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Teacher Voices on the Classroom Management Responsibilities
and Art of Teaching: A Phenomenology Study

Jayrald D. Socorro

Abstract. This qualitative phenomenology study explored the lived experiences of public high
school teachers in Cluster 14, Division of Davao City, as they navigate the dual responsibilities
of pedagogy and school management. Amid increasing administrative workloads, teachers
must balance instructional duties with ancillary roles, such as program coordination and
reporting, often at the expense of their own classroom engagement and personal well-being.
Grounded in Role Theory, this study draws on findings from teachers’ lived experiences
through in-depth, semi-structured interviews with ten purposively selected teacher-participants,
analyzed using thematic analysis. Findings reveal three major themes: challenges in managing
time and overlapping responsibilities, strained relationships with students and colleagues
due to administrative demands, and the sustaining power of passion and intrinsic motivation
in teaching. At the same time, teachers also employ diverse coping strategies to address
these pressures, including effective time management, prioritizing tasks, seeking support from
significant individuals, maintaining a positive mental framework, and practicing self-care to
preserve their well-being. Moreover, the study underscores the need for learner-centered and
empathetic pedagogy, adaptability through experiences, leadership, and systems that empower
the development to safeguard teacher well-being and instructional quality. These insights
contribute to a deeper understanding of the complexities of modern teaching and offer practical
recommendations for education stakeholders to promote sustainable teaching practices. This
study may be published in a reputable journal, which is essential for several reasons, including
increasing the visibility and credibility of research and advancing knowledge in a field.
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1. Introduction

Teachers worldwide struggle to balance
their teaching and administrative duties. Their
primary function is to provide quality instruc-
tion, but they are also burdened with adminis-
trative work, such as developing the curriculum
and building relationships between the school
and the community. This difficult balancing
act significantly influences their job satisfaction,

professional advancement, and overall well-
being. Understanding teachers’ narratives in
navigating these dual roles provides valuable
insights into enhancing educational outcomes
and promoting sustainable teaching practices.
In the international arena, particularly in Qatar,
Hendawi (2020) found that teachers in pub-
lic schools are required to undertake numer-
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ous teaching and non-teaching tasks. These
two tasks put teachers in a dilemma of balanc-
ing pedagogical and management roles that re-
quire time, commitment, and attention. As a
result, the conflict between these two responsi-
bilities diminishes the energy teachers use for
instructional delivery, as they become burdened
with stress that overwhelms them and negatively
disrupts their performance within their school.
In countries like the US, Australia, England,
Canada, and New Zealand, Jerrim and Sims
(2021) also found a link between the amount of
work teachers had to do and their health. The
study found that having too many duties could
make teaching less effective. Furthermore, it
demonstrated the importance of striking a bal-
ance between teaching and managing. Simi-
larly, in Malaysia, a study by Kavita and Hassan
(2018) highlighted that one of the challenges
and sources of stress for teachers is the numer-
ous workloads (together with parents and stu-
dent behavior), which they must balance with
their teaching responsibilities. Moreover, teach-
ers who suffered from stress and were profes-
sionally dissatisfied tended to exhibit frequent
absenteeism and had an inclination to leave the
teaching profession. In the Philippines, the
Philippine Institute for Developmental Studies
has revealed that teachers are working 52 hours
a week, which exceeds the global average of
38 hours per week. Stress, exhaustion, and
health issues are some of the significant adverse
impacts that these teachers experience as they
balance instructional responsibilities with non-
instructional tasks. Moreover, the quality of in-
structions these teachers deliver is affected sig-
nificantly by this rigorous work condition (Or-
dinario, 2023). Likewise, teachers often strug-
gle to manage their teaching and administrative
tasks. Mohamad and Parcon (2022) posited
that teachers with additional duties must effec-
tively manage their responsibilities, regardless
of their experience. They must also balance this
with their primary function as classroom teach-

ˇ

ers and/or advisers. This multiplicity of tasks
often leads teachers to lose motivation, satis-
faction, and competencies and even feel burned
out in the long run. Their findings also men-
tioned that teaching became a second priority
rather than their primary role or task. Therefore,
teaching performance and students’ academic
performance were affected. Very few were sat-
isfied with their ancillary functions due to the
motivation for job promotion. Consequently,
in an article by Cua (2023) for the Manila Bul-
letin, the Department of Education launched the
”Matatag: Bansang Makabata, Batang Maka-
bansa” campaign. The Department of Educa-
tion recognized the overwhelming workload of
teachers and expressed concern about the heavy
management and ancillary workloads they are
burdened with. These tasks often overwhelmed
most teachers, consuming a significant portion
of their time and energy. This prevailing prob-
lem highlights that these workloads and insuf-
ficient assistance limit their capacity to teach,
help, and mentor more effectively, thereby im-
peding their professional development. One of
the program’s advocacies is to alleviate teachers’
burdensome workload, shedding light on the
importance of educators in creating a better ed-
ucational system for the country. Additionally,
recent research has explored the various roles
and challenges that teachers face in Davao City
and its surrounding areas. Teachers often have
too many additional duties outside their teach-
ing role, which can cause them stress and chal-
lenge their ability to manage their time effec-
tively. However, the study of Tonacao and Oliva
(2023) revealed that these tasks can help them
grow and learn. The study by Villanueva (2024)
expanded on this idea, stating that the skills of
educational managers significantly affect how
much teachers learn about technology and ped-
agogy, especially when managing acculturation,
preparing for the future, and teaching princi-
ples. Induction programs that include training
at school and working with other teachers have
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been vital for new teachers. Self-study and peer
coaching have also been helpful (Caramonte,
2024). These studies highlight the importance
of ongoing professional development, work-life
balance, and effective educational management
in supporting teachers’ multiple tasks and re-
sponsibilities.

1.1. Purpose of the Study—This study ex-
amines the personal experiences of teachers bal-
ancing the dual roles of management responsi-
bilities and their teaching art. It examines how

these responsibilities influenced their profes-
sional identities, well-being, and pedagogy. By
documenting their experiences, the study aimed
to shed light on the challenges these teachers
face and how they cope with them. It also aimed
to give policymakers and educational leaders
ideas for establishing supportive systems that
enhance teacher effectiveness and job satisfac-
tion.

1.2. Research Questions—The primary re-
search questions of this study are as follows:

(1) What are teachers’ personal experiences with their art of teaching and administrative
responsibilities?

(2) How do teachers cope with the challenges in delivering their art of teaching and adminis-
trative responsibilities?

(3) What valuable educational insights can be drawn from their experiences associated with
their pedagogical style and administrative responsibilities?

This study was significant because it ad-
dressed teachers’ critical challenges in balanc-
ing pedagogical and management responsibil-
ities, offering insights into their lived experi-
ences and the broader implications for educa-
tion systems.

1.2.1. For Teachers—The results empower
them by providing a platform to share their own
stories and shed light on how they navigate the
demands of teaching and administration. The
insights in the findings provided teachers with
an opportunity to identify appropriate coping
methods and professional growth opportunities.

1.2.2. For Learners—By showcasing how
teachers cope with the dual demands of instruc-
tion and administrative duties, the study sup-
ports reforms that can enhance teacher effec-
tiveness, ultimately benefiting students through
more focused, engaging, and well-managed
learning experiences.

1.3. Review of Significant Literature—
This chapter surveys key literature and studies,
both local and international, that support this re-
search. It examines the challenges teachers face
in managing pedagogical and administrative du-

ties and the impact of leadership, school sys-
tems, and professional development on teacher
effectiveness and well-being.

1.3.1. Teachers’ Roles and Challenges—
Teachers’ dual responsibilities—teaching and
management—are complex and can lead to
burnout, especially in times of crisis like the
COVID-19 pandemic. Effective leadership, par-
ticularly participative and collaborative styles,
has been shown to help balance these roles.
Schools that support teachers through profes-
sional development, integrate digital tools for
administration, and promote teacher auton-
omy foster greater satisfaction and productiv-
ity (McBrayer et al., 2022; Contreras, 2019).
Teachers involved in decision-making feel more
engaged, leading to better educational outcomes
(Hughes et al., 2020).

However, systemic challenges like rigid cur-
ricula and bureaucratic hurdles hinder this bal-
ance. Innovations such as distributed leader-
ship and digital tools can alleviate these is-
sues, enhancing both job satisfaction and per-
formance. Schools that prioritize teacher well-
being through strategic leadership and collab-
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orative decision-making show improved reten-
tion and effectiveness (Contreras, 2019).

1.3.2. Methodological Approaches in
Teacher-Centered Research—Studies exam-
ining teacher practices often use qualitative
methods like case studies, phenomenology, and
narrative inquiry to explore teachers’ personal
experiences and perspectives. These approaches
provide in-depth insights into instructional
strategies, especially during challenging pe-
riods like the COVID-19 pandemic (Baran et
al., 2020; Dewi et al., 2021). Quantitative meth-
ods, such as surveys and experimental designs,
often focus on evaluating teaching strategies
and training programs, offering data-driven rec-
ommendations for institutional improvements
(Robinson Arvind, 2022).

Mixed-methods research, combining quali-
tative and quantitative approaches, offers a com-
prehensive understanding of teaching practices,
while action research allows teachers to address
classroom challenges in real-time, promoting in-
novation and agency (Zhang et al., 2020; Kumar
Watson, 2021).

1.3.3. Challenges in Rural School Set-
tings—In rural schools, resource constraints,
geographical isolation, and inadequate teacher
numbers present significant challenges. Re-
search highlights the importance of commu-
nity engagement in improving educational out-
comes, as well as the resilience of teachers who
adapt by using local resources and collabora-
tive approaches (Poon Walker, 2021; Ramos
Luna, 2022). Technological integration, such as
blended learning, helps bridge the digital divide
in remote areas, expanding learning opportuni-
ties (Santos et al., 2023).

Government initiatives supporting rural
schools through scholarships, meals, and trans-
portation have proven effective in overcoming
financial barriers and enhancing access to edu-
cation (Cruz Medina, 2021). Culturally respon-
sive teaching also plays a crucial role in foster-
ing student engagement, especially in multicul-

tural or indigenous communities (Flores Diaz,
2022).

1.3.4. Teachers’ Coping Strategies and
Well-being—Teachers often struggle with work-
load, behavioral management, and diverse stu-
dent needs, particularly in under-resourced ar-
eas. Effective strategies include time man-
agement, differentiated instruction, and proac-
tive classroom management (Clark Ramirez,
2022; Flores Sanchez, 2021). The COVID-19
pandemic further exacerbated these challenges,
pushing teachers to adopt new technologies
and adapt to remote teaching (Rivera Gomez,
2020).

Mental health concerns, such as burnout and
stress, are prevalent among educators. Research
shows that mindfulness practices and access
to wellness resources can improve teacher re-
silience and retention (Nguyen Patel, 2022).
Collaborative practices and professional devel-
opment also contribute to teacher effectiveness
and satisfaction (Garcia Perez, 2024).

This review emphasizes the interconnect-
edness of teacher resilience, institutional sup-
port, and contextual challenges. Teachers’ pro-
fessional experiences are shaped by systemic
factors and their ability to adapt. Studies sug-
gest that tailored interventions, including lead-
ership reforms, professional development, and
resource allocation, are essential for enhancing
teacher well-being and effectiveness, leading to
improved educational outcomes for students.

1.4. Synthesis—Classroom management
was the key to fostering a productive and posi-
tive learning environment. It involves imple-
menting rules, routines, and procedures that
ensure the smooth operation of the classroom,
much like how a captain runs a ship. Effective
classroom management is crucial for students
and teachers as it sets the stage for success-
ful teaching and learning experiences. Well-
maintained classrooms contribute to a decrease
in behavioral issues, increased student engage-
ment, and improved academic performance.
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Teachers play a vital role in classroom man-
agement by orchestrating a conducive learning
atmosphere through careful planning, organi-
zation, resource allocation, and continuous as-
sessment of student progress. By proactively ad-
dressing potential challenges and optimizing the
learning environment, teachers can create an en-
vironment where students and educators thrive.
Likewise, every teacher’s feelings and experi-
ences should be shared with others so that fu-
ture generations of teachers can understand and
make adjustments to make their work more com-
fortable. They can do their best to perform their
job and provide better opportunities for their stu-
dents. Mental health and emotional exhaustion
are growing concerns for educators. Burnout,
driven by high expectations and limited sup-
port, affects teachers’ well-being and job sat-
isfaction. Likewise, mindfulness practices and
access to mental health resources effectively re-
duced stress and improved teachers’ resilience.
Schools that provided counseling services and
wellness programs reported higher teacher re-
tention rates. Cultural and language barriers are
additional hurdles, particularly in multicultural
classrooms. Teachers in diverse settings often
must adapt their instructional methods to ac-
commodate students from various linguistic and
cultural backgrounds. A study by Ahmed and
Lee (2023) highlighted how professional devel-
opment programs focusing on culturally respon-
sive teaching empowered teachers to navigate
these challenges effectively. Despite these chal-
lenges, teachers exhibit remarkable resilience.
Many draw strength from their sense of pur-
pose and the positive impact they have on their
students. Studies like that underscore the impor-
tance of fostering a supportive school culture
where teachers feel valued and recognized for
their contributions. Effective classroom man-
agement and the art of teaching are crucial for
student success. Teachers play a vital role in cre-
ating a positive learning environment, managing
behavior, and facilitating student engagement.

Effective classroom management involves set-
ting clear expectations, establishing consistent
routines, and fostering positive relationships
with students. On the other hand, the art of
teaching encompasses the teacher’s ability to
engage students, inspire a love of learning, and
adapt their teaching methods to meet the diverse
needs of students.

1.5. Theoretical Lens—This study was
grounded in Role Theory, which provided a
framework for understanding how individuals
navigate multiple roles and the potential for con-
flict, strain, or overload when demands exceed
their capacity. Teachers often balanced their
pedagogical responsibilities, such as lesson de-
livery and student engagement, with adminis-
trative tasks like report writing and program
coordination. Role theory highlights the impact
of these competing demands on teachers’ per-
formance, mental health, and professional sat-
isfaction, making it a critical lens for analyzing
how teachers manage their dual roles (Biddle,
2019; Turner, 2020). Self-Determination The-
ory (SDT) also supported this study by focusing
on individuals’ intrinsic motivation driven by au-
tonomy, competence, and relatedness. Teachers
who perceived their responsibilities as manage-
able and aligned with their professional growth
were likely to remain motivated and engaged
despite workload challenges. SDT emphasized
the importance of creating supportive environ-
ments where teachers felt valued and capable
of fulfilling pedagogical and management tasks,
ultimately contributing to their well-being and
effectiveness (Ryan Deci, 2020). Finally, Trans-
formational Leadership Theory underpinned
this study by emphasizing the role of school
leaders in inspiring and empowering teachers to
manage their responsibilities effectively. Trans-
formational leaders foster a shared vision, en-
courage professional development, and provide
individualized support, which is essential in mit-
igating role-related stress. This theory empha-
sizes the significance of leadership in foster-
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Fig. 1. Conceptual Framework of the Study
ing a collaborative culture where teachers feel
supported in balancing their teaching and ad-
ministrative duties (Bass Riggio, 2019; Leith-
wood Sun, 2020). The conceptual framework
illustrated the interconnected aspects of teach-
ers’ experiences, perceptions, and strategies
in balancing their pedagogical and administra-
tive responsibilities. The first element focused
on teachers’ personal experiences, highlighting
the challenges they faced while juggling class-
room instruction with non-teaching tasks such
as event coordination, report preparation, and
administrative duties. These experiences often
shaped their daily routines, professional out-
look, and capacity to deliver high-quality edu-
cation. Teachers’ narratives provided valuable
insights into the lived realities of managing dual
roles within the school environment. The sec-
ond element focused on teachers’ strategies to
address these challenges, including time man-
agement, collaboration, and seeking support
from school leaders. Teachers developed adap-
tive approaches, such as prioritizing tasks, shar-
ing responsibilities with colleagues, and lever-
aging professional development opportunities
to enhance their organizational skills. The third
element emphasized the valuable educational
insights that teachers drew from their dual roles,
highlighting the impact of these experiences on

their professional well-being and instructional
practices. For instance, teachers described the
challenge of time fragmentation, where their
focus shifted constantly between classroom in-
struction and urgent non-teaching tasks, such
as preparing reports, attending meetings, or co-
ordinating school events. This dimension un-
derlined the significance of institutional support
in shaping teachers’ perceptions and mitigat-
ing role-related stress. The overlap between
the three elements underscored the interplay be-
tween teachers’ experiences, perceptions, and
strategies, demonstrating how each dimension
influenced the others in navigating the complexi-
ties of their dual responsibilities. Figure 1 below
illustrates the connection between the two re-
search questions. On the left side, it highlighted
teachers’ personal experiences as they juggled
their teaching duties with administrative tasks,
shedding light on the challenges they faced in
managing both roles. At the center, it presented
teachers’ views on how these dual responsibili-
ties affected their well-being and teaching meth-
ods, showing the impact on their professional
lives. On the right side, it illustrated the differ-
ent strategies teachers used to cope with these
challenges, focusing on how they managed their
workload and balanced their responsibilities ef-
fectively.
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2. Methodology

This chapter will outline the processes and steps involved in conducting the study. This will
encompass selecting the study’s design, identifying the respondents and the sampling method,
choosing the research instruments for data collection, and delineating the data analysis process.
The researcher employed artificial intelligence methods to proofread this work meticulously
during its preparation. Artificial Intelligence (AI) enhanced the manuscript’s quality, coherence,
and precision. This methodology is being openly communicated to adhere to ethical norms in
research. Leveraging AI for proofreading underscores a commitment to the responsible use of
cutting-edge technologies and acknowledges AI’s growing role and potential in professional and
academic writing.

2.1. Philosophical Assumptions—This
study was grounded in the constructivist-
interpretivism paradigm, which aligned with
the narrative approach in exploring teachers’
personal and professional experiences. Con-
structivism emphasizes that knowledge is co-
constructed through individual experiences and
social interactions, making it suitable for un-
derstanding how teachers navigate the com-
plexities of balancing pedagogical and adminis-
trative responsibilities (Creswell Poth, 2018).
This paradigm valued subjective meanings and
sought to uncover the depth and richness of the
participants’ lived experiences. The interpre-
tive stance assumed that reality was multiple
and constructed through participants’ personal
experiences within their social and organiza-
tional contexts. This was particularly relevant
to the study conducted in Cluster 14, Division
of Davao City, as the local culture, school set-
tings, and administrative structures influenced
the participants’ narratives. By acknowledging
the diversity of perspectives, this study cap-
tured the nuances of how teachers perceived,
experienced, and managed their dual roles. The
research further adopted phenomenology as its
methodological underpinning. Phenomenology
aligns with the constructivist-interpretive ap-
proach by emphasizing the lived experiences of
research participants, which provides a deeper
exploration of how they conceive these experi-
ences (Clarke and Braun). Through this lens,

teachers’ stories were not merely recollections.
However, they served as a medium for con-
structing and interpreting their professional
realities, ultimately providing insights into the
broader educational system in the Division of
Davao City. According to Khalifa (2023), a
research philosophy is a set of thoughts and hy-
potheses regarding the evolution of knowledge.
In other words, philosophy meant utilizing ab-
stract concepts and beliefs to guide the research.
Philosophical assumptions were typically the
first ideas in developing a study. This was con-
gruent with the thoughts of Creswell and Poth
(2018), whose worldview focused fundamen-
tally on their perception of connections and
their development. The research philosophy
was chosen based on the scholar’s perspec-
tive on knowledge generation. Philosophical
assumptions were regularly applied through in-
terpretative frameworks used by scholars when
conducting research. According to Khalifa
(2023), philosophical assumptions were the
main thoughts incorporated into the interpretive
frameworks used in the study. These beliefs
have been referred to as paradigms, philosoph-
ical assumptions, epistemologies, ontologies,
broadly conceived research methodologies, and
alternative knowledge claims (Creswell, 2019;
Kaushik Walsh, 2019). There were beliefs
about ontology (the nature of reality), episte-
mology (what constitutes knowledge and how
knowledge claims are justified), axiology (the
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role of values in research), and methodology
(the research process). The study’s philosophi-
cal assumption framework collected, analyzed,
and interpreted data within a specific research
field, providing the context for the ensuing
results and conclusions. Understanding the
philosophical assumptions behind qualitative
research begins with assessing its place within
the overall research process, recognizing its
importance as an essential element of research,
and considering how to actively incorporate it
into a study. As Khalifa and Khalifa (2024)
stated, these assumptions typically covered
ontological, epistemological, axiological, and
methodological educational perspectives. As
the researcher engaged in this study, he was
continually aware of or influenced by a range
of beliefs concerning the nature of reality, the
acquisition of knowledge, the role of values in
research, and the methodologies employed in
the study.

2.1.1. Ontology—The issue relates to the
nature of reality and its characteristics. When
the researcher conducted qualitative research,
he adopted an approach that analyzed teacher
voices on classroom management responsibil-
ities and the art of teaching. The researcher
embraced different realities, as do the individ-
uals being studied and the readers of quali-
tative research. When studying individuals,
qualitative researchers intend to report multi-
ple realities. Evidence of various realities in-
cludes the use of numerous forms of evidence
in themes, incorporating the actual words of
different individuals, and presenting diverse per-
spectives. For example, when writers compile
a phenomenology, they report how individu-
als participating in the study view their expe-
riences differently. According to Moustakas,
as cited by Gabrielle (2023), phenomenology
was chosen as the methodology for this study
because it was “well suited to studying affec-
tive, emotional, and often intense human expe-
rience.” “The primary target of phenomenolog-

ical knowledge is the understanding of mean-
ingful, concrete relations implicit in the origi-
nal description of experience in the context of
a particular situation.” An ontology is a philo-
sophical framework that describes the nature
of social reality, what can be known, and how
it can be understood and interpreted. It pro-
vides the foundation for how researchers per-
ceive the world and the phenomena they study,
influencing the way they design and conduct
their inquiries. Ontological assumptions re-
flect a researcher’s foundational beliefs about
whether reality is objective and exists indepen-
dently of human perception or is subjective and
shaped by individual experiences and social
contexts. In qualitative research, particularly
in studies examining lived experiences—such
as phenomenological inquiries—ontology sup-
ports the notion that multiple realities exist and
are co-constructed through social interaction
and personal meaning-making. As Newman
(2019) asserts, ontological assumptions are not
only central to understanding the human con-
dition but also underpin the frameworks of so-
cial research and policymaking, informing the
interpretation of human behavior, institutional
dynamics, and systemic change.

2.1.2. Epistemology—Conducting a quali-
tative study means the researcher attempts to
get as close as possible to the study partici-
pants. Therefore, subjective evidence is assem-
bled based on individual views. In this study,
the researcher selected high school teachers as
participants because they were familiar with the
researcher and the research context. Thus, the
knowledge is gathered through the participants’
subjective experiences. Conducting studies in
the ”field” where the participants live and work
becomes essential, as these are vital contexts
for understanding what the participants express.
The longer researchers stay in the field or be-
come familiar with the participants, the more
they can ”know what they know” through first-
hand information. For instance, high-quality
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phenomenology requires a prolonged stay at the
research site. Furthermore, the research was
informed by the researchers’ own experiences
as social researchers working within interdis-
ciplinary teams. Elsawah et al. (2020) argue
that one of the primary barriers to successful
integrative research processes is reconciling the
epistemologies underlying knowledge creation.
Similarly, Moon et al. (2021) describe episte-
mology as the branch of philosophy that asks,
”How do we know what we know?” It concerns
ensuring that knowledge is adequate and legit-
imate by examining what constitutes a knowl-
edge claim, including the assumptions made,
how knowledge is produced or acquired, and
determining how it can be applied.

2.1.3. Axiology—This assumption charac-
terizes qualitative research. In practice, re-
searchers conducting qualitative studies ac-
knowledge the value-laden nature of the study
and actively report their values and biases, as
well as those embedded in the information gath-
ered from the field. This study will share the
findings with the school where the researcher
was employed. The researcher intentionally po-
sitioned himself within the study. For instance,
in an interpretive biography, the researcher’s
presence is evident in the text, and the author ac-
knowledges that the narratives presented reflect
both the subject’s voice and the researcher’s
interpretive lens.

2.2. Qualitative Assumptions—This study
was grounded in several qualitative assumptions
that guided its inquiry into the personal expe-
riences of teachers balancing pedagogical and
administrative roles. A fundamental belief was
that reality was subjective and constructed by
individuals based on their unique contexts and
experiences (Merriam Tisdell, 2019). In this
case, it was assumed that teachers’ experiences
in Cluster 14, Division of Davao City, were
shaped by their interactions within their respec-
tive school environments and influenced by lo-
cal culture and institutional norms. The partici-

pants’ narratives were expected to reveal their
complex roles and illustrate how external fac-
tors, such as workload, school resources, and
administrative expectations, affected their daily
professional realities. Another key assumption
was that meaning was embedded in narratives
and was best uncovered through open-ended
inquiry. The teachers’ accounts were valuable
insights into how educators navigated the chal-
lenges of performing dual roles. These stories
offered rich, in-depth data and positioned the
participants as active agents in the research pro-
cess, co-creating knowledge with the researcher.
Furthermore, the study acknowledged the re-
searchers’ reflexivity, recognizing that their po-
sitionality and interactions with participants in-
fluenced the research outcomes (Creswell Poth,
2018). Centered on depth and contextual un-
derstanding, this qualitative study accepted that
the findings might not have been generalizable
but could have offered transferable insights to
similar educational contexts. Through this per-
spective, the study aimed to capture the nu-
anced realities of the participants’ professional
experiences, thereby providing a deeper under-
standing of their work lives. In conducting the
study, the researcher relied on the voices and
interpretations of participants by incorporating
extensive quotes and thematic analysis that re-
flected the participants’ words and presented
evidence from multiple perspectives. Partici-
pants’ responses were meticulously coded and
analyzed to construct the shared themes and
unique elements of their experiences. The re-
searcher ensured the authenticity of the data
and took deliberate steps to minimize the intru-
sion of personal bias throughout the research
process.

2.3. Design and Procedure—This study
employed a phenomenological research design,
which was most appropriate for exploring the
lived experiences of teachers balancing their
administrative responsibilities with the art of
teaching. By emphasizing the participants’
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voices, this design enabled a deeper exploration
of how teachers navigated their dual roles, per-
ceived their professional challenges, and im-
plemented strategies to address these demands.
The study prioritized capturing unique and sub-
jective perspectives of teachers in Cluster 14,
Division of Davao City, and provided a com-
prehensive understanding of their lived realities.
The procedure began with participant selection,
employing purposive sampling to identify teach-
ers with firsthand experiences balancing instruc-
tional duties and administrative responsibilities.
Criteria for inclusion involved tenure, involve-
ment in managerial tasks, and teaching load.
The study targeted participants who could ar-
ticulate their experiences and provide rich nar-
ratives. Semi-structured interviews were the
primary data collection method, allowing flexi-
bility to probe deeper into the teachers’ stories
while maintaining a structured framework. This
approach ensured that key research questions
were addressed while capturing unexpected in-
sights from participants’ narratives. Data col-
lection involved in-depth interviews conducted
in a private and conducive environment to en-
courage openness and authenticity. Each inter-
view was audio-recorded with the participant’s
consent and transcribed verbatim for analysis
and review. The interviews focused on under-
standing personal experiences, perceptions of
the impact of dual roles, and the strategies teach-
ers used to manage these responsibilities. To
complement the interviews, the researcher em-
ployed observational notes or asked participants
to share artifacts, such as schedules or reflec-
tive journals, to provide additional context to
their stories. The researcher ensured reflex-
ivity throughout the process, acknowledging
how personal biases and interpretations might
have influenced the analysis. Ethical consider-
ations, including confidentiality, informed con-
sent, and respect for participants’ time, were
strictly adhered to throughout the study. The
design and procedure aimed to generate mean-

ingful insights into the complexities of teachers’
dual roles by combining a rigorous methodolog-
ical approach with ethical sensitivity. To main-
tain transparency and trust, participants were
allowed to review their interview transcripts and
clarify any information they felt needed revision.
This participatory approach not only validated
the data but also reinforced the collaborative
nature of the research process.

2.3.1. Risks, Benefits, and Safety—The
study posed minimal risks to participants, with
potential discomfort arising only from recount-
ing stressful experiences. To mitigate these
concerns, interviews were conducted in a com-
fortable and private setting, and participants
were free to decline to answer any question.
The study’s benefits included contributing to
academic literature and advocating for better
policies for teachers. A careful assessment of
foreseeable risks, burdens, and benefits to the
participants was made. The researcher’s ques-
tionnaire did not contain degrading, discrim-
inatory, or unacceptable language that could
be offensive to the participants, thereby mini-
mizing these risks. An extra careful approach
was used in collecting the data so that irrele-
vant and confidential details were rejected. The
study did not involve any high-risk situations
that might have affected the participants’ social
and emotional needs. Furthermore, this study
ensured that the potential benefits to the partic-
ipants outweighed the possible harm. Ethical
guidelines were strictly observed throughout
the research process to promote respect, trans-
parency, and voluntary participation. The re-
sults of this study benefited the entire Depart-
ment of Education—teachers, students, parents,
and the community—by providing a straight-
forward rationalization to synthesize various
activities that addressed the analysis of teach-
ers’ perceptions and experiences with project-
based learning in high school classrooms. Prac-
tically, the researcher identified only minimal,
if any, risks regarding physical harm or discom-
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fort participants may have experienced during
the study. Specifically, any factors that might
have adversely affected the respondents’ rela-
tionships, such as loss of status, privacy, or time,
were considered in the study’s planning stage to
minimize, if not prevent, such effects.

2.3.2. Privacy and Confidentiality of Infor-
mation—The study ensured the privacy and con-
fidentiality of the respondents’ information. The
researcher adhered to the principles of the Data
Privacy Act of 2012, or Republic Act 10173,
which mandated transparency, legitimate pur-
pose, and proportionality in collecting, retain-
ing, and processing personal information (Na-
tional Privacy Commission, Data Privacy Act
of 2022). This act protected the fundamental
human right to privacy of information, ensuring
the free flow of information that promoted in-
novation and growth. The researcher protected
the respondents’ right to privacy, treating their
responses with the utmost respect. Unless re-
quired by law, the confidentiality of information
was always observed. The study did not request
Other personal information to safeguard their
identities and enable them to participate with-
out fear of being revealed. Any information was
taken with utmost care to ensure anonymity and
to de-identify any shared personal data. Such
names and identities were protected by using
pseudonyms. The information on these codes
was transcribed in an archival log. Hence, in-
dividual names were not used for identification
purposes. Written responses, if any, were cap-
tured through a camera. Recordings were saved,
and documents were stored in one secure loca-
tion, either protected or encrypted. Moreover,
all participant information remained confiden-
tial. To protect identities, pseudonyms were
used in transcripts, analyses, and reports. Data
were securely stored on password-protected de-
vices and were destroyed upon project comple-
tion. The researcher also ensured that no identi-
fiable information was disclosed inadvertently
in any publications or presentations. Addition-

ally, the researcher received expert guidance
from the adviser, the RMC Research Ethics
Committee, panel members, and expert valida-
tors who reviewed and helped refine the study.
Their constructive feedback and academic sup-
port ensured that the research adhered to ethical
standards and methodological rigor. This collab-
orative engagement also helped the researcher
navigate challenges and enhance the clarity and
credibility of the final manuscript.

The researcher engaged with various sectors
of the academic community, including teachers,
parents, and basic education students, particu-
larly within Cluster 14 of Davao City. Given the
area’s cultural diversity, the researcher demon-
strated sensitivity to and respect for the commu-
nity’s cultural, traditional, and religious prac-
tices. The RMC Graduate School actively re-
viewed, validated, and guided the revisions of
the study manuscript, ensuring it met the stan-
dards of research and academic practices. Ju-
nior high school teachers, students, and parents
contributed to the development of the question-
naire during the initial phase of the study. These
guide questions later served as instruments for
gathering qualitative data in the second phase.
The proper research protocol was observed, in-
cluding securing approval from the school prin-
cipals whose institutions were involved in the
study. The study’s findings benefited key stake-
holders in public school systems, as the data
reflected the voices of teachers regarding class-
room management responsibilities and the art of
teaching—insights crucial for advancing teach-
ing and learning practices.

2.4. Research Participants—This study in-
volved 10 participants purposively selected
from public school teachers in Cluster 14, Divi-
sion of Davao City. These participants actively
balanced pedagogical responsibilities with ad-
ministrative tasks, such as serving as depart-
ment heads, coordinators, or committee leaders,
alongside their teaching duties. Teachers with
at least three years of experience in their dual
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roles were prioritized to ensure they had sub-
stantial insights and lived experiences to share.
Participants were selected based on their ability
to provide rich and detailed narratives regarding
their experiences and strategies for managing
dual roles. This sampling strategy was guided
by the study’s aim to gain a deep understand-
ing of the phenomenon rather than to general-
ize findings. Additionally, diversity in grade
level taught, subject area, and years of service
was considered to ensure a range of perspec-
tives were represented. The selection process
involved initial coordination with school admin-
istrators and supervisors within the Cluster 14
district. Interested teachers were briefed on the
study’s purpose, procedures, and ethical consid-
erations, including the confidentiality of their
responses. Those who voluntarily agreed to
participate signed an informed consent form
and provided their availability for an interview.
By focusing on a small, purposive sample, this
study aimed to provide an in-depth and nuanced
exploration of teachers’ lived realities, ensuring
that their stories were authentically and respect-
fully represented. These participants were key
informants in uncovering the complexities of
balancing pedagogical and administrative re-
sponsibilities in public education.

2.5. Research Instrument—The study uti-
lized a semi-structured interview guide as its
primary research instrument. This tool facil-
itated meaningful, open-ended conversations
with participants while ensuring alignment with
the study’s objectives and research questions.
The guide was divided into three core areas: (1)
personal experiences of teachers in managing
the art of teaching and administrative respon-
sibilities, (2) coping strategies employed with
the challenges in teaching and administrative
responsibilities, and (3) valuable educational in-
sights that could be drawn from the experiences.
By focusing on these themes, the interview
guide ensured the systematic collection of rich
narratives, capturing the depth and complexity

of participants’ lived experiences. Open-ended
questions such as “Can you describe a mo-
ment that illustrates how you manage your dual
roles?” and “What strategies have been most
effective in handling these responsibilities?” en-
couraged detailed and reflective responses. The
interview guide underwent expert validation and
a pilot test to enhance its validity and reliability.
Experts in qualitative research and educational
management reviewed the guide to ensure clar-
ity, relevance, and alignment with the study’s
goals. A pilot test with teachers outside Cluster
14 helped refine the questions, ensuring they
effectively elicited meaningful narratives. The
semi-structured format provided flexibility, al-
lowing the researcher to adapt and probe deeper
into emerging themes during interviews. This
approach ensured that the interview guide was
a robust tool to capture teachers’ nuanced and
diverse experiences, balancing dual responsibil-
ities.

2.6. Role of the Researcher—In this qual-
itative research, the researcher’s role extended
beyond data collection, as they were the pri-
mary instrument in exploring and interpreting
participants’ lived experiences. In this narrative
inquiry, the researcher played a dual role as both
an active listener and an empathetic interpreter,
responsible for facilitating open, reflective dia-
logue with teacher participants from Cluster 14,
Division of Davao City. The researcher created
a safe and respectful environment during the in-
terviews, encouraging participants to share their
authentic stories without fear of judgment or
bias. The researcher was tasked with maintain-
ing reflexivity throughout the research process.
This involved acknowledging personal biases,
preconceptions, and positionality that might
have influenced the study’s outcomes. For ex-
ample, as an educator in the same field, the re-
searcher remained vigilant in not imposing their
interpretations or experiences on participants’
narratives. Instead, the focus was on faithfully
representing the participants’ voices while en-
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suring that their stories remained the foundation
of the analysis. Additionally, the researcher
assumed an ethical responsibility to protect par-
ticipants’ rights and maintain the confidentiality
of the data. This included obtaining informed
consent, safeguarding all collected data, and en-
suring that findings were reported transparently
and accurately. By fulfilling these roles, the re-
searcher upheld the integrity of the study and
contributed meaningful insights into teachers’
professional lives, balancing pedagogical and
administrative responsibilities.

2.7. Data Collection—The data collection
process for this study adhered to a systematic
and ethical approach, ensuring transparency, va-
lidity, and respect for participants’ rights. It
involved several key stages: Initial Preparations
and Obtaining Required Documents. The re-
searcher first obtained an endorsement letter
from Dr. Nelia G. Aga, Dean of the Graduate
School, to secure institutional approval and sup-
port. Seeking Permission from the Schools Di-
vision Superintendent (SDS). The initial stage
involved obtaining formal approval from the
Davao City Division Schools Division Super-
intendent (SDS). The researcher submitted a
formal request letter along with the research
proposal, which included the study’s objectives,
Chapters 1 and 2, and the interview guide. This
communication outlined the purpose of the re-
search and its alignment with the division’s
educational priorities. Securing the SDS’s ap-
proval ensured compliance with district proto-
cols and conferred legitimacy for engaging with
school-level participants. Securing Permission
from School Heads. Following the SDS’s ap-
proval, the researcher sought permission from
the school heads within Cluster 14 of the Davao
City Division. Formal letters were sent to the
principals outlining the study’s objectives, the
participation of their teachers, and the expected
time commitment. This step ensured that school
leaders were well-informed and could facilitate
the research process while maintaining institu-

tional support. Coordinating with school heads
helped create a collaborative environment for
data collection and analysis. Obtaining Consent
from Participants. To ensure ethical participa-
tion, an orientation session was conducted with
the identified participants. The study’s purpose,
procedures, potential risks, and benefits were
clearly explained during this session, with an
emphasis on voluntary participation. Partici-
pants were allowed to ask questions and were
required to sign informed consent forms prior
to the interviews. These forms assured partici-
pants confidentiality, anonymity, and the right
to withdraw. This process was critical for build-
ing trust and ensuring participants felt secure
and respected throughout the study. Conduct-
ing the Interview. The core data collection ac-
tivity involved conducting in-depth interviews
with selected teacher participants using a semi-
structured interview guide. Interviews were
held in private, comfortable settings to encour-
age open and honest dialogue. With partici-
pants’ consent, audio recordings were made to
ensure accurate transcription. The researcher
maintained neutrality throughout, practicing ac-
tive listening and avoiding leading questions.
This approach facilitated the collection of au-
thentic narratives that explored the teachers’
personal and professional experiences in bal-
ancing pedagogical and administrative responsi-
bilities. Transcribing Interview Responses and
Data Coding. Upon completion of the inter-
views, the audio recordings were transcribed
verbatim. Responses in the vernacular were
translated into English to ensure clarity during
analysis. The transcribed data were systemat-
ically coded to identify recurring themes and
patterns. Employing qualitative analysis tech-
niques, the researcher organized these themes in
alignment with the study’s research questions.
This analytical process ensured that participants’
voices were authentically represented, contribut-
ing to a nuanced understanding of their strate-
gies for managing dual roles.
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2.8. Data Analysis—Data analysis in this
qualitative study focused on examining and in-
terpreting non-numerical data to uncover mean-
ings, relationships, and insights. The goal was
to develop a narrative that addressed the re-
search questions and generated new knowledge
grounded in the participants’ lived experiences.
The process began with the researcher reflect-
ing on personal experiences related to the phe-
nomenon to acknowledge and bracket any po-
tential biases. This allowed the focus to remain
on participants’ perspectives. The researcher
then identified significant statements from the
interviews that revealed how participants ex-
perienced the phenomenon. These statements
were filtered for relevance and grouped into non-
repetitive, non-overlapping categories. These
themes were developed to represent key aspects
of the participants’ experiences. Descriptions
were then written to represent both the “what”
(textural) and “how” (structural) aspects of the
experience. A composite description followed,
integrating these elements into a holistic por-
trayal of the phenomenon. Thematic analysis
was guided by Creswell’s model, particularly
in identifying themes from interview data. The
data analysis process began with familiariza-
tion, during which the researcher immersed her-
self in the transcripts through repeated read-
ings. This step helped identify both explicit
content and subtle meanings within the narra-
tives. Through this in-depth engagement, initial
patterns and insights began to emerge. Coding
followed, during which meaningful segments of
data were labeled and organized. These codes
were then grouped into themes, which were
refined through a reviewing process to ensure
coherence and consistency. Each theme was
revisited to validate its significance and rela-
tionship to other themes. This iterative pro-
cess ensured the analysis remained grounded
in the participants’ narratives while revealing
core insights and shared experiences. The re-
searcher then defined and named each theme,

articulating its essence with clear, descriptive
labels. During the final writing-up phase, these
themes were integrated into a comprehensive
narrative that merged participants’ voices with
the study’s analytical findings. The discussion
was contextualized with existing literature to
ensure scholarly depth and validity. Throughout
the process, qualitative analysis tools—whether
manual or software-based—were used to man-
age and refine data categorization. Reflexivity
and iteration remained central to maintaining
the integrity of interpretation. To ensure consis-
tency and depth, codes and themes were con-
tinuously revisited and compared across partic-
ipant responses, allowing patterns to emerge
organically from the data. The findings were
ultimately interpreted in terms of the research
questions and relevant academic literature (Jain,
2023), providing a robust and insightful under-
standing of how teachers navigate their dual
roles in educational settings.

2.8.1. Thematic Content Analysis—The
thematic analysis identified the pattern of es-
sential themes in the data and used these themes
to address the study. As thematic analysis did
not require the detailed theoretical and techno-
logical knowledge typically required by other
qualitative approaches, it offered a more acces-
sible form of analysis, particularly for those
early in their research careers (Braun Clarke,
2021). Regardless of the study type or purpose,
the most critical aspect of the analysis was that
the researcher respected the data and tried to
represent the interview results as truthfully as
possible (Palo, 2022).

2.8.2. Document Analysis—Document
analysis employs a systematic procedure to
examine documentary evidence and address
specific research questions. Qualitative data
analysis involved analyzing material from writ-
ten documents to conclude, depending on the
study parameters. The effort required to prepare
the analysis was much less than was needed
for field observation, interviews, or the require-
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ments workshop. The data analysis could be
interrupted and continued at any time. This
flexibility made document analysis a practi-
cal and efficient method for supplementing
interview data and validating emerging themes.
Additionally, it provided contextual depth and
background information that enriched the over-
all interpretation of the study findings.

2.8.3. Triangulation of Data—Triangula-
tion was employed in this study, utilizing mul-
tiple methods or data sources in qualitative
research to gain a comprehensive understand-
ing of the phenomena, as supported by Patton
(2019). Triangulation was also viewed as a qual-
itative research approach for testing validity by
combining data from various sources. Trian-
gulation reduced research bias that came from
using a single method. It increased validity by
exploring the same topic with multiple tools and
provided a clear understanding of the research
problem, thereby establishing credibility.

2.8.4. Environmental Triangulation—This
type of triangulation utilizes different locations,
settings, and other critical environmental fac-
tors, such as the time, day, or season in which
the study was conducted. The key was deter-
mining which environmental factors might have
impacted the information provided. These fac-
tors were modified to determine if the results
remained consistent across settings. Validity
was established when the findings remained
consistent under various environmental condi-
tions (Guion, 2019). This approach enhanced
the credibility of the study by ensuring that the
conclusions drawn were not limited to a single
context or set of circumstances.

2.9. Analytical Framework—The analyt-
ical framework for this study was flexible
enough to allow the researcher to either gather
all of the data and then analyze it or evaluate it
while it was being collected. The data collected
was then sifted, charted, and categorized in line
with key topics and themes during the analy-
sis stage. This process involved familiarization,

coding, developing a thematic framework, in-
dexing, charting, mapping, and interpretation.
It included analyzing and defining concepts,
mapping the range and nature of phenomena,
creating typologies, finding associations, pro-
viding explanations, and developing strategies
(Ritchie and Spencer, as cited by Goldsmith,
2022). These concepts, technologies, and as-
sociations mirrored the participants. Therefore,
any plan or recommendations the researcher
offered reflected the participants’ real views,
beliefs, and values.

2.9.1. Familiarization—It involved be-
coming familiar with the data through reading
and re-reading interview transcripts. Familiariz-
ing oneself with the entire interview, including
the audio recording and transcript, along with
any contextual or reflective notes the researcher
recorded, was a vital stage in the interpretation
process. It could also have been helpful to re-
listen to all or parts of the audio recording. The
researcher became immersed in the data by lis-
tening to audiotapes, exploring the field, or read-
ing transcripts. The researcher became aware of
critical ideas and recurring themes throughout
the procedure and noted them. The researcher
may have been unable to review all the material
due to the enormous amount of data collected in
qualitative research. As a result, a portion of the
data set was utilized. Several elements of the
data collection method influenced the selection.

2.9.2. Coding—It summarized and repre-
sented data to provide a systematic account of
the recorded or observed phenomenon. After
familiarization, the researcher carefully read the
transcript line by line, applying a paraphrase
or label that served as a ‘code’ to describe
what they interpreted in the passage as neces-
sary. This coding aimed to classify the data for
systematic comparison with other parts of the
dataset. A thematic framework was developed
after coding a few transcripts. The researcher
needed to compare the labels applied and se-
lect a set of codes to apply to all subsequent
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Fig. 2. Analytical Framework of the Study
transcripts. Codes were grouped into categories,
which were then clearly defined and labeled.
This formed a working analytical framework.
Several iterations of the analytical framework
were likely required before no additional codes

emerged. It was always worth having another
code under each category to avoid ignoring data
that did not fit; the analytical framework was
not considered ‘final’ until the last transcript
had been coded.

The principles of thematic analysis, includ-
ing coding data, identifying themes, refining
these themes, and reporting the findings, are
relatable to other qualitative methods, such as
discourse analysis (Forbes, 2022). Thematic
analysis is a method for analyzing qualitative
data. It involves identifying and reporting pat-
terns in a data set, which are then interpreted for
their inherent meaning. Braun Clarke (2022)
discussed the steps of the thematic analysis in
the study’s analytical framework.

2.9.3. Indexing—Indexing involved identi-
fying portions or sections of data that related to
specific themes. This procedure was conducted
using all the textual data collected, including
transcripts of interviews (Ritchie and Spencer,
as cited by Goldsmith, 2022). It used a numer-
ical system to index references and annotate
them in the margin beside the text for ease of
use. Qualitative data analysis tools were ideal
for this task.

3. Results and Discussion

This section of the study focuses on research questions and provides answers based on participant
feedback. The phenomenology study examined teachers’ perspectives regarding their experiences,
coping strategies, and insights related to classroom management responsibilities and the art of
teaching.

3.1. Personal Experiences of Teachers in
Managing their Art of Teaching and Adminis-
trative Responsibilities—The classroom is a dy-
namic environment for imparting knowledge
and shaping the future, yet it poses challenges
for teachers. Their experiences encompass
teaching and numerous administrative tasks, in-

fluencing their professional lives and effective-
ness. This study explores teachers’ lived experi-
ences, focusing on how their interactions with
teaching practices and administrative responsi-
bilities shape their teaching styles, well-being,
and student engagement. It aimed to understand
the challenges and rewards of teaching more
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effectively, thereby informing strategies for en-
hancing teacher support and fostering more ef-
fective and fulfilling learning environments for
both educators and students. Teachers perform
interconnected and multiple roles according to
Biddle’s role theory. This theory posits that
individuals occupy various societal roles, and
managing these roles can significantly affect
teacher effectiveness. Role conflict or role strain
can undermine this effectiveness if teachers are
overwhelmed or unsupported in their social and
professional roles (Balyer Ozcan, 2020). More-
over, the study by Stark (2020) also opined that
a person’s previous experiences shape their cur-
rent lived experiences. Thus, the approaches uti-
lized by teachers in their profession can reflect
their experiences during professional teacher
training and their involvement in multiple roles.

3.1.1. Challenges in Managing Time and
Overlapping Responsibilities—Teachers today
encounter increasing difficulty balancing their
primary duty of providing high-quality instruc-
tion alongside the expanding array of admin-
istrative responsibilities. The art of teaching
requires time, focus, and emotional investment,
yet these are often compromised by overlapping
duties such as report writing, event coordination,
and committee work. The ongoing balancing
of various roles may result in fragmented time,
increased stress, and decreased teaching effec-
tiveness. As educators strive to fulfill pedagogi-
cal and managerial expectations, it is crucial to
understand the influence of these dual respon-
sibilities and identify the support systems nec-
essary for their success in the profession. The
interviews highlighted a persistent and signifi-
cant challenge faced by teacher-participants: the
difficulty of managing time efficiently while jug-
gling overlapping teaching and administrative
duties. Participants reported that managing mul-
tiple roles significantly impacts their ability to
concentrate, plan lessons, and engage students.
Participant 1 (P1) highlighted the complexity of
simultaneously fulfilling various roles—Student

Activities Coordinator, Prefect of Discipline,
and Guidance Advocate—while delivering en-
gaging classroom instruction. The participant
emphasized the difficulty of maintaining focus
and allocating sufficient time to each responsi-
bility, especially when these roles require differ-
ent levels of energy and attention. This supports
existing literature, noting how overlapping re-
sponsibilities can dilute instructional effective-
ness and teacher engagement (Davis Wilson,
2020). Participant 3 (P3) reinforced this chal-
lenge by sharing how their students often end
up ”left behind” due to the frequency of meet-
ings and seminars. This reflects the conflict
between external commitments and classroom
responsibilities, usually leading to unintended
neglect of instructional duties. The participant’s
use of the phrase “daghan kaayo! (too many!)”
to describe the challenges suggests the over-
whelming nature of the workload, echoing Kan-
wal et al.’s (2023) findings on the burden of
administrative tasks interfering with teaching
quality. Similarly, Participant 4 (P4) noted the
difficulty of managing six class sections within
a six-hour period, leaving only two hours for
administrative tasks. They acknowledged the
inevitable overlap between instructional and ad-
ministrative demands, making it hard to meet
both effectively. Participant 7 (P7) provided a
clear example of how this overlap affects their
work: they often prepare reports during class,
compromising instruction quality. This scenario
illustrates the ”role conflict” described by Harris
(2019), where administrative duties overshadow
core teaching tasks. Participant 9 (P9) encapsu-
lated the dilemma by describing it as “dealing
with two masters at the same time,” underlin-
ing the mental and emotional strain of trying
to meet the expectations of both academic and
administrative duties. The phrase highlights the
internal conflict and stress resulting from di-
vided responsibilities, a condition documented
in studies examining educator burnout and role
overload (Kanwal et al., 2023). Overall, the par-
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ticipants’ experiences underscore the pressing
issue of time management in teaching, partic-
ularly when teachers are tasked with multiple
non-teaching roles. The overlapping respon-
sibilities affect their ability to deliver quality
instruction, contributing to stress and profes-
sional fatigue. The narratives suggest a need
for systemic support, a more equitable distri-
bution of roles, and structural adjustments to
enable teachers to manage their time and re-
sponsibilities more effectively. In contemporary
educational environments, educators’ roles have
evolved significantly to cover both pedagogical
and administrative responsibilities. Teachers
provide quality instruction and fulfill various
administrative tasks, such as curriculum plan-
ning, performance evaluations, and compliance
with regulatory requirements (Davis Wilson,
2020). The intersection of these two domains
can generally result in role conflicts regarding
intrinsic teaching qualities—specifically, how
to promote student involvement and provide per-
sonalized instruction, which is often hindered
by the time-consuming nature of administrative
tasks (Harris, 2019). Teachers often report be-
ing overwhelmed as they manage their adminis-
trative responsibilities, which decreases the time
dedicated to lesson preparation, student inter-
action, and professional development (Kanwal
et al., 2023). Examining the balance between
teaching and administrative duties is crucial to
understanding the implications of these func-
tions on instructional quality and time manage-
ment. The multiplicity of roles can lead to stress
and significant demands over time, placing edu-
cators in a precarious position where they must
constantly reconcile competing responsibilities
(Harris, 2019; Kanwal et al., 2023).

3.1.2. Strained Relationships with Col-
leagues and Students—The dual burden of
teaching and administrative responsibilities of-
ten makes teachers’ positions difficult and can
strain their relationships with colleagues and
students. While they juggle lesson plans, class-

room work, and other academic duties, demands
can lead to stress and miscommunication, mak-
ing it more challenging for them to collaborate
with their colleagues. Limited accessibility and
attention may make students feel ignored or
misunderstood, detrimental to the rapport fun-
damental to successful learning between teach-
ers and their students. Their personal experi-
ences underscore how the demands of juggling
various responsibilities can hinder professional
performance and undermine the relational as-
pects of teaching, which are vital to fostering a
healthy and supportive educational environment.
The interplay between teaching and managing
tasks has a significant impact on teacher rela-
tionships at work and can lead to tension in
classrooms and between colleagues. Respon-
dents’ feedback shared that the requirements of
administrative tasks detract from the time and
emotional investment needed to nurture con-
nections—an essential element in the field of
education (Harris, 2020; Skaalvik Skaalvik,
2017). Participant 2 (P2) mentioned the im-
pact of having too many administrative tasks;
students often end up without proper supervi-
sion, and the teacher struggles to get to know
them personally when acting as a class advi-
sor. Due to the limited time available for build-
ing individual connections with students, im-
portant teacher-student relationships that fos-
ter trust in the classroom and enhance student
motivation and overall growth are often com-
promised (Skaalvik Skaalvik, 2017). The ex-
perience shared by the participant underscores
how being overwhelmed with responsibilities
can undermine the basis of successful teaching.
Participant 9 (P9) shared similar feelings about
the decline in meaningful engagement with stu-
dents and colleagues within the educational set-
ting due to increased workload pressures, which
lead to exhaustion and limit opportunities for
mentorship and establishing emotional bonds
with others—highlighting the loss of those gen-
uine interactions that create rapport and empa-
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thy between individuals. It also supports Wilson
et al.’s (2023) observation that administrative
burdens often lead to professional burnout and
a breakdown in collegial support. Additionally,
Participant 6 (P6) mentioned that adjustments
in teaching methods were made in response
to strict administrative timelines within class-
rooms. When teachers have to submit reports in-
stead of actively engaging with students during
class time due to the demands of the job sched-
ule and time constraints placed upon them by ad-
ministrative requirements, it can inadvertently
lead to them relying more on seatwork as a tem-
porary solution rather than fostering meaning-
ful interactions with their students in a dynamic
and engaging learning environment—essential
for effective teaching practices (Harris, 2020).
Participant 5 (P5) revealed the emotional toll
of fractured relationships with colleagues, stat-
ing that some co-workers question and damage
one’s character. This reflects how workplace
stress, fueled by uneven workloads and constant
performance demands, can lead to tension, judg-
ment, and a lack of mutual support among staff,
further isolating teachers in their struggles (Wil-
son et al., 2023). Likewise, Participant 8 (P8)
expressed discomfort and embarrassment when
requesting urgent data from colleagues. The par-
ticipant shared that such interactions can trigger
complaints or irritation from co-workers, mak-
ing collaboration feel burdensome rather than
supportive. This scenario reveals how systemic
pressures and last-minute demands contribute
to a culture of frustration, where collegiality
suffers, and professional relationships become
fragile. These responses portray a clear pic-
ture: when teachers are stretched thin by over-
lapping roles, their capacity to nurture positive
relationships with students and peers is signif-
icantly compromised. The emotional labor of
teaching, rooted in empathy, connection, and
collaboration, is overshadowed by logistical de-
mands. As a result, teaching is challenged not
only by time constraints but also by the erosion

of relational harmony, which is foundational
to student success and professional well-being
(Skaalvik Skaalvik, 2017; Harris, 2020). Re-
search highlights both the challenges and ben-
efits of teachers managing dual roles. While
engaging in administrative and teaching tasks
can help develop problem-solving skills and
professional confidence (Creagh et al., 2023),
it also increases the risk of role conflict. Ad-
ministrative demands can reduce the time for
practical instruction and collaboration, leading
to frustration, burnout, and weakened profes-
sional relationships (Harris, 2020; Wilson et al.,
2023). When teachers struggle to balance these
responsibilities, the quality of their interactions
with students and colleagues may decline, ulti-
mately affecting their job satisfaction (Skaalvik
Skaalvik, 2017).

3.1.3. Teaching with Passion—Despite the
intense demands of administrative work and
overlapping obligations, many teachers remain
deeply committed to their vocation. For them,
teaching is more than simply a profession; it is
a vocation fueled by purpose, creativity, and a
genuine desire to make a difference in students’
lives. Their personal experiences demonstrate
that, while juggling instructional and manage-
ment responsibilities can be stressful, their pas-
sion for teaching remains a driving force behind
their work. This enthusiasm motivates them
to go above and beyond their ordinary respon-
sibilities, to inspire students, and to find pur-
pose in their profession despite the limitations
and constraints of the educational system. The
participants’ reflections reveal how passion re-
mains at the heart of their profession, driving
them to go beyond routine obligations and main-
tain meaningful, student-centered instruction
despite the challenges of managing additional
roles. Participant 1 (P1) described their seven-
year teaching journey as continuous learning,
fueled by a desire to create engaging, STEM-
focused lessons that promote critical thinking
among students. Despite balancing various re-
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sponsibilities, their dedication to contextualiz-
ing learning within the local environment shows
a strong commitment to innovation and rele-
vance. This reflects how passion enables teach-
ers to remain creative and purpose-driven even
when burdened with multiple tasks (Pottinger,
2024; Wang, 2022). Participant 9 (P9) offered a
heartfelt reflection on over two decades in the
profession, noting how, despite the unique chal-
lenges of each class, their commitment to pro-
moting the richness of language and culture has
never faded. This enduring ”spark” speaks to
the emotional resilience and sustained joy that
passionate teachers find in their work, reinforc-
ing Pottinger’s (2024) conclusion that passion
can be a catalyst for continued dedication and
inspiration. Even when management duties pull
them away from the classroom, their love for
teaching keeps them grounded and motivated.
Participant 10 (P10) focused on making learning
fun and meaningful, showing how passion man-
ifests in how teachers adapt their methods to
connect more deeply with students. This mind-
set demonstrates a dedication not only to the
content of education but also to the learner’s ex-
perience, revealing a genuine care that extends
beyond administrative expectations (O’Scanaill,
2020). Participant 6 (P6) acknowledged the un-
predictability of teaching yet finds joy in seeing
students actively participate in gamified activi-
ties. Despite a full schedule that includes non-
teaching responsibilities, they intentionally find
time to integrate interactive strategies that fos-
ter student engagement. This intentional effort
illustrates how passion empowers teachers to
sustain creativity even in the face of time con-
straints, aligning with Wang’s (2022) findings
that passionate teachers can manage stress better
and maintain engagement through flow experi-
ences. Participant 7 (P7) described teaching
as a challenging yet fulfilling vocation, under-
scoring the emotional and human satisfaction
that can be derived from the profession. Their
statement reflects how the intrinsic rewards of

teaching—seeing students learn, grow, and suc-
ceed—often outweigh the stressors of adminis-
trative work, reinforcing the idea that passion
is a sustaining force in a teacher’s career (Pot-
tinger, 2024; Wang, 2022). These responses
collectively demonstrate that, although teach-
ing presents numerous challenges, especially
when combined with management duties, pas-
sion is the common thread that links purpose,
perseverance, and personal fulfillment. This en-
thusiasm enables educators to persist in their
dedication to the art of teaching, turning obsta-
cles into opportunities for growth and foster-
ing their students with innovation, compassion,
and commitment. Figure 3 presents teachers’
personal experiences as they navigate the de-
mands of their teaching practices alongside ad-
ministrative responsibilities. It provides qual-
itative data that revolves around challenges in
managing time and overlapping responsibilities,
strained relationships with colleagues and learn-
ers, and teaching with passion. The explana-
tion should highlight key trends and emotional
impacts through the lived experiences of edu-
cators, offering a comprehensive understand-
ing of how they see and understand their multi-
faceted roles. The first theme reveals that teach-
ers with dual roles are indeed challenged by
time as they deal with overlapping demands in
teaching and administrative roles, leaving them
with the dilemma of choosing and prioritizing
tasks to accomplish within their limited time
in school. These constant shifts in focus can
lead to mental fatigue and diminished classroom
engagement, ultimately affecting instructional
quality. The second theme reveals that through
these teachers’ administrative tasks, they have
acquired skills beyond teaching. However, it
also strained their relationship with the learn-
ers, especially with their colleagues. Their ab-
sence due to meetings and seminars left students
unattended, and urgent reports that they often
have to ask their colleagues for lead to isolation
and a rift between them and the people around
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Fig. 3. Personal Experiences of Teachers with their Art of Teaching and Administra-
tive responsibilities

them. Lastly, the third theme shows that de-
spite their challenges with dual responsibilities,
they remained passionate about their profession.
Despite the challenges they encounter as they

juggle their roles, their minds and hearts are still
aligned with teaching and creating meaningful
learning opportunities for their learners.

3.2. Teachers’ Coping Strategies with the
Challenges in Delivering Their Art of Teaching
and Administrative Responsibilities —Teaching
is an art that requires not just knowledge of
the subject but also skill in handling various
classroom dynamics and fulfilling administra-
tive duties. Several difficulties frequently con-
front teachers, from student involvement and
curriculum delivery to administrative respon-
sibilities. Supporting the educational system
challenges teachers daily, especially those with
dual roles - administrative and instructional re-
sponsibilities. To endure the challenges, teach-
ers with dual roles have developed several cop-
ing mechanisms that help them maintain their
professional integrity and provide practical in-
struction in navigating these obstacles. Support
systems, establishment of work dynamics, and
self-care are some of these coping mechanisms
that help keep their passion for their profession
alive. A closer look at these coping strategies

can shed light on the remarkable capabilities
of teachers in terms of resilience and adaptabil-
ity. It can also reveal their commitment to their
students and profession, which drives them to
continuously seek and implement methods that
enhance their effectiveness and well-being. This
exploration into the coping strategies of teach-
ers not only highlights the challenges they face
but underscores the creative and practical solu-
tions they employ to overcome them, ensuring
that the art of teaching remains vibrant and im-
pactful despite the demands of administrative
responsibilities.

3.2.1. Seeking Support from Other Signifi-
cant Individuals—Teachers with dual roles re-
vealed that seeking support from others is es-
sential, emphasizing the importance of collab-
oration and interpersonal relationships in navi-
gating the diverse challenges they face in their
profession. To manage the challenges of ef-
fective teaching alongside various administra-
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tive responsibilities, educators frequently seek
support from colleagues, school leaders, family
members, and professional networks for advice,
motivation, and collaborative solutions. This
section examines how seeking support from oth-
ers can help reduce stress and foster a sense of
community, resilience, and professional growth,
enabling teachers to maintain their enthusiasm
for teaching while navigating the challenges of
their responsibilities. The responses reveal that
seeking support from significant individuals is
a crucial coping strategy for teachers as they
navigate the demanding balance between teach-
ing and administrative responsibilities. Many
teachers rely on collegial support, recognizing
the value of shared experiences and collabora-
tive problem-solving. Participants 1 (P1) and
3 (P3) emphasized the importance of reaching
out to colleagues and school administrators for
advice and assistance, highlighting how open
communication within the school community
can ease workloads and provide moral support
(Martinez McAbee, 2020; Johnson Brown,
2018). Similarly, Participant 6 (P6) noted the
importance of developing rapport with fellow
teachers handling administrative tasks and non-
teaching personnel, suggesting that a support-
ive work environment significantly contributes
to managing stress and responsibilities (John-
son Brown, 2018). Beyond the workplace,
emotional support from family and friends also
emerged as a strong pillar of resilience. Par-
ticipants 5 (P5) and 10 (P10) identified their
families as their primary support systems, un-
derscoring the role of personal relationships
in maintaining emotional well-being (Williams,
2020). These responses collectively illustrate
that professional and personal support networks
are vital resources for teachers striving to sus-
tain their passion for teaching while meeting
institutional demands. Studies have shown that
teachers find support systems to be instrumental
in navigating the complex landscape of teach-
ing and administrative responsibilities. Mar-

tinez and McAbee (2020) posited that support
given by school administrations helps teachers
manage their load effectively. Another support
system highlighted in the literature is peer sup-
port. Johnson and Brown (2018) mentioned
that collaboration with colleagues helps create
a sense of community and shared purpose, miti-
gating the isolation that sometimes occurs with
their workload. Furthermore, engaging in pro-
fessional learning communities has been iden-
tified as a proactive way for teachers to share
strategies, gain new insights, and reinforce a
culture of continuous improvement. Addition-
ally, family and friends were also found to be
integral in the study by Williams (2020), as the
emotional and practical support they provide
serves as a crucial escape from the pressures of
the job, allowing teachers to replenish and main-
tain their passion for education. Together, these
support networks develop flexible and strong
teachers who continue to flourish despite the
difficulties they encounter.

3.2.2. Managing Time and Prioritizing
Tasks—In the dynamic landscape of education,
teachers continually navigate the dual demands
of instructional excellence and administrative
responsibilities. Managing time and prioritiz-
ing tasks underscore the importance of effec-
tive coping strategies that enable educators to
balance their professional responsibilities with-
out compromising the quality of their teaching.
With growing workloads, shifting curriculum
standards, and diverse student needs, teachers
must adopt practical time management skills
and clear task prioritization to sustain their well-
being and commit to meaningful learning. This
theme explores how educators creatively and
strategically manage their time to fulfill ped-
agogical and administrative roles amidst the
evolving challenges of the profession. The
responses highlight that effectively managing
time and prioritizing tasks are essential strate-
gies teachers use to navigate the intricate bal-
ance between their instructional and adminis-

22
ISSN 3028-1261

10.5281/zenodo.15694234/NIJSE.2025



NIJSE (2025)

trative duties. Participant 2 (P2) emphasizes
the importance of establishing priorities, ac-
knowledging that successful teaching and task
execution demand deliberate decision-making
(Cox, 2023). In a similar vein, Participant 3
(P3) adopts a methodical approach by establish-
ing a schedule and diligently practicing time
management, showcasing how effective plan-
ning can mitigate feelings of overwhelm and
guarantee that both teaching and administrative
responsibilities are fulfilled (Pozo-Rico et al.,
2023). Participant 4 (P4) elaborates on this
by highlighting the importance of balancing
work and rest, suggesting that effective time
management encompasses productivity, sustain-
ability, and overall well-being (Dreer, 2024).
Meanwhile, Participant 9 (P9) offers a compre-
hensive overview of managing responsibilities
by carefully prioritizing tasks, developing daily
schedules, and optimizing free time for admin-
istrative duties (Cox, 2023; Pozo-Rico et al.,
2023). This demonstrates a thoughtful and or-
ganized strategy for handling conflicting prior-
ities. The responses collectively indicate that
effective coping requires planning, clear priori-
tization, and a mindful approach to sustaining
professional effectiveness and personal balance.
According to an article by Cox (2023), effective
task prioritization enhances instructional quality
by facilitating timely grading and feedback, ul-
timately improving student achievement. Simi-
larly, regarding time management, Pozo-Rico et
al. (2023) noted that teachers who manage their
time effectively tend to experience higher levels
of job satisfaction and well-being. It enables
them to set priorities for their tasks, establish
realistic goals, and allocate their time to include
self-care and career advancement (Dreer, 2024).
It demonstrates that effective time management
and task prioritization support teachers’ well-
being by reducing stress and burnout, thereby
improving their overall quality of life.

3.2.3. Keeping a Positive Mental Frame-
work—The subtheme focuses on the essential

role of mindset in helping teachers cope with
the challenges of fulfilling their teaching and
administrative responsibilities. Maintaining a
constructive and optimistic outlook becomes
a vital internal resource in the face of heavy
workloads, shifting expectations, and time con-
straints. Teachers are better equipped to adapt
to stressors and stay committed to their profes-
sional purpose by cultivating resilience, self-
motivation, and a growth-oriented perspective.
It explores how a positive mental framework en-
ables educators to remain focused, emotionally
balanced, and inspired in delivering quality edu-
cation despite the everyday demands of the pro-
fession. The responses highlight the importance
of maintaining a positive mental framework as a
coping strategy for teachers navigating the dual
pressures of teaching and administrative respon-
sibilities. Participant 2 (P2) emphasizes that
mindset is central to coping, viewing every chal-
lenge as an opportunity for growth and a bless-
ing. This perspective reflects a deep-rooted re-
silience and optimism, where difficulties are re-
framed as opportunities for development rather
than burdens (Else, 2023). Participant 4 (P4)
contributes by focusing on goal-setting for per-
sonal and professional development, suggest-
ing that a forward-looking mindset helps teach-
ers stay grounded and motivated amid daily de-
mands (Millacci, 2017). Meanwhile, Participant
1 (P1) finds strength and inspiration in witness-
ing students’ ”aha!” moments and their overall
growth, showing that emotional rewards from
teaching can reinforce a teacher’s sense of pur-
pose (Nwoko et al., 2024). Similarly, Partic-
ipants 6 (P6) and 3 (P3) echo this sentiment,
stating that the positive impact of their teach-
ing on students’ lives fuels their motivation and
helps them cope with the demands of their pro-
fession (Else, 2023; Nwoko et al., 2024). These
responses collectively show that by focusing
on meaningful outcomes, embracing growth,
and maintaining an optimistic outlook, teach-
ers can sustain their energy and commitment
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despite the challenges they face in their profes-
sion. It has been observed that teachers with
a growth mindset are more inclined towards
continuous learning, seek feedback, and inno-
vate teaching strategies, even in the face of ad-
ministrative pressures. This approach enhances
their instructional effectiveness and helps man-
age their workload (Else, 2023). Such teach-
ers tend to view challenges not as obstacles
but as opportunities for professional develop-
ment, allowing them to adapt more readily to
changing educational demands. Moreover, their
openness to self-improvement fosters a culture
of collaboration and reflective practice within
schools (Millacci, 2017). At the same time, im-
pact awareness involves teachers recognizing
the meaningful difference they make to their
learners and their community, positively con-
tributing to larger educational goals and giving
them a sense of purpose and motivation—a cop-
ing strategy that helps them reframe their per-
ception of the enormous demands of their roles,
reducing stress and burnout (Millacci, 2017;
Nwoko et al., 2024). Additionally, this mental
orientation also correlates with elevated student
outcomes, as emotionally resilient teachers are
better equipped to engage and support their stu-
dents (Nwoko et al., 2024). This positive men-
tal framework—encompassing a growth mind-
set and impact awareness—enhances not only
teachers’ professional resilience but also cat-
alyzes systemic improvement, inspiring peers
and students alike to adopt a similar commit-
ment to learning and making meaningful contri-
butions.

3.2.4. Practicing Self-care and Preserv-
ing Personal Well-being—Practicing self-care
and preserving personal well-being emphasizes
the crucial importance of personal wellness in
helping teachers manage the diverse challenges
of their profession. As teachers balance their
teaching duties with administrative responsibili-
ties, it is essential to intentionally prioritize their
physical, emotional, and mental well-being to

maintain long-term effectiveness and motiva-
tion. Participants emphasized the importance
of incorporating small yet purposeful self-care
practices, such as taking brief breaks, unwind-
ing, or engaging in enjoyable activities, to reju-
venate and prevent burnout. Some emphasized
the significance of establishing personal bound-
aries and prioritizing well-being to achieve bal-
ance and sustain their enthusiasm for teaching.
This subtheme emphasizes that caring for one-
self is essential, not a luxury, for succeeding
in education, particularly in light of its increas-
ing challenges and the need for personal bal-
ance. The responses from the participants of-
fer valuable insights into how engaging in self-
care and maintaining personal well-being act
as essential coping strategies for handling the
demands of teaching and administrative respon-
sibilities. Participant 8 (P8) emphasizes the sig-
nificance of prioritizing self-care, even during
short intervals. Taking a few minutes to pause
for rest or a nap is highlighted as an effective
method to rejuvenate during times of fatigue,
illustrating how minor actions can greatly en-
hance daily resilience (Kensing, 2024). Par-
ticipant 1 (P1) elaborates on this concept by
emphasizing the significance of prioritizing per-
sonal well-being and establishing boundaries
as essential for achieving long-term effective-
ness in both classroom and administrative po-
sitions. This demonstrates an awareness that
personal boundaries should be honored to avoid
burnout (Jackson, 2024). Similarly, Participant
5 (P5) emphasizes the significance of self-care
by connecting it directly to their capacity to
maintain enthusiasm for teaching. Incorporat-
ing weekly activities for recharging into this
teacher’s routine illustrates that ongoing enthu-
siasm is closely linked to personal restoration
(Pearson, 2024). Finally, Participant 4 (P4) high-
lights “personal wellness,” suggesting its im-
portance in managing professional challenges
(Jackson, 2024). All in all, the responses from
the participants indicate that teachers who pur-
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Fig. 4. Teachers’ Coping Strategies with the Challenges in Delivering Their Art of
Teaching and Administrative Responsibilities

posefully prioritize their well-being are more
capable of fulfilling their responsibilities while
maintaining their motivation and overall health.
In the study by Kensing (2024), he posited that
self-care is essential to a healthy and balanced
life. It is an investment in an individual’s well-
being, which, in turn, benefits students and the
entire educational community. Physical self-
care, such as regular physical activity, is known
to help manage stress and improve one’s mood,
thereby preserving motivation to work by allow-
ing the mind and body to rest and engage in
other tasks (Pearson, 2024). Prioritizing self-
care means acknowledging needs and taking

steps to fulfill them. Jackson (2024) supports
the idea that through self-care, educators can
recharge and sustain their energy, thereby facil-
itating the management of both classroom and
administrative responsibilities. When schools
support teacher wellness through professional
development on stress management and flexible
scheduling, they help institutionalize self-care
as a professional priority rather than a personal
luxury. Creating a culture that values well-being
can lead to increased teacher retention, stronger
collegial relationships, and improved student
engagement.

Participant 5 (P5) emphasizes the signifi-
cance of self-care by connecting it directly to
their capacity to maintain enthusiasm for teach-
ing. Incorporating weekly activities for recharg-
ing into this teacher’s routine illustrates that on-
going enthusiasm is closely linked to personal
restoration (Pearson, 2024). Finally, Partici-
pant 4 (P4) highlights “personal wellness,” sug-
gesting its importance in managing professional
challenges (Jackson, 2024). All in all, the re-
sponses from the participants indicate that teach-
ers who purposefully prioritize their well-being

are more capable of fulfilling their responsibili-
ties while maintaining their motivation and over-
all health. In the study by Kensing (2024), he
posited that self-care is essential to a healthy
and balanced life. It is an investment in an
individual’s well-being, which, in turn, bene-
fits students and the entire educational commu-
nity. Physical self-care, such as regular phys-
ical activity, is known to help manage stress
and improve one’s mood, thereby preserving
motivation to work by allowing the mind and
body to rest and engage in other tasks (Pearson,
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2024). Prioritizing self-care means acknowl-
edging needs and taking steps to fulfill them.
Jackson (2024) supports the idea that through
self-care, educators can recharge and sustain
their energy, thereby facilitating the manage-
ment of both classroom and administrative re-
sponsibilities. When schools support teacher
wellness through professional development on
stress management and flexible scheduling, they
help institutionalize self-care as a professional
priority rather than a personal luxury. Creating
a culture that values well-being can lead to in-
creased teacher retention, stronger collegial re-
lationships, and improved student engagement.

3.3. Valuable Educational Insights Drawn
from The Experiences of Teacher—Teachers can
obtain valuable educational insights by reflect-
ing on their experiences implementing teach-
ing practices and handling administrative re-
sponsibilities. This reflective process can re-
veal effective strategies, identify areas needing
improvement, and assess the impact of differ-
ent approaches on teachers’ well-being and the
learning community where they belong. Criti-
cally analyzing insights from teachers’ experi-
ences with dual roles can help them better under-
stand their strengths and weaknesses, leading
to more effective and fulfilling teaching prac-
tices. Furthermore, it will shed light on adaptive
and effective practices that can help leaders and
policymakers develop supportive systems to en-
hance teacher effectiveness and job satisfaction.

3.3.1. Learner-centered and Emphatic
Pedagogy—Learner-centered and empathic ped-
agogy emphasizes the essential educational in-
sights of teachers as they manage the intricate
balance between fostering responsive, student-
oriented instruction and meeting their admin-
istrative duties. This approach emphasizes the
importance of empathy in acknowledging the
diverse needs of learners, fostering inclusive ed-
ucational environments, and tailoring teaching
styles to prioritize student well-being and en-
gagement. Simultaneously, it acknowledges the

expertise that educators cultivate in balancing
time, workload, and institutional expectations
while maintaining high standards of teaching.
Teachers, informed by their personal experi-
ences, offer practical strategies and reflective
practices that enrich the conversation about how
empathic, learner-centered teaching can align
with the operational realities of the education
system. Each participant’s response provides
a powerful lens into how learner-centered and
empathic pedagogy shapes their professional
identity as they navigate instructional and ad-
ministrative responsibilities. Participant 1 (P1)
emphasizes that effective teaching relies on
establishing meaningful connections with stu-
dents and understanding their learning styles
and needs. It reflects a straightforward learner-
centered approach, where teaching is not merely
about content delivery but about responding
to the individual needs and learning styles of
each learner (Cain, 2020). Such an approach
requires planning, constant reflection, and adapt-
ability—skills teachers develop and refine while
also attending to their administrative duties,
such as preparing differentiated materials and
tracking student progress. Participant 8 (P8)
extends this insight by emphasizing the impor-
tance of listening to each student and acknowl-
edging the personal experiences they bring into
the classroom. This call for empathetic listening
recognizes that learners are shaped by their so-
cial and emotional contexts. For a teacher, this
means crafting pedagogical practices that are in-
clusive, flexible, and emotionally responsive, all
while balancing institutional expectations such
as compliance with curriculum standards and
reporting tasks (Meyers et al., 2019). Similarly,
Participant 5 (P5) stresses the importance of
understanding students deeply, especially those
facing family-related difficulties. It aligns with
the belief that teachers are responsible for both
the academic and emotional development of stu-
dents. Their role transcends traditional instruc-
tion and demands a deep commitment to the
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well-being of learners, which can only be sus-
tained by developing efficient systems to man-
age both emotional labor and administrative
workload (Morin, 2019). This insight under-
scores the reality that empathic pedagogy is not
a soft skill but a critical teaching competency
that must be integrated with time and resource
management. Lastly, Participant 6 (P6) empha-
sizes the importance of developing rapport with
students while maintaining healthy boundaries.
This balancing act reveals a nuanced understand-
ing of empathy, not as overinvolvement, but as
a professional and compassionate presence that
supports learning. Establishing such relation-
ships requires an emotionally intelligent and
structured pedagogical approach, demonstrat-
ing how teachers develop personal strategies to
manage classroom dynamics alongside their re-
sponsibilities, such as student documentation
and behavior monitoring (Meyers et al., 2019).
These insights affirm that learner-centered and
empathic pedagogy is not an abstract ideal but
a lived practice. It is sustained by teachers’ re-
flective insights and ability to harmonize care
for their learners with the practical demands
of the teaching profession. The insights pro-
vided by the participants similarly reflect the
findings of Cain (2020) that learner-centered
pedagogy fosters an environment that resonates
directly with the essence of learning; that is,
it encourages learners to engage deeply with
their learning materials, communicate, collab-
orate, and reflect on their learning progress. It
goes beyond teaching and instructing; it enables
learners to take control of their knowledge. Fur-
thermore, most participants expanded the idea
of a learner-centered curriculum through em-
pathetic pedagogy. According to Meyers et
al. (2019), this approach enables teachers to
transcend their teaching role into the emotional
level of learners, making them feel seen and un-
derstood without exceeding the boundaries of
institutional policies and curriculum guidelines.
They added that it helps learners stay motivated,

more self-aware, and advocate for themselves.
Similarly, Morin (2019) agreed, saying that stu-
dents who know the teacher understands them
and their challenges are more likely to be avail-
able learners. These studies emphasize that,
regardless of how busy teachers become, they
should not neglect their role and responsibili-
ties to their learners, even when their jobs are
demanding.

3.3.2. Adaptability through Experience—
Teachers with dual roles view their teaching
journey as a constant evolution, where class-
room management challenges and administra-
tive duties shape their pedagogy, mindset, and
identity as educators. Educational institutions
face a rise in demands for responsibility and per-
formance, which require teachers to navigate a
complex range of administrative tasks while si-
multaneously fulfilling their primary objective
of providing quality instruction. Understanding
how teachers’ adaptability influences students’
results and the broader teaching profession be-
comes fundamental. Adaptability through ex-
perience highlights how teachers evolve their
teaching and management styles based on their
lived experiences, challenges, and reflections.
This can be reflected in the flexibility of instruc-
tion, effective time management, emotional re-
silience, and the adjustment of pedagogical
methods to meet learners’ needs and administra-
tive demands. Each participant’s response pro-
vides rich insights into the subtheme, illustrat-
ing how teachers continually evolve their peda-
gogical practices while managing the complex
responsibilities of teaching and administration.
These reflections suggest that adaptability is
not a static trait but a cultivated skill developed
through daily classroom realities and profes-
sional reflection. Participant 1 (P1) emphasizes
that classroom management has a significant in-
fluence on pedagogical style, noting that instruc-
tion must be tailored to meet the diverse needs
of learners. This insight underscores the im-
portance of understanding student behavior and
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tailoring teaching strategies accordingly, align-
ing with Collie and Martin’s (2017) notion that
adaptability is refined through experience and
reflection. It reflects a teacher’s ongoing effort
to maintain harmony between engaging instruc-
tion and classroom order, which must be man-
aged alongside administrative demands, such
as reporting behavior and academic progress
(Burns et al., 2018). Participant 4 (P4) builds
on this by identifying student restlessness and
disengagement as signals for pedagogical ad-
justment. The teacher underscores the value
of reflective practice in addressing instructional
challenges—adjusting the pace, clarity, or rele-
vance of lessons. This demonstrates how effec-
tive teaching requires an alert and flexible mind-
set, as emphasized by Granziera et al. (2019),
who found that teachers with high adaptabil-
ity deliver more refined instruction. Managing
such adaptability in real-time while also ful-
filling administrative expectations, such as les-
son planning and documentation, highlights a
teacher’s capacity to remain responsive under
pressure (Burns et al., 2018). Participant 9 (P9)
brings a collaborative dimension to adaptability,
suggesting that establishing classroom routines
and fostering mutual support among colleagues
enhances classroom management and instruc-
tional delivery. This insight underscores the
importance of collective adaptability, where sys-
tems of peer support and shared strategies can
alleviate the individual burden of administrative
tasks and promote consistent pedagogy through
shared experiences (Collie Martin, 2017). Par-
ticipant 7 (P7) focuses on prioritization, seeking
guidance, and building personal routines, es-
pecially in managing time and self-care. This
response reflects the often-overlooked internal
aspect of adaptability—how teachers develop in-
dividual systems to remain resilient. Granziera
et al. (2019) suggest that such personal strate-
gies contribute significantly to a favorable class-
room climate and instructional quality. Juggling
instructional duties with non-teaching respon-

sibilities such as paperwork, coordination, and
professional development becomes more man-
ageable when routines and support systems are
in place (Burns et al., 2018). Finally, Partici-
pant 10 (P10) emphasizes a pragmatic approach,
focusing on managing time, staying organized,
being firm, and practicing patience. These are
all cornerstones of adaptive teaching, rooted
in experience and emotional regulation (Col-
lie Martin, 2017). The emphasis on patience,
in particular, highlights the emotional labor re-
quired to maintain a supportive learning envi-
ronment, even amid administrative stressors and
behavioral challenges. Together, these insights
paint a clear picture of adaptability as an essen-
tial, experience-driven competency that enables
teachers to balance instructional effectiveness
with administrative efficiency. They highlight
that adaptability is not just an innate behavior
but is reinforced by gained experiences. As de-
fined by Burns et al. (2018), adaptability is the
ability to effectively respond to changes in cir-
cumstances, which, in the context of teaching,
requires educators to adjust their pedagogical
strategies and administrative approaches in re-
sponse to the various needs of students and in-
stitutional expectations. Moreover, Collie and
Martin (2017) posited that experienced teachers
typically exhibit developed adaptability because
they have honed it by overcoming past failures
and challenges, such as lesson plan failures,
technology integration issues, and behavioral
disruptions. The ability to adapt increases re-
silience, which also influences their ability to
create a favorable classroom climate conducive
to learning. Granziera et al. (2019) further
highlight that teachers who learn to adapt to
managing administrative tasks while teaching
have more polished and refined instruction, ben-
efiting student learning. Such instances reveal
how adaptability can transform administrative
responsibilities into catalysts for instructional
improvement.
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3.3.3. Leadership and Systems that Em-
power Teachers—It explores the valuable edu-
cational insights of teachers as they navigate
and respond to the structures and leadership
practices within their schools, highlighting how
supportive leadership and well-designed sys-
tems play a crucial role in enabling teachers
to manage their pedagogical styles while ful-
filling administrative responsibilities effectively.
Teachers’ experiences reveal that when school
leaders foster a culture of trust, collaboration,
and autonomy, it not only enhances instructional
practices but also alleviates the burdens of bu-
reaucratic tasks. This subtheme emphasizes
the importance of institutional support in creat-
ing an environment where teachers can thrive
professionally and focus on delivering mean-
ingful, student-centered learning. Each partic-
ipant offers compelling insights under the sub-
theme Leadership and Systems that Empower
Teachers, revealing how institutional support,
systemic reform, and school leadership directly
affect teachers’ ability to balance pedagogical
effectiveness with administrative responsibili-
ties. These reflections collectively emphasize
that empowered teachers—those supported by
thoughtful systems and leadership—are better
positioned to deliver quality education while
sustaining their well-being and professional
growth (Bailey Weiner, 2022; Gaona, 2024).
Participant 2 (P2) advocates for dedicated ad-
ministrative support staff, increased profes-
sional development opportunities, and a collab-
orative school culture with structured time for
planning and paperwork. This vision reflects
a deep understanding of how institutional de-
sign can enable or hinder teacher effectiveness.
When systems provide tangible support and pro-
tect time for instructional planning, teachers can
focus more on refining their pedagogical style,
rather than being overwhelmed by logistical bur-
dens—an insight grounded in daily classroom
experience and supported by Miller (2024), who
highlights the role of digital school management

platforms in reducing teachers’ administrative
workload. Participant 3 (P3) expands the scope
of the Department of Education’s role, calling
for regular training, mentorship programs, re-
source adequacy, flexible scheduling, wellness
initiatives, and streamlined administrative pro-
cesses. These suggestions demonstrate how
systemic-level leadership can empower teachers
by alleviating operational stress and fostering
professional growth (Gaona, 2024). Teachers
who receive consistent support in these areas
are more likely to adapt their teaching methods,
address student needs effectively, and sustain
high performance amid rising demands (Bailey
Weiner, 2022). On the other hand, Participant
4 (P4) presents a holistic view: when the sys-
tem facilitates the teacher, the teacher can better
facilitate learning for the student. This insight
acknowledges the reciprocal nature of empow-
erment: a school culture that invests in its teach-
ers through infrastructure, manageable work-
loads, and values-driven leadership directly con-
tributes to improved student outcomes and en-
hanced teacher retention (Bailey Weiner, 2022).
It reframes leadership not merely as an over-
sight but as a developmental force for teachers
and learners. Additionally, Participant 6 (P6)
powerfully critiques the unsustainable teaching
loads and their toll on teacher well-being. They
emphasize that expecting high-quality teaching
under overwhelming conditions is unrealistic,
raising ethical questions about how the system
values its educators. This perspective highlights
the urgent need for reforms that acknowledge
teacher well-being as a crucial aspect of edu-
cational quality. Overburdened teachers may
comply with basic requirements, but their cre-
ativity, engagement, and long-term commitment
can diminish, pushing many to seek opportu-
nities elsewhere (Gaona, 2024). In summary,
these valuable educational insights affirm that
leadership and systemic support are not periph-
eral but central to empowering teachers. When
institutional structures are designed with em-
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Fig. 5. Valuable Educational Insights Drawn from the Experiences of Teachers
pathy, intentionality, and respect for teachers’
lived realities, they create conditions that enable
educators to balance their pedagogical aspira-
tions with the administrative responsibilities of
the profession, ultimately enhancing their ef-
fectiveness. As Bailey and Weiner (2022) ex-
plain, teacher burnout is reduced and job sat-
isfaction increases when leadership balances
accountability with supportive strategies, result-
ing in improved student outcomes and a more
positive school culture. Furthermore, integrat-
ing technology to streamline routine tasks, as
proposed by Miller (2024), Applying strategic
leadership practices (Gaona, 2024) significantly
contributes to teacher empowerment, profes-
sional growth, and effective workload manage-
ment. Figure 5 illustrates the valuable educa-
tional insights from teachers with dual roles
from their lived experiences. It focuses on three
key aspects: learner-centered and empathetic

pedagogy, adaptability through experience, and
leadership and systems that empower. The first
aspect of learner-centered and emphatic peda-
gogy sheds light on teachers’ beliefs that in nav-
igating their dual roles and the challenges that
accompany them, they never lose their focus
on their primary role as teachers, and that is to
put the learners at the center of all that they do,
regardless of whether they are bombarded with
other demands from their ancillaries and admin-
istrative tasks. The second key aspect highlights
the importance of adaptability through experi-
ence. It highlights the importance of utilizing
one’s expertise to adapt and adjust teaching ap-
proaches and strategies that can help cope with
the overlapping tasks and responsibilities in ad-
ministration and instruction. Finally, the third
aspect highlighted the importance of leadership
and systems that empower teachers, revealing
teachers’ views on

There is a need for leaders and institutions
that aim to support their welfare and improve
their working conditions. It highlights the need
for leadership and policy implementations that

lighten workloads, providing training and semi-
nars to upskill teachers, or restructuring systems
and routines to lessen stress, prevent burnout,
and increase work retention.
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4. Implications and Future Directions

This chapter summarizes the study’s findings, outlines the implications, and suggests future
research directions. The study aimed to discuss lived experiences, coping strategies, and valuable
insights learned by teachers who manage dual roles in pedagogy and administrative responsibili-
ties. In addition, the study’s implications and future directions can provide valuable insights for
policymakers, school administrators, and teachers to develop supportive systems that enhance
teacher effectiveness and job satisfaction. The study purposively selected ten public school
teachers from Cluster 14, Davao City Division. They actively balanced pedagogical responsibili-
ties with administrative tasks, such as serving as department heads, coordinators, or committee
leaders, alongside their teaching duties. The study prioritized teachers with at least three years of
experience in their dual roles to ensure they possessed substantial insights and lived experiences.
It employed a qualitative phenomenological method, utilizing thematic analysis to achieve the
research objectives and following the guidelines by Creswell (2019), the study used an open-
ended interview questions to gain an authentic understanding of participants’ experiences and to
articulate their definitions and interpretations of the phenomenon, allowing them to openly share
their narratives, ideas, and insights related to their experiences in school.

4.1. Implications—The study’s findings
were derived from the participants’ viewpoints
and highlighted several significant outcomes.
Teachers juggling both instructional and ad-
ministrative roles reported that time manage-
ment is a significant challenge, as overlapping
responsibilities often leave them struggling to
balance tasks, which can sometimes affect stu-
dent engagement. These dual roles also strain
relationships—teachers report less time for stu-
dents and tensions with colleagues. Despite the
difficulties, teachers remain passionate, draw-
ing strength from their dedication to teaching
and desire to create meaningful learning experi-
ences. To cope, teachers with dual roles employ
strategies that help them overcome daily chal-
lenges and demands, such as seeking support
from significant individuals, managing their
time effectively, prioritizing tasks, maintain-
ing a positive mental framework, and practicing
self-care to prioritize personal well-being. Their
responses also revealed valuable insights into
the need for better support systems and leader-
ship that empower, as well as a closer look for
a deeper understanding of the realities these
teachers face daily. The teachers perceived

their lived experiences positively and negatively.
They face challenges such as time management
and strained relationships with their colleagues
and learners. Like their work, demands and re-
sponsibilities often overlap, leading to a loss of
time for providing quality instruction to learners.
This is further exacerbated by the challenges
of attending meetings and seminars, as well as
completing urgent reports related to their ad-
ministrative role. Despite this, even with the
multiplicity of their responsibilities, they are
still passionate about their job and desire to pro-
vide learner-centered and empathetic instruc-
tion. To cope with their challenges, the dual-
role teachers employed strategies they had ac-
quired through their personal experiences. They
learned time management and task prioritiza-
tion, focusing on ranking tasks according to
priority and need. This approach enabled them
to balance their roles and minimize the risk of
neglecting one of their responsibilities or tasks.
They also seek help from other significant in-
dividuals, especially when tasks become chal-
lenging to manage independently. They seek
ideas and technical assistance from colleagues
through collaboration. At the same time, they
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ask for support from their school and admin-
istration regarding resources and policy imple-
mentation. They gain emotional support from
families and friends, which helps alleviate the
stress they carry due to the heavy emotional toll
associated with their roles. Keeping a positive
mental framework is another strategy that helps
them cope with the challenges, enabling them
to stay optimistic and motivated. They also cul-
tivate a positive mindset, believing that all they
do benefits them both professionally and person-
ally. Additionally, they keep in mind that their
actions can have a lasting impact, benefiting
learners and the school community. Lastly, they
believe that practicing self-care and personal
well-being is essential; it helps them recharge
and avoid burnout by engaging in other activ-
ities that boost motivation and reduce stress.
The teachers provided incredible insights that
can be used as a guide for policymakers, ad-
ministrators, and teachers alike. First, their
insights revealed the importance of a learner-
centered and empathetic pedagogy. Despite the
busy schedules of teachers with dual roles, they
should not lose focus on putting students at the
center of the learning process. Even though
they are bombarded with overlapping demands,
the learners should be given a premium on ev-
erything they do. The study also showed that
teachers need leadership and systems that em-
power them. Principals should be able to note
that teachers need support not just through re-
sources and skills, but also physically and men-
tally. The physical and mental toll from the
demands they encounter as they balance their
tasks is sometimes unbearable. They also high-
lighted that policymakers and the administra-
tion must consider workload reforms to lighten
their burden and challenges. They also empha-
sized the importance of adapting, suggesting
that every teacher should learn to adjust and
refine their teaching approach, as well as han-
dle administrative responsibilities effectively,
drawing on their experiences. It is especially

crucial, given that the education paradigm is
dynamic and its landscape is constantly evolv-
ing. The study’s findings, as viewed through
the participants’ perspectives, align with Bid-
dle’s (2019) and Turner’s (2020) study on Role
theory, which states that individuals navigating
multiple roles have the potential for conflict,
strain, or overload when demands exceed their
capacity. Teachers with dual roles face overlap-
ping demands from instruction and administra-
tion, which can impact their performance, men-
tal health, and professional satisfaction. Teach-
ers engage in role negotiation and role-making
to cope with these challenges, adapting their be-
haviors to balance or prioritize specific respon-
sibilities based on context and perceived impor-
tance. Some teachers, for instance, may pri-
oritize teaching during core instructional time
while attending to administrative tasks outside
classroom hours. Others may streamline or com-
promise some duties to manage the workload
stress. Secondly, the study’s findings also sup-
port the Self-determination theory of Ryan and
Deci (2020), which suggests that individuals
are motivated when their needs for autonomy,
competence, and relatedness are met. Although
participants who balance administrative respon-
sibilities with their art teaching find a greater
purpose in doing their tasks effectively, it is
undeniable that their autonomy is undermined
by being burdened with non-instructional tasks,
which also become detrimental to their sense of
relatedness, as their interaction time with col-
leagues and students is minimized. It suggests
that educational institutions should restructure
administrative expectations to support teach-
ers’ basic psychological needs better. Doing so
would help sustain intrinsic motivation, reduce
burnout, and promote long-term teacher effec-
tiveness and retention, aligning with the study’s
call for improved teacher support systems, ra-
tionalized workload, and policies that prioritize
instructional quality over bureaucratic output.
Lastly, the study’s results also align with the
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third theoretical lens of Transformational Lead-
ership Theory, as proposed by Bass and Riggio
(2019) and Leithwood and Sun (2020), which
emphasizes the importance of school leaders
who empower teachers. One of the valuable
insights that emerged revealed the significance
of having leaders who can buffer them from ad-
ministrative pressures, advocate for workload
balance, and create systems that value instruc-
tional integrity. It sheds light on the fact that
teachers who juggle their management responsi-
bilities and the art of teaching prioritize having
leaders who motivate, empower, and collaborate
with them, which creates a culture that enhances
morale and professional engagement. It demon-
strates that transformational leadership can act
as a buffer and catalyst, enabling teachers to
accomplish tasks and responsibilities even un-
der institutional constraints. Considering all
the narratives and valuable insights from the
study’s participants, it underscores the impor-
tance for school leaders and policymakers to rec-
ognize the impact of administrative workload
on teachers’ instructional effectiveness and re-
lationships within the school community. With
time constraints emerging as a significant chal-
lenge, there is a pressing need to develop sup-
port systems, such as workload management
strategies, more precise role delineation, and
flexible scheduling, to help teachers navigate
their responsibilities without compromising stu-
dent learning. Failure to address these issues
may result in diminished teaching quality and
reduced engagement with both students and
colleagues. By acknowledging and respond-
ing to these challenges, institutions can create a
more supportive environment that allows teach-
ers to focus on their core mission of educating
learners. Furthermore, empowering teachers
through participatory decision-making and feed-
back mechanisms can foster a sense of owner-
ship and improve the alignment between institu-
tional goals and classroom realities.

4.2. Future Directions—Based on the
study’s findings, it was essential that the sig-
nificant people for whom this research was in-
tended relay and use them appropriately.

4.2.1. Teachers—Teachers navigating dual
roles will find affirmation and validation in the
experiences shared by fellow educators in this
study. The coping strategies and reflective nar-
ratives presented can serve as practical tools
for managing stress, maintaining motivation,
and achieving a better work-life balance. The
study also fosters a sense of community among
teachers by acknowledging their struggles and
resilience, and encourages self-care and peer
collaboration as sustainable practices.

4.2.2. Department of Education (DepEd)—
The findings of this study provide DepEd with
valuable insights into the lived experiences of
teachers burdened with both instructional and
administrative responsibilities. These insights
can guide policy reforms to address teacher
workload, enhance job satisfaction, and improve
retention. By recognizing teachers’ challenges,
DepEd can create guidelines that encourage
more equitable role assignments, provide ad-
ministrative support staff, and implement well-
ness programs to protect teacher well-being, ul-
timately improving educational outcomes.

4.2.3. School Administrators —The find-
ings can be used to reassess role distribution, im-
prove internal support mechanisms, and foster a
positive school culture that values teacher input
and emotional health. They can also help guide
the implementation of more flexible scheduling,
collaborative practices, and professional devel-
opment opportunities focused on managing dual
responsibilities effectively.

4.2.4. Learners—While not directly in-
volved in the study, learners are affected sig-
nificantly by the quality of instruction and emo-
tional support that teachers provide. The find-
ings of this study highlight how teachers with
overburdened responsibilities may unintention-
ally neglect their instructional duties or re-
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duce classroom engagement, which can have
detrimental effects on the academic progress
and well-being of learners. By advocating for
teacher support, the study indirectly promotes
better student outcomes through improved in-
structional delivery, stronger teacher-student re-
lationships, and a more nurturing classroom en-
vironment.

4.2.5. Future Researchers—Future re-
searchers can expand upon this work by explor-

ing different contexts, using quantitative and
mixed-methods approaches, or assessing the im-
pact of interventions designed to support dual-
role teachers. The study also demonstrates the
value of phenomenological methods and open-
ended interviews in capturing authentic voices,
which can be replicated or refined in similar
research.
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