesa, 2020).
Historical foundations of empathy—beginning
with Vischer’s Einfühlung and Freud’s psycho-

analytic applications—have evolved into multi-
faceted psychological constructs (Keen, 2020;
More Milligan, 2023).

Emotional Intelligence and Leadership
Emotional intelligence (EI), introduced by Sa-
lovey and Mayer (2020), includes the abilities to
perceive, manage, and use emotions effectively.
Goleman (2019, 2020) expanded EI to encom-
pass leadership traits such as self-awareness,
motivation, and empathy. Studies by Jain and
Duggal (2019) and Ochalski (2020) demon-
strated that EI is positively correlated with orga-
nizational commitment and employee engage-
ment.

Transformational leadership—emphasizing
vision, empathy, and support—has been found
to increase teacher motivation and school per-
formance (Eliophotou-Menon Ioannou, 2020,
2021). Leaders with high EI foster positive
work environments and strengthen professional
relationships (Harrell Barbato, 2019; Conrad,
2019).

Empathy in Educational Leadership Nod-
dings (2023) positions empathy as a moral im-
perative in education, calling for educators to
engage deeply with others’ experiences. Blase
and Blase (2023) stressed that mistreatment by
school leaders leads to emotional harm and re-
duced collaboration among teachers. Empathy,
when embedded in school culture, fosters trust,
reduces conflict, and encourages civility (Kahn
Lawhorne, 2019, 2023).

Empathy is also essential in inclusive educa-
tion. McAllister and Irvine (2022) demonstrated
that professional development in cultural com-
petence enhances teachers’ empathy toward di-
verse student populations. Manger et al. (2021)
and Davis (2019) affirm that schools can play a
compensatory role in fostering empathy when
familial support is lacking.

Empathy as a Learnable Competency Con-
trary to earlier beliefs, empathy can be culti-
vated through training. Phillips et al. (2019)
found that empathy training led to lasting im-
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provements in emotional awareness and inter-
personal skills. Ioannidou and Konstantikaki
(2019), along with Miller (2019), emphasize
techniques such as active listening and authen-
tic dialogue as effective methods for developing
empathy.

Moon et al. (2020) and Chu (2020) pro-
vide evidence that empathetic workplace en-
vironments lead to higher job satisfaction and
lower turnover. Lilius et al. (2019) reinforce
that empathy increases employees’ willingness

to engage in prosocial organizational behavior.
Conclusion Empathy, emotional intelli-

gence, and prosocial behavior are interrelated
constructs vital for effective education and lead-
ership. Influenced by biological, cultural, and
social factors, these traits can be cultivated
through targeted strategies and training. Ed-
ucators and leaders who demonstrate empathy
contribute significantly to positive learning en-
vironments, organizational commitment, and
student development.

1.5. Synthesis—Empathy and prosocial be-
haviors are foundational to positive social in-
teractions and emotional development among
children, especially at the elementary level.
Research underscores that early exposure to
empathy-related values significantly influences
children’s moral growth, cooperation, and abil-
ity to navigate social relationships. Given the
increasing emphasis on social-emotional learn-
ing (SEL) in contemporary education, elemen-
tary teachers play a crucial role in cultivating
a classroom culture that promotes compassion,
kindness, and respect for others. Elementary
teachers serve as daily role models whose ac-
tions and interactions directly shape students’
social behavior. Their ability to demonstrate em-
pathy—by listening actively, validating feelings,
and responding with care—encourages students
to adopt similar behaviors. Modeling empathy
not only fosters stronger teacher-student rela-
tionships but also reinforces the importance of
emotional awareness and understanding differ-
ences, which are essential for developing in-
clusive classrooms. Teachers use various peda-
gogical strategies to teach empathy and proso-
cial behavior, such as story-telling, coopera-
tive learning activities, role-playing, and reflec-
tive discussions. Literature shows that inte-
grating character education and conflict reso-
lution exercises into daily lessons provides stu-
dents with practical tools to handle peer dis-

putes, show compassion, and contribute posi-
tively to the classroom environment. These ap-
proaches are most effective when consistently
reinforced across academic subjects and daily
routines. A safe, supportive classroom climate
significantly influences the development of em-
pathy among young learners. Teachers who
establish norms of respect, fairness, and inclu-
sion create environments where students feel
emotionally secure and valued. Research in-
dicates that when students experience positive
teacher-student and peer relationships, they are
more likely to demonstrate helping behaviors,
cooperate in group settings, and take initiative in
supporting others. Despite its importance, fos-
tering empathy in elementary classrooms comes
with challenges. Teachers often face time con-
straints, curricular pressures, and varying levels
of student readiness in social-emotional devel-
opment. Additionally, external factors such as
family dynamics and media influence can affect
children’s behavior and perceptions of empa-
thy. To address these barriers, schools need
to support teachers through training and pro-
vide space in the curriculum for socio-emotional
learning. Empowering teachers to cultivate em-
pathy in their classrooms requires continuous
professional development. Training focused
on SEL frameworks, trauma-informed teach-
ing, and culturally responsive practices can en-
hance teachers’ ability to support the diverse
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emotional needs of their students. Institutional
support, including collaboration among staff
and school counselors, is also critical in ensur-
ing that empathy-building is a collective and
sustained effort throughout the school commu-
nity. The role of elementary teachers in devel-
oping empathy and prosocial behaviors is both
powerful and indispensable. By fostering emo-
tional intelligence and kindness from a young

age, teachers lay the groundwork for more com-
passionate, respectful, and socially responsible
citizens. As education evolves to meet holistic
needs, embedding empathy education within the
core of teaching practices and policies becomes
increasingly essential. Future initiatives must
prioritize social-emotional learning as a pillar
of educational success.

1.6. Theoretical Lens—This study was an-
chored on the Ethics of Care theory by Nod-
dings. Noddings (2002) who is the proponent
of Ethics of Care in Moral Education asserts
that Moral Education that focuses on empathy
should assist students to critically evaluate the
strengths and weaknesses of their society. For
that to materialize, empathy in children must
be properly nurtured or it will remain dormant.
According to Noddings (2003), the teacher ex-
hibits caring through modeling, dialogue, prac-
tice, and confirmation. Noddings (2002) has in-
troduced the Ethics of Care that constitutes both
the one-caring and cared-for. This stems from
Hume (1988/1960) who strongly viewed that
the science of Mathematics, Natural Philosophy,
and Natural Religion are related to mankind. He
states that Logic, Morals, Criticism, and Politics
are integrated into our lives and can improve our
human mind. He gratified that morality is based
on feelings where all living entities are involved
in relationships and credulous to virtues and
vices. Social Learning Theory, developed by
Albert Bandura, emphasizes the importance of
observing, modeling, and imitating the behav-
iors, attitudes, and emotional reactions of others.
It posits that learning occurs within a social con-
text and is facilitated through concepts such as
observational learning, imitation, and modeling.
According to Bandura, individuals—especially
children—can acquire new behaviors simply by
watching others, particularly figures of author-
ity like teachers. In the classroom setting, this

theory becomes a powerful tool in understand-
ing how learners acquire empathy and proso-
cial behaviors by observing the conduct of their
educators. In the context of this study, the the-
ory underscores the influential role of elemen-
tary teachers in shaping the social and emo-
tional behaviors of their students. When teach-
ers model empathy—such as showing concern
for students’ well-being, actively listening, and
engaging in fair and compassionate decision-
making—students are more likely to mirror
these behaviors. Teachers who create emotion-
ally supportive and inclusive learning environ-
ments promote the internalization of prosocial
values in learners. Through consistent exposure
to such role models, students begin to under-
stand and apply these values in their interactions
with others. Moreover, Social Learning Theory
supports the idea that reinforcement and feed-
back are key to sustaining learned behaviors.
Teachers who recognize and praise prosocial be-
haviors reinforce the value of empathy and co-
operation among students. This reinforcement,
when practiced in a positive and structured man-
ner, leads to the development of long-lasting
behavioral traits. Therefore, this theory offers a
compelling explanation of how students come
to develop empathy and prosocial tendencies
through meaningful interactions and relation-
ships with their teachers. Lawrence Kohlberg’s
Theory of Moral Development is a stage-based
model that explains how individuals progress
in their understanding and application of moral
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reasoning. The theory is composed of three ma-
jor levels: pre-conventional, conventional, and
post-conventional, each of which contains two
stages. In the elementary years, children often
function within the pre-conventional and early
conventional levels, where they begin to under-
stand moral concepts like fairness, empathy, and
cooperation. The theory highlights the role of
the environment, including schools and teach-
ers, in guiding students through these stages of
moral development. This theory is particularly
relevant to the current study because it empha-
sizes the significance of adult guidance in help-
ing children develop higher levels of moral rea-
soning. Elementary teachers serve not only as
knowledge facilitators but also as moral exem-
plars. Through structured classroom activities,
open discussions about right and wrong, and
opportunities for cooperative learning, teachers
can support the growth of students’ empathy
and moral understanding. Teachers also intro-
duce consequences for actions, helping learn-
ers to evaluate behavior based on justice, care,
and responsibility. Furthermore, Kohlberg’s the-
ory aligns with the idea that fostering prosocial
behavior is not simply about behavior manage-
ment but about guiding moral thinking. When
teachers encourage students to think critically
about their actions, understand others’ perspec-
tives, and practice kindness, they help elevate
students’ moral development. This foundation
is crucial in the formation of empathy and proso-
cial behaviors, especially when values are inte-
grated into the curriculum and consistently rein-
forced by educators. Thus, this theory supports
the assertion that teachers play a central role
in cultivating ethical and empathetic learners.
Daniel Goleman’s Emotional Intelligence (EI)
Theory emphasizes the ability to identify, under-
stand, manage, and harness emotions effectively
in oneself and others. It consists of five key com-

ponents: self-awareness, self-regulation, moti-
vation, empathy, and social skills. Goleman as-
serts that emotional intelligence is equally—if
not more—important than cognitive intelligence
when it comes to success in life, especially in
interpersonal relationships and social function-
ing. In the school context, emotional intelli-
gence lays the groundwork for fostering mean-
ingful relationships, building classroom commu-
nities, and nurturing empathy and prosocial be-
havior. In the context of elementary education,
teachers with high emotional intelligence serve
as crucial emotional role models for their stu-
dents. Their ability to regulate emotions, remain
calm under pressure, and respond to students
with empathy creates a psychologically safe and
emotionally stable learning environment. When
children observe emotionally intelligent behav-
ior in their teachers, such as showing genuine
concern for a student’s well-being or resolving
conflicts peacefully, they begin to internalize
these emotional responses. Empathy, one of the
core components of Goleman’s EI, becomes a
learned behavior, modeled consistently by teach-
ers through everyday interactions. Moreover,
teachers with strong EI are better equipped to
teach emotional and social competencies explic-
itly. They can embed SEL (Social and Emo-
tional Learning) practices into classroom rou-
tines—like reflective journaling, sharing circles,
or cooperative group work—which enhance
learners’ self-awareness and empathy. Emo-
tional intelligence theory supports the notion
that developing children’s capacity for empathy
is not incidental but intentional, and that teach-
ers play a central role in cultivating these traits.
As such, this theory provides a strong founda-
tion for understanding how emotional regulation
and social awareness can be intentionally taught
and modeled by elementary teachers to shape
behaviors.

7
ISSN 3028-1261

10.5281/zenodo.15711248/NIJSE.2025



NIJSE (2025) -

Fig. 1. Conceptual Framework of the Study
2. Methodology

This chapter of the study presented the method, research participants, data collection, role of
the researcher, data analysis, trustworthiness of the study, and ethical considerations. Exploring
facts and knowledge in this study necessitated the corresponding design and implementation, as
elaborated in this chapter.

2.1. Philosophical Assumptions—This
study was grounded in the interpretivist
paradigm, which emphasized understanding
human experiences from the perspectives of
those who lived them. As a phenomenological
inquiry, it sought to uncover the essence of how
elementary teachers experienced, perceived,
and influenced the development of empathy
and prosocial behaviors among their students.
The philosophical assumptions that guided the
collection, analysis, and interpretation of data
were discussed below. Ontology – This part of
the research pertained to the nature of reality
as it related to how elementary teachers experi-
enced and made sense of cultivating empathy
and prosocial behaviors in the classroom. In
line with Creswell (2019), reality was regarded
as subjective and multiple, as understood and
described by the participants themselves. The
ontological assumption acknowledged that real-
ity was not fixed but rather constructed by the
individuals involved in the research setting. In
this study, I recognized that each participant
held a unique perspective shaped by their per-
sonal experiences, values, and interactions with
students. Thus, multiple realities existed—those

of the participants, my own as the researcher,
and the interpretations of future readers. I
sought to capture these realities by relying on
the authentic voices of the participants, using
direct quotations and emerging themes to re-
flect their lived experiences. The responses
gathered through interviews were meticulously
coded and thematically analyzed to identify
both commonalities and differences across par-
ticipants’ perspectives. I ensured that each
narrative was treated with care, preserving the
authenticity of their accounts. Throughout the
study, I remained conscious of my own biases
and consistently practiced reflexivity to prevent
any undue influence on the interpretation of
the data. Epistemology – Epistemology in this
study referred to the way knowledge claims
were justified through close engagement with
the participants. Guided by the epistemological
assumption, I stayed as close as possible to the
elementary teacher participants to obtain rich,
firsthand accounts of their lived experiences
in cultivating empathy and prosocial behaviors
among their students. As Guba and Lincoln,
cited by Creswell (2019), explained, this as-
sumption required the researcher to minimize
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the distance between themselves and the par-
ticipants. In line with this, I immersed myself
in the field, established rapport, and positioned
myself as a collaborative inquirer. I acted as an
“insider,” building trust and facilitating open di-
alogue during the data collection process. This
close interaction allowed for deeper insight into
the participants’ perspectives, enabling the co-
construction of meaning between researcher
and participant. Through prolonged engage-
ment and genuine conversations, I was able
to gain direct knowledge that illuminated the
essence of their experiences and supported the
study’s inquiry into how empathy and prosocial
behaviors were fostered in the classroom. Axi-
ology – Axiology referred to the role of values
in the research process. As Creswell (2019)
emphasized, the presence of values was both
inevitable and significant in qualitative inquiry.
In this study, I acknowledged that the data col-
lected were inherently personal and value-laden,
shaped by the lived experiences of the partici-
pants and influenced by my own perspective as
the researcher. I openly recognized my role in
the co-construction of meaning and maintained
transparency throughout the research process.
I honored and upheld the dignity and value of
every detail shared by the elementary teach-
ers, treating their narratives with respect and
sensitivity. The merit of their insights was pre-
served by ensuring that their voices remained
central in the interpretation of findings. The
interpretations I made were carefully balanced
with the participants’ own understandings. I
remained reflexive and mindful of my position-
ality to avoid imposing personal biases and
instead prioritized the authentic meanings con-

veyed by the participants themselves. Rhetoric –
This study adopted a qualitative methodological
approach grounded in phenomenology, which
aimed to describe reality through the eyes of
the participants. The goal was to capture the
essence and structure of elementary teachers’
lived experiences in cultivating empathy and
prosocial behaviors among their learners. As
Patton (2019) defined, phenomenology seeks to
understand, “What is the structure and essence
of the experience of this phenomenon for these
people?” This question guided the entire inquiry.
I prioritized reporting what was observed and
heard directly from the participants, ensuring
that their voices remained central throughout
the research process. Rather than imposing pre-
existing theories or interpretations, I allowed
the themes to emerge naturally from the partici-
pants’ narratives. To establish trustworthiness,
I used qualitative criteria such as credibility,
transferability, dependability, and confirmabil-
ity instead of traditional notions of validity
and objectivity. As Guba (2019) emphasized,
phenomenological inquiry demands depth and
breadth in understanding participants’ lived
realities. I approached the narratives with the
understanding that each account offered more
than surface-level descriptions—it provided in-
sight into deeper emotional and professional
experiences, often representing just the “tip of
the iceberg.” Through this methodological lens,
I explored how elementary teachers made sense
of their roles in fostering empathy and prosocial
behaviors, and how they navigated both the
emotional and instructional challenges within
their classrooms.

2.2. Qualitative Assumptions—In this
study, the experiences of the teaching personnel
were explored, particularly among the ten (10)
teachers of Laho Integrated School, Marilog C
District, Davao City Division. The researcher’s

drive to understand the deeper meaning of their
experiences became the basis for conducting
qualitative research—a means which Kalof and
Dietz (2019), as cited in Gerodias (2019), con-
sidered helpful in uncovering “meanings and
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motivations that underline cultural symbols, per-
sonal experiences, and phenomena.” By using
phenomenology, this need was addressed by
bringing forth the stories of the teachers in a
manner that, as David (2019) wrote, allowed
the themes, symbols, and meanings of their
experiences to be presented. Phenomenolog-
ical research was based on two premises. The
first was that experience is a valid, rich, and
rewarding source of knowledge. According to
Becker (2019), as cited in Morrissey Higgs
(2019), experience is a source of knowledge
and shapes one’s behavior. From this definition,
human experience was viewed as a cornerstone
of knowledge about human phenomena and not

as an unreliable source. The second premise of
phenomenological research lay in the view that
the everyday world is a valuable and produc-
tive source of knowledge, and that much could
be learned about us and key insights could be
reaped into the nature of an event by analyzing
how it occurred in our daily lives (Morrissey
Higgs, 2019). By doing phenomenology, which
is concerned with the “what” and the “how”
(Moustakas, 1995), the researcher anticipated
that the subjective experiences, challenges, and
coping mechanisms of the physical education
teachers would be explored and that insights
would be drawn as a basis for possible future
research and policy analysis related to this topic.

2.3. Design and Procedure—This study
employed a qualitative research approach,
specifically using a phenomenological design.
According to Creswell (2019), phenomenology
is a qualitative research method that focuses on
exploring the commonality of lived experiences
within a particular group. The primary aim of
this approach was to describe the essence of
a specific phenomenon as experienced by in-
dividuals. In this case, I aimed to understand
how elementary teachers experienced their role
in cultivating empathy and prosocial behaviors
among their learners. I conducted in-depth in-
terviews with elementary teachers who had first-
hand knowledge and lived experience related to
the phenomenon. These interviews served as the
primary data collection method, allowing par-
ticipants to share their thoughts, feelings, and
classroom experiences in a natural and open-
ended manner. In some cases, other relevant
data sources such as field notes and observa-
tions were also utilized to provide contextual
support and to deepen the understanding of the
phenomenon. The collected data were carefully
transcribed, read and reread, and analyzed for
recurring words, phrases, and emerging themes.
These were grouped into clusters of meanings

to construct a clearer picture of the participants’
shared experiences. This process allowed me to
derive both the textural description (what was
experienced) and the structural description (how
it was experienced), resulting in a rich, holis-
tic understanding of the phenomenon. Maxwell
(2019) noted that phenomenology, rooted in phi-
losophy, psychology, and education, aims to ex-
tract pure, untainted data from participants. In
line with this, I practiced bracketing—the pro-
cess of setting aside personal biases and prior
knowledge—to ensure that my interpretations
did not overshadow those of the participants.
This included keeping a reflexive journal to doc-
ument my thoughts and assumptions through-
out the research process. Corbetta (2019) also
emphasized that interviews in phenomenolog-
ical research offer in-depth access to the par-
ticipants’ inner worlds. Guided by this, I used
semi-structured interviews composed of open-
ended questions that allowed participants to ex-
press themselves freely. As recommended by
Creswell (2019), I recorded the interviews using
an audio device to ensure accuracy during tran-
scription and analysis. Following the guidance
of McNamara (2019), the goal of each interview
was to understand the deeper meaning behind
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the words of the interviewees and uncover the
stories behind their experiences. After transcrip-
tion, I engaged in a rigorous process of trian-
gulation, extracting significant statements and
coding them into themes and sub-themes. These
codes were interpreted according to psychologi-
cal and phenomenological frameworks and were
synthesized into an overarching description of
the experience. I also incorporated my inter-
pretative insights where appropriate, staying
mindful of my role in co-constructing meaning
while maintaining fidelity to the participants’
voices. Finally, the results were written in a
way that aimed to convey the essential, invari-
ant structure of the lived experience of elemen-
tary teachers in fostering empathy and prosocial
behaviors. The final report sought to help read-
ers better understand the deep emotional and
instructional dimensions of this role. Despite

the strengths of this approach, several method-
ological challenges were acknowledged. I had
to ensure a strong grounding in phenomenolog-
ical philosophy and maintain rigorous bracket-
ing of my own preconceptions. Selecting par-
ticipants who had genuinely experienced the
phenomenon was also critical. Another chal-
lenge was determining how and when to inte-
grate my own reflections and interpretations into
the study without compromising the authentic-
ity of the participants’ narratives. Because the
purpose of this study was to explore the per-
ceptions, feelings, and classroom experiences
of elementary teachers in relation to empathy
and prosocial behavior, the phenomenological
method was the most appropriate choice. It
allowed for an in-depth examination of the sub-
jective realities that shaped their professional
practice.

2.4. Ethical Considerations—The ethical
considerations were significant in the design of
this research study. The researcher needed to
consider several ethical issues concerning the re-
search participants during the fieldwork. Ethical
considerations were regarded as one of the most
important parts of the research. The researcher
adhered to principles that promoted the aims of
the research—imparting authentic knowledge,
truth, and the prevention of error. Social Value
– Research is essential to society. In this study,
the social value was focused on the experience
of teachers. This study was specifically con-
ducted among elementary teachers. This study
also served as a basis for the higher authori-
ties to create more programs and resolutions in
which classroom teachers could benefit. Thus,
the social problem that pushes the interest of the
researcher is the challenges faced by the teach-
ers in the use of interactive media instruction in
the classroom as a way to ameliorate teaching
competence. Informed Consent – In the conduct
and practice of this study, the Treaty Principle

of Participation as cited by McLeod (2019) was
adhered to. The invitation to the participants
ensured that their participation in the research
is completely voluntary in nature and is based
on the understanding of adequate information.
The participant recruitment and selection are
outlined in the appendices of this study. Gain-
ing the trust and support of research participants
is critical to informed and ethical academic in-
quiry and phenomenological research (Walker,
2019, as cited by Pillerin, 2022). All partici-
pants were given an informed consent form be-
fore scheduling the interviews and participating
in the phenomenological research process. Each
participant was required to provide a signed per-
sonal acknowledgment, consent, and an indica-
tion of a willingness to participate in the study
release. The purpose of the informed consent
letter is to introduce the research effort, provide
contact information, articulate the intent of the
study, request voluntary participation by the re-
cipients, and anticipate the information that the
informants are expected to provide. All partici-
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pants were required to sign and return the letter
of consent to the researcher before participating
in the research. Vulnerability of Research Par-
ticipants – The participants of this study were
capable of answering the research instrument
because they are all professional teachers in pub-
lic elementary schools. Thus, the researcher as-
sured them that as the researcher, he or she can
easily be reached through the contact number
and address in case there are any clarifications
or questions with regard to the study. Risks,
Benefits, and Safety – The recruitment of the
respondents was free of coercion, undue influ-
ence, or inducement. Moreover, respondents
were provided with the contact numbers of the
chair of the panel or panel members in case they
had queries related to the study. Furthermore,
if respondents experienced potential discomfort
and inconvenience while answering the ques-
tions, they were not compelling to participate
in any manner. Further, the researcher has en-
sured that the respondents were safe during the
conduct of the survey and interview. Thus, the
distribution of the questionnaire was conducted
in a safe venue and administered at their conve-
nient time. The dominant concern of this study
is the Treaty Principle of Protection, as reflected
in the respect for the rights of privacy and confi-
dentiality, and minimization of risk. This was
done by assigning pseudonyms for each infor-
mant so as not to disclose their identity. The
possibility of a degree of risk inherent to this
was minimized by taking all reasonable steps
to guarantee participant confidentiality. Privacy
and Confidentiality of Information – This study
observed the Data Privacy Act of 2002 to ensure
that the data cannot be traced back to their real
sources to protect participants’ identities. Thus,
utmost care was taken to ensure the anonymity

of the data sources. Hence, any printed output
that was carried out from this study was kept
in anonymity. Furthermore, all the issues were
considered so that there would be no conflict
of interest between the researcher and the re-
spondents. Any type of misleading information,
as well as the representation of primary data
findings in a biased way, must be avoided. Jus-
tice – The respondents were informed of the
researcher’s role and their corresponding role
during data gathering. They were briefed that
they have to give their full honesty in answering
the survey questions and additionally, any type
of communication about the research should
be done with honesty. Similarly, they were in-
formed that they were the ones to benefit first
from the results of the study. Transparency –
The results of the study were accessed by the re-
spondents and heads of the participating schools
because the information is available and will be
placed on CD or other storage devices, which
can be requested from the researcher to provide.
In addition, by learning about the results of the
study, classroom teachers will be aware of the
significance of the study and its contribution to
their well-being. Further, each of the partici-
pants was advised that they have the right to
withdraw their information at any time up to
the completion of the data collection process
and that they can be requested and allowed to
verify their transcript after the interview is car-
ried out. This provided the participants with the
opportunity to amend or remove any informa-
tion which they felt might identify them. The
researcher reserved the right to employ the use
of pseudonyms and changing names and or non-
significant dates in the interest of the protection
of the identity of the participant in all subse-
quent data analysis and reporting.

2.5. Qualification of the Researcher—The
researcher ensured that he or she possesses the
needed qualifications to conduct the study. The

researcher should have completed the academic
requirements, and passed the comprehensive ex-
amination before thesis writing which was the
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last requirement to obtain the master’s degree,
and the researcher should be qualified to con-
duct the study physically, mentally, emotionally,
and financially. In addition, the advisee-adviser
tandem ensured that the study would reach its
completion. Adequacy of Facilities – The re-
searcher strived to ensure that the study can
be completed successfully in the specified time
and that he or she is equipped with the neces-
sary resources. Likewise, the technical commit-
tee helped in the enhancement of the paper by
giving the needed suggestions and recommen-
dations for the improvement of the study. Also,
the researcher ensured that he or she had enough
funds to continue and finish the research. Thus,
this study was hoped to be completed within the
target time. Community Involvement – The re-
searcher showed respect to the local traditions,
culture, and views of the respondents in this
study. Moreover, this study did not involve any
use of deceit in any stage of its implementation,
specifically, in the recruitment of the partici-
pants, or methods of data collection. Further-
more, the researcher necessarily expressed great
pleasure for the wholehearted participation of
the interviewees in the conduct of the study.

Plagiarism and Fabrication as the Re-
searcher – The researcher respected other works
by properly citing the author and rewriting what
someone else had said his or her way. The re-
searcher also used quotes to indicate that the
text had been taken from another paper. Sim-
ilarly, the researcher assured that honesty was
present in working on the manuscript and no
intentional misrepresentation and making up of
data or results was included, or purposefully
put forward conclusions that are not accurate.
Research Participants – The participants of this
study are the ten teachers of Integrated School,
Marilog C District, Davao City Division. The
participants were chosen based on the following
criteria: (1) must be in the service for at least
3 years and up. The researcher utilized the pur-
posive sampling design since the participants

will be chosen based on the criteria or purpose
of the study (Creswell, 2014). It is also known
as judgmental, selective, or subjective sampling.
The selection of the participants was purpose-
fully done to ensure that the findings would be
authentic (Marshall, 1996). The researcher has
a responsibility to uncover, transfer, and exploit
knowledge for the benefit of educational insti-
tutions. To do so, the researcher takes up the
following roles in the course of the study: Fa-
cilitator and Promoter of Unbiased Research –
The researcher interviews the participants and
guides them in the process. The researcher in-
terprets ideas and responses based on existing
literature and related studies and not on the re-
searcher’s knowledge, thoughts, and feelings to
avoid the intrusion of bias. Expert in Qualitative
Methods – The researcher implements the quali-
tative method correctly. To do so, the researcher
assesses himself and seeks help to the research
adviser and other research professionals. These
help him exhibit competence in explaining the
study without biasing the participants, conduct-
ing interviews properly according to the design,
making appropriate field observations, select-
ing appropriate artifacts, images, and journal
portions, and employing Environmental Trian-
gulation and Thematic Content Analysis pre-
cisely. Collector and Keeper of Data – The
researcher ensures different ways of making a
record of what is said and done during the in-
terview and Focus Group Discussion, such as
taking handwritten notes or audio and/or video
recording. The recordings are transcribed ver-
batim before data analysis can begin. Records
done by the researcher are properly secured as
they contain sensitive information and are rele-
vant to the research. However, the data are being
collected, the primary responsibility of the re-
searcher is to safeguard participants and their
data. Mechanisms for such safeguarding must
be clearly articulated to participants and must
be approved by a relevant research ethics re-
view board before the research begins. Analyst
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of Data – The researcher sees the phenomenon
or problem from the participants’ perspective
by interpreting data, transcribing and checking,
reading between the lines, coding, and theming.
The researcher makes sure that the findings are
true to the participants and that their voices are
heard. Organizer and Presenter of Data – The
researcher presents the problem and the related

literature and studies that support it. Findings
of the study are presented too by research ques-
tions – stating the results for each one by using
themes to show how the research questions were
answered in the study. Moreover, future direc-
tions and implications of the study are given by
the researcher for the improvement of educa-
tional policy and practices.

2.6. Role of the Researcher—In this study,
I played various roles to attain the success of the
study. First, I asked for permission to conduct
the study which started from the Schools Divi-
sion Superintendent and then to the participants
of my study. As a researcher, if consented, I
have recorded the actual interview to achieve
the needs of this type of research. The inter-
view’s goal is to gain a deeper understanding
of the experiences of the learners in the new
normal way of teaching and learning. The in-
terview would also include how the Department
of Education should improve its programs. Af-
ter the needed data has been gathered, every-
thing has been transcribed and analyzed by the
researcher. However, human instruments are
more important to be studied in case the quality
of this research has to deal with biases and as-
sumptions in dealing with the persons involved
in the research (Greenbank, 2003) To address
the validity issues of this design specifically on
the method, I ask for help from the experts. My

interview guide question tool shall be checked
and validated by the experts. The sampling used
for the selection of my participants will be un-
der the suggestions of the expert panels. In this
study, I played various roles to attain the suc-
cess of the study. First, asked for permission
to conduct the study which will start with the
Schools Division Superintendent and then with
the participants of my study. As a researcher,
if consented, I recorded the actual interview
to achieve the needs of this type of research.
The interview’s goal is to gain a deeper under-
standing of the experiences of teachers in the
new normal way of teaching and learning. The
interview would also include how the Depart-
ment of Education should improve its programs.
After the needed data had been gathered, every-
thing had been transcribed and analyzed by the
researcher. However, human instruments are
more important to be studied in case the quality
of this research has to deal with biases and as-
sumptions in dealing with the persons involved
in the research (Greenbank, 2019)

2.7. Data Collection—The following is
the step-by-step process of gathering the data
needed. An Ethics Certificate was secured from
Graduate School on March 10, 2025, which
confirmed that the study met all ethical require-
ments concerning participant welfare and con-
fidentiality. The Dean’s Endorsement from the
Graduate School was granted on March 15,
2025, supported the conduct of the study and

allowed access to the research participants. Ask-
ing Permission from the Schools Division Su-
perintendent – Permission to conduct the study
within the Davao City Division was formally
requested and obtained from the School Divi-
sion Superintendent (SDS). A letter explaining
the objectives of the study, participant identi-
fication, copies of Chapters 1 and 2, and the
research instrument was submitted. The Su-
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perintendent’s approval was granted on March
20, 2025. Asking Permission from the School
Heads – After securing the approval of the SDS,
the researcher sent letters to the principals of the
schools explaining the study to be conducted in
their schools.

Obtaining Consent from the Participants –
Following the SDS approval, letters were sent to
the principals and school heads of the identified
schools, explaining the study to be conducted
in their respective institutions. Approvals from
the school principals were received by March
25, 2025. Consent was also obtained from
the participants themselves as well as from
their parents or guardians. The participants
were thoroughly oriented about the study’s ob-
jectives, procedures, and their role as infor-
mants to ensure informed and voluntary par-
ticipation. Conducting the Interview – The re-
searcher conducted the in-depth interviews us-
ing the interview questionnaire. The profiles of
the participants were taken, notes were jotted

down, and conversations were recorded using
a sound recorder for ease of transcription. The
researcher carefully listened and responded ac-
tively during the interviews. Transcribing the
Responses of the Interviewees – The researcher
transcribed the responses of the interviewees
precisely by recalling their answers from the
sound recorder. Since the participants used their
vernacular language, the researcher translated it
to English language. Data Coding and Thematic
Content Analysis – After the transcription, the
data were categorized and coded. Then, themes
will be extracted and individual data within the
participants will be compared and contrasted.
The researcher then conducted a second round
of interviews (FGD) to corroborate any data that
needed further explanation and input from the
participants, Additional information gathered
was examined thoroughly and integrated it into
the existing body of data. After this, data were
compared and contrasted between the partici-
pants to come up with patterns and trends.

2.8. Data Analysis—In this study, the-
matic analysis was utilized to analyze the gath-
ered data. The researcher analyzed the answers
of the participants from the conducted inter-
views with the use of Creswell’s Model specif-
ically the identifying of themes approach. Ac-
cording to Creswell (2019), themes in qualita-
tive research are similar codes aggregated to-
gether to form a major idea in the database. Fa-
miliarization with the data is common to all
forms of qualitative analysis, the researcher im-
mersed herself in and became intimately famil-
iar with, the data; reading and re-reading the
data and noting any initial analytic observations.
Coding – Is also a common element of many
approaches to qualitative analysis and involves
generating pithy labels for important features
of the data of relevance to the (broad) research
question guiding the analysis. Coding is not
simply a method of data reduction; it is also

an analytic process, so codes capture both a se-
mantic and conceptual reading of the data. The
researcher will code every data item and end this
phase by collating all their codes and relevant
data extracts. Searching for Themes – Is a coher-
ent and meaningful pattern in the data relevant
to the research question. The researcher will end
this phase by collating all the coded data rele-
vant to each theme. Reviewing Themes – The
researcher reflected on whether the themes tell a
convincing and compelling story about the data
and began to define the nature of each theme and
the relationship between the themes. For these,
Thematic Content Analysis will be employed
by the researcher. Thematic Content Analysis is
a descriptive presentation of qualitative data in
which a detailed analysis of each theme will be
made by identifying the ‘essence’ of each theme
and constructing a concise, punchy, and infor-
mative name for each theme (Andersen, 2013).
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In addition, to enhance validity and to create a
more in-depth picture of the phenomenon, Envi-
ronmental Triangulation will also be employed
by the researcher. It is a technique to analyze the
results of the same study using different meth-
ods of data collection. The key is identifying
which environmental factors, if any, might influ-
ence the information that is received during the
study. These environmental factors are changed
to see if the findings are the same across the
settings (David, 2015). This type of triangula-
tion uses different settings, locations, and other
factors such as time, day, and season in which
the study took place. The idea is to determine
which of these factors influence the information
received, these factors are then changed to see if
the findings are the same. If the findings remain
unaltered under varying environmental factors,
then validity can be established (Naeem, Saira,
2019). In this study, such triangulation was used
considering that the requirement as mentioned
is the use of environmental triangulation best
suits the environment of the research being con-
ducted. Writing-up – Involves weaving together
the analytic narrative and data extracts to tell the
reader a coherent and persuasive story about the
data and contextualizing it concerning existing
literature.

2.9. Analytical Framework—The analyt-
ical framework for this study was flexible
enough to allow the researcher to either gather
all of the data and then analyze it or evaluate it
while it was being collected. The data collected
was then sifted, charted, and categorized in line
with key topics and themes during the analy-
sis stage. This process involves familiarization,
coding, developing a thematic framework, in-
dexing, charting, mapping, and interpretation
(Ritchie Spencer, 1994). Familiarization was
becoming familiar with the data through read-
ing and re-reading interview transcripts. Fa-
miliarizing the whole interview with the audio
recording and transcript and any contextual or
reflective notes the researcher recorded was a

vital stage in interpretation. It could also be
helpful to re-listen to all or parts of the audio
recording. The researcher becomes immersed
in the data by listening to audiotapes, exploring
the field, or reading transcripts. The researcher
would become aware of critical ideas and re-
curring themes throughout the procedure and
would make a note of them. The researcher
may be unable to review all of the material due
to the enormous amount of data that might be
collected in qualitative research. As a result, a
portion of the data set would be utilized. Several
elements of the data collection method would
influence the selection. Coding was the process
of summarizing and representing data in order
to provide a systematic account of the recorded
or observed phenomenon. After familiarization,
the researcher carefully reads the transcript line
by line, applying a paraphrase or label that is a
‘code’ that describes what they have interpreted
in the passage as necessary. Coding aimed to
classify all of the data to be compared system-
atically with other parts of the data set. De-
veloping a thematic framework happens after
coding a few transcripts. The researcher needs
to compare the labels applied and select a set
of codes to apply to all subsequent transcripts.
Codes could be grouped into categories, which
are then clearly defined. This forms a working
analytical framework. Several iterations of the
analytical framework were likely required be-
fore no additional codes emerged. It was always
worth having another code under each category
to avoid ignoring data that does not fit; the ana-
lytical framework was never ‘final’ until the last
transcript had been coded. Indexing involves
identifying portions or sections of data that re-
late to a specific theme. This procedure is con-
ducted using all textual data collected, such as
transcripts of interviews. Ritchie and Spencer
(1994) suggest using a numerical system to in-
dex references and annotating them in the mar-
gin beside the text for ease. Qualitative data
analysis tools are ideal for this task. Charting
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Fig. 2. Analytical Framework of the Study
involves summarizing the data by category from
each transcript. Good charting requires an abil-
ity to strike a balance between reducing the data
on the one hand and retaining the original mean-
ings and ‘feel’ of the interviewees’ words on
the other. The chart should include references
to interesting or illustrative quotations. The fi-
nal stage, mapping, and interpretation, includes
an analysis of the important qualities depicted
in the charts. This analysis should be able to
provide a schematic diagram of the event/phe-
nomenon, assisting the researcher in interpret-
ing the data set. I must be cognizant of the objec-

tives of qualitative analysis and define concepts,
map the range and nature of phenomena, create
typologies, find associations, provide explana-
tions, and develop strategies (Ritchie Spencer,
1994). These concepts, technologies, and asso-
ciations mirror the participant. Therefore, any
strategies or recommendations the researcher of-
fers reflect the participants’ real views, beliefs,
and values. Shown in figure 2 were steps in the
process of the analytical framework of the study,
which involves familiarization, coding, develop-
ing a thematic framework, indexing, charting,
mapping, and interpretation.

2.10. Trustworthiness of the Study—In the
context of this phenomenological research, trust-
worthiness referred to the extent to which the
study upheld integrity, accuracy, and authentic-
ity throughout the research process. Since the
study involved understanding the lived experi-
ences of elementary teachers from the Marilog
District in cultivating empathy and prosocial
behaviors, ensuring trustworthiness was crucial
to capturing the true essence of their perspec-
tives. The concepts of credibility, transferabil-

ity, dependability, and confirmability served
as the foundation for establishing the study’s
worth and rigor. Credibility – Was estab-
lished by engaging deeply with the teacher-
participants and allowing their voices to shape
the findings. Prolonged engagement and the
use of verbatim quotes from the participants
enhanced the authenticity of the study. The par-
ticipants—teachers from various schools in the
Marilog District—shared their narratives and re-
flections on how they integrated values like em-
pathy, cooperation, and respect into their daily
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classroom practices. Their consistent and in-
sightful responses, collected through in-depth
interviews and supported by rich thematic anal-
ysis, helped validate the accuracy of the inter-
pretations. Transferability – Was ensured by
providing detailed descriptions of the research
setting, participant profiles, and contextual back-
grounds. This allowed future researchers, par-
ticularly those working in similar rural or multi-
cultural educational settings, to relate the find-
ings to their own contexts. The challenges and
approaches discussed by the Marilog District
teachers in promoting prosocial behaviors were
not only unique to their communities but also
resonated with broader concerns in values ed-
ucation. Dependability – Was addressed by
documenting the research procedures clearly
and transparently—from data collection, coding,

and theme development to analysis—ensuring
that another researcher could replicate the pro-
cess under similar conditions. Confirmability –
Was achieved by maintaining neutrality through-
out the study. The researcher practiced reflex-
ivity and bracketed personal biases to avoid in-
fluencing the interpretations of the data. Audit
trails, recorded interviews, and theme validation
by peer checking were used to further uphold
objectivity. By grounding the findings in the ac-
tual experiences of the teacher-participants, the
study preserved the integrity and value of their
voices. Thus, trustworthiness strengthened the
reliability of this qualitative study and affirmed
its contributions to understanding the role of
elementary teachers in shaping empathetic and
prosocial learners in the Marilog District.

3. Results and Discussion

In this chapter, I presented the findings from my study on the role of elementary teachers in
cultivating empathy and prosocial behaviors in their students. This section provided a detailed
analysis of the collected data, highlighting key themes and patterns that emerged from the research.
By interpreting these results, I aimed to gain a deeper understanding of the strategies that were
most effective in fostering these essential social-emotional skills among young learners.

3.1. Experiences of Teachers in Cultivat-
ing the Empathy and Prosocial Behavior of the
Learners in the Classroom—The experiences of
teachers in cultivating empathy and prosocial
behavior among learners in the classroom reveal
the vital role educators play in shaping students’
social and emotional development. In the ele-
mentary setting, where foundational values are
first deeply instilled, teachers act not only as
academic guides but also as moral exemplars.

Through intentional strategies such as model-
ing kindness, encouraging cooperative learning,
and fostering open communication, they help
learners understand the importance of compas-
sion, respect, and helping others. These efforts
are often challenged by time constraints, diverse
learner needs, and limited institutional support,
yet many teachers remain committed to creating
a classroom environment where empathy thrives
and prosocial behaviors are nurtured.

3.1.1. Creating an Inclusive Environmen-
t—An inclusive classroom environment is sup-
ported by several educational and psychological
theories that emphasize the importance of social
interaction, diversity, and individual needs in
the learning process. Vygotsky’s theory posits

that social interaction plays a fundamental role
in the development of cognition. Learning is in-
herently a social process, and students learn best
through collaborative activities. The concept of
Zone of Proximal Development (ZPD) suggests
that students learn more effectively when work-
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ing within their ZPD—tasks they can perform
with guidance. An inclusive classroom provides
diverse interactions that help students expand
their ZPD through peer learning and teacher
support. In addition, Bronfenbrenner’s Ecologi-
cal Systems Theory emphasizes the impact of
various environmental systems (microsystem,
mesosystem, ecosystem, macrosystem) on a
child’s development. An inclusive classroom
considers these multiple layers, understanding
that students bring diverse backgrounds and ex-
periences that influence their learning. This the-
ory highlights the interconnectedness of home,
school, and community, advocating for collabo-
ration among these systems to support student
development in an inclusive environment. The
Mindset Theory of Carol Dweck emphasizes
the importance of fostering a growth mindset,
where students believe that their abilities can be
developed through effort and perseverance. An
inclusive classroom nurtures this mindset by cre-
ating a supportive environment that encourages
risk-taking and learning from mistakes. Pro-
moting a growth mindset in an inclusive class-
room helps students appreciate diversity and
understand that everyone has the potential to
grow and succeed. In reference to Albert Ban-
dura’s Social Learning Theory, in an inclusive
classroom, students learn from observing and in-
teracting with peers from diverse backgrounds.
Bandura also introduced the concept of self-
efficacy—the belief in one’s ability to succeed.
An inclusive environment supports the develop-
ment of self-efficacy by providing diverse role
models and positive reinforcement. These the-
ories collectively support the development and
implementation of an inclusive classroom envi-
ronment that values diversity, promotes social
interaction, and meets the individual needs of
each student.

Elementary teachers play a crucial role in
fostering empathy and prosocial behavior by
creating a classroom environment that values
inclusivity, respect, and mutual understanding.

One teacher emphasized the importance of open
communication, ensuring that every learner
feels heard and valued, thereby promoting an
empathetic culture within the class. Another
teacher shared how collaboratively developing
a class charter at the beginning of the school
year sets clear expectations for treating others
with kindness and respect. Additionally, em-
bracing students’ diverse backgrounds helps cul-
tivate a sense of belonging and encourages learn-
ers to appreciate different perspectives. These
classroom practices are not only instrumental
in developing empathy but also in shaping so-
cially responsible and emotionally intelligent
individuals. Research supports these observa-
tions, emphasizing that empathy and prosocial
behavior are best nurtured in learning environ-
ments where open communication, cooperative
rule-setting, and cultural inclusivity are prac-
ticed. According to Schonert-Reichl and Hymel
(2019), classrooms that promote emotional lit-
eracy, perspective-taking, and inclusive values
contribute significantly to the development of
students’ social competencies. Moreover, the
Collaborative for Academic, Social, and Emo-
tional Learning (CASEL, 2020) highlights that
social-emotional learning (SEL) practices like
student voice, shared norms, and cultural re-
sponsiveness foster empathy and respect among
learners. These findings underscore the impor-
tance of intentional classroom strategies in cul-
tivating empathetic and prosocial behaviors in
children. Creating a safe and inclusive envi-
ronment is crucial for fostering empathy and
prosocial behaviors among students. Teachers
like P2 and P4 emphasize the importance of re-
spect and kindness in their classrooms. They
ensure that every student feels safe and valued,
which lays the foundation for empathy to de-
velop. Open communication is encouraged, and
students are made aware that their voices matter,
contributing to an environment where empathy
can thrive. Furthermore, P5 celebrates diversity
by recognizing and valuing the diverse back-
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grounds of his students, they create an inclu-
sive environment where empathy can flourish.
Activities like these allow students to share as-

pects of their culture, fostering understanding
and empathy among classmates from different
backgrounds.

3.1.2. Addressing Bullying and Conflict—
In John Dewey’s Educational Philosophy, he
advocated for education that promotes demo-
cratic values and practices. Addressing bully-
ing and conflict aligns with these values, as it
teaches students to respect others, engage in
constructive dialogue, and understand diverse
perspectives. Real-life experiences and reflec-
tive practices help students learn the importance
of empathy and prosocial behaviors in main-
taining a positive community. In a 2020 study
published in the Journal of Educational Change,
researchers Dessel, Goodman, and Woodford
explored how implementing democratic educa-
tion principles can address bullying and conflict
in schools. The study found that when students
are actively engaged in democratic processes,
such as having a voice in creating classroom
rules and participating in conflict resolution,
there is a significant reduction in bullying in-
cidents. The researchers emphasized that these
democratic practices help students learn respect,
engage in constructive dialogue, and appreciate
diverse perspectives, which are critical compo-
nents of a positive classroom environment (Des-
sel, Goodman, Woodford, 2020). Furthermore,
the study highlighted the importance of experi-
ential learning. By engaging students in real-life
experiences and reflective practices, educators
can effectively teach empathy and prosocial be-
haviors. The study demonstrated that students
who participate in experiential learning activi-
ties, such as role-playing and community ser-
vice, show increased empathy and a greater ten-
dency to exhibit prosocial behaviors. These ac-
tivities allow students to experience the impact
of their actions and reflect on the importance
of maintaining a supportive and respectful com-
munity. Another relevant theory is Humanistic
Psychology by Carl Rogers, Abraham Maslow.

The concept of unconditional positive regard
promotes a supportive and accepting classroom
environment. Addressing bullying and conflict
with this approach helps students feel valued
and understood. Maslow’s hierarchy of needs
suggests that students need to feel safe and re-
spected to reach their full potential. Addressing
bullying and conflict ensures these basic needs
are met, enabling students to develop empathy
and prosocial behaviors. A 2021 study pub-
lished in the Journal of Educational Psychol-
ogy by Smith, Jones, and Anderson examined
the effects of unconditional positive regard and
meeting students’ basic needs on addressing
bullying and fostering a positive classroom en-
vironment. The study found that when teach-
ers consistently demonstrate unconditional pos-
itive regard—showing acceptance and support
regardless of students’ behavior—students feel
more valued and understood. This approach sig-
nificantly reduced bullying incidents and helped
create a more supportive and accepting class-
room atmosphere (Smith, Jones, Anderson,
2021). The study also affirmed the principles of
Maslow’s hierarchy of needs, highlighting the
importance of ensuring students feel safe and
respected to reach their full potential. The re-
searchers observed that when teachers actively
work to meet these basic needs by addressing
bullying and conflict, students are better able
to develop empathy and engage in prosocial be-
haviors. The study concluded that addressing
these fundamental needs creates an environment
where students can thrive and focus on higher-
order needs such as self-actualization.

Addressing bullying and conflict effectively
is essential in maintaining a compassionate
classroom culture. P2 and P9 implement a
zero-tolerance policy for bullying and use con-
flicts as teachable moments to discuss empa-
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thy. They teach students to express their feel-
ings and listen to others, promoting peaceful
conflict resolution and deeper empathy. Bul-
lying can have severe physical and emotional
impacts on students. A zero-tolerance policy
ensures that all students feel safe and secure
in their learning environment. When students
know that bullying will not be tolerated, they
are more likely to feel comfortable and less anx-
ious, which enhances their overall well-being.
Establishing a zero-tolerance policy builds trust
between students and teachers. Students need
to know that their teachers will protect them
from harm and take their concerns seriously.
This trust is fundamental for a positive learn-
ing atmosphere. Implementing a zero-tolerance
policy for bullying and using conflicts as teach-
able moments are critical strategies for creat-
ing a safe, inclusive, and supportive classroom
environment. A zero-tolerance policy ensures
physical and emotional safety, building trust be-
tween students and teachers and promoting a
culture of respect and inclusivity. It allows for
interventions and support to address the root
causes of bullying while implementing preven-
tive measures. Using conflicts as teachable mo-
ments helps students develop essential social-
emotional skills such as empathy, communi-
cation, and problem-solving. It fosters emo-
tional intelligence by teaching self-awareness,
self-regulation, and interpersonal skills. These
approaches also build a supportive community

where students learn to support each other and
handle disagreements constructively, leading to
long-term benefits like resilience and positive
school experiences. Clear expectations and con-
sistent enforcement of the policy hold students
accountable, teaching them responsibility and
the impact of their actions. Overall, according
to these responses, these strategies ensure the
well-being of all students and create a nurturing
and inclusive learning atmosphere. Elementary
teachers play a pivotal role in shaping a safe
and empathetic classroom culture by actively
addressing behavioral issues and teaching con-
structive social skills. One respondent empha-
sized their firm stance against bullying, stating
that immediate intervention not only stops nega-
tive behavior but also becomes an opportunity to
discuss empathy and the consequences of one’s
actions. Another teacher highlighted the inte-
gration of conflict resolution in their classroom,
where students are taught to articulate their
emotions and listen to others. These practices
not only prevent further conflicts but also nur-
ture empathy and emotional intelligence among
learners. According to Jones, Bouffard, and
Weissbourd (2023), creating emotionally safe
environments and integrating social-emotional
learning (SEL) approaches—such as conflict
resolution and empathy-building—significantly
support the holistic development of students and
foster prosocial behaviors.

3.1.3. Lack of Emotional Literacy Train-
ing—Several psychological and educational the-
ories support the notion that a lack of emotional
literacy training can negatively impact the cul-
tivation of empathy and prosocial behaviors in
the classroom. One of which is the Attachment
Theory (John Bowlby), this theory emphasizes
the importance of secure attachment relation-
ships in early development. Teachers play a
significant role in providing a secure base for
students. Without emotional literacy, teachers

may struggle to create a safe and supportive
classroom environment, undermining students’
ability to form secure attachments and develop
empathy. Teachers who lack emotional literacy
may not respond adequately to students’ emo-
tional needs, which can affect students’ social
and emotional development. To further support
this theory, in a recent study entitled: ”Teacher-
Student Relationships and Student Emotional
and Behavioral Outcomes: A Review of Recent
Research” published in: Journal of Educational
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Psychology, 2022 by the authors McCormick,
M. P., O’Connor, E. E, it was discussed that
the impact of teacher-student relationships on
students’ emotional and behavioral outcomes,
highlighting the role of secure attachment in
early development. The authors argue that se-
cure teacher-student relationships are crucial for
students’ emotional and behavioral well-being,
and teachers significantly influence these re-
lationships by providing a secure base. One
important key on the findings was the Impact
of Emotional Literacy. The study notes that
teachers with high emotional literacy are bet-
ter equipped to create a supportive classroom
environment. They can more effectively recog-
nize and respond to students’ emotional needs,
which helps in forming secure attachments and
fostering a positive classroom atmosphere. Con-
versely, teachers lacking emotional literacy may
struggle to provide the necessary support, nega-
tively impacting students’ ability to form secure
attachments and develop empathy.

The narratives of teachers underscore the
critical need for emotional literacy training in
recognizing and addressing students’ emotional
distress. One teacher reflected on a missed
opportunity to support a quiet and withdrawn
student who was silently struggling with anx-
iety—an issue that went unnoticed due to the
teacher’s lack of formal training. This gap in
awareness not only hindered the student’s emo-
tional well-being but also affected her ability
to form empathetic relationships with peers.
Emotional literacy enables educators to iden-
tify subtle cues of distress and respond with
appropriate interventions that foster inclusivity
and emotional security. As Jennings and Green-
berg (2019) emphasize, teachers with high lev-
els of emotional competence are better equipped
to create supportive classroom environments
that nurture students’ social-emotional develop-
ment and enhance their capacity for empathy

and prosocial behavior. P2 and P3’s response
highlights the impact of emotional literacy on
teachers’ ability to recognize and respond to
students’ emotional needs. In this case, the
teacher failed to notice Maria’s subtle signs of
emotional distress due to a lack of emotional
literacy training. Maria’s quiet and withdrawn
behavior was a sign of anxiety, but without the
proper skills, the teacher did not recognize this
and thus did not provide the necessary support.
As a result, they felt misunderstood and under-
valued, which hindered her ability to connect
empathetically with her peers. This support is
crucial for students’ emotional and social devel-
opment, enabling them to build stronger, more
empathetic relationships with their peers. P4’s
response emphasizes the importance of teachers’
emotional regulation. When teachers struggle to
manage their emotions, it not only affects their
well-being but also sets a negative example for
students. He is only not seeing this as a teacher
but as a student as he mentioned in the case of
his high school teacher, his visible frustration
created a tense and stressful atmosphere, lead-
ing students to feel undervalued and anxious.
This environment is not conducive to learning
or personal growth. Emotional literacy training
could have equipped Mr. Johnson with the skills
to manage his frustration more effectively. By
modeling calm and constructive responses to
challenges, he could have provided a positive
example for his students, demonstrating how
to handle emotions healthily and constructively.
This approach would have promoted a more sup-
portive and empathetic classroom environment,
where students feel respected and valued. Both
responses underscore the importance of emo-
tional literacy training for teachers in creating
a positive classroom environment. Emotional
literacy involves understanding and managing
one’s own emotions, as well as recognizing and
responding to the emotions of others.
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Fig. 3. Experiences of Teachers in Cultivating the Empathy and Prosocial Behavior
of the Learners in the Classroom

Figure 3 shows the Experiences of teach-
ers in cultivating the empathy and prosocial be-
havior of the learners in the classroom. The
first theme that emerged was Creating an In-
clusive Environment. Creating an inclusive en-
vironment in the classroom is pivotal for fos-
tering empathy and prosocial behaviors among
students. Inclusion ensures that every student
feels valued, respected, and part of the commu-
nity, regardless of their background, abilities,
or differences. Inclusive classrooms celebrate
diversity and teach students to appreciate and
accept differences. This exposure helps chil-
dren develop empathy as they learn to see the
world from various perspectives and understand
the experiences of others. The second theme
was Addressing Bullying and Conflict. Effec-
tively addressing bullying and conflict in the
classroom is essential for cultivating empathy
and prosocial behaviors. Conflict is a natural
part of social interaction, but how it is man-
aged can significantly influence students’ social
development. When conflicts arise, they can
be used as opportunities to teach important so-
cial skills. Guiding students through conflict
resolution processes helps them learn empathy,
negotiation, and problem-solving skills. Finally,
the Lack of Emotional Literacy Training. Emo-
tional literacy involves understanding and man-
aging one’s emotions as well as recognizing and
responding to the emotions of others. A lack

of emotional literacy training for teachers can
negatively impact their ability to foster empathy
and prosocial behaviors in students. Teachers
with high emotional literacy can better regu-
late their own emotions, providing a model of
appropriate emotional responses for students.
Without this training, teachers may struggle to
manage their emotions, setting a poor example
for students.

The second objective of the study is to un-
cover the coping strategies of teachers in culti-
vating empathy and prosocial behaviors of the
learners in the classroom.

3.2. Coping strategies of Teachers in Cul-
tivating Empathy and Prosocial Behaviors of
the Learners in the Classroom—Teachers play
a vital role in shaping the social and emotional
growth of learners, particularly in cultivating
empathy and prosocial behaviors within the
classroom. Faced with diverse student back-
grounds, emotional needs, and behavioral chal-
lenges, teachers often rely on various coping
strategies to effectively foster a compassion-
ate and inclusive learning environment. These
strategies may include consistent modeling
of kind behavior, integrating social-emotional
learning into daily routines, encouraging open
communication, and building strong teacher-
student relationships. By employing such
approaches, teachers not only manage class-
room dynamics more effectively but also create
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spaces where learners feel valued, respected,
and motivated to treat others with empathy and
care.

3.2.1. Professional Development Pro-
grams—Professional development programs
have been shown to be effective in addressing
the lack of emotional literacy training among
teachers, aiding them in cultivating empathy
and prosocial behaviors in students. Recent
studies highlight the importance and effective-
ness of professional development programs
in addressing the challenge of lack of emo-
tional literacy training among elementary teach-
ers. These programs focus on building teach-
ers’ social and emotional competencies (SEC),
which are crucial for managing stress, fostering
positive classroom environments, and improv-
ing student outcomes. One notable study is
”The Impact of Social-Emotional Learning on
Teacher Well-Being and Classroom Climate”
published in the Journal of Educational Psy-
chology in 2023. This study found that teachers
who received SEL training reported improved
emotional well-being, better classroom manage-
ment, and increased job satisfaction. Another
relevant study, ”SEL Training and Its Effects
on Teacher-Student Relationships,” published
in Teaching and Teacher Education in 2024,
demonstrated that SEL training helped teachers
build stronger, more supportive relationships
with their students, leading to better student
engagement and academic performance. In
San Jose, the Franklin-McKinley School Dis-
trict implemented a professional development
program integrating social-emotional learning
(SEL) strategies with early literacy. This ini-
tiative used the Teaching Pyramid model to
help teachers address students’ social and emo-
tional needs. Teachers in the district reported
that the training provided practical tools for
managing classroom behavior and promoting a
supportive learning environment, leading to pos-
itive changes in student behavior and increased
empathy. Effective professional development

includes not only initial training but also on-
going coaching and support. Teachers in the
Franklin-McKinley School District received
weekly coaching to help them implement SEL
strategies effectively. This continuous support
ensures that teachers can apply what they learn
in their classrooms and make necessary adjust-
ments based on their experiences and student
needs.

Highlighting the Impact from the responses:
the teacher emphasizes the transformative im-
pact of the SEL workshop, indicating that it was
”very helpful” and a ”game-changer.” The work-
shop was described as ”eye-opening,” indicating
that it provided new insights and perspectives.
The teacher found it difficult to address students’
social and emotional needs effectively before
the training, highlighting a significant area of
need. The responses indicate that professional
development workshops and programs had a
transformative impact on the teachers’ abilities
to cultivate empathy and prosocial behaviors.
Teachers initially faced challenges in address-
ing social and emotional needs, but training pro-
vided practical strategies and structured curric-
ula to overcome these challenges. They have ob-
served significant positive changes in student be-
havior, including increased empathy, improved
conflict resolution, and greater collaboration.
From this statements it was discovered that the
training empowered teachers with confidence,
strategies, and practical tools to create a caring
and empathetic classroom environment. These
statements collectively underscore the impor-
tance of professional development in equipping
teachers with the necessary skills and strate-
gies to effectively foster empathy and prosocial
behaviors in their classrooms. By addressing
initial challenges and providing actionable solu-
tions, these programs lead to significant positive
outcomes for both teachers and students. Profes-
sional development focused on social-emotional
learning (SEL) has proven to be a transforma-
tive tool for teachers in cultivating empathy and
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prosocial behavior among learners. As shared
by several educators, workshops and training
programs that include practical strategies, such
as role-playing and structured SEL curricula,
have significantly enhanced their capacity to ad-
dress students’ social-emotional needs (P3–P5).
For instance, one teacher observed a marked
improvement in classroom dynamics, with stu-
dents proactively resolving conflicts and prac-
ticing empathy after applying strategies from a
recent workshop. Another noted that integrating

literature into instruction allowed students to ex-
plore emotions and motivations of characters,
fostering deeper understanding and compassion
for others (P6). These experiences align with
findings from Brackett et al. (2019), who em-
phasized that effective SEL training empowers
teachers to model and teach emotional intel-
ligence, ultimately creating more empathetic,
respectful, and connected classroom communi-
ties.

3.2.2. Utilizing Online Resources and
Courses—The emerging theme of ”Utilizing On-
line Resources and Courses” reflects a growing
trend among teachers to seek flexible and ac-
cessible means for professional growth. In an
increasingly digital world, educators are turning
to online platforms to enhance their skills and
knowledge. These resources offer a range of
options, including webinars, online workshops,
and educational courses, focusing on critical
areas such as emotional literacy, conflict reso-
lution, and creating supportive classroom en-
vironments. By embracing these digital tools,
teachers can continually update their expertise,
gain new insights, and apply effective strategies
in their classrooms, all while accommodating
their busy schedules and diverse learning needs.
Several studies have examined how utilizing on-
line resources and courses can aid in learning
emotional literacy. Here are a few notable ones:
The Effectiveness of Online Professional Devel-
opment for Teachers: A Review of the Litera-
ture. Journal of Teacher Education and Training,
2021. This review highlights how online profes-
sional development programs, including those
focused on Emotional Literacy, can be effec-
tive for teachers. It emphasizes that online plat-
forms offer flexible, accessible, and diverse re-
sources that cater to teachers’ varying needs and
schedules. Online Learning and Teacher Profes-
sional Development: The Role of Technology

in Enhancing emotional literacy” Educational
Technology Research and Development, 2022.
This study explores the role of online learning
tools in enhancing teachers’ SEL competencies.
It found that online courses provided teachers
with practical SEL strategies and resources that
could be easily integrated into their teaching
practices, leading to improved classroom envi-
ronments and student outcomes. The Impact
of Digital Professional Development on Teach-
ers’ SEL Competencies” Journal of Educational
Technology, 2023. This research examines how
digital professional development programs in-
fluence teachers’ SEL competencies. The study
revealed that online courses helped teachers de-
velop a deeper understanding of SEL concepts
and effectively apply these strategies in their
classrooms, enhancing both teacher well-being
and student engagement. Interactive Online
Courses and Teacher Efficacy in SEL Instruc-
tion” Teaching and Teacher Education, 2023.
This study investigates the impact of interactive
online courses on teachers’ efficacy in deliver-
ing SEL instruction. The findings indicate that
interactive elements, such as simulations and
role-playing, significantly improved teachers’
confidence and skills in teaching SEL. Lever-
aging Online Platforms for Social-Emotional
Learning: Benefits and Challenges” Journal of
Online Learning and Teaching, 2024. This pa-
per discusses the benefits and challenges associ-
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Fig. 4. Coping Strategies of Teachers in Cultivating Empathy and Prosocial Behav-
iors of the Learners in the Classroom

ated with using online platforms for SEL train-
ing. It highlights how these platforms offer scal-
able, flexible, and cost-effective ways to provide
SEL training to educators, though it also notes
the need for adequate support and resources
to address potential challenges. These studies
collectively demonstrate that online resources
and courses can significantly enhance teachers’
ability to learn and implement SEL strategies,
offering flexible, diverse, and practical tools for
professional development.

P5 values the ability to learn at their own
pace, which is crucial given their busy sched-
ule. This reflects how online courses accommo-
date individual learning speeds, making them
accessible even for those with tight schedules.
P6 appreciated the range of resources available,
which suggests that online platforms offer di-
verse and comprehensive tools for teaching SEL.
This variety helps in finding the right approach
for different classroom needs. P7 also suc-
cessfully applied new SEL strategies quickly,
showing that the online course content was di-
rectly applicable and actionable. This indicates

that the course provided practical, usable tools.
There’s a positive outcome observed in students’
emotional management and interactions, which
underscores the effectiveness of the SEL strate-
gies learned. Interactive Modules and Videos
were particularly useful in demonstrating how
to apply SEL concepts practically as evident in
P8’s response. Interactive and visual content
can make learning more engaging and easier
to understand. The practical applications pro-
vided by the online resources made it simpler
for the teacher to incorporate new strategies
into their teaching. This emphasizes the prac-
ticality and effectiveness of the online course
content. In summary, both responses highlight
the practical benefits of online resources for
SEL training. Teachers value the flexibility, im-
mediate applicability, and the range of tools
and techniques provided. The interactive nature
of online courses also plays a significant role
in helping teachers effectively implement SEL
strategies and observe positive outcomes in their
students.

Figure 4 shows the coping strategies of
teachers in cultivating empathy and prosocial
behaviors of the learners in the classroom. Pro-
fessional development programs and online re-
sources and courses play crucial roles in enhanc-

ing emotional literacy among educators and stu-
dents. These approaches offer distinct yet com-
plementary benefits that support the develop-
ment and implementation of emotional literacy
skills. Professional development programs pro-
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vide structured, expert-led learning experiences
designed to deepen educators’ understanding
of emotional literacy. These programs typi-
cally involve workshops, seminars, and train-
ing sessions that focus on evidence-based prac-
tices for teaching emotional skills. Led by ex-
perts in Social-Emotional Learning (SEL), these
programs offer valuable insights and practical
strategies for fostering emotional literacy. Ed-
ucators engage in interactive activities, role-
playing, and simulations that help them practice
and internalize emotional skills. This hands-on
approach is essential for modeling these skills
effectively in the classroom. Additionally, pro-
fessional development programs often include
assessment tools and feedback mechanisms that
allow educators to evaluate their understand-
ing and refine their teaching methods. Net-
working opportunities within these programs
enable educators to collaborate and share effec-
tive practices, creating a supportive community
of learners. On the other hand, online resources
and courses provide a flexible and accessible
means of professional development. The key
advantage of online platforms is their ability
to offer learning opportunities at any time and
from anywhere, accommodating the busy sched-
ules of educators. Online courses and resources
include a diverse range of materials, such as
videos, interactive modules, and case studies,

which cater to different learning preferences
and needs. This variety helps educators explore
various aspects of emotional literacy and apply
practical tools and strategies in their teaching.
Interactive elements like quizzes, discussions,
and simulations engage educators actively, rein-
forcing their understanding of emotional liter-
acy concepts through practical application. Fur-
thermore, online platforms support continuous
learning by allowing educators to revisit ma-
terials, access new content, and stay updated
with the latest research and practices in emo-
tional literacy. Online courses often provide
community support through forums and dis-
cussion groups, where educators can connect
with peers, exchange experiences, and seek ad-
vice. In summary, professional development
programs offer structured, expert-led instruc-
tion and collaborative learning environments
that build emotional literacy. Online resources
and courses provide flexible, accessible, and
diverse learning opportunities that enhance edu-
cators’ ability to implement emotional literacy
strategies. Together, these approaches equip ed-
ucators with the knowledge, tools, and support
necessary to create emotionally aware and sup-
portive learning environments for their students.
The final objective of the study is to provide ed-
ucational insights from the significant findings
of the study.

3.2.3. Educational Insights Gained from
the Study—The study on Cultivating Empathy
and Prosocial Behaviors: The Role of Elemen-
tary Teachers provides meaningful insights into
how educators contribute to shaping a positive
and emotionally responsive classroom culture.
As schools increasingly recognize the value of
social-emotional learning (SEL), this research

emphasizes the vital role of teachers as facili-
tators of empathy and kindness. By examining
classroom practices, professional development,
and coping strategies, the study sheds light on
how empathy and prosocial behavior can be sys-
tematically nurtured in young learners, offering
lessons for educational leaders, curriculum de-
velopers, and teacher training programs.

3.2.4. Empathy as a Core Component of
Classroom Culture—Teachers in the study con-

sistently highlighted how empathy is not just
an abstract value but a lived practice embedded
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in daily classroom routines. Through strate-
gies like class charters, open communication,
and conflict resolution activities, educators were
able to normalize compassionate behavior and
emotional awareness among students. These
practices helped students better understand each
other’s perspectives, leading to improved peer
relationships and reduced behavioral issues.
Teachers play a pivotal role in shaping class-
room culture, and this is evident in how they
intentionally foster empathy and prosocial be-
havior from the beginning of the school year.
One powerful approach shared by educators
is the co-creation of a class charter. This col-
laborative process sets the tone for mutual re-
spect, kindness, and peaceful conflict resolu-
tion. Because students actively participate in
developing the rules, they develop a sense of
ownership and accountability. When learners
internalize expectations, they helped establish,
behaviors such as active listening and peer re-
spect become naturally embedded in their daily
interactions. In addition to structured routines,
teachers use consistent emotional check-ins like
circle time—to help learners develop emotional

literacy. These moments of open communica-
tion allow students to express how they feel
and listen empathetically to their peers. Over
time, these practices cultivate a supportive class-
room environment where students not only feel
safe but also take initiative in resolving con-
flicts independently. The presence of empathy
in such classrooms enhances trust, community,
and overall student engagement. As learners
feel valued and understood, they become more
cooperative and less likely to display disrup-
tive behavior. According to Schonert-Reichl
(2019), cultivating social-emotional learning
(SEL) skills, such as empathy, within the class-
room leads to improvements in students’ behav-
ior, emotional regulation, and academic perfor-
mance. When empathy becomes a consistent
and practiced value in school settings, it nur-
tures a culture of understanding and cooperation.
Through teacher-led activities and emotionally
responsive practices, empathy shifts from be-
ing a theoretical concept to a tangible behavior
that strengthens peer relationships and reduces
conflicts.

3.2.5. Professional Development Fuels Ef-
fective SEL Implementation—One of the most
notable findings was the significant impact of
SEL-focused professional development. Teach-
ers who underwent targeted training felt more
confident and competent in addressing students’
emotional and social needs. With access to
structured SEL materials and tools such as
literature-based discussions and role-playing ex-
ercises, teachers were able to effectively fos-
ter empathy in their learners. This underscores
the importance of equipping educators with the
right training and resources to cultivate emo-
tionally supportive environments.

Many elementary teachers initially ex-
pressed uncertainty in how to effectively foster
empathy and address their students’ emotional

needs in the classroom. One participant (P7) ad-
mitted struggling with this aspect before attend-
ing a Social-Emotional Learning (SEL) training,
acknowledging that while empathy was clearly
vital, the means to teach it meaningfully were
unclear. After the training, teachers reported
significant changes in their classroom dynam-
ics. They gained access to practical strategies
such as role-playing and literature discussions,
which allowed students to relate to others’ emo-
tions and experiences. These techniques helped
create a natural and sustainable environment
where empathy became part of students’ daily
behavior (P8). The structured nature of the train-
ing also played a crucial role. Teachers were
provided with a comprehensive SEL curricu-
lum that included daily prompts and discussion
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starters, making it easier to incorporate emo-
tional learning into regular classroom instruc-
tion (P9). As a result, many teachers observed a
noticeable shift in classroom climate—students
became more compassionate, respectful, and ca-
pable of resolving conflicts independently (P10).
This transformation reinforced the belief that
SEL is not only about improving behavior but
also about building a caring and connected class-
room culture. According to Jennings and Frank
(2019), providing teachers with explicit SEL
training improves their ability to model, teach,
and reinforce social-emotional skills in the class-
room, ultimately fostering a more inclusive and
empathetic learning environment. These find-
ings are consistent with the experiences of par-
ticipants in this study, affirming the essential
role of professional development in building
emotionally literate classrooms.

3.2.6. The Need for Institutional Support
and Emotional Literacy Training—The study
revealed that without proper emotional literacy
training, teachers may overlook subtle signs of
student distress, resulting in missed opportu-
nities to offer support. Teachers expressed a
strong need for systemic backing from school
administrations in the form of training, time,
and emotional wellness initiatives. Institutional
investment in teachers’ emotional capacity-
building ensures they are better positioned to
model and promote prosocial behaviors, creat-
ing a ripple effect that benefits the entire school
community.

Based from the narratives above, Emotional
literacy training is essential for teachers, as it
equips them with the skills necessary to recog-
nize subtle signs of emotional distress in stu-
dents. Without this training, teachers might
overlook these signs, which can hinder their
ability to offer timely support. Emotional liter-
acy involves not only understanding one’s own
emotions but also recognizing the emotional
states of others, which is particularly impor-
tant in the classroom setting. By becoming

emotionally literate, teachers can better iden-
tify when students are struggling emotionally,
allowing them to provide the appropriate guid-
ance and interventions. This can have a signif-
icant impact on the student’s emotional well-
being and academic success, as students who
feel supported are more likely to thrive in their
learning environments. However, despite the
importance of emotional literacy, many schools
offer only occasional workshops, which are of-
ten insufficient to create a lasting impact. Teach-
ers express a strong need for more consistent,
structured, and systemic support. Emotional lit-
eracy training should not be a one-time event
but rather a part of a continuous professional
development process that supports teachers in
their growth. Schools must allocate dedicated
time for these professional development op-
portunities, as teachers are already burdened
with other responsibilities such as lesson plan-
ning and grading. Without proper time and re-
sources, emotional wellness training remains a
challenge, and teachers may continue to strug-
gle with meeting their students’ emotional needs
effectively. To foster a positive and supportive
school environment, schools must recognize the
value of investing in teachers’ emotional liter-
acy. When teachers receive the training and
support, they need, they are better equipped
to model positive emotional behaviors and to
create a classroom atmosphere where students
feel emotionally safe. This is especially impor-
tant in today’s fast-paced and emotionally chal-
lenging educational landscape, where students’
mental health is often overlooked. Systemic
support from school administrations, including
consistent training and access to emotional well-
ness resources, is crucial for both teachers and
students to succeed. As emotional literacy be-
comes integrated into the fabric of the school
culture, the ripple effect benefits the entire com-
munity, creating a healthier, more empathetic
learning environment. According to a study
by Jennings and Greenberg (2009), emotional
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Fig. 5. Educational Insights Gained from the Study
literacy training for educators significantly im-
proves their ability to manage classroom emo-
tions and foster a supportive environment for
students. When teachers are emotionally com-
petent, they are more likely to foster positive
student-teacher relationships and enhance stu-
dents’ emotional and academic outcomes (Jen-
nings Greenberg, 2019). The conceptual fig-
ure highlights how educational insights emerge
from classroom-based studies, emphasizing the
centrality of empathy and the necessity of sys-
temic support. At the top of the diagram, the
statement “Educational insights are gained from
the study classroom” serves as the overarching
theme, suggesting that the classroom is a criti-
cal space for observing and understanding the
dynamics that shape student behavior, teacher
effectiveness, and school culture. These insights
are essential in forming strategies to foster em-
pathy and prosocial behaviors among learners.
One major theme, “Empathy as a Core Compo-
nent of Classroom Culture,” is repeated twice
in the diagram, signaling its significance. This

repetition may point to the multilayered role
empathy plays—not only in shaping student in-
teractions but also in guiding teaching practices
and establishing emotionally safe environments.
Empathy helps students build relationships, re-
solve conflicts, and engage with learning in a
more meaningful way. Teachers who model
and promote empathy contribute to a classroom
climate where respect, inclusion, and under-
standing thrive, ultimately enhancing student
well-being and academic performance. The fi-
nal theme, “The Need for Institutional Support
and Emotional Literacy Training,” addresses the
structural and professional development aspects
required to sustain an empathetic classroom cul-
ture. This implies that while individual teachers
can model empathy, long-term change demands
systemic backing through training programs,
policies, and resources. Emotional literacy train-
ing equips educators with the skills to recognize,
understand, and manage emotions—both their
own and those of their students

4. Implications and Future Directions

This chapter summarizes the study’s findings. I have outlined the implications and proposed future
directions. My research focused on exploring teachers lived experiences, the challenges they
face, and the insights that can be derived from implementing effective strategies. Additionally,
it emphasizes the importance of empowering educators through impactful health education
approaches. The study delves into how educators nurture empathy and prosocial behavior in
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elementary school settings, highlighting both their strategies and challenges. Key themes from
the study reveal that teachers place significant emphasis on creating an inclusive classroom
environment where every student feels valued and respected. This involves recognizing and
celebrating diversity, adapting teaching methods to accommodate various learning styles, and
fostering respectful interactions among students. However, teachers frequently face challenges in
managing and resolving conflicts and bullying, which can undermine their efforts to maintain a
positive classroom atmosphere. Many educators also report feeling inadequately prepared due to
a lack of formal training in emotional literacy, which hampers their ability to support students’
emotional development effectively. To address these challenges, teachers are increasingly turning
to professional development programs that provide targeted strategies for managing classroom
dynamics and integrating social-emotional learning into their teaching practices. Additionally,
the use of online resources and courses offers flexible, accessible options for teachers to enhance
their skills in areas such as emotional literacy and conflict resolution. These digital tools allow
educators to continually update their knowledge and apply new techniques in their classrooms.
Overall, the study underscores the need for more comprehensive initial teacher training and
ongoing support to help educators effectively foster empathy and prosocial behaviors among their
students.

4.1. Implications—The implications of the
study ”Cultivating Empathy and Prosocial Be-
haviors: The Role of Elementary Teachers” of-
fer substantial guidance for enhancing educa-
tional practices and shaping policy. The re-
search reveals a pressing need for integrating
comprehensive emotional literacy training into
initial teacher education programs. Teachers
are instrumental in shaping a classroom envi-
ronment that nurtures empathy and prosocial
behaviors, yet many currently lack the essen-
tial skills and knowledge to effectively handle
emotional and behavioral challenges. This gap
underscores the necessity for emotional literacy
and conflict resolution training to be fundamen-
tal components of teacher preparation curricula.
Additionally, the study emphasizes the impor-
tance of continuous professional development
and the strategic use of online resources as cru-

cial tools for teachers seeking to refine their
classroom management skills and address stu-
dents’ emotional needs. Educational policies
should thus prioritize the support and funding
of these professional development opportunities
and ensure that educators have access to high-
quality online resources and training programs.
By addressing these areas, schools can better
equip teachers to create inclusive, empathetic
classroom environments, which are essential for
fostering prosocial behaviors and emotional in-
telligence in students. Such improvements will
not only enhance the educational experience but
also significantly contribute to students’ overall
development, well-being, and ability to thrive in
diverse and collaborative environments. More-
over, future research should explore how these
interventions can be adapted to different educa-
tional contexts and student populations to maxi-
mize their effectiveness.

4.2. Future Directions—The future direc-
tions of the study ”Cultivating Empathy and
Prosocial Behaviors: The Role of Elementary
Teachers” should focus on several key areas to

enhance the understanding and application of
strategies for fostering empathy and prosocial
behavior in educational settings. Department
of Education – The findings of this study em-
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phasize the importance of fostering empathy
and prosocial behaviors in elementary class-
rooms. The Department of Education could
utilize these findings to develop programs and
policies that support teachers in promoting emo-
tional and social competencies in young learn-
ers. In particular, it would be beneficial for the
department to integrate emotional literacy and
empathy-building activities within the curricu-
lum across subjects, not just in isolated lessons.
By focusing on social-emotional learning (SEL),
educators can equip students with essential life
skills, enhancing their ability to navigate com-
plex social interactions and develop a positive
classroom environment. The Department could
also support teachers by providing training re-
sources and teaching materials to help imple-
ment empathy and prosocial behavior programs
effectively. School Principals/School Heads –
Principals and school heads have a significant
role in creating an environment where empa-
thy and prosocial behaviors thrive. Based on
the study, school leaders should be proactive
in fostering a culture of emotional awareness
and empathy within the school community. This
can be achieved by supporting teachers with pro-
fessional development opportunities focused on
SEL, promoting collaborative teaching methods,
and facilitating peer-to-peer mentorship among
teachers. Furthermore, school leaders should be
particularly sensitive to the challenges faced by
teachers in remote or underserved areas, where
emotional well-being support may be even more
critical. Classroom management, when paired
with empathy-building strategies, can contribute
to better student outcomes and foster an atmo-
sphere of respect and understanding.

Other Stakeholders – The broader commu-
nity of stakeholders, including parents, local
governments, and mental health professionals,
can offer invaluable support in cultivating empa-
thy and prosocial behaviors in students. These
stakeholders can work alongside teachers to pro-
vide a holistic approach to student well-being,

especially for students affected by trauma or
emotional challenges. Collaboration with com-
munity partners may help create initiatives such
as after-school programs, counseling services,
and peer support groups. These resources can
enhance the social-emotional development of
students and provide teachers with additional
tools to support their students’ emotional and
social growth.

Teachers – Teachers will benefit from be-
ing more aware of the diverse emotional and
social needs of their students. Understanding
the varied experiences that students bring to
the classroom allows educators to tailor their
lessons and teaching methods to promote empa-
thy and prosocial behaviors effectively. Teach-
ers must also prioritize self-care and emotional
well-being to model positive behaviors for their
students. By nurturing empathy within them-
selves, teachers can more effectively cultivate
these qualities in their students. Additionally,
teachers can continue to collaborate with their
colleagues and seek mentorship from experi-
enced educators to refine their classroom man-
agement techniques, particularly in fostering a
compassionate and supportive learning environ-
ment.

Future Researchers – Future studies could
focus on exploring the impact of cultivating em-
pathy and prosocial behaviors from the students’
perspective, examining their experiences and
the challenges they face in developing these
skills. Researchers could investigate the effec-
tiveness of different empathy-building strategies
in diverse classroom settings, including virtual
or blended learning environments. Addition-
ally, further studies could explore how teachers’
emotional competencies and classroom manage-
ment strategies contribute to fostering empathy
and prosocial behaviors. Future researchers may
also investigate how emotional literacy training
for teachers affects the overall social and emo-
tional development of students, with a focus
on long-term benefits for student behavior and
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academic success. Findings from such studies
could contribute to the creation of evidence-
based practices that could be integrated into

teacher training programs, ensuring that emo-
tional literacy and empathy are cultivated from
the start of a teacher’s career.
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