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Innovative Teaching Techniques in Home Economics: Insights
of Teachers in 21st-Century Classroom
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Abstract. This phenomenological study explored and sought to understand the lived experi-
ences and insights of Home Economics Junior High School teachers in employing innovative
teaching techniques in 21st-century classrooms. The participants were composed of ten (10)
selected Home Economics Junior High School teachers from Central District of Tagum City.
Data were collected through in-depth interviews and focus-group discussions and analyzed
using thematic analysis. The purpose was to provide valuable knowledge to help teachers adapt
their instructional methods to meet the needs of modern learners. The findings revealed three
major themes: first, innovative teaching techniques included integrating technology into Home
Economics instruction, engaging students through project-based and experiential learning, and
employing differentiated instruction and personalized learning approaches; second, coping
mechanisms for challenges included flexible instructional strategies, ongoing professional de-
velopment, and peer collaboration and mentorship; and third, educational management insights
emphasized that technology integration enhances student engagement and learning outcomes,
experiential learning fosters practical skill development, and mentorship supports teachers
in overcoming challenges. The insights from this study offer practical guidance for teachers
seeking to refine their teaching methods and better address the diverse needs of learners in
contemporary classrooms.
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1. Introduction

As the demands of the 21st-century class-
room shift towards fostering critical thinking,
problem-solving, and real-world application of
knowledge, Home Economics teachers are chal-
lenged to go beyond traditional methods to inte-
grate digital tools, project-based learning, and
sustainability education. The study explored
how Home Economics teachers adapt their in-
structional methods to meet the needs of mod-
ern learners by integrating creative, student-

centered, and technology-based approaches. It
aimed to document their strategies, challenges,
and the impact of these innovations on student
engagement and learning outcomes. This study
was chosen because it addressed the evolving
role of Home Economics in developing essen-
tial life skills, sustainability, and global citizen-
ship, while also filling a gap in literature by
highlighting how a traditionally practical sub-
ject can be transformed to meet 21st-century
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educational demands. In the United States,
a primary challenge in implementing innova-
tive teaching techniques in Home Economics
is the lack of consistent professional develop-
ment for teachers. Home Economics educators
often receive limited training in using digital
tools and integrating technology into their cur-
ricula. This results in a gap between the ex-
pected use of 21st-century teaching techniques
and the actual practice. While some states have
embraced new pedagogical models like project-
based learning and flipped classrooms, others
still rely heavily on traditional teaching meth-
ods, creating a disparity in student learning ex-
periences (Mann Chase, 2021). In Australia,
issues related to curriculum alignment and the
integration of sustainability principles pose sig-
nificant challenges. The national curriculum
emphasizes sustainability and critical thinking;
many Home Economics programs lack the re-
sources and training to effectively incorporate
these themes. A gap between the theoretical
aspects of the curriculum and the practical ap-
plication in classrooms, particularly in rural ar-
eas where teachers face limited access to up-
dated teaching materials and professional devel-
opment opportunities (Wilson Dunn, 2021). In
Japan, Home Economics education is tradition-
ally rooted in established pedagogical practices,
and there is resistance to adopting new, student-
centered techniques. Many teachers prefer to
maintain a teacher-centered approach, focusing
on rote learning and memorization, which con-
flicts with the growing need for critical think-
ing and creativity in modern education. This
resistance is partly due to a lack of support
and guidance in implementing new methods,
as well as cultural expectations that prioritize
conformity over experimentation in teaching
(Tanaka Ito, 2022). The Philippines faces sig-
nificant resource constraints and issues with
teacher preparedness, which hinder the adop-
tion of innovative teaching strategies in Home
Economics. Many schools, especially in ru-

ral areas, lack the necessary digital tools, such
as computers and internet access, to implement
technology-enhanced learning. Although the na-
tional curriculum encourages student-centered
and inquiry-based learning, many Home Eco-
nomics teachers feel inadequately prepared to
shift from traditional teaching methods due to
a lack of continuous professional development
and support from the education system (Delos
Santos Garcia, 2022). A lack of comprehensive
professional development programs for Home
Economics teachers is another significant issue.
There have been efforts to update the Home
Economics curriculum to reflect 21st-century
skills, many teachers feel ill-equipped to im-
plement innovative techniques due to limited
training. Teachers often struggle to incorporate
digital tools and learner-centered approaches,
such as collaborative projects and inquiry-based
learning, because professional development op-
portunities are sporadic and do not adequately
cover the integration of these strategies into
daily lessons (Rivera Cruz, 2023). Several
studies highlight a gap between the intended
curriculum and its practical implementation.
The national curriculum framework for Home
Economics emphasizes 21st-century skills like
critical thinking, problem-solving, and sustain-
ability. The actual content and instructional
resources available to teachers are outdated.
This misalignment creates confusion and limits
teachers’ ability to deliver content that is both
relevant and engaging for students. Moreover, a
rigid curriculum structure limits the flexibility
teachers need to incorporate innovative, context-
specific activities that cater to the diverse needs
of students (Bautista Lorenzo, 2021). One of
the significant barriers to implementing inno-
vative techniques in Home Economics is the
limited availability of teaching resources and in-
frastructure, particularly in public secondary ju-
nior high schools. Home Economics classrooms
in Tagum City lack adequate facilities, such as
functional kitchens, sewing machines, and digi-
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tal tools, which are essential for hands-on and
technology-enhanced learning. This scarcity of
resources forces teachers to rely on traditional,
lecture-based methods, which reduces the po-
tential impact of experiential and project-based
learning strategies (Castillo Dela Rosa, 2021)

. Hence, considering all the existing issues, the
study serves as a valuable resource for teachers,
curriculum designers, and policymakers inter-
ested in transforming Home Economics into a
dynamic and impactful subject that prepares stu-
dents for the complex realities of modern life.

1.1. Purpose of the Study—The purpose of this study was to explore and understand the
lived experiences and insights of Home Economics teachers in employing innovative teaching
techniques in 21st-century classrooms. The study aimed to delve into how these teachers perceive,
implement, and navigate the challenges and opportunities associated with adopting modern
instructional strategies. By focusing on the perspectives of teachers, the research sought to
capture the essence of their experiences, highlighting not only the successes but also the barriers
they encounter in integrating learner-centered and technology-enhanced teaching methods in
Home Economics education. By conducting a study on understanding the subjective realities and
meanings that individuals ascribe to their experiences, the study may provide rich, contextualized
insights into how teachers interpret and respond to the evolving demands of 21st-century education,
thus contributing to a deeper understanding of the complexities of teaching Home Economics
in contemporary classrooms. This approach helped uncover the nuances of teacher experiences,
making it possible to identify gaps and suggest practical solutions that are grounded in the realities
of educational practice. The study typically involved implementing its objectives to understand
the motivations and rationales behind teachers’ decisions to use particular innovative techniques
in their classrooms and to identify the contextual factor such as institutional support, access to
resources, and professional development opportunities that facilitate or hinder the adoption of
innovative teaching methods. This would also explore the personal and professional impacts of
integrating these techniques on teachers’ instructional efficacy, job satisfaction, and relationship
with learners, analyze the challenges and barriers that teachers face, including issues related to
curriculum alignment, resource constraints, and resistance to change and generate actionable
insights that can inform future professional development programs and policy interventions aimed
at supporting Home Economics teachers in implementing 21st-century educational practices.

1.2. Research Questions—In line with the purpose of exploring the strategies of teachers
in innovative teaching techniques in home economics for the 21st century classroom including
the coping mechanisms with the challenges that they encountered. This study specifically sought
answers to the following research questions:

(1) What are the experiences of teachers in implementing innovative teaching techniques of
Home Economics Junior High School Teachers in the 21st century classroom?

(2) How do teachers cope with the challenges encountered while employing innovative
teaching techniques in Home Economics in the 21st century classroom?

(3) What insights can be drawn on innovative teaching techniques in Home Economics in the
21st century classroom?

1.3. Definition of Terms—To fully under-
stand the terms used in this study, the fol-
lowing were defined operationally: Innovative

Teaching. Refers to the implementation of cre-
ative and effective instructional strategies and
methodologies that enhance student engage-
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ment, learning, and critical thinking in the edu-
cational process. It involves moving beyond tra-
ditional approaches by integrating modern peda-
gogical techniques, such as project-based learn-
ing, technology integration, flipped classrooms,
and collaborative learning, to create dynamic
and interactive learning environments. This ap-
proach emphasizes student-centered practices,
where learners take an active role in their edu-
cation, fostering skills such as problem-solving,
collaboration, and adaptability. Home Eco-
nomics. An interdisciplinary field of study that

focuses on the management of home and com-
munity resources to enhance individual and fam-
ily well-being. It encompasses a wide range of
topics, including nutrition, cooking, budgeting,
textiles, family relations, and consumer educa-
tion, aiming to equip students with practical
skills and knowledge that can be applied in ev-
eryday life. The discipline emphasizes the im-
portance of understanding both the social and
economic factors that influence family dynam-
ics and decision-making processes.

1.4. Significant of the Study—Innovative
teaching techniques in Home Economics for the
21st century classroom can enhance learners’
learning experiences and outcomes and provide
insights for teachers and policymakers on ef-
fective instructional approaches in Home Eco-
nomics education. This study may find signifi-
cance to the following: Learners Learners’ en-
gagement and participation are critical for cre-
ating a dynamic learning environment. Their
primary responsibilities include taking initiative
in their own learning by actively participating in
hands-on activities, projects, and collaborative
tasks that promote skill development and crit-
ical thinking. They are encouraged to demon-
strate creativity and resourcefulness when com-
pleting assignments, whether through cooking,
budgeting, or designing practical solutions to
real-world problems.

Teachers They take on various responsibili-
ties that are essential for creating engaging and
effective learning environments in 21st-century
classrooms. Their primary tasks include de-

signing and delivering lesson plans that incor-
porate modern pedagogical approaches such as
project-based learning, collaborative activities,
and technology integration to enhance student
engagement and learning outcomes. Teachers
are also responsible for continuously reflecting
on and assessing their instructional practices,
adapting strategies to meet the diverse needs of
students, and fostering an inclusive classroom
atmosphere that encourages exploration and cre-
ativity. Parents They may actively engage in
their children’s education and foster a positive
learning environment at home. Their primary
responsibilities include encouraging their chil-
dren to participate in Home Economics activi-
ties, both in school and at home, by providing
resources and materials necessary for hands-on
projects and experiments. Parents can enhance
their educational experience by reinforcing the
concepts taught in the classroom, discussing rel-
evant topics, and promoting the importance of
skills such as cooking, budgeting, and sustain-
ability in everyday life.

1.5. Theoretical Lens—This study deals
with the perspective of innovative teaching tech-
niques in home economics as a way to increase
student engagement. Learning is a cyclical pro-
cess requiring concrete experience, reflective

observation, abstract conceptualization, and ac-
tive experimentation, according to Kolb’s Expe-
riential Learning Theory (1984). This theory is
still essential today and has been improved over
in more recent studies (Morris, 2019). Davi-
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tadze et al. (2022) applied Kolb’s Experiential
Learning Theory to highlight the relevance of
learning by doing. It shows that meaningful
learning occurs when students actively move
through a four-stage cycle: concrete experience,
reflective observation, abstract conceptualiza-
tion, and active experimentation. Their results
demonstrate how experience-based, structured
activities, like simulations, improve confidence
and the ability to apply knowledge in real-world
situations (Davitadze et al., 2022). This model
is particularly aligned with the pedagogical na-
ture of Home Economics, where learners de-
velop competencies not just through passive lis-
tening but through doing, reflecting, and apply-
ing. Teachers use innovative strategies such as
simulations of real-life tasks, role-playing sce-
narios, and community-based projects to create
rich, experiential learning environments. Dur-
ing these activities, students first encounter a
concrete experience, which they then analyze
through reflection, draw general principles from
in the conceptualization stage, and finally ap-
ply in new contexts through experimentation.
This cyclical process fosters critical thinking,
adaptability, and practical skill mastery, key
outcomes in 21st-century Home Economics ed-
ucation. By grounding teaching practices in
Kolb’s experiential learning framework, teach-
ers not only enhance student engagement but
also prepare learners for real-life challenges
in both personal and professional domains. A
study by Smith Taylor (2023) highlighted how
Home Economics educators use experiential
learning techniques, such as cooking labs and
community projects, to provide students with
real-world experiences. The researchers found
that these approaches not only enhance student
engagement but also help them develop critical
life skills. The Constructivist Learning The-
ory of Piaget and Vygotsky, which emphasizes
that students actively construct their knowledge
through experience and reflection, serves as the
foundation for this study. This theory is in line

with the practical exercises that students par-
ticipate in in home economics classes, which
consider for cooperation, problem-solving, and
decision-making (Nurhasnah et al., 2024). Jean
Piaget emphasized individual cognitive develop-
ment through interaction with the environment,
while Lev Vygotsky introduced the social di-
mension of learning, particularly through scaf-
folding and the Zone of Proximal Development
(ZPD). These foundational ideas have shaped
21st-century instructional practices, particularly
in hands-on, skill-based subjects like Home Eco-
nomics. This theory emphasizes that learning
is an active, constructive process wherein stu-
dents build knowledge through meaningful ex-
periences and social interaction. In the context
of Home Economics, which is inherently practi-
cal and skills-based, this theoretical lens is es-
pecially relevant. Teachers in the 21st-century
classroom employ innovative, student-centered
strategies that allow learners to engage in hands-
on, real-world tasks such as cooking, budgeting,
sewing, and entrepreneurship. These activities
are not merely instructional routines but oppor-
tunities for students to make sense of concepts
by doing, reflecting, and applying what they
have learned. Guided by Piaget’s idea of cog-
nitive development and Vygotsky’s principle
of the Zone of Proximal Development, Home
Economics teachers provide scaffolding, mod-
eling tasks, guiding initial attempts, and gradu-
ally releasing responsibility to the learner. The
integration of digital tools such as online de-
sign apps, video tutorials, and virtual simula-
tions enhances this constructivist approach, en-
abling learners to explore content in a dynamic
and personalized manner. Thus, the construc-
tivist framework not only justifies the use of
innovative teaching techniques in Home Eco-
nomics but also explains how these practices
cultivate deeper understanding, skill mastery,
and learner autonomy in the 21st-century educa-
tional landscape. Moreover, this study is based
on Mishra and Koehler’s (2006) TPACK Frame-
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Fig. 1. The Conceptual Framework of the Study
work, which provides guidelines for successful
technology integration in the classroom. Scott
(2021) cited how useful it is for assisting teach-
ers in striking a balance between technology,
pedagogy, and content. TPACK guarantees that
home economics instruction remains current,
interesting, and in line with 21st-century com-
petencies. This framework is highly relevant to
the study “Innovative Teaching Techniques in
Home Economics: Insights of Teachers in the
21st-Century Classroom,” as it emphasizes the
dynamic interplay between three essential com-
ponents of effective teaching: content knowl-
edge (CK), pedagogical knowledge (PK), and
technological knowledge (TK). In Home Eco-

nomics, where instruction spans diverse topics
such as culinary arts, financial literacy, and tex-
tile technology, the thoughtful integration of
technology is vital to making content engaging
and applicable to real-world contexts. Teachers
who demonstrate strong TPACK are able to de-
sign learning experiences that not only deliver
subject matter effectively but also leverage digi-
tal tools to enhance understanding and student
participation. The TPACK framework helps
explain how teachers’ ability to balance these
three domains enables them to adopt innovative
teaching techniques that meet the diverse learn-
ing needs of students while keeping pace with
technological advancements.

2. Methodology

This chapter outlines the methodological framework employed in investigating the innovative
teaching techniques used by Junior High School Home Economics teachers. It describes the
research design, participant selection, data collection procedures, the researcher’s role, methods
of data analysis, strategies to ensure trustworthiness, and the ethical considerations that guided
the conduct of the study. The study aimed to generate in-depth insights into the actual classroom
practices and pedagogical innovations adopted by Home Economics teachers in the 21st-century
educational landscape. Accordingly, the chosen methods were designed to capture the richness
of participants’ experiences and the contextual realities shaping their teaching approaches. This
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chapter provides a detailed explanation of how the study was carried out, ensuring that the research
process was rigorous, ethically sound, and aligned with the purpose of exploring meaningful and
socially relevant teaching practices.

2.1. Philosophical Assumptions—This
study was grounded in a philosophical frame-
work that shaped how data were gathered, ana-
lyzed, and interpreted, offering a foundational
lens through which the findings and conclu-
sions were understood. In qualitative research,
these assumptions are central to shaping the
direction of inquiry and are integral to maintain-
ing coherence throughout the research process.
Following the perspectives outlined by Khal-
ifa and Khalifa (2024), the study considered
four key philosophical dimensions: ontology
(the nature of reality), epistemology (the nature
of knowledge), axiology (the role of values),
and methodology (the approach to inquiry).
These assumptions helped define how I ap-
proached the experiences of Home Economics
Junior High School teachers who employ in-
novative teaching techniques in the context of
21st-century education. Throughout this in-
quiry, I remained critically aware of my own
beliefs about what constitutes reality in the
classroom, how teachers construct and share
knowledge, how personal and professional val-
ues shape interpretations, and which qualitative
methods were most appropriate for capturing
rich, authentic insights. These philosophical
foundations ensured that the study remained
reflective, ethically grounded, and aligned with
the interpretive nature of qualitative educational
research. Ontology Ontology refers to the philo-
sophical stance concerning the nature of reality
what exists and how it can be understood. In
qualitative research, ontological assumptions
guide how researchers perceive social phenom-
ena, shaping both the questions they ask and the
interpretations they draw. These assumptions
reflect the researcher’s conscious and uncon-
scious beliefs about what can be known and
how that knowledge is constructed within so-

cial contexts. Drawing from Jack Newman’s
(2019) insights, this study acknowledges the
limitations of traditional positivist approaches
that prioritize objectivity, measurability, and
generalizability. Instead, it embraces a construc-
tivist ontological position, which views reality
as socially constructed through interaction, lan-
guage, and shared meaning. This aligns with
the core of qualitative research, which values
the subjective experiences and perspectives of
individuals within their specific contexts. In
the context of this study, the “realities” sur-
rounding the innovative teaching techniques
used by Home Economics Junior High School
teachers were explored through the lens of the
participants themselves. Their narratives of-
fered rich, contextualized insights into how they
perceived and enacted innovation in their class-
rooms, and how they navigated the challenges
that accompanied these practices. The study
assumed that there was no single, objective
reality to be discovered; rather, multiple truths
were co-constructed through dialogue between
the researcher and participants. Epistemology
Epistemology concerns the nature and sources
of knowledge specifically, who can be a knower
and how knowledge is acquired. In qualitative
research, epistemological assumptions shape
the way researchers interact with participants
and interpret their perspectives. These assump-
tions emphasize the co-construction of knowl-
edge through meaningful engagement between
researcher and participants. As highlighted by
scholars such as Crotty, Denzin, and Lincoln (as
cited in Khalifa, 2023), qualitative epistemol-
ogy posits that knowledge is deeply rooted in
personal experiences and the contexts in which
people live and work. McNeil (2020) also chal-
lenges traditional postpositivist paradigms by
advocating for critical epistemologies that ac-
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knowledge power dynamics, positionality, and
the need for justice-oriented inquiry particularly
in fields like social work and education. In this
study, the epistemological stance reflects a con-
structivist and interpretivist approach, which
values the subjective insights shared by Junior
High School Home Economics teachers. The
research prioritized establishing trust and rap-
port with participants to create a space were
authentic, experience-based narratives could
emerge. By closely engaging with teachers in
the environments where they practice their craft,
the study sought to uncover how they construct
and apply knowledge related to 21st-century
innovative teaching techniques, as well as how
they cope with the challenges that arise in im-
plementing these approaches. The researcher’s
proximity to the participants both physically
and relationally was essential for capturing
nuanced understandings that would not be ac-
cessible through distant or detached methods.
Through sustained interaction, the study aimed
to gather rich, contextualized insights that il-
luminate the lived realities of teaching Home
Economics in a rapidly evolving educational
landscape. Through deeper discussions that
exposed the difficulties and victories inherent
in their teaching experiences, this immersive
approach not only encouraged trust and open-
ness among participants. Axiology Axiology in
qualitative research refers to the role of values
and ethics throughout the research process. It
acknowledges that research is not value-free,
and that the researcher’s personal beliefs, ethi-
cal stance, and cultural background inevitably
influence the inquiry. According to Creswell
(2019), qualitative researchers are expected to
be transparent about their positionality, recog-
nizing how their values and experiences shape
data collection, analysis, and interpretation. In
this study, I embraced the axiom that knowl-
edge is value-laden and that my engagement
with participants required a high level of ethical
responsibility and self-awareness. Recognizing

the deep personal and subjective nature of the
information shared, I approached each interac-
tion with sensitivity and respect, ensuring that
participants’ voices were treated with dignity
and authenticity. The value of each participant’s
contribution was preserved by carefully inter-
preting their responses within the context of
their lived experiences. Rather than imposing
external meanings, I honored their unique per-
spectives, allowing their voices to guide the
meaning-making process. By doing so, the
study aimed to present findings that not only
reflected the participants’ realities but also up-
held the ethical principles of honesty, respect,
and integrity. This axiology informed the eth-
ical conduct of the research, from obtaining
informed consent to ensuring confidentiality,
and from interpreting narratives with fairness
to reporting findings in a way that values the
contributions of each teacher involved in the
study.

Rhetorics Rhetorics in qualitative research
refers to the guiding principles, beliefs, and
stylistic choices that influence how a study is ar-
ticulated and presented. It shapes the tone, struc-
ture, and language of the research, affecting how
the inquiry is conducted and how the findings
are ultimately communicated. As Creswell and
Poth (2019) note, rhetorical assumptions high-
light the use of personal voice, rich description,
and flexible structure in expressing the lived
experiences of participants. In alignment with
these rhetorical principles, this study employed
a phenomenological approach to explore the
innovative teaching techniques of Home Eco-
nomics Junior High School teachers in 21st-
century classrooms. Given the interpretive na-
ture of the study, I adopted a literary and nar-
rative style of writing, allowing for the use of
a first-person voice to reflect my direct engage-
ment with the participants and the research pro-
cess. This rhetorical stance supported the au-
thentic representation of the participants’ feel-
ings, beliefs, and perceptions. Through sto-
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rytelling and detailed narrative descriptions, I
aimed to convey the essence of their lived ex-
periences in implementing innovative teaching
techniques, as well as their coping mechanisms
in the face of related challenges. The use of
qualitative language, rather than technical or
statistical jargon, ensured that the findings re-

mained grounded in the teachers’ own words
and perspectives, preserving the integrity of
their experiences. By embracing this rhetor-
ical orientation, the study emphasized depth,
meaning, and context core elements that bring
the human experience at the heart of qualitative
research into full view.

2.2. Qualitative Assumptions—In any re-
search endeavor, assumptions serve as the foun-
dational beliefs that shape the theoretical lens
and methodological direction. In qualitative
inquiry, particularly within a phenomenologi-
cal framework, making these assumptions ex-
plicit is essential to ensure clarity and credibility
throughout the research process. In-depth inter-
views are a vital tool in qualitative research that
enable researchers to obtain rich, in-depth in-
sights into participants lived experiences, mean-
ings, and interpretations of their social environ-
ment, as Roman-Acosta (2024) highlights. This
approach promotes a nuanced understanding
that transcends surface-level data by facilitating
a thorough, contextualized investigation of phe-
nomena. Similarly, Lavee and Itzchakov (2021)
emphasize that attentive and responsive listen-
ing is fundamental to high-quality qualitative
research. By actively engaging with participants
through intentional listening, researchers can ac-
cess deeper, more nuanced understandings of
individuals’ perspectives and experiences across
diverse contexts. They further assert that FGDs
are essential in gathering rich, contextual data
across disciplines, especially when the aim is
to understand the complexity of participants
lived experiences. Within a phenomenologi-
cal framework, FGDs complement individual
interviews by revealing common patterns and
shared meanings among participants. To en-
sure credibility and confirmability, researchers
must clearly articulate their assumptions, po-
sitionality, and the rationale for using FGDs,
thereby strengthening the study’s validity and

transparency. In this study, both in-depth inter-
views and focus group discussions (FGDs) were
used to explore the lived experiences of Junior
High School Home Economics teachers as they
implemented innovative teaching techniques in
21st-century classrooms. This research adopted
a phenomenological approach, which is par-
ticularly well-suited for examining the deeper
meanings behind individuals’ experiences. As
Neubauer, Witkop, and Varpio (2019) suggest,
engaging with phenomenology requires more
than a methodological choice it demands immer-
sion in its underlying philosophies, which priori-
tize human experience as a source of knowledge.
This means understanding not just what partici-
pants experience, but how they make sense of
those experiences within their educational con-
text. Following Lester’s perspective on phe-
nomenological research, this study aimed to
bracket preconceived assumptions and focus
instead on participants’ direct narratives. By
setting aside prior biases, I approached the phe-
nomenon with openness, seeking to understand
how teachers navigate and interpret the use of
innovative strategies in their Home Economics
classes. Interpretive phenomenology, as artic-
ulated by Frechette et al. (2020), prioritizes
the exploration of lived experience through par-
ticipants’ narratives, meanings, and reflections.
Rather than seeking broad generalizations or
statistical patterns, this approach aims to un-
cover the nuanced, subjective essence of a phe-
nomenon by engaging deeply with individuals’
personal accounts. Data were gathered from
teachers who had firsthand experience with the
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innovative approaches being studied. These in-
terviews were transcribed, and significant state-
ments were identified through a process called
horizontalization. These statements were then
grouped into thematic clusters, capturing the
essence of what was experienced (textual de-
scription) and how it was experienced (struc-
tural description). The final stage involved syn-
thesizing these insights into a composite narra-
tive, revealing the essential meaning behind the
participants’ experiences. Despite its strengths,
phenomenological research poses challenges.
As the researcher, I had to continually bracket
my own perspectives, which proved difficult
at times, especially given my background in
education. Additionally, it required thought-
ful decisions about when and how my observa-

tions should inform the interpretation process
without overshadowing participants’ voices. As
Qutoshi (2021) notes, phenomenology invites
researchers to explore not only the participants’
lifeworld’s but also their own inner responses.
This reflective process fosters a deeper under-
standing of both the phenomenon and oneself.
In this study, phenomenology served as the ideal
approach to uncover the insights, motivations,
and coping strategies of teachers as they imple-
mented innovative teaching techniques in their
Home Economics classrooms. The method al-
lowed for a rich exploration of human experi-
ence, contributing to a more profound under-
standing of teaching practices in the evolving
landscape of 21st-century education.

2.3. Design and Procedure—This study
adopted a qualitative research methodology
guided by a phenomenological design, which
centers on exploring and interpreting lived ex-
periences. As emphasized by Lester and Lester
(2021), phenomenology allows researchers to
investigate individuals’ perspectives while set-
ting aside preconceptions known as bracketing
to better understand how participants perceive
their realities. This approach is rooted in the
idea that personal meaning and subjective in-
terpretation offer valuable insights, especially
in social contexts like education. In this study,
phenomenology was used to explore how Junior
High School Home Economics teachers experi-
ence and apply innovative teaching techniques
in a 21st-century classroom setting. Qutoshi
(2021) highlights that, within a phenomenologi-
cal framework, data collection and analysis are
conducted concurrently, allowing the researcher
to illuminate and interpret the essence of partic-
ipants’ experiences. This process encourages
the expansion of thought, deepens understand-
ing, and clarifies the researcher’s positionality
while engaging with the phenomena. The focus

on subjectivity and the participant’s viewpoint
makes phenomenology especially relevant for
educational research that values real-world ex-
periences and professional insight. To capture
these lived experiences, the study used two pri-
mary data collection tools: semi-structured in-
terviews and questionnaires with open-ended
questions. The interviews provided an in-depth
method of gaining access to the nuanced per-
ceptions, motivations, and coping strategies of
the teachers. These one-on-one conversations
allowed me to delve deeper into personal expe-
riences and gather rich, descriptive data. Com-
plementing the interviews, structured question-
naires with embedded open-ended questions
were distributed to a broader group of Home
Economics teachers, particularly those who
were difficult to reach due to scheduling or lo-
gistical constraints. These tools were designed
to accommodate the realities of busy teachers
while still allowing for the collection of sub-
stantial and detailed qualitative data. As Delve
and Limpaecher (2022) noted, open-ended ques-
tions are especially valuable for encouraging
participants to elaborate on their responses and
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share context-specific insights. The core ratio-
nale for choosing a qualitative approach was to
obtain a deep, contextualized understanding of
how teachers implement and adapt innovative
teaching techniques. Since qualitative research
is more concerned with depth than breadth, the
study engaged a focused but meaningful sample
size, allowing for thoughtful and time-intensive
data collection. This method aligns with the
research’s goal of uncovering the “how” and
“why” behind certain teaching practices. More-
over, qualitative research considers not just the
spoken content but also the way participants
communicate including tone, body language,
and emotional expression. These non-verbal
cues often provide additional layers of meaning
that enrich data interpretation and support the
phenomenological emphasis on lived, embodied
experience. As the researcher, I implemented

this phenomenological design to stay close to
the participants’ realities, while acknowledging
the inherently subjective nature of the process.
Although qualitative findings are not typically
expressed numerically or suited for statistical
analysis, they are rigorously analyzed through
thematic coding. This method involves identi-
fying and categorizing recurring ideas, patterns,
and meanings across the data, leading to well-
organized, coherent interpretations of partici-
pants’ experiences. In sum, the phenomeno-
logical approach was particularly effective in
exploring the insights and coping mechanisms
of Home Economics teachers as they engaged
with innovative pedagogies. It allowed the study
to surface authentic voices and rich, experience-
based knowledge that could inform both teach-
ing practices and educational policy develop-
ment.

2.4. Research Participants—The partici-
pants of this study were composed of ten (10)
selected Home Economics Junior High School
teachers from five schools in the Central District
of Tagum City. These schools included Tagum
National Trade School, Tagum City Compre-
hensive High School, La Filipina National High
School, Laureta National High School, and
Tagum City National High School. To ensure
the authenticity of the findings, I employed a
purposive sampling method, selecting partici-
pants based on specific criteria aligned with the
objectives of the study. The inclusion criteria
were as follows: Participants must hold teaching
positions within the T1-T3 range; both male and
female teachers were considered for participa-

tion; must have at least three years of teaching
experience in Home Economics at the Junior
High School level and must have received a
”Very Satisfactory” performance rating for three
consecutive years. Purposive sampling allowed
me to make sure that the teachers who were cho-
sen had the training, subject-matter knowledge,
and years of classroom experience needed to
offer deep, pertinent, and situation-specific in-
sights into the creative teaching methods used in
their Home Economics classes. This approach
also sought to guarantee that the study’s findings
fairly reflected the knowledgeable viewpoints
and real-world expertise of seasoned educators,
enhancing the findings’ legitimacy, genuineness,
and educational significance.

2.5. Ethical Considerations—This study
observed rigorous ethical standards to protect
the rights, dignity, and well-being of the teacher-
participants. Fundamental ethical principles
such as informed consent, confidentiality, and

voluntary participation were strictly upheld
throughout the research process. All partici-
pants were informed about the study’s purpose,
procedures, potential risks, and benefits before
agreeing to participate. They were assured that
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their involvement was entirely voluntary and
that they could withdraw at any point without
any consequence. To safeguard confidentiality,
all identifiable information was anonymized,
and pseudonyms were used in reporting the
findings. Data were securely stored and ac-
cessed only by the researcher and authorized
personnel directly involved in the study. In
line with ethical research practices, participants’
responses were handled with utmost sensitiv-
ity and interpreted with respect to their per-
sonal perspectives and lived experiences. The
study also ensured transparency and integrity
in its interactions with participants, particularly
given the deeply reflective nature of the phe-
nomenological approach. I remained mindful
of their positionality and biases, taking steps to
bracket personal assumptions during data col-
lection and analysis to honor the authenticity
of the participants’ narratives. Ethical clear-
ance and necessary permissions were obtained
from appropriate school authorities and insti-
tutional review bodies before the commence-
ment of fieldwork. By adhering to these ethical
guidelines, the study ensured that the voices of
Home Economics teachers were heard respect-
fully and responsibly, contributing to meaning-
ful insights into innovative teaching practices
in the Junior High School setting. Social Value
This study underscored the vital social relevance
of integrating innovative teaching techniques
in Home Economics instruction at the Junior
High School level. By documenting and analyz-
ing the firsthand experiences of teachers who
adopted creative, student-centered approaches
in their classrooms, the research contributed to
a deeper understanding of how such practices
enhanced learning in practical, skill-based sub-
jects. The social value of this work lay in its
potential to influence both classroom practice
and broader educational policy. Insights from
the study guided teachers in refining their teach-
ing methods to better address diverse learner
needs, thereby fostering improved academic out-

comes. In particular, the application of innova-
tive strategies in Home Economics contributed
to the development of essential life skills, the
promotion of self-reliance, and the cultivation of
responsible citizenship among students. More-
over, the study’s implications extended beyond
the individual learner. As effective teaching
practices were identified and shared, schools es-
pecially those with limited access to advanced
resources were empowered to implement low-
cost, high-impact strategies. This helped bridge
educational disparities by supporting equitable
learning opportunities across different socio-
economic settings. The findings were expected
to benefit not only the teacher-participants but
also school leaders, curriculum developers, and
policymakers who were committed to improv-
ing the quality of education in practical disci-
plines. Through these contributions, the study
affirmed the role of innovative pedagogy as a
tool for educational and social advancement. To
improve teaching, engagement, and learning in
practical disciplines, the research sought to in-
form evidence-based strategies.

Informed Consent To uphold ethical in-
tegrity, I ensured that informed consent was
properly obtained from the Junior High School
Home Economics teachers who participated in
the study. This process involved clearly com-
municating the purpose, scope, procedures, po-
tential risks, and expected benefits of the re-
search in a language that was accessible and
easily understood by all participants. Partici-
pants were given adequate time to review the
information, ask clarifying questions, and re-
flect on their decision to participate. It was
emphasized that their involvement was entirely
voluntary, and they could withdraw from the
study at any point without facing any form of
penalty or disadvantage. All consent forms were
documented and stored in compliance with eth-
ical research protocols and institutional guide-
lines. I took care to address any concerns or
inquiries raised by the participants promptly
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and respectfully, ensuring that their rights and
autonomy were fully protected throughout the
research process. This comprehensive informed
consent procedure reinforced the study’s com-
mitment to ethical research by respecting the
dignity, confidentiality, and voluntary partici-
pation of the teacher-respondents, in alignment
with the core principles of respect for persons
and ethical responsibility in qualitative inquiry.
Vulnerability of Research Participants In this
study, the Home Economics Junior High School
teachers are considered competent and capa-
ble participants, as they are directly engaged in
the use of innovative teaching techniques and
serve as primary sources of information. As the
researcher, I ensured that participants were ac-
cessible for any follow-up clarification through
their provided contact details. Clear communi-
cation lines allowed for transparency and sup-
ported participant engagement throughout the
research process. Despite their professional ex-
pertise, it is acknowledged that sharing personal
teaching experiences and reflections particularly
those involving classroom challenges can evoke
emotional or psychological discomfort. There-
fore, I committed to fostering a respectful and
non-threatening environment during interviews
and focus group discussions. I approached each
interaction with empathy and sensitivity, ensur-
ing that participants felt safe, supported, and
understood while sharing their insights. Their
well-being, dignity, and autonomy were prior-
itized throughout the data collection process.
Risk, Benefits and Safety Ethical safeguards
were central in conducting this study, especially
regarding potential risks, benefits, and the over-
all safety of the Home Economics teachers in-
volved. A possible risk was the emotional dis-
comfort participants might experience when dis-
cussing setbacks, systemic issues, or difficul-
ties in implementing innovative strategies in a
21st-century learning environment. To mini-
mize such risks, all interview prompts, and dis-
cussion topics were thoughtfully crafted to be

culturally appropriate, professionally respectful,
and non-invasive. To protect confidentiality, the
study employed data anonymization techniques,
ensuring that any identifying details were omit-
ted or coded in the reporting phase. Participants
were reminded that their responses would be
treated with strict confidentiality and that their
identities would remain undisclosed. In terms of
benefits, this research provides valuable insights
into the realities faced by teachers implementing
innovative teaching techniques in Home Eco-
nomics. The findings are expected to contribute
to more responsive policies, professional de-
velopment programs, and instructional support
mechanisms. Moreover, the study offers teach-
ers a reflective space to articulate and evaluate
their own teaching practices, which can lead
to enhanced self-awareness and instructional
growth. Safety protocols were maintained at all
stages of the study. Whether interviews were
conducted in person or online, the environments
were chosen to be secure, private, and conducive
to open dialogue. Informed consent was dili-
gently obtained prior to participation, outlining
the voluntary nature of involvement, potential
risks and benefits, and participants’ rights in-
cluding the freedom to withdraw from the study
at any point without consequence. Additionally,
the study underwent academic ethical review
and approval to ensure adherence to the highest
standards of research integrity and participant
protection. These measures collectively upheld
the ethical responsibility to safeguard the wel-
fare of the participants while maintaining the
credibility of the research process. Through-
out the study, each participant was guaranteed
confidentiality and gave their informed consent.

Privacy and Confidentiality Adherence to
the Data Privacy Act of 2012 was a central con-
sideration in this study, ensuring the protection
of participants’ personal information. Strict con-
fidentiality measures were implemented, ensur-
ing that all data collected was securely stored
and only accessible to authorized individuals.
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Any personal identifiers were removed or coded,
maintaining the anonymity of participants in all
reports and publications resulting from the re-
search. Information gathered from the teach-
ers was used solely for the purposes of this
study and was not shared with third parties with-
out explicit consent. Respondents were fully
informed about how their data would be han-
dled, and transparency regarding privacy pro-
tections was emphasized. By upholding these
ethical standards, the study fostered trust with
participants and their communities. Justice The
principle of justice was carefully considered to
ensure that the benefits and burdens of the re-
search were fairly distributed among the partici-
pants. The selection of Home Economics teach-
ers was done equitably, ensuring that no particu-
lar group of teachers faced undue burdens from
the study’s requirements. Additionally, the re-
search aimed to benefit all stakeholders by offer-
ing valuable insights into the innovative teach-
ing techniques employed by the teachers, which
could be adopted in similar educational settings.
The study was designed to ensure that all respon-
dents had equal access to any professional devel-
opment opportunities or insights that emerged
from the research. Furthermore, the research
findings were widely disseminated within the
educational community, ensuring that both par-
ticipating and non-participating teachers could
benefit from the enhanced understanding of ef-
fective teaching practices. Transparency Trans-
parency was maintained throughout the research
process through open and clear communication
with all participants and relevant stakeholders.
Detailed information about the study’s objec-
tives, methods, potential risks, and benefits was
provided both verbally and in written form. All
consent forms and informational materials were
written in clear, accessible language to ensure
that the participants fully understood their in-
volvement and how the collected data would be
used. Upon completion of the study, the find-
ings were made available to the participants and

the broader educational community, ensuring
that the research process was transparent and
contributing to the wider impact of the study.
This commitment to transparency reinforced the
ethical integrity of the research and its educa-
tional value. Qualification of the Researcher

As the researcher, I ensured that I was fully
qualified to conduct this study. I had completed
all academic requirements and passed the com-
prehensive examination before beginning the
thesis writing, which was the final step in ob-
taining my master’s degree. I was prepared
to engage in this research physically, mentally,
emotionally, and financially. Furthermore, the
strong partnership between my adviser and me
contributed significantly to the study’s success-
ful completion. The qualifications I held were
crucial in ensuring that the research was con-
ducted competently and ethically. I possessed
a strong foundation in educational research and
methodology, complemented by specific train-
ing in ethical research practices. This prepa-
ration enabled me to design and carry out the
study in a way that respected the rights and wel-
fare of all participants. In addition, my exper-
tise in interdisciplinary teaching and curriculum
development provided the necessary depth to in-
terpret the findings accurately. This knowledge
allowed me to draw meaningful conclusions
that could benefit both educational practice and
policy. My background ensured that the study
was not only conducted responsibly but also
produced valuable insights grounded in a deep
understanding of the educational field.

Conflict of Interest
To maintain the integrity of the study, I ac-

tively managed any potential conflicts of interest
throughout the research process. The funding
sources for the research were disclosed to all
respondents and stakeholders, with clear assur-
ances that these sources did not influence the
research agenda, findings, or any subsequent
publications. I did not hold any vested interest
in the specific outcomes of the study, ensuring
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that the analyses and results were driven solely
by the data and relevant educational theories.
Additionally, regular audits and peer reviews
of the research process were conducted to en-
sure that any unforeseen conflicts of interest
were identified and addressed promptly. These
measures helped safeguard the impartiality and
objectivity of the research, ensuring that the
study’s findings were trustworthy and unbiased.

Adequacy of Facilities
I ensured the successful completion of

the study by securing the necessary resources
within the specified time frame. The technical
committee played a pivotal role in enhancing
the quality of the study by providing valuable
suggestions and recommendations, which con-
tributed to refining the research. Adequate fund-
ing was also secured to support the research pro-
cess and to ensure that all necessary resources
were available until the study’s completion. The
adequacy of facilities was also addressed to
ensure that all locations where data collection
took place were physically accessible to respon-
dents, including those with disabilities. These
locations were culturally appropriate, reflect-
ing the values and expectations of the com-
munity, which fostered a respectful and inclu-
sive environment. This consideration ensured
that respondents felt safe, valued, and respected
throughout the study. In addition, emergency
protocols were in place to address any unfore-
seen situations that might arise during the re-

search process, safeguarding the well-being of
both the respondents and the research staff. Reg-
ular checks and maintenance of the facilities
ensured that they remained conducive to high-
quality research throughout the entire study pe-
riod.

Community Involvement
Community involvement played an essen-

tial role in ensuring the relevance and benefits
of the study to the local educational community,
particularly in Junior High Schools within the
Central District of Tagum City. The design and
outcomes of the research were shaped with the
intention of addressing the needs and contexts
of the local educational environment. I made
sure to respect the local traditions, culture, and
values of the study’s respondents. Every step
of the research process, from participant recruit-
ment to data collection, was carried out with
transparency and integrity, ensuring that no de-
ceit was involved. I also ensured that the par-
ticipants were fully informed and comfortable
with their involvement in the study. Further-
more, I expressed my deep gratitude for the
respondents’ wholehearted participation, rec-
ognizing that their insights were invaluable in
enriching the study. Their contribution not only
supported the research but also helped to foster a
deeper understanding of the innovative teaching
techniques employed in Home Economics class-
rooms. Their willingness to share experiences
added authenticity and depth to the findings.

2.6. Role of the Researcher—The re-
searcher’s task in this study was to examine
and comprehend the feelings and ideas of the
participating Junior High School Home Eco-
nomics Teachers. To do this, it was necessary
to ask participants about their own experiences
using creative teaching methods. By discov-
ering, sharing, and using knowledge, I stayed
dedicated to educational establishments. To
accomplish this, I played the roles of a facil-

itator who promoted candid and open commu-
nication and a listener who appreciated each
voice and viewpoint expressed during the in-
vestigation. I also performed the role of ana-
lyst, closely examining the data to make sure
that the teachers’ perspectives were appropri-
ately conveyed and significantly related to the
goals of the study. Facilitator and Promoter of
Unbiased Research I conducted interviews and
guided participants through the process. To en-
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sure impartiality, I interpreted responses based
on existing literature and related studies rather
than personal knowledge, thoughts, or feelings.
Expert in Qualitative Methods I applied qual-
itative methods accurately and with integrity.
This included assessing personal skills, seeking
guidance from the research adviser and other
professionals, and demonstrating competence
in explaining the study without introducing bias.
I conducted interviews according to the study’s
design, made appropriate field observations, and
utilized Environmental Triangulation and The-
matic Content Analysis effectively. Data Col-
lector and Keeper I ensured various methods of
recording were used during interviews, such as
handwritten notes, audio recordings, and video
recordings. All data were transcribed verbatim
before analysis. I also took responsibility for
securely storing these records to protect sen-
sitive information, ensuring their relevance to
study. Data Analyst I viewed the phenomena
or problems from the participants’ perspectives
by interpreting data through transcription, cod-
ing, and theming. I worked to ensure that the
findings accurately represented the participants’
experiences and voices. In analyzing the data, I
was attentive to the nuances of participants’ re-
sponses. I then organized and presented the data,
linking the research problem with relevant liter-

ature and studies. The findings were presented
with research questions, using themes to show
how the questions were answered. Lastly, I pro-
vided recommendations for future directions,
offering implications for improving educational
policy and practices based on the study’s results.

Plagiarism and Fabrication as the Re-
searcher

I, the researcher in this study, think that in-
tegrity is the basis of all scholarly work; there-
fore, appropriate acknowledgment of authors
through direct quotations or by paraphrasing in
my own words should be observed. To get a
clear picture of the research context, I avoided
using someone else’s ideas, words, or results
as if they were mine without giving the proper
acknowledgment or providing citations as a way
of showing that the text is taken from another
source. As a responsible researcher, I am dedi-
cated to honesty, openness, and respect for in-
tellectual property rights. Maintaining these
values guarantees that our work makes a signif-
icant and truthful contribution to the develop-
ment of knowledge. By doing this, I also adhere
to the moral principles that the academic com-
munity expects. Respecting these guidelines
not only makes this study more credible, but it
also sets an example of academic integrity for
researchers in the future.

2.7. Data Collection—The following out-
lined the step-by-step procedure used in gather-
ing the data needed for this study: Securing En-
dorsement In the fourth week of January 2025,
I secured an ethics compliance certificate from
the Dean of the Graduate School to proceed
with the study. Asking Permission from the
Schools Division Superintendent (SDS) In the
third of February 2025, I sought permission
from the Schools Division Superintendent to
conduct the study in the identified schools. A
letter addressed to the SDS, including Chap-
ters 1 and 2 of the research proposal and the

research instrument, was sent. This explained
the study’s objectives and outlined the partici-
pant criteria. I awaited the response from the
SDS before proceeding. Asking Permission
from School Heads After receiving approval
from the SDS, I sent letters to the school prin-
cipals during the third week of March 2025.
These letters detailed the study and the plans
for conducting research within their schools.
Along with highlighting the voluntary nature
of participation, the communication guaranteed
strict adherence to ethical standards, such as in-
formed consent and confidentiality. I politely
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asked for their assistance and collaboration to
ensure a seamless and significant data collec-
tion procedure. Obtaining Consent from the
Participants In the first week of March 2025, I
formally obtained informed consent from the
participants. They were oriented about the study
and the process they would undergo as partici-
pants, ensuring transparency and voluntary par-
ticipation. Conducting the Interviews The in-
depth interviews and FGD were conducted dur-
ing the second and third weeks of March 2025.
I used a questionnaire to guide the interviews.
Participant profiles were recorded, notes were
taken, and conversations were audio-recorded
for easier transcription. I actively engaged in
listening and responding throughout the inter-
view process. Transcribing the Responses of

the Interviewees In the fourth week of March
2025, I transcribed the interview responses ac-
curately by recalling the recordings from the
sound recorder. This ensured that the data was
captured precisely. To ensure the authenticity
of the participants’ words and prevent any mis-
understanding of their insights, I carefully went
over each recording several times.

Data Coding and Thematizing After tran-
scription, I categorized and coded the data
throughout the month of April 2025. Themes
were extracted, and individual responses were
compared across participants to identify pat-
terns and trends. This process helped in de-
veloping meaningful insights from the gathered
data.

2.8. Data Analysis—In this study, the-
matic analysis was used to analyze gathered
data. I analyzed the participants’ responses
from the conducted interviews using Creswell’s
Model, specifically the identification of themes
approach. According to Creswell (2012, as cited
by Chali, Eshete, and Debela, 2022), themes
in qualitative research are similar codes ag-
gregated together to form a significant idea in
database. Familiarization with the Data To be-
gin, I immersed myself in the data, reading and
re-reading the interview transcripts. This famil-
iarization process allowed for initial analytic
observations and a deep understanding of the
content. Coding Coding, a key element in qual-
itative analysis, involved generating succinct
labels for important features of the data relevant
to the research question. The process was not
just about reducing the data, but also about in-
terpreting it analytically. I coded every piece of
data, which was then collated, linking all codes
with the corresponding data extracts. Thematic
Analysis As noted by Fuchs (2023), thematic
analysis is a widely used method in qualitative
research, particularly in social sciences. It al-

lows for a detailed exploration of the data, un-
covering rich insights and patterns through it-
erative reading, note-taking, and coding. This
approach is adaptable to various research de-
signs and methodologies. The thematic anal-
ysis process helps develop theoretical under-
standing and generates nuanced interpretations
that contribute to the advancement of knowl-
edge. Searching for Themes During this phase,
I looked for coherent and meaningful patterns
in the data that were relevant to the research
question. They organized the coded data accord-
ing to each identified theme, ensuring that each
theme represented a significant part of the data.
Reviewing Themes I reflected on the themes to
ensure they told a convincing and compelling
story about the data. The relationship between
the themes was examined, and each theme was
refined and defined further. Defining and Nam-
ing Themes I then constructed a detailed anal-
ysis of each theme, identifying its essence. A
concise, punchy, and informative name was as-
signed to each theme to effectively communi-
cate its meaning and relevance. Writing-Up
Finally, I wrote a comprehensive analysis of the
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findings, weaving together the analytic narrative
with data extracts. The narrative was contextu-
alized in relation to existing literature, ensuring
that the results contributed to a deeper under-
standing of the innovative teaching techniques

used by Home Economics Junior High School
teachers. This process ensured that the analy-
sis was thorough, transparent, and grounded in
the data, providing meaningful insights for the
study.

2.9. Framework of Analysis—This study’s
emphasis on useful, policy-relevant insights
was a good fit for framework analysis, which
is known for its adaptability and rigor in ap-
plied qualitative research. I used a methodi-
cal yet flexible approach to analyze the teacher-
participant data, balancing deductive structure
with receptivity to emergent themes, as guided
by the pragmatic approach outlined by Ra-
manadhan et al. (2021) for qualitative data anal-
ysis.

Organizing the Data
The data were first organized in a way that

made it easy to review, allowing the researcher
to go through each topic and extract relevant
concepts and themes. This helped create a clear
structure for further analysis.

Finding and Organizing Ideas and Concepts
As I reviewed the data, recurring words and

ideas were identified. These ideas were then or-
ganized into codes or categories, which served
as a foundation for the analysis.

Building Over-Arching Themes in the Data
Each response category was linked to one

or more themes that provided deeper meaning
to the data. These themes were grouped under
central overarching themes, allowing me to un-
cover broader patterns and insights within the
responses.

Ensuring Reliability and Validity in Data

Analysis and Findings
To ensure the reliability and validity of the

findings, I confirmed the results through mul-
tiple independent sources. The validity of the
data was further strengthened by using differ-
ent methods (instruments) to measure the same
concepts. This multi-faceted approach helped
ensure that the findings were dependable and
accurate.

Writing and Presentation of Findings
Once the data analysis was complete, I be-

gan drafting the output by weaving narratives
from the data and integrating them with rele-
vant literature. This helped create a compre-
hensive story that accurately reflected the find-
ings. Additionally, the results were presented
thematically, accompanied by artistic graphs
and illustrations to aid in the visualization of
the data. Although framework analysis can be a
straightforward process when applied correctly,
it requires researchers to work systematically
and dynamically. I remained diligent through-
out the process, ensuring that each step was
completed thoroughly to yield high-quality and
valid results (Ritchie Spencer, 1994, as cited by
Goldsmith, 2021). This approach allowed for a
deep, organized, and systematic analysis of the
data, resulting in findings that were both reliable
and insightful for understanding the innovative
teaching techniques of Home Economics Junior
High School teachers.

2.10. Trustworthiness of the Study—In
qualitative research, the traditional concepts of
validity and reliability are often replaced by the
idea of trustworthiness. In the context of this

study on innovative teaching techniques among
Home Economics Junior High School teachers,
trustworthiness is a key factor in ensuring the
research findings are credible and meaningful.
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Fig. 2. Analytical Framework of the Study
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Trustworthiness in qualitative research is typi-
cally evaluated through four main components:
credibility, transferability, dependability, and
conformability. Credibility refers to how believ-
able and appropriate the research findings are,
particularly in terms of how closely the partici-
pants’ views align with the researcher’s interpre-
tation. In this study, credibility was ensured by
comparing the data with existing theories and
practices in teaching Home Economics, along
with validating findings through ongoing dis-
cussions with the participants. Transferability
is concerned with how applicable the findings
of the study are to other settings or contexts.
I facilitated the transferability of the findings
by providing a thick description of the research
context, detailing the specific educational en-
vironment of the schools involved in the study.
This enables other researchers or policymakers
to assess whether the results are relevant to their
own contexts, such as other schools or educa-
tional districts. Dependability is the extent to
which the research findings are consistent and
can be replicated. This study ensured depend-
ability by documenting the research process in
detail, allowing other researchers to follow the
same steps and obtain similar results. For in-
stance, detailed descriptions of the participants,
methodology, and analysis processes were in-
cluded, ensuring that another researcher could
replicate the study and verify the consistency
of the findings. Conformability focuses on the
objectivity of the research process, particularly

during data collection and analysis. In this study,
I maintained objectivity by ensuring that data
collection methods, such as interviews and ob-
servations, were consistently applied and that
the data interpretation was based on the partici-
pants’ responses rather than the researcher’s per-
sonal biases. This was further ensured by com-
paring data with multiple sources to establish
the accuracy, relevance, and meaning of the find-
ings (Ahmed, 2024). When applied to policy
development, the trustworthiness of qualitative
research plays a critical role. Policymakers rely
on substantial, reliable evidence to inform de-
cisions that promote social justice and fairness.
In this study, the insights into the innovative
teaching techniques used by Home Economics
teachers provide valuable evidence that could
shape educational policies, ensuring they reflect
the needs of teachers and learners. By ensuring
the study’s trustworthiness, the researcher con-
tributes to policies that are not only effective
but culturally and contextually relevant (Hen-
dren 2023; Ahmed, 2024). As in any qualitative
data analysis, researchers may face challenges,
such as difficulties in data interpretation or lim-
itations of specific qualitative methods (Dye,
2021). However, by adhering to the principles
of trustworthiness, the study ensures its findings
are credible, transferable, dependable, and con-
formable, thereby providing robust evidence for
improving teaching practices and educational
policies.

3. Results and Discussion

This chapter presents the findings of the study in relation to the research questions posed. The
data were drawn from the lived experiences and insights of Home Economics teachers in Junior
High School, with particular emphasis on their innovative teaching strategies within the context
of 21st-century learning. Through careful analysis of participant responses, the chapter delves
into how these teachers adapt and apply modern pedagogical approaches to enhance student
engagement and learning outcomes in Home Economics.

3.1. Experiences of Home Economics Junior High School Teachers Implementing Innovative
Teaching Techniques in the 21st century classroom —
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Home Economics education has evolved sig-
nificantly in the 21st century, requiring teachers
to adopt innovative teaching techniques that en-
hance student engagement and skill acquisition.
With the integration of technology, collaborative
learning approaches, and real-world applica-
tions, Home Economics instruction has become
more interactive and student-centered. Junior
High School teachers are now incorporating dig-
ital tools, project-based learning, and differenti-
ated instruction to cater to diverse learners and
prepare students for practical life skills. These

innovations align with the demands of mod-
ern education, ensuring that Home Economics
remains relevant in today’s rapidly changing
world. Technology-driven lessons improve stu-
dent motivation and practical understanding of
cooking, budgeting, and household manage-
ment. The use of instructional videos, virtual
reality (VR) cooking experiences, and online
collaborative projects also help students develop
21st-century skills, including critical thinking
and digital literacy (Lopez Martinez, 2021).

3.1.1. Integrating Technology into Home
Economics Instruction—This support system en-
compasses teachers utilizing digital tools such
as interactive simulations, virtual kitchen ap-
plications, and online recipe platforms to en-
hance students’ learning experiences. The fore-
going results of the study were consistent with
the findings made by Cheng and Rivera (2022)
highlight how VR and AR technology helps cre-
ate immersive learning experiences that allow
students to engage with their environment in
ways that traditional classroom settings cannot
provide. This experiential approach helps stu-
dents develop hands-on skills while reinforc-
ing the concepts taught in class. Likewise,
the study’s findings are also supported by the
study of Lopez and Martinez (2021), digital
tools help bridge the gap between theory and
practice by allowing students to virtually ex-
perience various aspects of Home Economics,
from cooking and nutrition to fashion design
and interior decorating. This shift towards tech-
nology enables students to learn at their own
pace and access resources outside of the class-
room, fostering independent learning and en-
gagement. As I analyzed the narration from
the innovative teaching techniques in the 21st
century classroom, the participants’ responses
highlight a common approach to teaching in
the modern classroom, with a clear emphasis

on blending traditional methods with digital
tools to enhance the learning experience. Partic-
ipant 1 innovatively adapted Home Economics
instruction during the pandemic by creating a
virtual kitchen using apps, software, and per-
sonal video tutorials to demonstrate recipes and
cooking methods, highlighting the crucial role
of technology in 21st-century education for in-
structional continuity. Participant 4 enhances
engagement in Home Economics entrepreneur-
ship lessons by using online business simulation
games, allowing students to build virtual busi-
nesses, manage finances, and market products,
fostering critical thinking and decision-making
skills through hands-on, real-life related activ-
ities. It can be gleaned from the responses of
the participants their innovative approaches to
integrating digital tools into Home Economics
instruction. Participant 5 employs 3D modeling
software to illustrate various fabrics and pat-
terns in sewing lessons, enhancing student un-
derstanding through visual representation, and
utilizes online design tools for students to cre-
ate their own clothing designs, emphasizing the
need to prepare students for future technology-
driven careers in the 21st-century classroom.
Thus, Participant 9 innovatively invites virtual
guest speakers such as chefs, fashion design-
ers, and entrepreneurs to share their real-world
experiences and inspire students in Home Eco-
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nomics, observing that these success stories sig-
nificantly increase student interest in the sub-
ject. This corroborates with Fernandez and
Taylor (2023) explaining that these tools pro-
mote teamwork, communication, and problem-
solving skills, which are critical components
of Home Economics education. By using on-
line platforms, students can share ideas, pro-
vide feedback to one another, and collaborate
on projects even when they are not physically
in the same location. This aspect of technology
integration is especially valuable in fostering

a sense of community and support among stu-
dents. According to Huang and Smith (2024)
note that mobile applications provide students
with immediate access to useful information,
such as nutritional facts, recipes, and financial
management tips, which enhances their ability
to make informed decisions about food choices
and household management. These apps are
particularly effective for fostering independent
learning as students can use them outside of
school hours to continue practicing and apply-
ing what they have learned in class.

3.1.2. Engaging to Project-based and Ex-
periential Learning —Where students engage
in hands-on activities to develop real-life skills.
The findings of the study agree with the findings
of Cheng Rivera (2022), project-based learning
fosters creativity and independence in students
by allowing them to apply their knowledge in au-
thentic scenarios. Examples include designing
meal plans, creating sustainable fashion items,
and managing simulated household budgets.
These activities promote problem-solving and
collaboration, helping students gain confidence
in their practical skills. Similarly, Rivera (2022)
highlighted the notion that through these hands-
on projects, students not only acquire technical
knowledge but also develop essential life skills
such as collaboration, time management, and
communication. This approach mimics the re-
alities of adult life, where problems are multi-
faceted and require creative, solution-oriented
thinking. With the narration above, I analyzed
the participants’ responses emphasizing a hands-
on and flexible approach to teaching Home Eco-
nomics, with a focus on adaptability and active
learning. Participant 2 utilizes project-based
learning in Home Economics, challenging stu-
dents to create real-life projects like a complete
family gathering menu that requires budget plan-
ning, nutritional consideration, and presenta-
tion, thereby teaching organization, planning,
and deadline management alongside cooking

skills. Participant 6 emphasizes experiential
learning in Home Economics, having students
actively cook in the kitchen instead of just read-
ing about food preparation and creating wear-
able garments instead of just practicing stitches,
observing that this hands-on approach leads to
deeper learning and greater student engagement.
One of the central benefits of PBL in Home Eco-
nomics is its ability to connect academic con-
cepts with real-world applications. For example,
students may be tasked with designing a meal
plan for a family with specific dietary needs
or creating a sustainable budget for household
expenses. Cheng and Rivera (2022) highlight
that PBL provides students with the opportu-
nity to apply their learning to situations that
mirror life outside the classroom, making the
content more relevant and practical. In addi-
tion, PBL encourages students to take owner-
ship of their learning by engaging in research,
decision-making, and problem-solving, which
are vital skills in the 21st century. When de-
signing a nutrition plan or creating a clothing
design, students may need to apply principles
of math (e.g., budgeting), science (e.g., under-
standing nutrients), and communication (e.g.,
presenting their work). According to Fernandez
and Taylor (2023), PBL breaks down the tradi-
tional silos of subject areas and allows students
to understand the interconnectedness of knowl-
edge, making learning more holistic and com-
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prehensive. This interdisciplinary approach also
mirrors the kinds of tasks students will face in
their future careers and daily lives, where skills
from various domains are often required to solve
complex problems. As Participant 8 (P8) inte-
grates project-based learning with technology in
their 21st-century classroom, exemplified by en-
trepreneurship projects where students not only
develop business plans but also create websites
or social media pages for product promotion,
utilizing online tools for market research and
competitive analysis, thus teaching meaningful
technology applications and preparing them for
the contemporary business landscape. Students’
practical problem-solving skills develop when
project-based learning (PBL) is integrated into
home economics classes, especially when the
tasks are based on real-world situations. Deeper
comprehension and long-term retention are pro-
moted by tasks like meal planning, budget man-

agement, and investigating sustainable practices.
Additionally, as students collaborate in groups
to finish projects that demonstrate real-world
difficulties, PBL improves critical soft skills
like communication and teamwork (Adriyawati
et al., 2020). In a study by Garcia. (2019) found
that when Junior High School Home Economics
teachers incorporated PBL into their curriculum,
students demonstrated increased engagement
and motivation. The study highlighted that stu-
dents were more eager to participate in lessons
when they could see the practical applications of
their work, such as preparing nutritious meals,
understanding household management, or de-
signing eco-friendly solutions for everyday chal-
lenges. Moreover, PBL helps bridge the gap
between theory and practice, which is crucial in
subjects that require both cognitive and practical
competencies.

3.1.3. Employing Differentiated Instruc-
tion and Personalized Learning Approaches —
These have been instrumental in addressing the
diverse needs of Junior High School learners.
Home Economics teachers tailor lessons based
on students’ interests, learning styles, and abil-
ities. The said findings were also supported
by Fernandez Taylor (2023) highlight that us-
ing flexible groupings, self-paced modules, and
inquiry-based learning significantly enhances
student engagement and comprehension. This
approach ensures that all learners, regardless of
their background and abilities, develop essen-
tial life skills through meaningful and inclusive
learning experiences. Certainly, the findings of
the study were affirmed by the study of Huang
and Smith (2024). Differentiated instruction in
Home Economics allows teachers to reach every
student, ensuring that each learner has the op-
portunity to succeed and develop essential skills.
This technique fosters inclusivity and ensures
that students with diverse learning needs, includ-
ing those with disabilities or English language

learners, can fully engage with the content. Gen-
erally, I analyzed the narration of teachers high-
lighted their efforts to make learning more en-
gaging and practical for students through in-
novative methods. P3 employs differentiated
instruction in Home Economics, offering vary-
ing recipe complexities in cooking lessons to
ensure all students are challenged yet not frus-
trated by allowing them to choose based on their
skill level. Participant 7 utilizes personalized
learning by providing students with choices in
their projects, such as designing aprons with
their own creative twist instead of a uniform
design and varied grading criteria to allow ev-
eryone to showcase their individual strengths.
According to Rivera (2022) it suggests that per-
sonalized learning can be particularly effective
in teaching practical life skills, such as cook-
ing, budgeting, and household management, be-
cause these are skills that students can directly
apply in their daily lives. By personalizing the
learning process, teachers can help students see
the relevance of what they are learning, which
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in turn can enhance their engagement and mo-
tivation. The literature highlights the impor-
tance of professionalism and empathy demon-
strated by teachers. Taylor (2023) highlights
that these tools not only provide students with
varied learning materials but also allow teach-
ers to track student progress, identify areas of
struggle, and adjust instruction accordingly. Per-
sonalized learning software, for example, can
recommend specific activities or content based
on the learner’s progress, enabling a more indi-
vidualized learning experience. As mentioned
earlier, the experience increased student motiva-
tion, engagement, and self-esteem through the
implementation of differentiated instruction and
personalized learning, observing their growth
into independent learners as they were given
choices and the ability to work at their comfort-
able level. According to research by Martinez
(2021) point out that this approach fosters auton-
omy, as students are encouraged to set their own
learning goals and pursue areas of interest that
align with their future aspirations. For instance,
students may be given the choice to create a
personalized meal plan, design a clothing item,
or develop a budget for a hypothetical family.
The use of technology, such as learning manage-
ment systems (LMS) or apps that track student
progress, further supports personalized learning
by providing real-time feedback and resources
that allow students to work at their own pace.
A study by Smith (2024) highlights that Home
Economics teachers often use flexible group-
ing strategies where students are grouped based
on their skills and learning needs, allowing for
more targeted instruction. This flexibility en-
sures that students are neither left behind nor
overly challenged, as the tasks are aligned with
their current abilities. Based on the figure below,
three themes emerged from the responses of
the participants which were integrating technol-
ogy to home economics instruction, engaging
in project-based and experiential learning and
employing differentiated instruction and person-

alized learning approaches. The integration of
technology into Home Economics instruction is
a prominent theme, transforming how students
interact with content and prepare for real-world
applications. As Baird (2021) noted, ”Using
digital tools, such as recipe apps and online bud-
geting tools, allowed students to interact with
content more dynamically.” This goes beyond
passive learning, making lessons more engag-
ing and relevant by leveraging digital resources.
The study by Patel and Jones (2021) further re-
inforces this, finding that students were more
likely to participate actively when technology
was involved, leading to improved learning out-
comes and a deeper appreciation of the sub-
ject matter. This indicates that technology not
only enhances comprehension but also fosters a
greater enthusiasm for Home Economics, equip-
ping students with essential digital literacy skills
alongside practical knowledge. Project-based
and experiential learning approaches are cen-
tral to innovative Home Economics teaching,
providing students with hands-on opportunities
to apply their knowledge. While the provided
text doesn’t explicitly link a specific study to
this theme beyond the general benefit of tech-
nology leading to improved learning outcomes
and deeper appreciation (Patel Jones, 2021),
the very nature of project-based and experiential
learning is inherently active and engaging. Such
approaches allow students to tackle real-world
problems, fostering critical thinking, collabora-
tion, and problem-solving skills – all essential
for Home Economics. For instance, students
might plan and execute a healthy meal for a
community event, manage a class budget, or de-
sign and create sustainable household products.
These projects inherently require active partic-
ipation and lead to a deeper understanding of
the subject matter, aligning with the observed
improvement in learning outcomes. Differen-
tiated instruction and personalized learning ap-
proaches are crucial for catering to the diverse
needs of students in the Home Economics class-
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Fig. 3. Emerging Themes on the Experiences of Home Economics Junior High
School Teachers Implementing Innovative Teaching Techniques in the 21st Century
Classroom

room. This theme emphasizes tailoring instruc-
tion to individual learning styles and paces, en-
suring that every student can succeed. Kim and
Lee (2023) illustrate this with the application
of the flipped classroom model in Home Eco-
nomics education. Their study reported that by

assigning video lectures and interactive online
modules for homework, teachers could dedicate
classroom time to hands-on activities and group
discussions. This approach not only improved
students’ comprehension of complex concepts
but also fostered collaboration among peers.

3.1.4. —

3.2. Coping Mechanisms of Teachers with
the Challenges while Employing Innovative
Teaching Techniques in Home Economics in
the 21st Century Classroom—To navigate chal-

lenges, teachers adopt multiple coping mecha-
nisms, ranging from professional development
and peer collaboration to flexible instructional
strategies.

3.2.1. Adapting to Flexible Instructional
Strategies—To address challenges related to stu-
dent diversity and varying learning needs, Home
Economics teachers modify and adapt instruc-
tional strategies based on classroom dynam-
ics. Differentiated instruction, flipped class-
rooms, and scaffolded learning approaches en-
able teachers to tailor lessons to individual stu-
dent abilities. Fernandez and Taylor (2021)

found that Home Economics teachers who em-
ploy flexible teaching methods such as allow-
ing students to choose project topics or utiliz-
ing multimedia resources tend to experience
less instructional stress and improved student
engagement. This adaptability helps teachers
create a more inclusive and student-centered
learning environment. Teachers create instruc-
tional materials using locally available and af-
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fordable resources. For example, instead of
commercial sewing kits, students practice basic
sewing techniques using scrap fabrics or recy-
cled materials (Guzman Reyes, 2022). Partici-
pant 1 initially worried about time management
when implementing innovative teaching tech-
niques, addressing this by focusing on the most
effective techniques for their students and set-
ting realistic timelines, and coping by attend-
ing workshops on time management and flexi-
ble learning. Participant 2 recognized the chal-
lenge of internet and gadget limitations among
students for technology-dependent innovative
techniques, responding by seeking offline re-
sources, designing no-internet activities, and
coordinating with school administration for in-
creased technology support. To support diverse
learners, HE teachers implement peer-assisted
learning, group projects, and individualized in-
struction. Students with advanced skills men-
tor their peers, fostering a collaborative learn-
ing environment (Tan Cruz, 2023). To make
learning more relevant, HE teachers incorporate
real-world applications such as budgeting exer-
cises, small business simulations, and market
research projects. This approach increases stu-
dent engagement and helps them see the practi-
cal value of Home Economics (Rivera Bautista,
2024). The responses above revealed that Par-

ticipant 4 initially feared negative student re-
sponse to innovative teaching techniques, learn-
ing that openness and flexibility, trying vari-
ous approaches, and listening to student feed-
back led to increased engagement and learning
through varied activities, coping by becoming
more experimental and unafraid of mistakes.
While Participant 9 found adjusting to flexible
instructional strategies, particularly the sudden
shift to online learning during the pandemic,
most difficult, overcoming this by seeking help
from tech-savvy colleagues and taking online
courses on distance education, learning the im-
portance of continuous learning and coping by
becoming more open to change and proactively
seeking new knowledge. Research of Martinez
Dela Cruz (2021) where teachers participate in
webinars, training sessions, and workshops to
enhance their knowledge of innovative teaching
techniques. Schools and government agencies
offer digital literacy training to equip teachers
with skills in using educational technology ef-
fectively. To address resource limitations and
enhance student engagement, HE teachers use
a combination of face-to-face and online in-
struction. Virtual demonstrations, pre-recorded
lessons, and interactive multimedia allow stu-
dents to revisit lessons at their own pace (Fer-
nandez Santos, 2023).

3.2.2. Professional Development and Con-
tinuous Learning —One primary coping mecha-
nism employed by Home Economics teachers is
engaging in professional development programs.
Given the rapid changes in educational technol-
ogy and pedagogical approaches, many teach-
ers attend workshops, enroll in online courses,
or participate in professional learning commu-
nities (PLCs) to enhance their knowledge and
skills. The study’s findings agree with Gonzalez
and Ramirez (2023), teachers who actively seek
professional development opportunities are bet-
ter equipped to handle technological integration

and adapt innovative instructional techniques
in Home Economics. Additionally, attending
training on blended learning, digital tools, and
classroom management allows teachers to refine
their teaching strategies while staying updated
on best practices. On the other hand, the find-
ings of the study were affirmed by the study
that HE teachers attend national and interna-
tional training programs, webinars, and certi-
fication courses to enhance their pedagogical
knowledge. Training on digital literacy, sus-
tainable food production, and modern textile
techniques equips educators with updated skills
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(Fernandez Santos, 2023). Participant 3 proac-
tively addressing this by seeking professional
development opportunities like online courses,
webinars, and workshops on 21st-century teach-
ing, which fostered confidence and effective-
ness in using innovative techniques. Hence,
Participant 7 found it challenging to find time
for professional development due to workload,
overcoming this by creating a personal learning
plan with specific goals and scheduled study
time, and involving colleagues for peer support
and accountability, learning that organization
and discipline are crucial for continuous teacher
growth. Teachers join professional learning
communities (PLCs) where they exchange best
practices, co-develop teaching materials, and
seek mentorship from experienced educators
(Martinez Dela Cruz, 2021). These communi-
ties provide support in overcoming instructional
challenges. To overcome geographical and fi-
nancial barriers, teachers engage in self-paced
online courses offered by educational institu-
tions, such as MOOCs (Massive Open Online

Courses) and university-sponsored training pro-
grams (Tan Cruz, 2023). These platforms offer
courses on innovative pedagogies and emerg-
ing trends in Home Economics education. The
participants also found significant help in net-
working with other teachers by establishing a
professional learning community for sharing
experiences, resources, and best practices in in-
novative techniques, which provided new strate-
gies and boosted their confidence to experiment.
This deals with the idea that some HE teach-
ers conduct action research to assess the ef-
fectiveness of innovative teaching techniques.
Through reflection and experimentation, they
refine instructional approaches based on real
classroom experiences (Rivera Bautista, 2024).
According to the research, schools and educa-
tional institutions play a vital role in facilitating
teacher development through scholarship grants,
in-service training, and postgraduate studies in
Home Economics education (Guzman Reyes,
2022).

3.2.3. Peer Collaboration and Mentor-
ship—Another effective coping mechanism is
collaboration with fellow teachers. Many teach-
ers form support networks or communities of
practice where they share resources, discuss
classroom challenges, and exchange ideas on
implementing innovative strategies. The fore-
going results of the study were consistent with
the findings of the study made by Mendoza and
Cruz (2022) highlights that teachers who engage
in peer mentoring or co-teaching arrangements
experience reduced stress levels and increased
confidence when employing new teaching meth-
ods. These collaborations allow teachers to de-
velop creative solutions to instructional chal-
lenges, such as integrating technology-driven
lessons, hands-on activities, and project-based
learning in Home Economics. Research by
Mitchell and Williams (2020) highlighted that

mentorship programs, particularly those involv-
ing experienced teachers, helped newer educa-
tors build confidence and refine their teaching
techniques. These programs also facilitated the
exchange of innovative ideas, such as the use
of sustainability themes in Home Economics
lessons to promote environmental conscious-
ness among students. Despite these positive
outcomes, the study pointed to a lack of insti-
tutional support for mentorship, which some-
times led to inconsistent program implementa-
tion. The participants emphasize collaboration
and openness as key strategies in overcoming
teaching challenges. Participant 5 addressed
their lack of tech skills by finding a knowledge-
able mentor within their school who provided
basic training and practical tips for classroom
technology integration, highlighting the signif-
icant support of mentorship. Participant 6 or-
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ganized a peer support group for district Home
Economics teachers, facilitating regular sharing
of lesson plans, resources, and best practices
for innovative techniques, which provided new
ideas and increased their confidence to exper-
iment in their teaching. A study by Stevens.
(2022) found that collaborative efforts, such as
co-teaching and peer observations, significantly
contributed to teachers’ ability to innovate in
Home Economics classrooms. Peer collabora-
tion and mentorship have emerged as key coping
mechanisms that help teachers navigate these
challenges while enhancing the effectiveness
of their instructional methods. By working to-
gether, teachers can share resources, discuss
teaching strategies, and provide emotional and
professional support, which helps them over-
come feelings of isolation and burnout (Mc-
Callum, 2022). Hence, participant copes with
the discouragement of innovative techniques
not working immediately by seeking advice
from their mentor or peer support group for
troubleshooting and alternative solutions, learn-
ing that teaching challenges are normal and
they are not alone in their experiences. This
finding is congruent to the notion of a com-
prehensive study by Santiago and Valenzuela
(2021) found that peer collaboration allowed
Home Economics teachers to share best prac-
tices in areas such as integrating technology into
lesson plans and using project-based learning
to engage students. Teachers in rural schools,
however, reported facing difficulties in access-
ing mentorship opportunities due to geograph-
ical and logistical constraints, which resulted
in a gap in the quality of teaching. Compre-
hensive research by Valenzuela (2021) high-
lighted that peer collaboration allowed teach-
ers to share strategies for incorporating tech-
nology into lesson plans, such as using digital
platforms to create interactive cooking demon-
strations or using virtual simulations for textile
design. Teachers who engaged in collabora-
tive networks were better able to integrate new

techniques, such as project-based learning, into
their instruction. However, the study also iden-
tified barriers to collaboration, particularly in
rural areas, where teachers faced challenges in
accessing mentorship due to geographical isola-
tion and limited online connectivity. Based on
the emerging themes on the coping mechanisms
of teachers facing challenges while employing
innovative teaching techniques in Home Eco-
nomics in the 21st-century classroom, adapting
to flexible instructional strategies, professional
development and continuous learning and peer
collaboration and mentorship were emphasized.
Adaptability emerges as a key coping mecha-
nism for Home Economics teachers navigating
the complexities of innovative teaching. This
involves a flexible mindset and the ability to ad-
just strategies to overcome unforeseen obstacles.
Garcia and Thompson (2024) underscore this
by noting that the use of online platforms for
delivering content allowed flexibility and acces-
sibility, accommodating diverse learning needs
and schedules. This demonstrates how teach-
ers adapt by leveraging digital tools to maintain
continuity of instruction and cater to various
student circumstances. Their capacity to pivot
to different modes of delivery and integrate new
digital resources showcases their fundamental
adaptability in the face of evolving educational
demands and resource constraints. A strong
commitment to professional growth is another
vital coping mechanism, as teachers actively
seek to enhance their skills and knowledge to
meet the demands of innovative teaching. Lee
and O’Brien (2022) observed this enthusiasm,
stating many expressed enthusiasms for tech-
nology’s potential to make learning more inter-
active but noted barriers such as limited access
to resources and training. This highlights that
while teachers are eager to adopt new technolo-
gies, they recognize the need for continuous
learning and development to overcome such
barriers. Engaging in professional development
opportunities, whether formal training or self-
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Fig. 4. Emerging Themes on the Coping mechanisms of Teachers with the Chal-
lenges while Employing Innovative Teaching echniques in Home Economics in
the 21st Century Classroom

directed learning, enables them to acquire new
pedagogical approaches and master technolog-
ical tools, ultimately empowering them to in-
tegrate innovative techniques more effectively
despite initial challenges. Collaboration among
peers and with other stakeholders serves as a sig-
nificant coping mechanism, providing a support
system and facilitating the sharing of best prac-
tices. Chen (2023) found that the study found
that students who engaged with digital tools for
tasks like budgeting and meal planning showed
a marked improvement in practical skills, such

as critical thinking and problem-solving. This
success, likely facilitated by the effective imple-
mentation of innovative techniques, often stems
from teachers collaborating to share strategies,
troubleshoot issues, and co-create resources.
When teachers work together, they can collec-
tively address challenges related to new tech-
nologies and pedagogical approaches, fostering
a supportive environment that enhances their ca-
pacity to innovate and cope with the demands of
the 21st-century Home Economics classroom.

3.3. Educational Management Insights
Drawn from the Findings of the Study on Innova-
tive Teaching Techniques in Home Economics in
the 21st Century Classroom —The participants
shared their educational management insights,

and it was narrowed down into one to gener-
ate the themes. These themes were carefully
analyzed and formulated based on what came
from informants’ accounts and reflections. The
subthemes are shown below:

3.3.1. Technology Integration Enhances
Engagement and Learning Outcomes—One of
the most significant insights from recent stud-
ies is the transformative role of technology in

Home Economics instruction. Research by San-
tiago and Valenzuela (2021) demonstrated that
digital platforms, such as interactive cooking
simulations and virtual sewing workshops, en-
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hanced student engagement and skill acquisi-
tion. Participant 1 realized the transformative
role of technology in the 21st-century class-
room, noting its expansion of teaching and
learning methods beyond traditional resources,
leading to more interactive classes, easier in-
formation access, and better student prepara-
tion for the workforce. Likewise, Participant 2
observed increased student engagement when
technology is integrated into lessons, such as
using videos, online quizzes, and infographics
instead of lectures for topics like nutrition, re-
sulting in higher participation and stronger les-
son retention. Similarly, a study conducted by
Mitchell and Williams (2020) emphasized that
using online budgeting tools in financial liter-
acy lessons helped students apply real-world
skills in meaningful ways. However, challenges
such as limited access to technology and inad-
equate teacher training in digital tools remain
barriers to effective implementation. Stevens.
(2022) observed that using online platforms,
such as Google Classroom and interactive e-
learning modules, enabled teachers to provide
personalized instruction and resources for stu-
dents with different learning paces. The par-
ticipants above highlight the importance of en-
gaging strategies in teaching Home Economics.
Participant 4 has seen that technology enhances

learning outcomes through simulation tools and
virtual experiences, allowing students to learn
more effectively by doing things such as cook-
ing in a virtual kitchen, which builds their con-
fidence and better prepares them for real-life
challenges. Participant 8 believes that to fur-
ther improve Home Economics teachers’ perfor-
mance in the 21st-century classroom, stronger
professional development support is needed, fo-
cusing on the latest technologies and effective
tech-integrated teaching methods, along with
access to quality resources and collaboration
opportunities, emphasizing continuous growth
and adaptation as essential for professional suc-
cess. Research by Peters and Adams (2021)
highlighted how video-based demonstrations
helped students grasp complex culinary tech-
niques and sewing patterns, making learning
more accessible outside the traditional class-
room. Despite these benefits, the study noted
that the effectiveness of online platforms de-
pended on students’ access to reliable internet
and digital devices, which was a significant is-
sue in lower-income communities. This is also
supported by a study of Kim and Lee (2023)
found that AR applications enabled students to
visualize textile designs and food plating tech-
niques in a 3D environment, fostering creativity
and precision.

3.3.2. Experiential Learning Improves
Practical Skill Development—Experiential
Learning (EL) has emerged as an effective
instructional approach, enabling students to
engage in real-world applications of theoretical
concepts. From an educational management
perspective, implementing these strategies re-
quires institutional support, teacher training,
resource allocation, and curriculum flexibil-
ity. The study’s findings agree with Guzman
Reyes (2022) where educational institutions
must create policies that allow flexibility in
lesson planning and assessment to accommo-

date project-based and experiential learning
approaches. Rigid curricula often limit teach-
ers’ ability to integrate hands-on activities, re-
ducing students’ exposure to real-world skill
development. A shift toward competency-based
education, where students are assessed on their
ability to apply knowledge rather than mem-
orize concepts, is necessary for effective im-
plementation. Adequate facilities, tools, and
materials are crucial for successful implementa-
tion. Many HE teachers struggle with a lack of
resources for practical activities such as cook-
ing, sewing, and financial literacy exercises
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(Fernandez Santos, 2023). Educational man-
agement should prioritize budget allocation for
modernized HE classrooms, equipped with ap-
propriate tools and technology, ensuring that
students can engage in meaningful hands-on
learning experiences. Moreover, the partici-
pant reflected the effectiveness of innovative
teaching strategies in Home Economics. Par-
ticipant 3 emphasizes that in teaching cooking,
practical experience in the kitchen chopping,
mixing, and cooking is essential for students to
learn not only basic skills but also time man-
agement, problem-solving, and working under
pressure. Participant 5 finds that in sewing,
students learn more effectively by creating their
own projects like aprons or bags, which teaches
them to use a sewing machine, read patterns,
and design, fostering both technical skills and
creative self-expression. Another participant
during the discussion also shared experiential
learning improves practical skill development:
”Para mas mapahusay pa ang performance ng
mga Home Economics teachers, kailangan natin
ng mas maraming training sa mga bagong pa-
mamaraan ng experiential learning. Kailangan
din natin ng suporta sa pag-develop ng mga
learning materials na mas interactive at engag-
ing. Higit sa lahat, kailangan nating bigyan ng
pagkakataon ang mga estudyante na mag-apply
ng kanilang mga natutunan sa totoong buhay,
sa pamamagitan ng mga proyekto at mga com-
munity involvement.” (”To further improve the
performance of Home Economics teachers, we
need more training in new experiential learning

methods. We also need support in developing
learning materials that are more interactive and
engaging. Above all, we need to give students
the opportunity to apply what they have learned
in real life, through projects and community
involvement.”)(P7)

The participant believes that enhancing
Home Economics teachers’ performance re-
quires more training in new experiential learn-
ing methods, support in developing interactive
and engaging learning materials, and, most
importantly, opportunities for students to ap-
ply their learning in real-life contexts through
projects and community involvement. Digital
tools and simulations can enhance the effec-
tiveness of PBL and EL in Home Economics
education. Virtual kitchens, budgeting appli-
cations, and online project management tools
provide students with an interactive way to de-
velop practical skills (Tan Cruz, 2023). School
administrators should invest in digital learning
platforms and provide training on how to inte-
grate these tools into HE instruction. Collab-
orations with local businesses, industries, and
community organizations can provide students
with real-world exposure and mentorship op-
portunities. Work-based learning experiences,
such as internships, cooperative projects, and
entrepreneurial activities, allow students to ap-
ply their skills in authentic settings (Martinez
Dela Cruz, 2021). Educational leaders should
foster partnerships that bridge the gap between
classroom learning and industry needs.

3.3.3. Mentorship Supports Teachers in
Navigating Challenges —One of the most effec-
tive strategies for overcoming these challenges
is fostering peer collaboration and mentorship
among teachers. Through structured profes-
sional learning communities (PLCs), mentor-
ing programs, and shared teaching practices,
teachers can enhance their teaching strategies

and improve student outcomes. From an edu-
cational management perspective, institutional
support for collaboration and mentorship is cru-
cial in ensuring the successful implementation
of innovative teaching techniques in HE class-
rooms. Mentorship serves as a structured plat-
form where HE teachers can share best prac-
tices, reflect on teaching strategies, and col-
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laboratively address instructional challenges.
Research shows that teachers who participate
in mentorship develop stronger pedagogical
skills, enhance their ability to implement innova-
tive methods, and increase student engagement
(Guzman Reyes, 2022). Educational manage-
ment should encourage regular peer discussions,
workshops, and collaborative lesson planning
sessions to maximize the benefits of mentorship.
These responses highlight the impact of collab-
oration in Home Economics, Participant 6 cred-
its their mentor for teaching them how to use
online tools in Home Economics, assisting in
designing interactive lesson plans and integrat-
ing technology into activities, which boosted
their confidence in technology and made their
classes more engaging. Participant 9 found
their mentor helpful not only with technology
but also in navigating teaching challenges like
classroom management and addressing diverse
student needs, providing practical and highly
beneficial tips and strategies. Similarly, men-
torship programs provide novice and experi-
enced HE teachers with guidance and support
in navigating instructional challenges. Expe-
rienced mentors can offer practical advice on
implementing experiential learning, integrating
technology, and managing classroom dynamics
(Rivera Bautista, 2024). Schools should insti-
tutionalize mentorship programs, ensuring that
new teachers are paired with experienced men-
tors to facilitate their professional development.
The study could shed light on the importance
of innovative teaching in Home Economics ex-
tends beyond skill development to also enhance
students’ critical thinking and problem-solving
abilities. This perspective advocates a stronger
mentorship system to enhance the performance
of Home Economics teachers, emphasizing the
need for programs that pair new teachers with
experienced mentors willing to share their ex-
pertise, and for providing support to mentors
to ensure they can effectively fulfill their roles
within the Davao Region context. Collabora-

tion should extend beyond individual schools to
broader educational networks. Partnerships be-
tween schools, professional organizations, and
academic institutions can create opportunities
for teachers to exchange ideas and participate in
cross-school training programs (Fernandez San-
tos, 2023). Educational leaders should support
networking initiatives, such as regional confer-
ences and inter-school workshops, to promote
continuous learning among HE teachers. More-
over, in the digital age, teachers can collabo-
rate beyond geographical limitations through
online platforms and virtual learning commu-
nities. Schools should invest in digital tools
that facilitate peer collaboration, such as discus-
sion forums, resource-sharing platforms, and
video conferencing tools (Tan Cruz, 2023).
Providing access to these platforms enhances
the professional development of HE teachers
and allows them to stay updated on emerg-
ing trends in their field. Based on the figure
above, three themes emerged from the partici-
pants’ responses, which emphasized that tech-
nology Integration enhances engagement and
learning outcomes, project-based and experi-
ential learning improve practical skill devel-
opment, and peer collaboration and mentor-
ship support teachers in navigating challenges
The findings strongly indicate that technology
integration significantly enhances student en-
gagement and learning outcomes in Home Eco-
nomics. While the benefits are clear, educa-
tional management must acknowledge the chal-
lenges teachers face in this integration. Thomp-
son and Williams (2023) observed that teachers
reported feeling overwhelmed by the need to
balance innovation with effective discipline and
classroom organization. This insight points to
the need for administrative support in providing
training that not only covers the technical as-
pects of new tools but also offers strategies for
managing a technology-rich classroom effec-
tively. Project-based and experiential learning
approaches are crucial for improving practical
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Fig. 5. Educational Management Insights Drawn from the Findings of the Study on
Innovative Teaching Techniques in Home Economics in 21st Century Classroom

skill development in Home Economics, yet their
implementation can be hindered by systemic
constraints. The study by Patel and Lee (2024)
revealed that ”standardized assessments and pre-
scribed content” can restrict teachers’ ability to
adapt their lessons to include creative and en-
gaging methods. Creating more flexible curric-
ula that allow for innovative, hands-on projects
is essential. This would empower teachers to
design learning experiences that truly foster crit-
ical thinking, problem-solving, and practical
skills, moving beyond rote memorization and
rigid content delivery. Peer collaboration and
mentorship are vital support mechanisms for
teachers navigating the challenges of innovative
teaching techniques in Home Economics. How-

ever, the effectiveness of these support systems
can be undermined by a lack of fundamental re-
sources. Garcia (2023) underscored this by find-
ing that many teachers lacked access to essential
materials, technology, and funding for projects.
The scarcity of resources hindered their ability
to create engaging and relevant learning expe-
riences, ultimately impacting student learning
outcomes. This insight signals to educational
management the paramount importance of not
only fostering a culture of collaboration but also
ensuring that teachers have access to the nec-
essary resources. Investing in materials, tech-
nology infrastructure, and project funding is
crucial.

4. Implications and Future Directions

This chapter serves as a critical component of the study, providing insights into the practical,
policy, and research implications of the findings, offering guidance for future innovative teaching
techniques of Home Economics Junior High School Teachers in the 21st century classroom. A
study on innovative teaching techniques would typically discuss the implications of the study’s
findings and suggest potential future directions for research or practice in the mentoring field.

4.1. Findings—
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The study showcased and discussed how
its findings can inform and improve innovative
teaching techniques of Home Economics Teach-
ers in the 21st century classroom. The study un-
derscores the importance of experiential, hands-
on learning in Home Economics, supporting
Kolb’s Experiential Learning Theory by encour-
aging cycles of doing and reflecting deepen stu-
dent understanding. It also aligns with Piaget
and Vygotsky’s Constructivist Learning Theory,

highlighting the value of active exploration and
social interaction through collaborative, scaf-
folded activities facilitated by technology. The
findings also emphasize the need for teachers
to develop strong Technological Pedagogical
Content Knowledge (TPACK) to effectively in-
tegrate technology with pedagogy and content.
This calls for focused professional development
to empower educators in designing innovative,
technology-enhanced learning experiences.

4.2. Implications—For Home Economics
Junior High School Teachers in the 21st-century
classroom, practical implications include em-
bracing varied experiential techniques, strate-
gically leveraging technology, actively seeking
mentorship and peer support, incorporating stu-
dent choice, designing authentic projects, and
continuously reflecting on their practices to op-
timize student engagement and learning out-
comes within the framework of concrete expe-
rience, reflective observation, abstract concep-
tualization, and active experimentation. For the
experiences of Home Economics Junior High
School Teachers implementing innovative teach-
ing techniques in the 21st century classroom,
three themes emerged from the responses of
the participants which were integrating technol-
ogy to home economics instruction, engaging
to project-based and experiential learning and
employing differentiated instruction and person-
alized learning approaches .The first theme, in-
tegrating technology to Home Economics In-
struction, highlights how teachers incorporate
digital tools, mobile apps, and online platforms
to enhance learning and make lessons more en-
gaging. This approach not only supports the
development of technical skills but also pro-
vides students with access to a wide array of re-
sources beyond the traditional classroom setting.
The second theme, engaging to project-based
and experiential learning, emphasizes the value
of hands-on, real-world experiences, such as

creating products or participating in field trips,
which help students apply theoretical knowl-
edge in practical settings. These methods pro-
mote deeper learning and critical thinking by
allowing students to explore and experiment in
real-life contexts. The theme of employing dif-
ferentiated instruction and personalized learn-
ing approaches underscores the importance of
adapting teaching methods to meet the diverse
needs of students, recognizing that each learner
has unique strengths, learning styles, and chal-
lenges. By using tailored approaches, teachers
can ensure that all students have the opportu-
nity to succeed and engage with the content in
a way that suits them best. On teachers’ cop-
ing mechanisms for the challenges of innovative
teaching techniques in Home Economics in the
21st century classroom, the emerging themes
were adapting to flexible instructional strategies,
professional development and continuous learn-
ing and peer collaboration and mentorship. The
first theme, adapting to flexible instructional
strategies, highlights the importance of teachers
adjusting their teaching methods to meet the dy-
namic needs of their students and the evolving
demands of modern education. Teachers adopt
a variety of strategies to ensure that their instruc-
tion remains effective and engaging, despite
the challenges of incorporating new techniques.
The second theme, professional development
and continuous learning, underscores the com-
mitment of teachers to enhance their skills and
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knowledge through ongoing education, such as
attending seminars and training sessions. This
proactive approach helps them stay updated on
the latest teaching trends and best practices,
strengthening their ability to manage innovative
methods. The theme of peer collaboration and
mentorship emphasizes the role of collaboration
among colleagues and the guidance of more ex-
perienced teachers in overcoming instructional
challenges. By sharing experiences, discussing
challenges, and offering support, teachers can
enhance their confidence and effectiveness in
integrating innovative techniques. For the edu-
cational management insights drawn from the
findings of the study on innovative teaching
techniques in home economics in the 21st cen-
tury classroom Three themes emerged from the
participants’ responses, which emphasized that
technology Integration enhances engagement
and learning outcomes, project-based and ex-
periential learning improve practical skill de-
velopment, and peer collaboration and mentor-
ship support teachers in navigating challenges.
Firstly, technology integration enhances engage-
ment and learning outcomes by making lessons

more interactive and accessible. The use of
digital tools, multimedia resources, and online
learning platforms helps simplify complex con-
cepts and sustain students’ interest. Technology
also fosters independent learning and creativ-
ity, allowing students to explore real-world ap-
plications beyond traditional instruction. Sec-
ondly, experiential learning improves practical
skill development by providing students with
hands-on experiences that connect theory to
practice. Methods such as flipped classrooms,
real-world simulations, and hands-on activities
enable students to develop essential life skills
like budgeting, meal planning, and entrepreneur-
ship. Lastly, mentorship supports teachers in
navigating challenges by fostering a commu-
nity of shared learning and professional growth.
Teachers benefit from collaborating with col-
leagues, engaging in mentorship programs, and
participating in continuous professional devel-
opment. These support systems help teach-
ers adapt to technological advancements and
innovative instructional strategies, ultimately
improving teaching effectiveness and student
learning experiences.

4.3. Future Directions—Innovative teach-
ing techniques in Home Economics continue to
evolve, requiring the collective efforts of poli-
cymakers, school administrators, and teachers
to ensure effective implementation and sustain-
ability. Future directions in this field empha-
size technology integration, skill-based learn-
ing, and professional development to enhance
teaching and learning experiences. Learners
Are at the heart of innovative Home Economics
education, actively engaging in their own learn-
ing journey. They are expected to be adapt-
able, embracing innovative technologies and
diverse learning methodologies that go beyond
traditional rote memorization. Developing ini-
tiative and self-direction allows them to man-
age their learning goals and time effectively, be-

coming lifelong learners who can apply Home
Economics principles to real-world challenges.
Teachers Are the primary facilitators of inno-
vative Home Economics instruction, serving as
guides and mentors in the 21st-century class-
room. They must continuously update their
pedagogical approaches, integrate technology
and foster skill-based learning through creative
and pragmatic delivery methods. Their role ex-
tends to creating an engaging and supportive
environment that encourages critical thinking,
problem-solving, and the development of prac-
tical life skills. Parents Are essential partners
in supporting innovative Home Economics ed-
ucation, reinforcing learning that happens both
in school and at home. They can encourage
their children’s pursuit of practical skills and a
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wholesome personality, understanding the rel-
evance of Home Economics in daily life. Ac-
tive parental involvement, through communi-
cation with schools and supporting learning
at home, significantly contributes to a child’s
academic and social-emotional development.
School administrators Play a pivotal role in cre-
ating an environment conducive to innovative
Home Economics teaching. They are respon-
sible for providing the necessary resources, fa-
cilities, and equipment to support modern in-
structional methods, including technology in-
tegration. Furthermore, administrators foster a
positive school culture that empowers teachers
to adopt new strategies and continually improve
their teaching practices in Home Economics.

The Department of Education Sets the na-
tional direction and provides the framework for
innovative Home Economics curricula. Their

role involves developing policies that encourage
the integration of 21st-century skills, such as
digital literacy and critical thinking, into Home
Economics education. They are crucial in ensur-
ing that teachers receive adequate professional
development and that resources are allocated
to support the evolving needs of the subject.
Future researchers Are instrumental in advanc-
ing the field of innovative Home Economics
teaching by conducting studies that explore new
methodologies and evaluate their effectiveness.
They contribute to the evidence base, identi-
fying best practices and areas for further de-
velopment in technology integration and skill-
based learning. Their insights inform policy-
making and professional development, ensuring
that Home Economics education remains rele-
vant and impactful for future generations.
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