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Abstract. This study investigated the implementation of the multimodal approach in literature
instruction by English teachers, focusing on their experiences, strategies, and insights derived
from this pedagogical method. Employing a qualitative research design, in-depth interviews
were conducted with ten English teachers from Davao del Norte. The collected data were
analyzed using thematic analysis, identifying two primary themes for the English teachers lived
experiences: transformative instruction and learner responsiveness. These themes illuminate
how the multimodal approach fosters deeper student engagement and enriches literary learning.
The strategies employed by teachers included adaptive strategies, multimodal techniques, and
inclusive practices, underscoring their innovative responses to diverse learning needs. Addi-
tionally, the study highlights reflective growth and sustainable innovation as key outcomes,
demonstrating how the approach contributes to professional development and long-term in-
structional improvement. In light of these findings, it is recommended that educators and
educational institutions promote the multimodal approach in literature classes, as it facilitates

dynamic, inclusive, and meaningful learning experiences for students.
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The multimodal approach is a teaching and
learning methodology that integrates multiple
modes of communication—such as text, visuals,
gestures, audio, spatial arrangements, and dig-
ital media—to enhance meaning-making and
engagement. However, operating in this new
paradigm is not without problems. Teachers
often wrestle with the appropriate balance be-
tween designing multimedia lessons and ensur-
ing academic rigor with critical engagement
with literature. Also, teachers face the criti-
cal task of balancing the creative, media-rich
approach with the traditionally rigorous de-

mands of literary analysis. Globally, teachers
face diverse struggles with integrating multi-
modal techniques into literature instruction. In
Malaysia, for instance, teachers report difficul-
ties in balancing the use of multimodal texts
with the development of students’ analytical and
creative skills. Teachers felt confident in design-
ing lessons that effectively integrate multimodal
strategies, largely due to a lack of institutional
support and inadequate training (Kummin et al.,
2020). In Chile, preservice teachers established
that active users in a nonacademic context will
do the same in school due to resource and curric-
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ula misalignments (Farias Veliz, 2019). Mean-
while, Jiang et al., (2020) in China highlighted
how an EFL teacher had incorporated digital
multimodal composing (DMC) into teaching.
It is discovered that the educator now started
to see herself not just as a teacher, but even
as a good mentor and peer model—extending
her job and boosting student motivation, even
in the face of unorganized exams and institu-
tional mandate. Simultaneously, in USA, Smith
et al., (2021) worked with English language
learner 10th-grade students and learned multi-
modal units of English literature from digital
media. The effect observed was dramatic as
they learned a better grasp of the material, could
clarify literary meaning more effectively, and
had more fun than otherwise—testimony to the
very powerful role of imaginative creativity and
visual storytelling in second-language learning.
In the Philippines, recent inquiry continue to
sing the same crisis that has haunted the earlier
studies: while multimodal literacies of teaching
literature hold promising enrichments, teach-
ers in the public and private schools both face
insurmountable barriers. In 2023, Caramay et
al. (2023) corroborated that English literature
teachers, especially from private schools, were
struggling to adapt to virtual classrooms, citing
matters like preparation of multimodal tasks, co-
ordination of platforms and learning outcomes,
and re-acclimatizing assessment criteria. But
once adjusted, the teachers stated that digital
multimodality turned classrooms into interac-
tive, innovative, and student-focused environ-
ments and hence encouraged critical thinking in
addition to better participation. Meanwhile, a
report on teachers of public schools, Barcleona
et al. (2024) documented exactly the same is-
sues: lack of materials, lack of pedagogical
training, and time deficiency. But the very same
instructors were super-resourceful, always us-
ing personal resources or community inputs to
finance multimodal and experience-based learn-
ing methods. These first-hand accounts trace
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a steady line: notwithstanding structural lim-
itations, Filipino instructors keep finding new
and creative means of making multimodal lit-
erature instruction relevant and meaningful. In
the same light, a multimodal approach to teach-
ing literature has also reached the local scene.
It initiate that this approach to literature not
only improved literary comprehension but also
encouraged students to express their interpreta-
tions creatively, bridging cultural gaps and fos-
tering a more inclusive learning environment.
Salinas (2020) emphasizes the need for educa-
tors in Mindanao to adopt multimodal strategies
to reflect the region’s rich cultural heritage and
meet the varied learning preferences of students.
Despite its potential, English teachers face sev-
eral challenges in employing the multimodal ap-
proach, including the limited access to resources
in Sto. Tomas West District. Although re-
lated studies address multimodal teaching strate-
gies, there is a scarcity of research focusing
on the lived experiences of English teachers
in employing the approach in literature class.
For instance, Lim and Tan-Chia (2023) ana-
lyzed multimodal learning within a theoretical
framework but focused on broad educational
settings rather than literature-specific context.
Lachica (2023) ESL teachers in the Philippines
and showed how post-pandemic movement to-
wards multimodal pedagogy introduced real
challenges—Ilike limited budget, vibrant tech-
nology, and being forced to restructure study
material. Despite that, teachers depicted adapt-
ability through being more resilient, innovative,
and responsive to students’ need. Moreover,
this study aims to fill this gap by exploring the
lived experiences of English teachers in Sto.
Tomas West District. Beyond its academic con-
tributions, the study holds significant social rel-
evance as it seeks to inform stakeholders on
how to better support teachers in adopting mul-
timodal strategies. Taking into consideration
the cited problem situation, I found it timely to
conduct this study. This brought the necessity
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to conduct an inquiry about the multimodal ap-
proach of English teachers in literature classes
as well as values that are deemed necessary and
useful. I hope that this study enlightens the
identified sectors of the academe. This includes
the educational leaders, school heads, teachers,
other stakeholders, and future researchers. Ed-
ucational leaders can benefit from the findings
of this study because it can provide them with
insights and valuable lessons regarding the state
of the delivery of instruction pertaining to lit-
erature, especially those that are used for the
multimodal approach Also, they can utilize the
results and find ways to better enhance and sup-
port the teachers to be efficient and effective
in delivering multimodal approach in teaching
literature. This may include providing access
to diverse media platforms, interactive e-books,
learning management systems, or applications
that allow the students to explore various forms

1.1.

of media. The findings of this study might help
the school heads or principals to be aware and
informed about the multimodal approach em-
ployed by the teachers and find ways to offer
some help, guidance, tools, and assistance to
them. They may provide regular training for
teachers in crafting interactive learning materi-
als. The teachers can benefit from this study by
looking into the findings and learnings from the
multimodal approach taken from the perspec-
tive of other teachers. The stakeholders may
provide better support to enhance the delivery
of a multimodal approach to the literature of
the teachers. Finally, this would be helpful to
future researchers as an additional contribution
to their references for future research in the field
of multimodal approach and literature teaching
and how it is remolding the way we deal with
diversity and deliver learning in classrooms.

Purpose of the Study—This phenomenological study investigates and analyzes the

experiences and strategies utilized by English teachers in Davao del Norte as they endeavor to
enhance their multimodal approach to teaching literature. The study provides useful insights
into the practices of teachers during their literature lessons. In the end, the study increases my
understanding of how to effectively utilize a multimodal approach in order to cater to the learning
needs of each individual student and to improve their literary skills and understanding. The
central objective of this data collection revolved around capturing the real-life experiences of
English teachers as they utilize a multimodal approach in teaching literature. The outcomes
of this phenomenological study would provide me with a deeper understanding of the precise
multimodal approach that teachers employ to improve the literary skills and understanding of
students. Furthermore, [ would assess the efficacy of these strategies in elevating the literary skills
of the students. The valuable insights obtained from this study possess the potential to exert a
positive influence on various aspects of inclusive education, language education and teaching,
professional development initiatives, and educational policies aimed at cultivating empowering
and supportive learning environments within classrooms.

1.2.  Research Questions—This study explores the experiences and strategies of English
teachers on a multimodal approach to literature. The research is carried out with the purpose of
addressing the following inquiries:

(1) What are the lived experiences of English teachers regarding the multimodal approach in
teaching literature?

(2) What strategies do English teachers use to implement a multimodal approach in teaching
literature?

(3) What lessons are learned from the findings of the study?
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1.3.  Significance of the Study—This study holds significant value for various stakeholders in
the field of education, particularly in enhancing the teaching and learning of literature through
innovative methods. By exploring the lived experiences and strategies of English teachers in

implementing a multimodal approach, the study provides valuable insights into how diverse

modes of communication—such as visual, auditory, spatial, and digital texts—can enrich literary
understanding and student engagement. It contributes to the growing body of knowledge that

supports the integration of multimodal teaching in English classrooms.

1.4.  Theoretical Lens—The theoretical un-
derpinning of this study was anchored on the
on Jerome Bruner (1961) Constructivism The-
ory. As cited by Ouzzine et al., (2022), the main
theme inherent in Constructivism is that people
learn by constructing new ideas and concepts by
interpreting them through comparison with pre-
vious knowledge. People attribute meaning to
new ideas, and this process represents learning.
This implies that learning is not about simply
being exposed to new information but is an ac-
tive process whereby learners examine, code,
decode, and interpret new concepts and ideas.
Learners select and transform information, con-
struct “hypotheses,” and rely on cognitive struc-
tures to build and refine their schemas. As ap-
plied in the context of the study, the Construc-
tivism Theory explains how students process
what they have learned to be able to interpret
it (Chand, 2024). It also postulates that stu-
dents are not passive in this process, instead they
are actively processing what they have learned,
selecting, transforming, and constructing their
own version. In a literature class using a mul-
timodal approach, students can showcase their
understanding of the lesson through various me-
dia. This gives them the freedom to interpret
and process what they have learned. The study
is further reinforced by the Multiliteracies The-
ory by New Group London (1994, as cited in
Drewry et al,. 2019). Multiliteracies is a ped-
agogical approach developed by the New Lon-
don Group (NLG) that aims to make classroom
teaching more inclusive of cultural, linguistic,
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communicative, and technological diversity. Ac-
cording to the NLG, a multiliteracies pedagogy
accepts and encourages a wide range of linguis-
tic, cultural, communicative, and technologi-
cal perspectives and tools being used to help
students better prepare for a rapidly changing,
globalized world. Multiliteracies are related to
multimodality, as many modes are encouraged
to be used in different forms of expression. In
the context of the present study, the Multilit-
eracies Theory postulated inclusivity and diver-
sity in delivering instruction and showcasing
learning. In order to continue helping students
have the widest range of opportunities possi-
ble in creating their lives and contributing to
their community and to their future, schools
now adapt to the growing availability of new
technologies for teaching and learning, commu-
nication channels, and increased access to cul-
tural and linguistic diversity. Thus, this theory
helps the researcher understand how the mul-
timodal approach reshapes and enhances the
ways teaching and learning literature can be de-
livered. Drawing on the New London Group,
authors underscore the fact that pedagogy of
multiliteracies goes beyond traditional literacy
to multimodal forms of meaning-making, in-
cluding visual, auditory, spatial, gestural, and
digital literacies. The review highlights the rele-
vance of multiliteracies in facilitating inclusive
and culturally responsive pedagogy through sup-
port for diverse student backgrounds, learning
styles, and communication practices (Hong and
Tan, 2020).
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Fig. 1. The Conceptual Framework of the Study

2. Methodology

This chapter effectively addressed the specific objectives of the study by outlining the systematic

procedures and methodologies used in phenomenological research. It also explained the selected
research design and the roles I played as the researcher throughout the study’s implementation.
Moreover, it offered thorough insights into the research subjects, clarifying their procedures and
selection standards. The chapter concluded by exploring the techniques used for data collection,
analysis, and strategies used to uphold ethical standards during the research.

2.1.  Philosophical Assumptions—

2.2.  Qualitative Assumptions—A study’s
philosophical and qualitative presumptions
were vital in steering the investigation. Four fun-
damental assumptions formed the bedrock for
comprehending qualitative research: ontologi-
cal, epistemological, axiological, and method-
ological. These assumptions established the
groundwork for the research design and in-
form the researcher’s approach to the study.
A paradigm is a broad framework or perspec-
tive that guides and shapes how researchers ap-
proach their studies, formulate research ques-
tions, gather data, analyze findings, and inter-
pret results. It encompasses a set of beliefs, as-
sumptions, methodologies, and theoretical foun-

www.nijse.org
www.nijse.net

dations that influence how researchers concep-
tualize and conduct their research (Asmawi et
al., 2024). In this research, the paradigm guided
the choice of methodology, methods, and tech-
niques, shaping the overall research process and
ensuring coherence in the study.

Ontology This section of the study focused
on the relationship between the problem and
reality. According to Poucher et al,. (2019),
ontology can be defined as the study of the
nature of reality. The authors also assert that
the research participants’ perceptions of real-
ity are varied and subjective. In connection
with that, the present study recognized the com-
plexity of the experiences of the English teach-
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ers regarding the multimodal approach since
they taught in different schools with different
classroom set-up Also, the study recognized
the diversity of their strategies for different lit-
erary pieces. With this, every teacher’s story
added to a wide range yet collective understand-
ing of their experiences and strategies. It is
my sole responsibility to use theme analysis
to capture these various realities and provide
a thorough picture of the experiences, strate-
gies, and lessons that teachers had in employ-
ing a multimodal approach in their literature
classes. Epistemology Epistemology dealt with
the nature of knowledge and the relationship
between the knower and the known. According
to Tunstall et al,. (2022), the researcher made
an effort to reduce the gap between them and
the participants based on the epistemological
premise. By engaging directly with the par-
ticipants, I became an “insider,” facilitating a
more authentic and nuanced collection of data.
This approach supports the gathering of first-
hand experiences and strategies, which were
critical in exploring the subjective realities of
the participants. In this respect, I, myself inter-
viewed the participants and gathered firsthand
their experiences and strategies for employing
a multimodal approach in teaching literature.
Axiology It concerned the influence and im-
portance of my values as a researcher in this
study. According to Sirris (2022), acknowl-
edging and openly discussing the researcher’s
values that shape the study is crucial. The val-
ues which influence how data are interpreted
and presented are explicitly acknowledged in
the research process (Peddle 2022). As a re-
searcher, I handled each participant’s narrative
with care and integrity. This commitment guar-
anteed that the experiences and strategies of
English teachers in employing a multimodal ap-
proach, with care and integrity, and I had the
utmost respect for the information they provide
were communicated truthfully, mirroring both
their individual and research values. Method-
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ology According to Crotty (2020), this is “’the
strategy, plan of action, process, or design lying
behind the choice and use of particular methods
and linking the choice and use of the methods
to the desired outcomes.” Its objectives are to
explain, assess, and defend procedures. This
study explored the experiences and strategies
of English teachers in employing a multimodal
approach to teaching literature using a quali-
tative methodology. In order to support the
ontological and epistemological tenets, certain
techniques like focus groups and in-depth in-
terviews were employed, enabling a thorough
and sympathetic examination of participants’
stories (Maher 2025). These techniques were
chosen because they could successfully convey
the complexity and depth of the participants’
experiences.

Rhetoric In research, rhetoric is the skillful
and convincing use of language, communication
strategies, and presentation tactics to effectively
communicate concepts, claims, and conclusions
in order to sway the audience’s opinion and com-
prehension of the study (Rochma, 2025). I uti-
lized an engaging and respectful narrative style
that honored the voices of the participants while
effectively communicating the significance of
the findings. This method not only made the
research easier to read but also guaranteed that
the interpretations were strong and based on the
experiences of the participants. Qualitative As-
sumptions Using a phenomenological research
methodology, my goal was to explore the ex-
periences and strategies of English teachers in
employing a multimodal approach to teaching
literature in Davao del Norte. My objective is
to gather information about their experiences,
strategies, and lessons in relation to the phe-
nomenon I was studying. Utilizing phenomenol-
ogy as my guiding qualitative framework, I
sought to uncover the essence and significance
of the roles played by these individuals in the
field of teaching literature, emphasizing their
unique viewpoints and the intricate details of
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their experiences. As the study’s qualitative re-
searcher, I supported a level of investigation that
goes beyond cursory observations. My research
aimed to investigate the experiences, strategies,
and lessons learned by teachers upon employing
a multimodal approach to teaching literature. I
emphasized the significance of understanding
the complexities of human experience in light
of the various perspectives that are shaped by
unique contexts, backgrounds, and personal his-

2.3. Design and Procedure—The study
utilized a qualitative research approach, specif-
ically a phenomenological inquiry to discover
and understand the lived experiences of English
teachers in employing multimodal approach in
literature classes. According Gautam et al,.
(2023) qualitative research is a sort of social
activity that examines how people interpret and
make sense of their own experiences in order
to comprehend their own social reality. To
gather, evaluate, and interpret data from visual
and textual sources, as well as oral history, re-
searchers used interviews, diaries, notebooks,
classroom observations and immersions, as well
as open-ended inquiries. Moreover, Hwang et
at,. (2021) said to be exploratory in nature, with
the goal of figuring out the ”how and why” a
particular social occurrence, or strategy, that
works in a given background. The purpose was
to understand the social reality where we live
and why things are the way they are. A qual-
itative research design was used in this study
to have a rich, thick, and detailed description
on the realities of English teachers in integrat-
ing multimodal approach in literature class. I
wanted to explore the lived experiences, chal-
lenges, coping mechanisms, and insights of En-
glish teachers in their teaching effectiveness,
professional growth, and integration of diverse
approach that made students engaged and de-
velop their multiliteracy skills. On the other
hand, the phenomenological inquiry was used
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tories (Neubauer et al., 2019). To capture the
profound and complex nature of the multimodal
approach, my study placed a strong emphasis
on in-depth interviews, reflective dialogues, and
the analysis of participants’ narratives. I hoped
to contribute a thorough and contextually rich
understanding of the experiences, challenges,
strategies, and lessons related to the multimodal
approach all while upholding phenomenologi-
cal principles.

in this research in which McLeod (2023) men-
tioned that the phenomenological approach in-
vestigates human events through the words of
the people involved. “Lived” experiences are
what they’re called. The goal of phenomeno-
logical research is to describe the importance
of each subject’s experiences. Such type of re-
search is utilized to look into situations where
there isn’t much information available. Math-
ews (2023) also added by clearly showing rather
than hiding the research participants’ personal
realities, perceptions, and convictions, motiva-
tions a deed, and wisdom, and approaches in
phenomenological nature are more effective in
describing rather than explaining personal ex-
periences. Interpretation element added to the
research’s relevance and significance through
investigating societal structures, policies, and
practices from the participants’ personal views,
which were clearly visible in the research. In
this study, a phenomenological study was used
in my research as I wanted to grasp more about
the understanding of the realities and common
experiences of English teachers in employing
multimodal approach in literature class. Such
method and approach helped me know about the
experiences and challenges the English teach-
ers faced. Also, in-depth interviews are suited
for my study to obtain specific evidence on a
certain phenomenon. Moreover, I made use of
purposive sampling on my participants’ selec-
tion. After all the data were gathered, a the-
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matic analysis was done to find patterns of sig-
nificance in the data that could be used to an-
swer the research issue at hand. To further sup-
port this, according to Tavakol et al,. (2025),
a phenomenological study is a method of in-
quiry that describes the complex and collective
experiences of the participants with respect to
a particular phenomenon. A key idea in phe-
nomenology is to reduce one’s interpretations

2.4.  Research Participants—Qualitative
analyses typically require a smaller sample size
than quantitative analyses. Qualitative sample
sizes should be large enough to obtain feedback
for most or all perceptions. Obtaining most or
all perceptions leads to the attainment of sat-
uration. Saturation occurs when adding more
participants to the study does not result in addi-
tional perspectives or information. Glaser and
Strauss (2017) as cited in Hennink and Kaiser
(2022) recommend the concept of saturation for
achieving an appropriate sample size in quali-
tative studies. For phenomenological studies,
Creswell (1998, as cited in Owusu Sarfo et al,.
2022) recommends 5 to twenty-five 25. Accord-
ing to Subedi (2021), larger samples in quali-
tative studies hinder an in-depth exploration of
the study phenomenon. There are no specific
rules when determining the appropriate sample

2.5.  Ethical Considerations—Ethical con-
siderations were crucial because they related
to the moral principles and guidelines that gov-
erned my conduct as a researcher. These princi-
ples ensure that I carried out my investigations
responsibly, treating participants with respect
and striving to generate reliable and precise in-
formation. To protect participants, maintain
scientific integrity, and foster trust within the re-
search community, I adhered to established eth-
ical standards in my research practices (Resnik,
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of a particular phenomenon to a description that
can be applied to all situations (Shorey Ng
2022). Therefore, my goal is to identify a phe-
nomenon that revolved around the participants’
experience with employing a multimodal ap-
proach to teaching literature. I collected infor-
mation from people who had direct experience
with this phenomenon in order to create detailed
and accurate descriptions.

size in qualitative research. Qualitative sample
size may best be determined by the time allot-
ted, resources available, and study objectives
(Patton, 2002 as cited in Mocanasu, 2020). The
participants of this study were ten (10) English
teachers from Davao del Norte. The partici-
pants were selected based on the following cri-
teria: they must be teachers for three years or
more, they must handle English subjects, have
employed a multimodal approach in their liter-
ature class, and be willing to participate in the
study. Moreover, purposive sampling was used
in the selection of the participants. Purposeful
sampling, as defined by Shaheen et al., (2019),
is a sampling strategy used by qualitative re-
searchers to identify people who can provide
them with a wealth of knowledge about their
research topic. This entails locating or selecting
a group of people who are well-versed in and
have encountered the phenomenon in question.

2020).

Social Value

The expected benefits that could justify hu-
man research included direct benefits to re-
search participants as well as societal benefits,
sometimes known as social value. One of the
reasons for conducting this study was its soci-
etal importance. This study aimed to add to
the body of research on the realities of the En-
glish teachers employing multimodal approach
in literature class. Further, the findings of this
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study could form the basis for policy recom-
mendations as well as the development of rele-
vant trainings and workshops for English teach-
ers. Likewise, the results can inform strategies
to enhance learning environment, align teach-
ing practices with 21st-century competencies,
and ultimately contribute to the holistic devel-
opment of students in Sto. Tomas West District.

Informed Consent Informed consent forms
were important to obtain to protect researcher
participants’ rights in research studies. They en-
sure transparency, build trust, and established a
clear understanding between researchers and
participants. Moreover, they outlined the
study’s purpose, procedures, potentials risks,
and participants’ rights. Before the actual in-
terview, the researcher obtained informed con-
sent from the participants. In this study, the
researcher explained to participants about the
complete procedure of the study, the aims and
purposes of the investigation, and the various
dimensions of ethical concerns in order to gain
their approval and thoroughly convince them
to be a participant in the study. The researcher
also notified the study’s participants that their
contribution is entirely intentional and that they
could opt out of the study at any moment. They
were also informed as to their significant con-
tribution in the success of this research endeav-
ors. Vulnerability of Research Participants The
participants were regarded as susceptible be-
cause they may have been emotionally influ-
enced by the interview guide questions. The
researcher, however, ensured that the interview
schedule was clear of offensive words. Accord-
ing to Falvo et al,. (2021), It was also be un-
derlined that people could choose to continue
participating or withdraw at any moment. Fur-
thermore, the researcher protected the research
participants from institutional vulnerability or
category who were under the formal author-
ity of others who might have different values,
goals, and priorities than those of the potential
research participant (Gordon, 2020). In this con-
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text, the researcher devised a consent procedure
that adequately insulated prospective subjects
from the hierarchical system such that consent
was secured from their school heads so that,
their involvement did not compromise any sig-
nificant events in the school. Moreover, the
researcher acknowledged that certain partici-
pants may have been considered vulnerable due
to factors such as age, gender, developmental
stage, or specific circumstances (Lajoie et al,.
2020). Likewise, the researcher discussed how
the study incorporated appropriate ethical guide-
lines and safeguards to minimize potential risks.
However, the researcher also acknowledged that
not all participants may have been considered
vulnerable, particularly in certain contexts. In
such cases, the researcher explained that partic-
ipants’ involvement still held significance and
contributed to the overall understanding of the
realities of the education unit earners in teach-
ing basic education science. Their perceptions
offered insightful details on the different teach-
ing experiences and issues employed within the
occupation. Having both vulnerable and non-
vulnerable participants, the study offered a more
balanced and all-inclusive view of the educa-
tion environment. The diversity of the opinions
helped to gain a better understanding of the is-
sues and approaches employed in the profes-
sion.

Risks, Benefits and Safety In terms of risk,
benefits, and safety, the researcher obtained the
participants’ agreement and told them of the
study’s goal or purpose prior to its conduct. Par-
ticipants were not forced to participate, and they
were protected because there was a risk of being
duped or threatened into taking part in the study.
In addition, the IDI and FGD were conducted at
the most convenient time for the participants to
avoid hazards and assure their safety. Further-
more, the guide questions that were used in the
IDI and FGD were evaluated by a panel of ex-
perts to ensure that the questions did not cause
harm. The researcher conducted a thorough ex-
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amination of potential risks and benefits, and a
cautious approach was used both in obtaining
consent and during the research procedure it-
self. In this study, participants were provided
with both direct and indirect benefits as a re-
sult of their active involvement. Direct benefits
included the giving of token and snacks after
the interview as well as the access to new ed-
ucational resources, and opportunities for self-
reflection and personal growth. Indirect bene-
fits encompassed the potential for their insights
and experiences to contribute to improvements
in educational practices, curriculum develop-
ment, and policy reforms, benefiting the broader
educational community. Additionally, partici-
pants had the opportunity for professional de-
velopment, exposure to innovative instructional
methods, and the chance to shape educational
practices and policies. Their participation also
fostered a sense of empowerment where their
voices could help make a difference in meaning-
ful change. This promoted greater participation
throughout the research process and enhanced
the validity of their contribution. Privacy and
Confidentiality The researcher followed the val-
ues of transparency, legitimate purpose, and pro-
portionality in the acquisition, keeping, and dis-
pensation of personal information as outlined in
the Data Privacy Act of 2012. The researcher
respected the participants’ right to privacy. Un-
less otherwise compelled by law, the researcher
must maintain the confidentiality of information
at all times (Panel on Research Ethics, 2022).
The researcher also ensured that the identities
and personal information of the participants
were kept strictly secret. The researcher specifi-
cally assured participants that their names and
responses were kept secret. Furthermore, the
researcher securely kept the surveys with sig-
nificant data, transcriptions, photographs, and
recordings that were recovered. Moreover, the
data that were gathered in this study were safely
kept in an electronic folder of the researcher’s
laptop that was password-protected to prevent
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unauthorized access to the file but the researcher
herself. After the research study was completed,
the data collected were retained for three (3)
years and be destroyed immediately thereafter
in a secure manner that would prevent unau-
thorized access, use or disclosure to any other
party or the public or in a manner prescribed
by law (National Privacy Commission, 2022).
Justice The researcher observed justice by se-
lecting people for this qualitative phase of the
research using proper sample techniques. This
research was carried out with the utmost rigor
and expertise, the participants were fairly se-
lected, and the research was finished or carried
out in the appropriate setting with enough facil-
ities and expertise. Furthermore, the researcher
treated all volunteers fairly, regardless of their
status or position in the school. Aside from that,
because the researcher utilized their time and
effort, as well as disrupted their routines, they
were given matching tokens of gratitude or any
other type of reasonable and adequate incentive.
Further, to ensure justice, participants’ rights
were protected, and the findings of this study
were presented to the participants. Only those
participants who possessed the inclusion crite-
ria were qualified to be the research participant.
However, there were no be any eligible volun-
teers that are turned away from this research
due to gender, sex, socio-economic background,
and ethnicity. In recognition of the potential in-
convenience participants may have experienced
while participating in the study, provisions were
made to ensure equitable incentives. Partici-
pants were selected through a transparent and
unbiased approach, considering diverse back-
grounds, perspectives, and characteristics to en-
sure a representative sample. Special efforts
were also made to avoid any potential biases or
discrimination in the selection process. These
provisions aimed to prioritize fairness, respect
participants’ contributions, and uphold ethical
considerations throughout the study. Trans-
parency Transparency was regarded as a crucial
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component in this investigation. This helped
participants understand that the major goal of
the study was to unveil the realities of the edu-
cation unit earners in teaching basic education
science. Participants were also advised of any
potential hazards or discomforts that may have
arisen throughout the treatment. This aspect of
ethical concern also included disclosing the re-
search findings to the participants. As a result,
the study’s findings were adequately presented
to the participants so that they understand the
significance of the information that they had
to contribute for the betterment of the various
programs, projects, and activities down to their
governance level. The researcher also ensured
that the study’s findings are correctly communi-
cated in full breadth and correctness. To ensure
widespread dissemination and accessibility of
the study findings, measure were taken to facil-
itate the sharing of results. The findings were
disseminated through various channels, such as
academic conferences, peer-reviewed publica-
tions, and educational forums. Moreover, the
researcher maintained clear and open commu-
nication with participants, providing them with
detailed information about the study’s proce-
dures, purpose, and potential implications. They
were encouraged to ask questions, seek clarifi-
cations, and provide feedback at various stages
of the research. Qualification of the Researcher
The researcher in control of the research study
had to be morally strong, scientifically compe-
tent, socially aware, culturally sensitive, intel-
lectually humble, observant, and equipped in
safety matters. Based on her credentials, pro-
ficiency, and training, the researcher was more
than capable of carrying out the research. In
addition, the researcher was guided by her re-
search adviser, who was more knowledgeable
in research. The researcher decided to continue
with this study because she believed she meets
the criteria for executing the study competently,
devising a meticulous design, and producing
worthwhile predicted outcomes. This signified
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that the researcher has the essential abilities and
knowledge to carry out the specific study and
was aware of the boundaries of personal compe-
tency in research. Adequacy of Facilities The
researcher ensured that the resources required
for this study were readily available and easily
accessible. For more readings and references,
books, online journals, and unpublished disser-
tations were available, which gave a diverse lit-
erature and research that support the existence
of the problem. Furthermore, the researcher
was aware that audio recorders, and other equip-
ment required for the study’s execution were on
hand. The researcher also sought consent from
suitable institutions and offices. This indicates
that with the availability of facilities and sup-
plies, as well as effective communication, the
researcher was able to perform and complete the
study successfully. To ensure the adequacy of
facilities for data gathering, the specific modal-
ity application to be used was identified. This
included the use of the validated interview guide
questions, computers, audio or video recording
equipment, or online platforms. By identifying
the specific modality application and utilizing
appropriate resources, the study aimed to op-
timize date collection processes, ensure data
accuracy, and enhance the overall quality of the
research findings.

Community Involvement Through a com-
prehensive dissemination plan, the study’s find-
ings were effectively communicated to partici-
pants, the school community they represented,
and other stakeholders. Participants received
detailed feedback and insights regarding their
individual performance, allowing them to gain a
deeper understanding of the realities of English
teachers employing multimodal approach in lit-
erature class. To ensure broad dissemination
of the benefits and results of this study, a well-
defined dissemination plan was implemented.
Communication channels such as school divi-
sion offices, school learning action cells (LAC)
sessions, training and seminar programs, and
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other professional development initiatives were
utilized to share the findings internally. This
approach ensured that the participants and the
broader school community were well-informed,
raising awareness and promoting potential uti-
lization of the study’s outcomes. Moreover,
the results of this study were communicated
through public forums, providing an opportu-
nity for wider sharing of the data. These forums
enabled engagement with external stakeholders,
fostering dialogue and facilitating the dissemi-
nation of valuable insights beyond the immedi-
ate educational community. The intention was
to promote information sharing, generate aware-
ness, and encourage potential application of the

2.6. Role of the Researcher—As an unbi-
ased research facilitator and promoter, I was
responsible for ensuring that the research pro-
cess was conducted fairly, objectively, and with-
out personal bias, prejudice, or influence from
outside sources. I created an environment that
encouraged open and honest exploration of
ideas and promoted fairness in data collection
and analysis. This commitment to impartiality
helped to uphold the integrity of the research
process and ensured that the findings were re-
liable, and representative of the true phenom-
ena being studied. As an expert in qualitative
methods, I was familiar with various qualitative
research techniques, such as interviews, focus
groups, and participant observation. I possessed
the skills and knowledge necessary to design,
conduct, and analyze qualitative studies, ensur-
ing that the research question was satisfacto-
rily addressed and that the results were legit-
imate and dependable. My expertise in these
methods allowed me to deeply explore com-
plex social phenomena and capture the nuanced
experiences of participants, contributing to the
validity and reliability of the research findings.
As a data collector and keeper, I gather infor-
mation from various sources such as interviews
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research findings in diverse educational con-
texts. Plagiarism and Fabrication Researchers
strictly followed principles of academic honesty
and integrity. This entailed giving proper credit
to the work of others, presenting original contri-
butions, and verifying the accuracy and authen-
ticity of data. In this study, I employed tools like
plagiarism detectors and maintained thorough
documentation of my research procedures to
ensure that my work was devoid of plagiarism
and that all data and discoveries were authentic
and reliable. By upholding these principles, I
enhanced the credibility and trustworthiness of
the research community.

or observations, and I ensured accurate and se-
cure storage of this information. I followed
ethical guidelines, safeguard participants’ pri-
vacy, and ensure that data was structured and
available for later examination and understand-
ing. This careful management of data helped
maintain the integrity of the research process
and supported the production of credible, re-
liable findings that could be reviewed and uti-
lized by others in the academic community. As
a data analyst, I analyzed the gathered data to
discover trends, patterns, and valuable perspec-
tives in accordance with the research query. 1
utilize meticulous qualitative data analysis meth-
ods like coding and thematic analysis to extract
significant findings and enrich the knowledge
base within my discipline. This approach al-
lows me to deeply understand the data, provid-
ing insights that were not only relevant but also
contribute significantly to the field, enhancing
scholarly discussions and practical applications
related to the study topic. Finally, as an orga-
nizer and presenter of data, I was tasked with
synthesizing and communicating the research
findings concisely and coherently. This entails
skillfully conveying the study’s objectives, ap-
proaches, outcomes, and ramifications through
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written documents, presentations, or alternative
means of transmitting information. I ensured
that the research results are easily accessible
and comprehensible to the designated audience.
This approach helps to maximize the impact of
findings, ensuring they were not only shared but

2.7.  Data Collection—In the gathering of
data, this study employed a systematic proce-
dure. Several steps were taken in adherence
to the proper data collection procedure. This
was done in order to ensure the accuracy and
objectivity of the data collection. The following
was the step-by-step process of gathering the
data needed. Securing Endorsement from the
Dean of Graduate School, the Schools Division
Superintendent, and the School Principal To
initiate the data collection process, I secured en-
dorsements from key stakeholders including the
Dean of the Graduate School at Rizal Memorial
Colleges, the Schools Division Superintendent,
and the School Principal. This process involves
submitting formal letters outlining the research
objectives and methodology, accompanied by
any supporting documents. This crucial step
took place within the last two weeks of October
2024, ensuring that all necessary permissions
were in place before proceeding with the collec-
tion of data. This proactive approach not only
facilitated compliance with ethical standards but
also fostered a cooperative environment among
all parties involved.

Asking Permission from the Schools Divi-
sion Superintendent Upon receiving the endorse-
ment, I requested permission from the school’s
division superintendent. This required submit-
ting a formal letter detailing the research pro-
posal and its significance to the educational
community. Along with the letter, I attached
Chapters 1 and 2 of my dissertation and the re-
search instrument, clearly explaining the study’s
objectives and the process of participant identifi-
cation. Moreover, I waited for the response from
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also understood and utilized by others in ways
that could further knowledge and influence prac-
tice in the field. To achieve this, I utilized acces-
sible language, and concise summaries targeted
at the interests of educators, researchers, and
policymakers.

the Schools Division Superintendent (SDS) be-
fore proceeding with the data collection. This
step was done in the first two weeks of Novem-
ber 2024, ensuring that all necessary approvals
were in place to conduct the research ethically
and effectively. Asking for Permission from the
School Heads Once permission was granted, |
sought approval from the school heads of the
selected institutions. This step involved sub-
mitting formal request letters to each school
head, outlining the research’s purpose and the
expected data collection timeframe. I asked for
permission to conduct the study from the third
week of November 2024 to the last week of
the same month. Obtaining Consent from the
Participants With the school heads’ approval,
I asked for consent from the research partici-
pants, through informed consent forms. These
forms clearly explain the purpose of the re-
search, participant rights, and confidentiality
measures. This consent process ensured that the
participants were fully informed and agreed to
participate. Asking for consent from the partic-
ipants was done in the last week of November
2024. Conducting the Interview Upon secur-
ing consent from all participants, I scheduled
and conducted the interviews using a structured
or semi-structured interview guide to ensure
consistency and reliability in data collection.
In-depth Interview (IDI) was utilized to gather
the significant data from the participants fol-
lowing the purposive sampling. The interviews
took place in the first two weeks of December
2024. Transcribing the Responses of the In-
terviewees Following the interview sessions, |
meticulously transcribed the interviewees’ re-
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marks, taking diligent account of non-verbal
cues and contextually relevant details. This pro-
cedure used audio recordings and field notes to
comprehensively capture the breadth of partici-

2.8.  Data Analysis—After collecting the
data, I embarked on data coding and thematic
content analysis. This involved methodically
structuring the transcribed data into categories,
subcategories, and themes from the interview di-
alogues. By discerning patterns and connections
within the data, I formulated conclusions and
gleaned insights directly related to the research
objectives. This process allowed me to inter-
pret the data effectively, ensuring that the find-
ings accurately reflected the experiences and
perspectives of the participants. In this study,
I employed Creswell’s Thematic Analysis ap-
proach, which was particularly suited for en-
compassing a range of perspectives and portray-
als in participants’ feedback. Adopting thematic
analysis authenticates the portrayal of individ-
ual components and facilitated the categoriza-
tion of identified patterns within the provided
responses. Thematic analysis is a qualitative
research technique used to recognize, scruti-
nize, and interpret patterns or themes present
within qualitative data in textual, visual, or other
formats. As a qualitative research approach,
thematic analysis allowed researchers to sys-
tematically arrange and dissect complex data
sets. This process necessitates the identification

2.9.  Framework of Analysis—The analyt-
ical framework in phenomenological research
was a methodical and structured approach to
data analysis, interpretation, and presentation.
In this research study, I made use of Colaizzi’s
method to analyze data from the interviews and
discussions with the participants regarding their
lived experiences in employing multimodal ap-
proach in teaching literature. According to Co-

www.nijse.org
www.nijse.net

14

pants’ reactions. The transcription of intervie-
wee responses was done on the third week of
December 2024.

of themes through meticulous examination and
repeated review of transcribed data (Dawadi,
2020). This methodical approach helped en-
sure that the analysis was both comprehensive
and reflective of the data collected, providing
deep insights into the study’s objectives. There-
fore, I used Creswell’s Thematic Analysis in
my research, which necessitated extensive them-
ing and transcript interpretation. According to
Caulfield (2020), there were multiple essential
phases in Creswell’s Thematic Analysis, includ-
ing familiarization, coding, generating themes,
reviewing themes, defining and labeling themes,
and writing up. After that, I started categorizing
the data using semantic richness to group differ-
ent informational components. I created themes
that encapsulate the main ideas of the data using
these codes. After that, these themes were exam-
ined and improved upon them to make sure they
appropriately depict the dataset. Every theme
had a definition and name that elucidated the
fundamental ideas. The last step entailed com-
bining the themes and insights into a cohesive
article that clearly conveyed the study’s conclu-
sions. This methodical approach guaranteed a
comprehensive examination and enhanced the
comprehension of the information.

laizzi’s (1978 as cited by Morrow et al., 2021)
method featured a distinctive seven-step pro-
cess that offers a rigorous analysis, closely ad-
hering to the data at each stage. This method
culminated in a concise yet comprehensive de-
scription of the phenomenon under study, which
is validated by the participants who experi-
enced it. The effectiveness of this approach
relied on rich first-person accounts of experi-
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ences, which can be collected through various
means. Although face-to-face interviews were
common, data can also be gathered from written
narratives, blogs, research diaries, online inter-
views, and other forms. This method enabled
researchers to uncover emergent themes and ex-
plore the intricate relationships between them
(Craig et al., 2021). Experience among clini-
cal instructors was investigated in another study
using a seven-step process modified, verifying
the method’s flexibility and integrity in other
educational environments (Healthcare, 2023).
Transparency is ensured by the iterative pro-
cess through independent coding and researcher
agreement, enhancing trustworthiness (Sinfield
et al., 2023). Educators’ reflective practice has
been investigated using the method in educa-
tional environments, verifying the application
of the method outside of healthcare. Overall,
the systematic, participant-verified seven-step
process is a sound, systematic approach to phe-
nomenological inquiry well into the post-2019
period. Data Familiarization By reading and
rereading the transcripts several times, I aimed
to fully understand the meanings conveyed by
the participants and gain a global sense of the
phenomenon being studied. This thorough re-
view process was crucial for fully grasping the
nuances of participants’ statements, enabling a
deeper analysis of their experiences. Identifying
Significant Statements I will carefully identify
every statement in the narratives that was di-
rectly related to the phenomenon I was studying.
In order to identify and highlight phrases and de-
scriptions that shed light on the particular expe-
riences under study, a thorough examination of
the gathered data—such as written narratives or
transcripts of interviews—was conducted. This
step was essential to ensure that my analysis
stayed on topic and provided a strong basis for
future thematic development.

Formulating Meanings After carefully ex-
amining the important statements, I determined
meanings that are pertinent to the phenomenon.
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Although Colaizzi admited that complete brack-
eting was never truly possible, I had to reflex-
ively ”bracket” my own presuppositions to stick
closely to the phenomenon as experienced. To
guarantee that the analysis stayed rooted in the
participants’ real experiences, this process en-
tailed putting aside my own interpretations as
was practical. Clustering Themes I ensured a
rigorous analysis that remained true to the par-
ticipants’ experiences by grouping the identi-
fied meanings into themes that are shared by
all accounts. Throughout this process, presup-
positions had to be bracketed, especially to
avoid any possible influence from existing theo-
ries. By letting the themes naturally arise from
the data rather than being influenced by out-
side forces, this preserves the integrity of the
analysis. Developing an Exhaustive Descrip-
tion I incorporated every theme generated in
the previous step into a comprehensive and all-
encompassing description of the phenomenon
that I wrote. By identifying common themes
from the participant accounts, this thorough
description seeks to convey the essence and
complexity of the phenomenon. By taking this
step, it was ensured that the final representa-
tion presents a comprehensive perspective of
the experiences that each participant had. Pro-
ducing the Fundamental Structure I broke down
the lengthy explanation into a succinct, concise
statement that highlighted the key elements that
I believed were crucial to understanding the phe-
nomenon’s structure. The essence of the partici-
pants’ experiences was effectively and concisely
communicated through this succinct synthesis,
which concentrated on the essential components
that were necessary for comprehending the phe-
nomenon. Deliberate analysis and careful con-
sideration were required in the process in order
not to miss any significant detail. Through this,
I was able to preserve their depth and meaning
of experiences while making the findings more
understandable and meaningful.

Seeking Verification of the Fundamental

ISSN 3028-1261
10.5281/zenodo.15701368/NIJSE.2025



NIJSE (2025) -

Structure I asked the participants if the funda-
mental structure statement accurately reflected
their experience, either by returning it to all par-
ticipants or, in larger studies, to a subsample. I
went back and changed the earlier stages of the
analysis in light of their comments. Through
this iterative process, the validity and credibility
of the findings were increased, and the analysis
was kept firmly based on the perspectives of
the participants. The following figure illustrated
this rigorous process, highlighting each step to
comprehensively explain the actions taken to
comprehensively analyze the data. This step
served to further ensure that the interpretations
did indeed relate to the participants lived reali-
ties, thus enhancing the validity of the research.
Through the incorporation of their words, I was
better able to refine the thematic framework

2.10. Trustworthiness of the Study—The
trustworthiness of a study was about how reli-
able, sensible, and authentic the research results
were, ensuring that the conclusions were trust-
worthy and accurate. In qualitative research,
factors like credibility, transferability, confirma-
bility, and dependability are often used to evalu-
ate how reliable the study was. These consider-
ations were further described below, according
Ahmed (2024). Credibility Building credibility
entailed proving that the results were accurate.
Credibility was important for this study because
it evaluated if the results accurately represented
the realities and experiences of English teachers
who employed a multimodal approach in teach-
ing literature. I conversed with the participants
for a long time in order to gain a thorough under-
standing of their experiences and to increase my
credibility. I also used triangulation, gathering
information from a variety of sources, including
observations, interviews, and maybe question-
naires. Transferability The degree to which the
results of this study can be used in different
situations or with different populations is re-
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and ensure that it captured essentially the same
meaning that they intended to convey. Partici-
pants enjoyed being involved in the process of
validation because it ensured their voices were
actually being heard. This added richness to the
overall understanding of the phenomenon and
improved the relationship between the findings
and the lived experience. Involving participants
in this way also facilitated a collaborative ethos
that valued mutual respect and co-construction
of knowledge. Lastly, it allowed me to iden-
tify and correct for any misinterpretation or bias
that could have occurred during analysis. This
two-way process provided another level of trans-
parency to the research. Overall, this joined-up
approach ensured the final outcomes were based
on real, participant-driven insight.

ferred to as transferability. While the particular
insights were closely linked to teachers’ expe-
riences in a specific educational environment, I
gave thorough explanations of the research con-
text and methodology. Study’s transferability
was increased because this thorough, rich narra-
tive enabled other, educators, school administra-
tors, and researchers, to assess how well results
applied to comparable contexts or populations.
Confirmability Confirmability deals with the
study’s objective by making sure that the re-
spondents, not my personal prejudices or biases,
shaped the findings. I kept a thorough audit trail
that detailed every step of the research process,
from data collection to data analysis decisions,
in order to ensure confirmability. This method-
ological transparency made it possible for other
researchers to evaluate the research’s objectiv-
ity by following the study’s development and
going over the choices made. Dependability De-
pendability in this study was attained through
meticulous documentation of the entire research
procedure, including the methods that were used
for data collection and analysis. By ensuring
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Data Familiarization

Identifying Significant Statements

Formulating Meanings

Clustering Themes

Developing an Exhaustive Description

Producing the Fund amental Structure

Seeking Verification ofthe Fund amental Structure

Fig. 2. Analytical Framework of the Study
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that other researchers could duplicate the study
and possibly produce consistent results, such
documentation validated the dependability of
the research and. By following these standards,

worthy conclusions regarding the effects of but
it also provided a framework that researchers
and other educators can use to compare similar
learning environments.

the research not only offered valid and trust-

3. Results and Discussion

In this chapter, the research questions underpinning the study are systematically presented
alongside the answers derived from the responses of the participants. This analysis aims to
illuminate the perspectives shared and deepen understanding of the subject at hand. This part of
the study uncovers the lived experiences, strategies, and lessons learned from the English teachers
in regarding multimodal approach in teaching literature. The emerging themes for the lived
experiences of the English teachers are instructional transformation and learner responsiveness.
Meanwhile, the strategies employed the English teachers include adaptive strategies, multisensory
techniques, and inclusive practices. Thus, the themes for lessons learned are reflective growth and

sustainable innovation.

3.1.
Teachers Regarding Multimodal Approach in
Teaching Literature —In exploring the complex-
ities of literature instruction, the voices of En-

Lived Experiences of the English

glish teachers reveal a rich tapestry of experi-
ences and insights shaped by their engagement
with multimodal approaches. These educators,
standing at the intersection of traditional peda-
gogy and innovative teaching methods, navigate

3.1.1.
glish teachers are continually adapting their ped-

Instructional Transformation—En-

agogical practices to meet the evolving needs
of their students. Embracing multimodal ap-
proaches in literature instruction allows edu-
cators to engage learners more deeply by in-
tegrating various visual, auditory, and textual
elements. This shift in teaching methods re-
flects a dedication to fostering an inclusive learn-
ing environment where diverse perspectives can
flourish. Through the narratives of the partic-
ipants, we gain insights into how these trans-
formations enhance teaching effectiveness and
impact student learning experiences. The par-
ticipants’ narratives emphasize the imperative
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a landscape where visual, auditory, and textual
elements converge to foster deeper literary un-
derstanding. Their lived experiences highlight
how integrating diverse modalities enhances stu-
dent engagement and transforms their teaching
practices. As we delve into their narratives, we
gain a nuanced appreciation of the challenges
and triumphs they encounter, illuminating the
profound impact these strategies can have on
both educators and learners alike.

role of digital storytelling, graphic novels, and
visual narratives, innovative tools that can en-
hance the literature curriculum through a mul-
timodal approach. This is supported by the
research conducted by Lin and Chang (2021),
which highlights how integrating these multi-
modal texts fosters increased student interest
and engagement. Incorporating visual elements
in graphic novels aids students in grasping in-
tricate themes and character development, mak-
ing literary works more approachable. Engag-
ing with these dynamic formats captivates stu-
dents and promotes a deeper understanding of
the material. Moreover, the multifaceted nature
of the multimodal approach addresses the di-
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verse learning styles present in any classroom.
Bouchey et al. (2021) support this assertion, em-
phasizing the method’s capability to accommo-
date varying learning preferences. They found
that integrating visual, auditory, and kinesthetic
elements into literature instruction fosters inclu-
sivity, enriching the educational experience for
all learners. When students can interact with
texts through multiple channels, they are more
adept at comprehending and retaining informa-
tion. This practice benefits traditional learn-
ers and supports those who excel in alternative
learning environments, thereby making litera-
ture more accessible to everyone. These find-
ings are further corroborated by Samat (2024),
who examined the impact of multimedia pre-
sentations in literature classes. His research
shows that students become more involved in
their learning when creating presentations that
blend text, images, and audio. This engage-
ment heightens their understanding of themes
and ideas and nurtures critical thinking and col-
laboration. Samat argues that when students
take ownership of their learning through mul-
timodal projects, their investment in literature
deepens, enriching their overall educational ex-
perience. In addition, a study conducted by
Rafiqg et al. (2023) has demonstrated that in-
corporating digital tools and visual media into
literature instruction significantly influences stu-

3.1.2.  Learner Responsiveness—The jour-
ney of teaching literature offers English edu-
cators with valuable insights into how their in-
structional choices can align with the unique
needs of their students. Teachers can create vi-
brant and inclusive learning environments by
incorporating diverse methods that engage var-
ious modes of expression. This attentiveness
to learners’ diverse backgrounds and learning
styles enhances classroom engagement and fos-
ters a deeper appreciation for literature among
all learners. Hence, embracing these dynamic
interactions enables educators to effectively nur-
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dent engagement and learning outcomes. The
authors found that students who engaged with
multimodal texts, such as video adaptations and
interactive e-books, exhibited enhanced under-
standing and critical thinking skills. This ap-
proach allows educators to reach visual learners
who thrive on imagery and graphics and audi-
tory learners who benefit from narrative discus-
sions. The study underscores the importance of
flexibility in teaching methods, suggesting that
such adaptability creates a more personalized
learning experience that ultimately leads to im-
proved academic performance. The first theme
emphasizes the transformative power of digital
storytelling, graphic novels, and visual narra-
tives in reshaping literature instruction through
a multimodal approach. By integrating visual,
auditory, and kinesthetic elements, this method
redefines traditional teaching, making complex
literary themes more accessible and engaging.
It caters to diverse learning styles, fostering an
inclusive environment where every student can
actively connect with the material. Creating
multimodal projects deepens understanding and
promotes critical thinking, collaboration, and
student agency. Thus, educators can incorporate
digital tools and interactive media to create a
personalized and flexible learning experience
that transforms students’ engagement and aca-
demic success in literature.

ture each learner’s individuality, transforming
their experiences with literature into more mean-
ingful and enriching encounters. As we delve
into the second theme, the following statements
from participants highlight the significance of
tailoring literature instruction to meet the di-
verse needs of learners. The study of CALM
International Mental Health and Wellness Ser-
vices (2023) aligned with the narratives of the
English teachers. It highlights the significance
of incorporating multimodal resources in liter-
ature classes to address the diverse needs of
learners. Exposing learners to various cultural
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perspectives through mediums such as films,
music, and digital storytelling enhances their
engagement and appreciation for literary texts.
This approach respects the rich backgrounds
of learners and allows them to create personal
connections with the material, fostering a more
responsive learning environment. In the same
vein, research indicates that learners who inter-
act with texts through multiple visual, auditory,
and kinesthetic formats are more inclined to
succeed. Kress (2020) emphasizes that inte-
grating digital storytelling into literature classes
increases motivation and engagement, allowing
learners to create narratives using various me-
dia. This collaborative effort allows learners
to express their understanding uniquely, cater-
ing to their individual preferences and learn-
ing needs. Samat (2024) further supports this
perspective by highlighting the positive impact
of multimedia presentations on learner involve-
ment in literature classes. When learners create
presentations that blend text, images, and au-
dio, their active participation in the learning
process deepens. It enhances their grasp of lit-
erary themes and nurtures critical thinking and
collaboration skills. Learners become more in-
vested in their education by taking ownership
of their learning through multimodal projects,
resulting in a richer and more responsive edu-
cational experience. Moreover, the ability to
cater to diverse learning styles enhances the
overall educational experience for all learners.
Bouchey et al. (2021) recognize this crucial
aspect, noting that integrating various modes of
communication promotes inclusivity in litera-
ture classes. Their findings reveal that learners

3.2.  Strategies English Teachers Used to
Implement a Multimodal Approach in Teach-
ing Literature—Integrating innovative teach-
ing methods in literature instruction has be-
come essential as education evolves, particu-
larly through a multimodal approach. The sec-
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engaged with texts through multiple channels
exhibit improved comprehension and retention.
This approach effectively supports traditional
learners while accommodating those who thrive
in alternative learning environments, making
literature more accessible and responsive to a
broader audience. Additionally, Linder and
Ross (2024) discussed that multimodal peda-
gogy invites learners to synthesize information
from diverse sources, fostering a deeper under-
standing and critical engagement with the ma-
terial. By analyzing videos, infographics, and
traditional texts, learners are encouraged to iden-
tify underlying messages and biases, resulting in
a more nuanced interpretation of content. The
study further validates this approach, demon-
strating that multimodal resources enhance crit-
ical reflection and expression, enriching the ed-
ucational landscape and responding adeptly to
learner needs. The findings highlight the signif-
icance of integrating multimodal resources in
literature instruction to enhance learner respon-
siveness. This approach fosters deeper engage-
ment and personal connections with the mate-
rial by exposing students to various mediums.
It allows students to connect their unique back-
grounds and learning preferences to the con-
tent, creating a more inclusive and responsive
learning environment. Engaging with different
formats supports diverse learning styles. More-
over, it improves comprehension and retention
while encouraging active participation. This
method deepens students’ understanding of lit-
erary themes and cultivates critical thinking and
collaboration- ensuring learners are more ac-
tively involved in their educational experience.

ond research question focuses on the English
teachers’ effective strategies to engage students
in literature through interactive storytelling, dig-
ital media, group performances, and creative
projects. Examining how these diverse peda-
gogical methods enhance student engagement
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and comprehension aims to uncover best prac-
tices that foster a more inclusive and dynamic
literary education- enriching the experience and

3.2.1
man behavior in response to changing circum-
stances highlights the importance of adaptive
strategies. When faced with challenges, indi-

Adaptive Strategies—Exploring hu-

viduals and groups often exhibit remarkable re-
silience and creativity, employing various tac-
tics to navigate uncertainty. These strategies
can range from altering daily routines to ap-
plying innovative problem-solving techniques,
reflecting the dynamic nature of human adapta-
tion. Insights from educators further illuminate
this theme, showcasing the diverse multimodal
strategies they use in teaching literature, which
help them effectively manage change and uncer-
tainty in the classroom. This is reinforced by the
study of Noroozi et al. (2020), which highlights
that English teachers who effectively implement
multimodal approaches often utilize adaptive
strategies to cater to diverse student needs. By
providing an array of tools and resources, such
as basic tutorials and links to online platforms,
teachers empower students to navigate new tech-
nologies independently without needing to be-
come experts in every medium. This strategy
alleviates pressure on educators while foster-
ing student autonomy. According to Aguiar
(2019), multimodal assignments, which allow
students to create projects using various media
formats like videos, podcasts, and digital presen-
tations, foster the exploration of diverse expres-
sive avenues. These assignments address differ-
ent learning styles and resonate with the digital
landscape that students are familiar with. Educa-
tors have observed that when students are free to
choose their preferred means of communication-
whether traditional essays or more innovative
formats such as memes, visual journals, or pod-
casts. Through this, they exhibit increased
engagement and produce higher-quality work.
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accommodating the varied learning styles in to-
day’s classrooms.

This trend underscores the importance of flex-
ibility in assignment design, aligning educa-
tional practices with the interests and skills of
modern learners. The narratives also demon-
strate that teachers adapt their multimodal ac-
tivities to effectively address specific learning
needs, leveraging technology to enhance en-
gagement and resourcefulness. As mentioned
in the study of Suwastini et al. (2021), English
teachers are increasingly inclined to embrace
interactive and student-centred pedagogies that
weave linguistic and visual elements together.
Tailoring activities to align with students’ inter-
ests and requirements enables educators to navi-
gate challenges and foster deeper engagement
and comprehension. Pan and Zhang’s (2021) re-
search also emphasize that Chinese high school
teachers employed various multimodal prac-
tices. These include animations, videos, and
colour-coded texts to stimulate students’ inter-
est in reading English literature. Teachers could
promote greater involvement and curiosity by
eliciting students’ multisensory responses. The
study advocates for incorporating more multi-
modal resources to address the diverse learn-
ing needs in the classroom, ultimately improv-
ing literacy outcomes. Furthermore, as high-
lighted by Hidayat et al. (2024), teachers recog-
nize that integrating multimodal texts through a
Genre-Based Approach enhances students’ crit-
ical thinking and accommodates various learn-
ing styles. This realization underscores the im-
portance of thoughtful planning and prepara-
tion, which can help overcome initial hurdles
related to technical skills and resource acces-
sibility. Likewise, Walsh (2019) argues that
multimodal literacy practices make students ca-
pable of reading and meaning-making with and
through different communicative modes. His
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findings suggest that such practices, in addition
to making students perform academically, also
make them perform learner autonomy and digi-
tal literacy. Overall, the findings illustrate how

3.2.2.  Multisensory Techniques—English
teachers increasingly utilize multisensory tech-
niques as part of a multimodal approach to liter-
ature instruction, acknowledging that engaging
various learning styles enhances students’ com-
prehension and enjoyment. Through strategies
such as incorporating visual aids, auditory ele-
ments, and hands-on activities, educators cre-
ate immersive experiences that deepen students’
connections to the texts. Many educators high-
light the effectiveness of this approach, noting
that learners thrive in an environment where
they can interact with literature through various
senses. More so, engaging multiple modalities
opens new pathways to understanding. Using
multisensory techniques in teaching literature
can significantly enhance the educational expe-
rience for students. Educators can use a multi-
modal approach to create a vibrant and engag-
ing learning environment that allows students to
connect more deeply with literary works. Sim-
ilarly, Kleftodimos (2024) emphasized the im-
portance of incorporating animations and inter-
active activities that enable students to immerse
themselves in narratives through sensory chan-
nels. It enriches their emotional understanding
of the texts and supports the development of
their emotional literacy. When students expe-
rience literature in this dynamic manner, they
tend to grasp complex themes and concepts, en-
hancing both the depth of their interpretations
and the quality of classroom discussions. Addi-
tionally, Heilporn et al. (2021) underscore the
significance of the multisensory approach. For
example, replacing traditional written quizzes
with creative video responses can encourage
students to engage more thoroughly with the
content, allowing them to develop their oral
and visual communication skills. These incre-
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adaptive strategies in implementing multimodal
approaches can significantly amplify student en-
gagement and creativity in literature.

mental changes build students’ confidence in
utilizing various modes of expression while up-
holding academic rigour. On the other hand,
Palioura and Dimoulas (2022) also highlight
the role of digital storytelling as another power-
ful tool in a multisensory approach. Educators
can facilitate a deeper understanding of liter-
ary themes and techniques by allowing students
to create and analyze narratives using multime-
dia elements. This method effectively fosters
exploration and engagement with the material,
enriching the overall learning experience in lit-
erature classes. Moreover, Esplendori et al.,
(2022) indicate that integrating multisensory
methods improves teaching effectiveness and
optimizes the use of educational resources. Pre-
senting complex information through diverse
modalities enables teachers to enhance over-
all teaching quality and support better student
outcomes. Furthermore, data mining technolo-
gies can streamline access to a wealth of re-
sources, aiding educators in creating more ef-
fective lesson plans. Lastly, interactive tech-
niques that stimulate participation through vi-
sual and auditory means can significantly en-
hance student engagement in literature classes.
As stipulated in the study of Joy (2024), utiliz-
ing a variety of multimodal resources, teachers
can elevate student involvement and compre-
hension, ultimately fostering a more inclusive
and interactive classroom atmosphere. Overall,
multisensory techniques in literature teaching
create a more engaging and inclusive learning
environment by allowing students to explore
texts through visual, auditory, and interactive
methods. These approaches deepen emotional
understanding, enhance expression, and support
better comprehension, making literature more
accessible and meaningful.
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3.2.3.
classrooms where students come with varying
abilities, backgrounds, and learning preferences,

Inclusive Practices—In diverse

English teachers often face the challenge of
making literature accessible and engaging for
all. The multimodal approach integrates differ-
ent modes and offers a flexible path toward in-
clusivity. Teachers adapt this approach to enrich
the learning experience and ensure that every
student finds a point of connection with the text.
As they navigate the complexities of classroom
diversity, English teachers develop thoughtful
strategies that allow all learners to participate
meaningfully in literary discussions and inter-
pretations. The statements are supported by the
study of Naji et al. (2019), which emphasizes
that integrating digital platforms into literature
education enhances cultural literacy by linking
classical works with modern media. Such inter-
active projects enable students to explore how
ancient texts can be retold or reinterpreted in
digital formats, effectively bridging the gap be-
tween traditional literature and contemporary
digital culture. This approach deepens students’
understanding of these texts and nurtures cre-
ativity and innovation in literary analysis. Fur-
thermore, integrating multimodal literacy strate-
gies empowers teachers to foster increased stu-
dent engagement and improve communication
skills. Sutrisno et al. (2023) highlight that stu-
dent feedback is crucial for revising these mul-
timodal strategies, ultimately leading to more
effective learning experiences that cater to di-
verse learning needs. In addition, Von Gillern
(2022) underscores that when teachers adopt
multimodal approaches to literature, the aes-

3.3. Lessons Learned from Implementing
Multimodal Approach in Teaching Literature —
The multimodal approach to teaching English
offers a way to make literature more engag-
ing and meaningful for learners. Through this

3.3.1. Reflective Growth—
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thetic dimensions of these texts significantly en-
hance student creativity and engagement. Teach-
ers have discovered the importance of incorpo-
rating various forms of media, such as films and
games, alongside traditional texts to better res-
onate with students’ interests. This approach
promotes student autonomy, allowing learners
to explore literary texts creatively. Recognizing
the value of these diverse media, teachers can
create a more inclusive classroom environment
that meets different learning preferences. More-
over, the narrative literature review findings re-
veal that teachers effectively address the chal-
lenges of multimodal teaching by tailoring activ-
ities to meet specific learning needs. Educators
create more inclusive practices by utilizing tech-
nology to overcome resource limitations and
boost student interest. Suwastini et al. (2021)
advocate for increased focus on teacher train-
ing and development to support the implemen-
tation of multimodal instructional approaches.
This professional development is essential for
equipping teachers with the skills necessary to
embrace inclusive strategies that cater to their
students’ varied strengths. Ultimately, integrat-
ing digital platforms and multimodal strategies
in literature education plays a pivotal role in
fostering inclusive practices in the classroom.
Combining traditional texts with various me-
dia forms fosters educators to engage students
better and accommodate diverse learning pref-
erences. Thus, it empowers them to explore
and interpret literary works creatively. This ap-
proach enhances student autonomy and allows
for tailored activities that address specific learn-
ing needs.

method, teachers aim to connect with learners
more effectively by using varied forms of com-
munication. Their experiences provide impor-
tant insights into how this approach supports
learning and addresses classroom challenges.
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Fig. 4. Strategies English Teachers Used to Implement a Multimodal Approach in

Teaching Literature

Implementing a multimodal approach to
teaching literature has transformed the learn-
ing experience, pushing educators and students
to move beyond traditional methods. The pro-
cess involved navigating challenges, balancing
diverse learning styles with technology, and dis-
covering new ways to engage students. This
shift emphasized adaptability, creativity, and in-
clusivity, fostering deeper connections to the
material. The reflections from participants
highlight the personal and professional insights
gained, with resilience and innovation emerging
as key aspects of their growth. Teachers have
reported significant practice growth by incor-
porating innovative multimodal approaches to
enhance students’ oral English proficiency and
motivation. As Lee et al. (2023) noted, this
reflective growth illustrates how multimodal
literacy strategies empower educators to foster
greater student engagement and communication
skills, emphasizing the importance of merging
visual, auditory, and digital elements to create
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impactful learning experiences.” Additionally,
Sutrisno et al. (2024) emphasize that the study
of multimodal learning strategies highlights the
importance of engaging students through var-
ious channels of communication and expres-
sion. Educators can create more dynamic and
inclusive learning environments by incorporat-
ing visual, auditory, and kinesthetic elements
into lessons. This approach caters to different
learning styles and fosters greater student en-
gagement and retention of material, ultimately
leading to more effective educational outcomes.
Noroozi et al. (2020) also emphasize the jour-
ney of reflective growth among educators who
effectively implement multimodal tasks by pro-
viding students with a diverse range of tools
and resources. By offering basic tutorials and
directing students to online platforms, teach-
ers foster student independence and reduce the
pressure of mastering every technology them-
selves. This progressive shift enables educa-
tors to focus on nurturing creativity and thought
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processes, employing flexible grading rubrics
prioritizing content over specific media conven-
tions. Such changes demonstrate a commitment
to cultivating student motivation and creativity,
creating a more inclusive and dynamic learning
environment. Meanwhile, Duan (2021) rein-
forces the findings. According to his study, it
showcases the impact of platforms like Inani-
mate Alice and other digital storytelling tools in
the classroom, highlighting the transformative
experience for teachers. These resources em-
power students to engage with narratives across
various media, deepening their interaction with
the content. Students use choice-based progres-
sion and multimedia elements to immerse them-
selves in a more interactive learning atmosphere.
This pedagogical shift enhances their engage-
ment with literary content. It fosters critical
thinking and narrative-building skills, illustrat-
ing teachers’ adaptability in meeting the grow-
ing demand for innovative and student-centred
learning environments. Finally, Laadem and
Mallahi (2020) emphasize how teachers who
hate teachers embrace multimodal pedagogies
that prioritize interactive and student-centred

3.3.2.  Sustainable Innovation—In today’s
educational landscape, there is an intense desire
and advocacy for long-term, contextual, and
culturally rooted multimodal practices. Effec-
tive teachers understand that engagement tran-
scends traditional methods, incorporating di-
verse media and formats that resonate with stu-
dents’ unique backgrounds and experiences. By
creating a dynamic learning environment that
prioritizes cultural relevance, educators enhance
learner understanding and prepare them to navi-
gate the complexities of the modern world. This
approach reinforces promoting a comprehen-
sive view of literacy, ensuring that students
are equipped to thrive in a diverse and inter-
connected society while actively contributing
to their communities. Teachers are decisively

www.nijse.org
www.nijse.net

26

approaches, effectively blending linguistic and
visual elements in their teaching. They have tai-
lored their activities to address students’ inter-
ests and needs, overcoming challenges that en-
hance engagement and understanding. This re-
flective study highlights the crucial importance
of rethinking students ’ strategies to align with
multimodal requirements, underscoring the sig-
nificant professional growth of teachers in this
continually evolving educational landscape. In-
corporating multimodal approaches in educa-
tion has significantly improved students’ oral
English proficiency and motivation. By merg-
ing various forms of communication, teachers
have created dynamic and inclusive learning en-
vironments that cater to diverse learning styles.
This innovative method engages students more
effectively and fosters critical thinking and cre-
ativity, allowing educators to focus on nurturing
these skills in a more interactive atmosphere.
Ultimately, the shift toward multimodal literacy
strategies demonstrates a commitment to en-
hancing educational outcomes while adapting
to the evolving needs of learners.

adopting innovative and sustainable practices by
implementing interactive and student-centered
approaches seamlessly blending linguistic and
visual elements. Comparable to the study of
Laadem and Mallahi (2020), it emphasizes the
imperative role of tailoring activities to their
students’ interests and educators to significantly
boost engagement and understanding, demon-
strating a strong commitment to evolving peda-
gogical strategies that meet multimodal needs.
In the same spectrum, study by Nguyen Pard-
ede (2024) highlights the relevance of sustain-
able innovation in a multimodal approach by pri-
oritizing collaborative discussions and learner-
centered methods. As they receive targeted
training and support, their confidence in utiliz-
ing multimodal learning opportunities increases,
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underscoring critical role of mentorship and
professional development in effectively inte-
grating new teaching techniques. The study of
Sibanda (2024) highlights the essential nature of
resource-sharing and peer support as vital com-
ponents of sustainable education. Teachers ef-
fectively overcome resource shortages through
strategic collaboration with colleagues and the
pursuit of alternative teaching aids. Their in-
novative methodologies emphasize critical and
analytical thinking, successfully engaging stu-
dents with poetry and literature. Furthermore,
Kim and Kang (2020) highlight how collabora-
tive multimodal composing fosters sustainable
innovation in education by encouraging creative
and meaningful engagement with content. Inte-
grating tools like Adobe Spark to combine text,
images, and sound in literature classrooms al-
lows students to explore literary themes through
diverse modes of expression. This deepens their
understanding and promotes innovative thinking
and long-term engagement with literary study,
supporting a more sustainable and inclusive ap-
proach to teaching literature. Lastly, Pan and
Zhang (2020) also found a positive impact of

4.

Implications and Future Directions

teachers significantly influencing learning by
using multimodal practices such as animations,
videos, and color-coded texts to captivate stu-
dents’ interest in reading English. Their focus
on fostering multisensory engagement drives
increased student involvement. The findings
advocate for integrating even more multimodal
tools to meet diverse learning needs while en-
hancing literacy outcomes, firmly establishing
sustainable innovation as a cornerstone of mod-
ern education. In conclusion, sustainable in-
novation in teaching literature through a multi-
modal approach center on creative, long-term
practices that respond to the varied needs of
learners. The insights shared by teachers un-
derscore the value of multimodal strategies in
deepening student engagement and making liter-
ary learning more meaningful. These practices
enhance comprehension and nurture enduring
interest in literature, particularly when they re-
flect cultural relevance and utilize accessible
resources. Ultimately, this approach supports
ongoing reflection, adaptability, and inclusive
teaching, even in contexts with limited

This chapter presents a comprehensive overview of the study’s findings and discusses their

implications for future research directions. The primary objective of this research was to examine

the lived experiences, strategies, and lessons learned in implementing multimodal approach in

teaching literature among English teachers.

4.1.
jectives, I utilized a qualitative phenomenolog-
ical approach combined with thematic analy-
sis. Following the guidelines set by Creswell
(2018), I employed open-ended questions dur-
ing interviews to gain an authentic understand-
ing of participants’ experiences. This inter-
view method encouraged participants to discuss

Findings—To achieve the research ob-

openly and fully their definitions and meanings
related to the phenomenon being studied, specif-
ically the narratives of English teachers in im-
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plementing multimodal approach. According
to the study’s findings, the thematic analysis
revealed the emerging themes: transformative
instruction and learner responsiveness for the
lived experiences of English teachers in imple-
menting multimodal approach in teaching litera-
ture; adaptive strategies, multimodal techniques,
and inclusive practices for the strategies used
to implement multimodal approach in teaching
literature; lastly, reflective growth and sustain-
able innovation for the lessons learned in imple-
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menting multimodal approach in teaching liter-
ature. In response to the first research question,
which sought to describe the lived experiences
of English teachers in implementing the multi-
modal approach, the participants revealed how
this method brought about transformative in-
struction. Teachers expressed how multimodal
strategies encouraged them to shift from con-
ventional, text-based instruction to more inter-
active and engaging methods. Incorporating
multiple modes such as visuals, audio materials,
dramatizations, and digital media transformed
their teaching practices and renewed their en-
thusiasm for delivering literature lessons. The
change was not limited to techniques alone; it
also reshaped their mindset about engaging stu-
dents in literary learning. Closely tied to this
transformation was the emergence of learner
responsiveness. Teachers noticed students be-
came more attentive, participative, and moti-
vated when exposed to multimodal instruction.
This responsiveness manifested in increased cu-
riosity, deeper engagement with texts, and im-
proved communication of literary understand-
ing. As students began to connect more per-
sonally with the materials, teachers were more
inspired to create lessons that resonated with
their learners’ interests and learning styles. The
observed responsiveness of learners validated
the teachers’ efforts and reinforced their com-
mitment to sustaining a multimodal approach.
The second research question focused on teach-
ers’ strategies to implement the multimodal ap-
proach in teaching literature. The theme of adap-
tive strategies emerged as teachers described
how they continuously adjusted their teaching to
align with their students’ learning needs. They
employed flexible lesson designs, modified ac-
tivities on the spot, and responded to classroom
dynamics with creativity and sensitivity. This
adaptability was essential in managing varying
classroom contexts and ensuring that instruc-
tion remained effective and inclusive. Addition-
ally, the theme of multimodal techniques de-
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scribed the specific instructional methods used
by teachers. Participants mentioned using re-
sources such as short films, podcasts, graphic
organizers, role-playing, and visual presenta-
tions to help students explore and appreciate
literary texts. These techniques made abstract
literary concepts more tangible and supported
learners in constructing deeper meaning. The
variety of tools and media helped bridge gaps
in understanding and sustained student interest
throughout the lesson. Also central to the dis-
cussion was the theme of inclusive practices.
Teachers intentionally incorporated materials
and activities that reflected diverse backgrounds
and learning profiles. It included integrating
culturally relevant literature, providing differen-
tiated outputs, and allowing students to express
their understanding through various modes such
as art, music, or movement. Teachers shared
that multimodal instruction allowed them to
reach learners who might otherwise struggle
in a traditional, text-heavy environment. Creat-
ing an inclusive learning atmosphere nurtured
a sense of belonging and participation among
all students. The third research question ex-
plored the lessons English teachers learned us-
ing the multimodal approach. One key insight
was reflective growth. Teachers recognized the
value of self-evaluation in refining their teach-
ing practices. They often revisited their strate-
gies, noted student responses, and adjusted fu-
ture lessons accordingly. This continuous cycle
of reflection helped them become more inten-
tional in their instructional choices and deep-
ened their understanding of how students learn
literature through multiple modes. Finally, the
theme of sustainable innovation captured the
teachers’ hopes for long-term support in im-
plementing multimodal practices. While they
demonstrated dedication and initiative, teachers
strongly needed institutional backing through
resources, training, and collaborative planning
time. They envisioned a future where the multi-
modal approach could be integrated into school
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policies and curriculum frameworks to ensure
its long-term impact. With appropriate support,
teachers believed that the benefits of multimodal
instruction, such as improved student engage-
ment and inclusive learning, could be sustained
and expanded. Overall, the findings reveal that
the multimodal approach is not only a method of

4.2.  Implications—The findings of this
study yield several important implications for
teaching practice, curriculum development,
teacher training, and policy formulation, par-
ticularly concerning the implementation of the
multimodal approach in teaching literature. The
themes that emerged from the teachers lived
experiences highlight the transformative poten-
tial of multimodal instruction and the need for
systemic support to sustain its benefits. From
a pedagogical standpoint, the findings imply
that the multimodal approach fosters deeper en-
gagement and understanding among learners
by allowing them to construct meaning through
various modes of representation. Aligned with
Constructivism Theory, which emphasizes ac-
tive knowledge construction through experience
and interaction, multimodal techniques enable
learners to connect literature with their prior
knowledge, cultural backgrounds, and real-life
contexts. Teachers observed that learners be-
came more responsive and participative. It fur-
ther suggests that they tend to engage critically
and creatively with texts when instruction is di-
versified and learner-centered. Moreover, the
findings underscore the relevance of the Multilit-
eracies Theory, which advocates for including
multiple forms of literacy in today’s increas-
ingly diverse and digitally mediated learning en-
vironments. Teachers responded to learners var-
ied cultural and linguistic backgrounds through
adaptive strategies and inclusive practices by
incorporating diverse media and modes. This

4.3.  Future Directions—
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instruction but a catalyst for growth and transfor-
mation among English teachers. Their experi-
ences underscore the importance of responsive-
ness, adaptability, and reflection in delivering
literature instruction that is engaging, inclusive,
and meaningful.

highlights the need to redefine what it means
to be literate in the digital age and to ensure
that literature instruction embraces visual, au-
ditory, spatial, and gestural literacies alongside
traditional print. Regarding professional prac-
tice, reflective growth, and sustainable innova-
tion themes suggest that teacher development
programs emphasize ongoing reflection and en-
courage experimentation with multimodal re-
sources. Reflective teaching practices help edu-
cators adapt to learners’ evolving needs, while
sustained innovation requires access to training,
time, and collaboration. Therefore, schools and
institutions are encouraged to provide profes-
sional development opportunities rooted in the-
oretical foundations and practical application of
multimodal strategies. In addition, curriculum
developers and school leaders are encouraged
to integrate multimodal principles into litera-
ture curricula. Lessons should be designed to
accommodate multiple learning modes, allow-
ing learners to demonstrate understanding in
diverse ways. The findings support the need
to move beyond rigid textual analysis and pro-
mote more interactive, inclusive, and culturally
responsive learning experiences. In conclusion,
this study demonstrates that a multimodal ap-
proach can enhance literature instruction, mak-
ing it more meaningful, inclusive, and centered
on the learner. However, systemic support is cru-
cial to fully unlock its potential, empowering
teachers and fostering innovation in classroom
practices.
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Based on the study’s findings, the insights
gained must be communicated and meaning-
fully applied by the key stakeholders for whom
this research is intended. Learners Implement-
ing multimodal instruction directly benefits
learners, showing how various modes of rep-
resentation can make literature more accessi-
ble and engaging. Students are more likely to
develop critical thinking and creativity when
interacting with texts through multiple forms,
such as videos, infographics, and digital media.
The research demonstrates that multimodal ap-
proaches promote more profound understanding
and active participation, empowering students
to connect with literature in meaningful ways
that resonate with their experiences and back-
grounds. Teachers This study provides practical
insights among English teachers into the bene-
fits and challenges of implementing multimodal
instruction in the classroom. Various modes
can enhance student engagement, critical think-
ing, and learning outcomes. The findings can
be applied to refine teaching methods, experi-
ment with new multimodal techniques, and bet-
ter meet students’ diverse needs, ultimately im-
proving the ability to create inclusive, student-
centered learning environments. School Heads
Findings can be utilized to foster a culture that
embraces innovation and inclusivity in literature
instruction. The research emphasizes the im-
portance of adapting to diverse learning styles
and backgrounds, helping prioritize multimodal
strategies in curriculum planning. Insights from
the study inform decision-making processes re-
lated to resource allocation, staff training, and
initiatives that support teachers and students in
adopting and sustaining multimodal practices.
Educational Leaders This study provides valu-
able insights among educational leaders into
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how multimodal instruction can transform lit-
erature teaching and learning. Understanding
the impact of diverse teaching strategies allows
for advocacy and facilitation of multimodal ap-
proaches in schools. The research serves as a
guide for supporting professional development
programs, allocating resources for multimodal
tools, and creating policies that promote inno-
vative teaching methods, ultimately enhancing
learning outcomes across diverse student pop-
ulations. Other Stakeholders The study also
informs other stakeholders by illustrating the
positive impact of multimodal teaching on stu-
dent outcomes. Emphasizing the importance of
collaboration to support innovative instructional
practices, the findings can be utilized to advo-
cate for policies promoting equitable access to
resources, support for teacher training, and en-
suring schools are equipped with the necessary
tools for implementing multimodal strategies
that benefit all students. Future Researchers For
future researchers, this study lays a foundation
for further exploration into the effectiveness and
sustainability of multimodal instruction in var-
ious educational settings. Findings encourage
deeper investigations into how multimodal tech-
niques influence student learning across diverse
disciplines and age groups. This work can be
expanded by examining the long-term impact of
multimodal approaches, the role of technology
in teaching, and the potential for applying mul-
timodal strategies beyond literature instruction
to other subjects. Comparative research across
various cultural and regional settings could pro-
vide insights on how multimodal pedagogy is
used across the world. Future studies could also
consider taking into account the views of stu-
dents themselves on their attitudes, issues, and
perceptions about multimodal learning.
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