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Abstract. This study explored the relationship between teacher feedback and student progress
in secondary Home Economics (HE) education within the Secondary District, Division of
Davao del Sur. Effective feedback is crucial for enhancing student motivation, engagement,
and academic success, yet challenges such as inconsistent quality, delays, lack of personaliza-
tion, and overly critical comments often hinder its effectiveness. Using a non-experimental
quantitative design with a descriptive correlation approach, data were collected from 120
public secondary school teachers aged 3050, averaging 10-20 years of experience, selected
via purposive sampling. Validated and reliable survey questionnaires were analyzed using
mean, Pearson R correlation, and Multiple Linear Regression. Results revealed a high level of
teacher feedback and student progress, both frequently evident. A strong positive correlation
was found between teacher feedback and student progress, indicating that effective feedback
practices significantly enhance learning outcomes. Regression analysis identified timeliness,
mode of delivery, and feedback quality as key predictors of student progress. The findings
emphasize the importance of timely, personalized, and constructive feedback in improving
teaching practices and student achievement in HE education.
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Feedback on learners’ progress in Sec-
ondary Home Economics (HE) Education is
crucial as it provides learners with specific in-
sights into their strengths and areas for improve-
ment, fostering a better understanding of course
material and encouraging continuous learning.
Effective feedback also boosts learner motiva-
tion and engagement by acknowledging their
efforts and guiding them on how to achieve
higher performance levels, ultimately contribut-
ing to their overall academic success. However,

teachers’ several issues in giving feedback to
their learners such as being inconsistent in giv-
ing quality of feedback which can undermine
its effectiveness due to lack of training in pro-
viding constructive and actionable comments,
the delayed feedback process which can lose
its relevance and impact on learner learning
and improvement, the lack of personalization
in feedback which can result in generic com-
ments that do not address individual learner
needs or learning styles, and sometimes the
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teacher’s feedback is overly critical without
being supportive which can discourage learn-
ers and negatively affect their motivation and
engagement.. Relatively, the effectiveness of
teacher feedback in promoting learner progress
is contingent upon several factors that warrant
careful consideration. For instance, the fre-
quency of feedback, characterized by regular
and timely interventions, allows learners to ad-
just their learning strategies and improve per-
formance (Naidu Oliver, 2019). High-quality
feedback, which is constructive, specific, and
aligned with learning objectives, guides learners
towards refining their skills and understanding
within the discipline (Sadler, 2020). Timeli-
ness in delivering feedback ensures that learn-
ers receive guidance when it is most benefi-
cial, facilitating immediate corrections and on-
going improvement (Wiliam, 2019). Moreover,
the mode of feedback delivery, whether verbal
during class discussions or written on assign-
ments, influences its effectiveness in addressing
individual learning needs and fostering engage-
ment (Higgins et al., 2019). Thus, optimizing
these feedback factors not only supports learner
achievement but also cultivates a positive learn-
ing environment conducive to continual growth
in Home Economics education. In Global con-
text, the provision of effective teacher feedback
plays a crucial role in facilitating learner learn-
ing and progress in HE Education (Wan Chen,
2019). However, several issues were also en-
countered by secondary teachers. For exam-
ple, in Thailand, the frequency of feedback in
Home Economics education is often sporadic
and inconsistent. Teachers are typically bur-
dened with large class sizes, making it difficult
to provide regular and individualized feedback
to learners (Sriprakash et al., 2020). The qual-
ity of feedback is another concern, as it is of-
ten superficial and lacks depth. Teachers usu-
ally provide general comments rather than spe-
cific, actionable advice, leaving learners unsure
of how to improve their work (Sittiprapaporn,
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2019). In Indonesia also, the issues surrounding
teacher feedback in Home Economics education
revolve around the mode of feedback delivery
and timeliness. Traditional face-to-face feed-
back remains the norm, and the integration of
digital tools for providing feedback is still lim-
ited (Putra et al., 2020). Another, the timeliness
of feedback is often compromised due to the
bureaucratic processes involved in the educa-
tion system. Teachers are required to follow
specific protocols that can delay the feedback
process, causing learners to miss out on cru-
cial learning opportunities (Anwar Husniah,
2021). Moreover, the mode of feedback delivery
is still largely traditional in Malaysia, with lim-
ited use of digital platforms to facilitate timely
and accessible feedback (Ismail Hassan, 2020).
This traditional approach can delay the feed-
back process, especially when teachers have
to manually assess and return learners’ work.
Another, teacher often struggle to provide reg-
ular feedback due to a high learner-to-teacher
ratio and the diverse needs of learners (Yunus
Ali, 2019). In the Philippine education context,
the frequency of feedback in Home Economics
education is often inadequate. Teachers are typ-
ically tasked with handling large classes, which
makes it challenging to provide consistent and
individualized feedback to every learner (Cruz
Tolentino, 2020). This issue is compounded by
the additional administrative duties that teachers
must fulfill, which further limits the time they
can dedicate to giving feedback. As a result,
learners may only receive feedback sporadically,
which can hinder their continuous improvement
in practical skills essential to Home Economics.
The infrequent feedback cycles make it difficult
for learners to identify their weaknesses and
work on them in a timely manner, thereby slow-
ing their overall progress. The quality of feed-
back provided by teachers in Home Economics
in the Philippines is another significant concern.
Teachers often provide general comments that
do not offer specific, actionable advice, which
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can leave learners confused about how to im-
prove their work (Ramos Villanueva, 2019).
This issue is partly due to the varying levels of
expertise among teachers in Home Economics,
as not all teachers are equally adept at the sub-
ject matter. Consequently, some feedback may
not be aligned with current industry standards or
best practices, which can negatively impact the
learners’ learning outcomes. Furthermore, the
lack of professional development opportunities
for teachers in the Philippines means that many
teachers do not receive the training necessary
to provide high-quality, constructive feedback
(Dela Cruz, 2021). Lastly, timeliness of feed-
back is also a great concern in the Philippine
education system. Due to the heavy workload
and multiple responsibilities, teachers often de-
lay providing feedback, which means that learn-
ers do not receive timely guidance to correct
their mistakes and improve their skills (San-
tos Manalo, 2020). The traditional mode of
feedback delivery, predominantly face-to-face
or written comments on paper, further exacer-
bates this problem. Although there have been
efforts to integrate digital platforms into the edu-
cation system, the adoption rate is still slow, and
many schools lack the necessary infrastructure
and resources to fully implement these tech-
nologies (Gonzales Reyes, 2019). This delay
in feedback can significantly impede learners’
learning process, as timely feedback is crucial
for immediate correction and reinforcement of
skills. Locally, studies related to teachers’ feed-
back on learners’ progress in secondary Home
Economics (HE) education in the Secondary
District, Division of Davao del Sur indicate that
many teachers lack the training and resources
to deliver such frequency, quality, timeliness,
and mode of feedback consistently. This in-
consistency can lead to disparities in learner
performance and satisfaction with the course,
impacting their overall educational experience.
Relatively, professional development is crucial
for equipping teachers with the necessary skills
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and knowledge to provide effective feedback.
Without ongoing training, teachers may rely on
outdated or less effective methods, which can
hinder learner progress. Moreover, the work-
load and administrative demands on teachers
in secondary Home Economics (HE) education
in the Secondary District, Division of Davao
del Sur can limit the time they have available
to provide thorough feedback. While feedback
in education is widely recognized as a signifi-
cant factor in learner learning and development
(Naidu Oliver, 2019), there exists a notable
gap in the literature regarding its specific im-
pact within the realm of secondary home eco-
nomics education. Existing studies have pri-
marily focused on feedback efficacy in general
educational settings or specific subject areas
like mathematics and language arts, leaving a
void in understanding its implications within the
specialized domain of Home Economics educa-
tion (Bangert-Drowns, Kulik, Kulik, Morgan,
2021). In addition, by understanding and lever-
aging the dynamics at play, teachers can harness
the power of feedback to empower learners with
the skills, knowledge, and confidence needed
to thrive in Home Economics and beyond, con-
tributing to their holistic development and fu-
ture success. By bridging the discussed research
gaps, this study can contribute valuable insights
that inform evidence-based instructional prac-
tices tailored to the unique needs and objectives
of home economics education, ultimately en-
hancing the quality of teaching and learning in
this field.
1.1.
This study is primarily anchored on Albert Ban-

Theoretical/Conceptual Framework—

dura’s Social Cognitive Theory which empha-
sizes the role of observational learning, self-
efficacy beliefs, and social influences in shaping
behavior. In the context of Home Economics
education, this theory suggests that learners’
perceptions of their abilities (self-efficacy be-
liefs) are influenced by various factors, includ-
ing teacher feedback. Bandura as cited by Black
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Wiliam (2019) posits that positive feedback
and encouragement from teachers can enhance
learners’ confidence in their capabilities to suc-
ceed in tasks related to cooking, budgeting, nu-
trition planning, and textile management. More-
over, according to Social Cognitive Theory,
learners observe and model behaviors of others,
including teachers, peers, and family members.
Therefore, constructive feedback from teach-
ers not only provides information about learn-
ers’ performance but also serves as a source
of social persuasion, influencing learners’ self-
efficacy beliefs and motivating them to strive
for improvement. Another theory that supports
the main theory is the Self-Determination The-
ory developed by developed by Deci and Ryan
as cited by Andrade Brookhart (2020) which
focuses on intrinsic motivation and the psycho-
logical needs for autonomy, competence, and
relatedness. In the context of Home Economics
education, this theory suggests that teacher feed-
back can either support or undermine learners’
intrinsic motivation and sense of competence.
When feedback is perceived as supportive, in-
formative, and aligned with learners’ needs and
interests, it enhances their sense of autonomy
and competence, fostering intrinsic motivation
to engage in learning activities. Conversely,
feedback that is controlling, overly critical, or
irrelevant may undermine learners’ intrinsic mo-
tivation and diminish their sense of competence.
Therefore, according to SDT, teacher feedback
plays a crucial role in facilitating learners’ in-
ternalization of motivation and promoting their

2. Methodology

progress in Home Economics education by sat-
isfying their psychological needs for autonomy,
competence, and relatedness. Feedback Inter-
vention Theory (FIT), proposed by Kluger and
DeN:isi as cited by Sadler (2020) also supports
the main theory of the study which focuses on
the effectiveness of feedback in improving per-
formance. In the context of Home Economics
education, this theory suggests that the impact
of teacher feedback on learner progress depends
on various factors, including the quality, timing,
specificity, and delivery of feedback. This em-
phasizes the importance of effective feedback
mechanisms in shaping learner learning and de-
velopment. According to FIT, feedback should
be goal-oriented, providing learners with clear
expectations and criteria for success. Therefore,
teachers need to ensure that feedback is timely,
specific, constructive, and aligned with curricu-
lum objectives and assessment criteria to max-
imize its impact on learner progress in Home
Economics education. The conceptual frame-
work of the study is shown in Figure 1. The
independent variable is the teacher feedback
in Home Economics education in terms of fre-
quency of feedback, quality of feedback, timeli-
ness of feedback, and mode of feedback deliv-
ery. On the other hand, the dependent variable
is the learner progress in Home Economics ed-
ucation in terms of performance improvement,
completion rates, engagement levels, and self-
efficacy beliefs. The arrow connecting the two
variables signifies the assumed relationship.

This chapter discusses the research methods in conducting the study which are considered
strategies or techniques utilized in the collection of data evidence for analysis in order to uncover
new information or create better understanding of a topic. Contents of this chapter include the
research design, research respondents of the study, research instrument and the data gathering

procedures.
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INDEPEMDENT VARIABLES
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Economics Education

+ Frequency of Feedback
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* Timeliness of Feedback

+* Modeof Feedback Delivery
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Learner Progress in Home
Economics Education
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Completion Rates
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+ Self-Efficacy Beliefs
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Aoty 2013)

Fig. 1. Conceptual Paradigm Showing the Variables of the Study

2.1.
descriptive correlational methodology was uti-

Research Design—In this study, a

lized to conduct non-experimental quantitative
research. The descriptive approach aimed to out-
line the characteristics of the studied population,
circumstances, or phenomena, focusing on ad-
dressing questions related to how, what, when,
and where, rather than exploring the underlying
reasons behind a research topic (Smith Jones,
2020). This methodological choice is crucial
as it establishes the techniques and procedures
for gathering necessary information, while also
defining the overall operational framework guid-
ing the project. This framework dictates the col-
lection of data from various sources using spec-
ified methods (Brown et al., 2019). Specifically,
the descriptive component of this methodology
was applied to assess the impact of teacher feed-
back on learner progress in Home Economics
education. This was evaluated through percep-
tions of public secondary school teachers within
the Secondary District, Division of Davao del
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Sur. Conversely, the correlational research de-
sign segment of this study embodies a method-
ological approach utilized in scientific inquiry
to explore relationships or associations among
two or more variables. Its aim is to discern
whether changes in one variable coincide with
changes in another variable, without establish-
ing causality. Within a correlational inquiry,
researchers gather data on the variables of in-
terest and subsequently employ statistical tech-
niques to scrutinize the magnitude and direc-
tion of relationships between these variables
(Bordens, 2019). Particularly, this investigation
adpted this design as it seeks to ascertain the
significant relationship between teacher feed-
back and learner progress in Home Economics
education, as well as determine if any indica-
tor of teacher feedback significantly influences
learner progress in Home Economics education.

2.2.  Research Ethics—This study adhered
strictly to the established protocols and standard
guidelines required for conducting research, par-
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ticularly in managing respondents’ data. The
survey questionnaire, along with supporting
documentation from authors, will be submit-
ted for thorough evaluation. Following approval
from the Ethics Committee, the researcher will
proceed with the study. Social Value. Investigat-
ing the influence of teacher feedback on learner
progress in secondary home economics educa-
tion holds significant social value, particularly
when conducted by public secondary school
teachers in the Secondary District, Division of
Davao del Sur. Such research not only aims to
enhance educational outcomes by identifying
effective feedback strategies but also aligns with
the ethical responsibility of teachers to foster
the holistic development of students. In addi-
tion, teachers can better support students’ aca-
demic and personal growth, thereby contribut-
ing to the cultivation of responsible and com-
petent citizens when examining the impact of
their feedback. Moreover, this research high-
lights the commitment of educators to uphold
the highest standards of quality education and
to continually seek improvement in their teach-
ing practices, reflecting a dedication to social
responsibility and the betterment of the com-
munity Informed Consent. Ensuring informed
consent is a fundamental ethical requirement in
this study. Informed consent involves providing
potential participants, in this case, Secondary
Home Economics teachers, with comprehensive
information about the study’s purpose, proce-
dures, risks, benefits, and their rights as partic-
ipants. This process ensures that participants
make an informed and voluntary decision about
their involvement. With this, the researcher
of this study will clearly explain the nature of
the research, the confidentiality of the data col-
lected, and the participants’ right to withdraw
from the study at any time without penalty. Pro-
viding a detailed consent form, including all
necessary information and a space for partici-
pants to ask questions and receive answers, is
essential for upholding ethical standards. Ad-

www.nijse.net

ditionally, the researcher will emphasize that
participation is entirely voluntary and that de-
clining to participate will not affect their pro-
fessional standing or job security (Flick, 2019).
Obtaining informed consent not only protects
participants’ autonomy and rights but also en-
hances the credibility and ethical integrity of the
research, fostering trust between the researcher
and participants and ensuring adherence to ethi-
cal guidelines set by institutional review boards
(IRBs) and ethical review committees (Wiles,
2021). Vulnerability of Research Participants.
Secondary Home Economics teachers, as par-
ticipants, may experience various forms of vul-
nerability, particularly due to potential power
dynamics and professional repercussions. En-
suring that participants do not feel coerced or
pressured to participate is paramount. This in-
cludes making it clear that their participation
is entirely voluntary and that their professional
status or job security will not be affected by
their decision to participate or withdraw. The
researcher will also be sensitive to the poten-
tial psychological stress or anxiety that might
arise from being evaluated or critiqued within
their professional roles (Flick, 2019). Protect-
ing participants’ confidentiality is crucial, as
the disclosure of their feedback or performance
evaluations could lead to unintended negative
consequences. Anonymizing data and using
secure data storage methods are essential prac-
tices to safeguard their privacy. Additionally,
providing a supportive environment where par-
ticipants can express any concerns and ensur-
ing they have access to resources or support
if needed can help mitigate their vulnerability
(Israel, 2020). By addressing these ethical con-
siderations, the researcher can ensure the protec-
tion and respect of participants, thereby main-
taining the integrity and ethical standards of the
study. Privacy and Confidentiality. Ensuring
anonymity is essential, as teachers might be hes-
itant to provide honest feedback if they fear their
identities could be revealed. The researcher will
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obtain informed consent, clearly explaining how
data will be collected, stored, and used while
assuring participants that their identities will not
be disclosed (Smith, 2020). Secure data storage
and restricted access are imperative to prevent
unauthorized access to sensitive information.
Additionally, when reporting results, using ag-
gregated data instead of individual responses
helps maintain confidentiality and protects par-
ticipant privacy (Johnson Clark, 2021). The
researcher will also be aware of and comply
with relevant ethical guidelines and institutional
review board requirements to uphold the highest
ethical standards (Israel, 2020). Ensuring these
ethical considerations fosters trust between re-
searchers and participants, leading to more accu-
rate and reliable data. The Risk, Benefits Safety.
This study will employ carefully evaluation and
mitigation of risks while maximizing benefits
to ensure the safety and well-being of partic-
ipants of this study. With this, the researcher
will anticipate potential risks such as psycholog-
ical discomfort from discussing feedback prac-
tices or perceived impacts on their professional
evaluations (Doe Smith, 2021). To address
these risks, it is important to design the study
with measures that protect participants, such as
providing support resources and ensuring that
participation is voluntary and confidential (Lee
Marlow, 2019). Balancing these considerations,
the benefits of the research include providing
valuable insights into effective feedback mecha-
nisms that can enhance teaching practices and
learner outcomes, which ultimately benefits the
broader educational community (Brown Green,
2022). Safety protocols should include clear
communication about the study’s purpose, data
protection measures, and the option for partici-
pants to withdraw at any time without repercus-
sions (Wang et al., 2023). Such ethical practices
safeguard participants and uphold the integrity
of the research. Justice. Justice requires that all
eligible secondary Home Economics teachers
have an equal opportunity to participate without
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bias or discrimination, ensuring that the bene-
fits and burdens of the research are distributed
fairly (Anderson Gill, 2020). The researcher
will be vigilant to avoid overburdening a particu-
lar group of teachers or neglecting marginalized
voices within the profession, which might oth-
erwise skew the findings or perpetuate existing
inequalities (Martin Thomas, 2021). Addition-
ally, the study should be designed to ensure that
the insights gained are beneficial to all partici-
pating teachers and that the outcomes are shared
with them, fostering transparency and contribut-
ing to the overall improvement of teaching prac-
tices (Nelson Wong, 2022). Upholding these
principles of justice not only enhances the ethi-
cal integrity of the research but also ensures that
the findings contribute positively to the field
and support equitable professional development.
Transparency. Maintaining transparency is cru-
cial to uphold ethical standards and foster trust
between the researcher and participants in this
study. Transparency entails clearly communicat-
ing the study’s objectives, methods, and poten-
tial impacts to the secondary Home Economics
teachers involved (Green Wyszynski, 2021).
With this, the researcher will provide detailed
information on how data will be collected, an-
alyzed, and reported, ensuring participants un-
derstand the scope of their involvement and the
implications of the findings (Sullivan Hayes,
2022). Furthermore, the researcher will disclose
any potential conflicts of interest and provide
participants with access to the study’s results
and conclusions (Chen Liu, 2023). This open-
ness not only respects the participants’ right to
be fully informed but also enhances the credi-
bility and validity of the research, as transpar-
ent practices help mitigate biases and ensure
the study’s findings are accurately represented
and ethically sound. Qualification of the Re-
searcher. The researcher in this study has the
necessary skills, knowledge, and experience to
conduct the study effectively and ethically. This
includes understanding research methodologies,
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ethical guidelines, and the specific context of
elementary home economics education. The
researcher also engages in continuous profes-
sional development and seek advice from more
experienced colleagues or ethics boards when
necessary. Ensuring that the researchers are
well-qualified helps to protect participants and
enhances the validity and reliability of the study
findings (Doe Smith, 2021). Additionally, the
researcher is enrolled in the thesis development
course which means all the pre-requisite courses
and requirements were already completed. Ad-
equacy of Facilities. Ensuring the adequacy
of facilities in the conduct of this study con-
sidered to support the research’s validity and
reliability. Adequate facilities include access to
appropriate technological tools, secure data stor-
age systems, and comfortable environments for
both data collection and analysis (Israel, 2020).
The researcher will ensure that survey instru-
ments (questionnaires) and any other technical
supports during its conduct are well-equipped
and functioning to capture accurate and reliable
data (Nelson Wong, 2022). Furthermore, fa-
cilities must be accessible to all participating
secondary Home Economics teachers, accom-
modating their needs and ensuring that partic-
ipation does not impose undue burden or dis-
comfort (Wang et al., 2023). Providing these
resources and maintaining high standards for
research infrastructure not only enhances the
quality of the data collected but also respects the
participants’ time and contributions, ensuring
ethical integrity and the overall success of the
study. Community Involvement. Community
involvement is a critical ethical consideration
to ensure that the research benefits and engages
the broader educational community meaning-
fully. With this, the researchers will actively in-
volve secondary Home Economics teachers and
relevant educational stakeholders in the study
design and implementation phases to align the
research objectives with the community’s needs
and priorities (O’Reilly Parker, 2021). Engag-
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ing teachers in discussions about the research
process and findings helps to build trust, gain
valuable insights, and enhance the relevance
and impact of the study (Brown Green, 2022).
Additionally, the researcher will share the out-
comes of the study with the community, provid-
ing feedback on how the findings will be used to
inform practice and improve educational strate-
gies (Kim Lee, 2023). Such inclusive practices
ensure that the research not only respects and
values the contributions of the participants but
also supports ongoing professional development
and fosters a collaborative approach to improv-
ing Home Economics education.

2.3.  Research Respondents—This investi-
gation was carried out within the designated
secondary schools situated in the Secondary
District, Division of Davao del Sur. A total
of one hundred and twenty (120) public sec-
ondary school Home Economics teachers at the
secondary level will participate as respondents
in this research endeavor. The respondents were
male and female, aged between 30 to 50 years,
with an average teaching experience of 10 to
20 years. Most held bachelor’s degrees in ed-
ucation, with a significant number possessing
additional certifications in vocational training
and HE specializations. Relatively, the sam-
ple size 120 was determined to be sufficient
for achieving statistical power and ensuring the
reliability of the study’s findings. The chosen
sample size enabled the inclusion of teachers
from various public high schools, thus capturing
a wide array of perspectives and practices. The
selection of respondents was facilitated through
purposive sampling, which represents a preva-
lent method of selection not contingent upon
probability. Purposive sampling, being a non-
probability sampling technique, is chosen for
its practicality and expediency in gathering data
from readily available participants within the
specified context. In employing purposive sam-
pling, the researchers purposefully select sec-
ondary teachers from targeted schools within
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the Secondary District of Davao del Sur based
on their relevance to the study’s objectives. This
method allows for a focused exploration of the
perceptions and practices of teachers regard-
ing teacher feedback and learner progress in
Home Economics education (Johnson, 2021).
Moreover, purposive sampling aligns with the
research objectives by ensuring that participants
selected have direct experience and insights rel-
evant to the study’s focus, thereby enhancing
the depth and relevance of the findings (Smith
Jones, 2020).

2.4.  Research Instrument—The develop-
ment of research instrument was considered a
significant phase in this research process, act-
ing as essential tools for collecting data and
information from participants. This instrument
played a crucial role in maintaining the quality
and validity of research outcomes. Carefully
designed research instruments enable accurate
measurement of variables, leading to the col-
lection of reliable data (Smith, 2020). Addi-
tionally, they standardize data collection proce-
dures, which facilitates the replication of studies
and the comparison of findings across various
contexts. In this study, a survey questionnaire
was considered the main tool for data collec-
tion, divided into two sections to address the
study’s variables (Brown, 2019). Moreover,
the thoughtful development of the research in-

For the second part of the questionnaire, this
determined the data on the teaching quality of
public secondary school teachers. In this part,
the researcher adopted study of Boud Molloy
(2013) on Rethinking models of feedback for
learning: the challenge of design. The same
with the first part of the survey questionnaire, a

2.5. Data Gathering Procedure—In the
initial phase of the data collection process, the
researcher drafted a formal letter seeking autho-
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strument enhances construct validity by ensur-
ing the alignment between the items or ques-
tions and the constructs or concepts being ex-
amined. Clear and concise research instruments
improve participants’ understanding and coop-
eration, which is essential for obtaining high-
quality data (Williams, 2022). In addition, the
refinement of research instruments significantly
contributes to the credibility and rigor of re-
search findings, emphasizing its crucial role in
the research process. To ensure the instrument’s
validity, the expertise of research specialists and
a panel committee will be utilized (Davis, 2021).
Furthermore, the survey instrument undergone
pilot testing to determine its reliability, which
was assessed using Cronbach’s Alpha coeffi-
cient (Taylor, 2023). For the first part of the
survey instrument, this would provide data on
the teacher feedback in secondary Home Eco-
nomics education. Questions from this part
of the instrument were adopted from Teacher
and Learning International Survey (TALIS) by
OECD (2013). In the process of interpreting
its data, a five-point Likert Scale of the survey
having five (5) as the highest and one (1) as the
lowest. The scale with description and interpre-
tation is shown below. The following five order
gradations with their respective range of means
and description were considered:

five-point Likert Scale of the survey having five
(5) as the highest and one (1) as the lowest in
interpreting its data. The scale with description
and interpretation is shown below. The follow-
ing five order gradations with their respective
range of means and description were consid-
ered:

rization from the Dean of the Graduate School
to proceed with the proposed research endeavor.
Subsequently, another letter was prepared, so-
liciting permission from the Schools Division
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Range, Descriptive Level, and Interpretation of Learner Progress in Secondary
Home Economics Education

Range

Descriptive Level Interpretation

4.20 - 5.00

3.40-4.19

2.60 - 3.39

1.80-2.59

1.00- 1.79

Very High

High

Moderate

Low

Very Low

This means that the learner progress in sec-
ondary Home Economics education is al-
ways evident.

This means that the learner progress in sec-
ondary Home Economics education is often
evident.

This means that the learner progress in sec-
ondary Home Economics education is some-
times evident.

This means that the learner progress in sec-
ondary Home Economics education is sel-
dom evident.

This means that the learner progress in sec-
ondary Home Economics education is not

evident.

Superintendent of the Division of Davao Del
Sur, routed through the designated channels of
the Office of Public Schools District Supervi-
sors (PSDS) affiliated with the selected schools.
Following the receipt of the requisite permits,
the survey questionnaire was finalized for im-
plementation in the study. Upon commence-
ment of the study, the researcher personally dis-
tributed the survey questionnaire to the desig-
nated respondents with the permission and guid-
ance of the school principal where the target

2.6. Data Analysis—The study utilized the
data collected from respondents for compre-
hensive analysis. Various statistical tools will
be employed in analyzing and interpreting the
responses obtained in this research endeavor.
Mean. The initial phase of statistical analysis
in this study employs descriptive statistics, with
a particular emphasis on central tendency mea-
sures, specifically through mean analysis, to
evaluate the level of ethical leadership exhibited
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respondents are teaching. Subsequent to the re-
spondents’ completion of the survey questions,
the researcher promptly retrieved the question-
naires. Lastly, the amassed data undergone anal-
ysis conducted by a professional statistician uti-
lizing various methodologies delineated within
the preceding chapters. The findings resulting
from the data analysis was interpreted to pro-
vide additional insights pertinent to the study’s
objectives.

by administrators and the quality of teaching by
public secondary school teachers. Mean anal-
ysis is a commonly utilized method for mea-
suring central tendency, as it identifies a single
value that represents the entire distribution of
data, providing a clear and accurate representa-
tion of the overall dataset. This method is in-
strumental in summarizing data succinctly and
offering insights into the general patterns within
the data (Brown, 2019; Smith, 2020). Specif-

ISSN 3028-1261

10 10.5281/zenodo.15278237 /NIJSE.2025



NIJSE (2025) -

Range, Descriptive Level, and Interpretation of Learner Progress in Secondary
Home Economics Education

Range

Descriptive Level Interpretation

4.20 - 5.00

3.40-4.19

2.60 - 3.39

1.80-2.59

1.00- 1.79

Very High

High

Moderate

Low

Very Low

This means that the learner progress in sec-
ondary Home Economics education is al-
ways evident.

This means that the learner progress in sec-
ondary Home Economics education is often
evident.

This means that the learner progress in sec-
ondary Home Economics education is some-
times evident.

This means that the learner progress in sec-
ondary Home Economics education is sel-
dom evident.

This means that the learner progress in sec-
ondary Home Economics education is not

evident.

ically, mean scores will be computed for each
dimension of teacher feedback, encompassing
frequency, quality, timeliness, and mode of de-
livery, as well as for each dimension of learner
progress in Home Economics education, com-
prising performance improvement, completion
rates, engagement levels, and self-efficacy be-
liefs. By focusing on mean values, researchers
can effectively gauge the average performance
and behaviors within the educational context,
ensuring a comprehensive understanding of the
ethical leadership and teaching quality in pub-
lic secondary schools (Williams, 2022; Taylor,
2023). Pearson R Correlation. The correlation
analysis, specifically Pearson’s R, was utilized
in this study to investigate the significant rela-
tionship between teacher feedback and learner
progress in Home Economics education. Pear-
son R measures the strength and direction of
the linear relationship between variables, offer-
ing insights into how aspects of teacher feed-
back such as frequency, quality, timeliness, and
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mode of delivery correlate with learner progress.
By calculating the Pearson correlation coeffi-
cient for each feedback dimension, researchers
can identify which types of feedback are most
strongly associated with improved learner out-
comes. This method allows for a straightfor-
ward interpretation of whether increases in spe-
cific feedback elements are linked to better
learner performance in Home Economics ed-
ucation (Johnson, 2021). Additionally, Pearson
R correlation analysis helps in highlighting po-
tential areas for pedagogical improvement by
revealing significant positive or negative corre-
lations. This comprehensive understanding will
aid teachers in refining their feedback strate-
gies to maximize learner engagement and learn-
ing based on the result of this study. Overall,
Pearson R correlation analysis provides a ro-
bust and precise means of evaluating the im-
pact of various feedback dimensions on learner
progress, thereby contributing to the enhance-
ment of teaching practices in Home Economics
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education (Taylor, 2023; Smith, 2020). Multiple
Linear Regression. The Multiple Linear Regres-
sion (MLR) analysis is considered an appropri-
ate statistical method to be used in this study
for examining the relationship between the inde-
pendent variable (teacher feedback) and the de-
pendent variable (learner progress). MLR will
allow the researcher to explore the impact of
multiple independent variables simultaneously,
providing a comprehensive understanding of
how different aspects of teacher feedback, such
as frequency, quality, timeliness, and mode of
delivery, influence learner progress. By using

3. Results and Discussion

MLR, the study can assess the relative impor-
tance and contribution of each feedback com-
ponent to learner outcomes, thereby offering
practical insights into which types of feedback
are most effective in promoting learner learning
and achievement in Home Economics educa-
tion (Field, 2020; Hair et al., 2021). Employing
MLR in this research ensures a detailed and pre-
cise analysis of how different facets of teacher
feedback contribute to learner progress, thereby
advancing the field of educational research and
practice in Home Economics.

This chapter presents the results and discussions based on the data collected during the study,

offering a thorough analysis and interpretation of the findings. It includes an in-depth examination

of the data, highlighting the implications and outcomes of the results obtained. The discussions
are meticulously aligned with the research questions and the statement of the problem articulated

in the preceding chapters. Consequently, the deliberations in this chapter provide a comprehensive
understanding of how the findings address the core issues investigated in this study.

3.1. Extent of Teacher Feedback in Home
Economics Education—Summary of the Extent
of Teacher Feedback in Home Economics Edu-
cation. The overall assessment of teacher feed-
back in Home Economics education, as pre-
sented in Table 1, is rated as ”"High” with a mean
score of 3.89. This means that the teacher feed-
back in secondary Home Economics education
is always evident. This implies that Home Eco-
nomics teachers in Secondary District, Division
of Davao del Sur generally demonstrate effec-

The highest-rated indicator of teacher feed-
back in Home Economics is the “Frequency of
Feedback,” with a mean score rating of 4.33
which means that the teacher feedback in sec-
ondary Home Economics education in terms of
frequency of feedback is always evident. This
implies that Home Economics teachers in Sec-
ondary District, Division of Davao del Sur con-
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tive feedback practices across key dimensions,
but there is variability in the levels of feedback
provided. The results highlight the importance
of refining specific areas, particularly the mode
of feedback delivery, to ensure comprehensive
and impactful feedback. Feedback is a corner-
stone of effective teaching, promoting learner
engagement, learning, and improvement (Car-
less, 2019). The following discussion analyzes
each sub-indicator in rank order to highlight
their contributions and implications for teach-
ing practices.

sistently provide feedback, ensuring regular en-
gagement with learners. Regular feedback fos-
ters continuous learning by enabling learners
to monitor their progress and address misun-
derstandings promptly (Hatties Clarke, 2019).
The very high score reflects teachers’ dedication
to maintaining ongoing communication, which
is essential in skill-based subjects like Home
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Table 1. Summary of the Extent of Teacher Feedback in Home Economics Education

Indicators Mean Descriptive Level
Frequency of Feedback 4.33 Very High
Quality of Feedback 3.65 High

Timeliness of Feedback 4.29 Very High

Mode of Feedback Delivery 3.31 Moderate

Overall 3.89 High

Economics. This practice supports the develop-
ment of learners’ technical competencies and
confidence. Closely following the frequency
of feedback is the indicator of ”Timeliness of
Feedback,” still rated as ”Very High” with a
mean score of 4.29. This means that the teacher
feedback in secondary Home Economics edu-
cation in terms of Timeliness of Feedback is
always evident. This finding highlights Home
Economics teachers’ commitment in Secondary
District, Division of Davao del Sur to provid-
ing feedback within a reasonable timeframe,
allowing learners to act promptly on sugges-
tions. Timely feedback is critical for bridg-
ing learning gaps and fostering a responsive
learning environment (Wiliam, 2019). The very
high rating in this area highlights Home Eco-
nomics teachers’ awareness of the role of im-
mediacy in feedback effectiveness. However, to
sustain this performance, teachers could bene-
fit from strategies that address challenges like
workload management to ensure feedback de-
livery remains prompt during busy periods. The
third-ranked indicator, ’Quality of Feedback,”
received a "High” rating with a mean score of
3.65, which means that the teacher feedback
in secondary Home Economics education in
terms of quality of feedback is often evident.
This implies that Home Economics teachers in
Secondary District, Division of Davao del Sur
provide clear, specific, and actionable guidance
to learners. Quality feedback is fundamental in
helping learners identify strengths and areas for
improvement, thereby promoting skill mastery
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and confidence (Brookhart, 2019). However,
the slightly lower score compared to the first
two indicators suggests room for improvement
in delivering more detailed and constructive
feedback. The lowest-rated dimension, "Mode
of Feedback Delivery,” reflects a "Moderate”
level of performance with a mean score of 3.31,
which means that the teacher feedback in sec-
ondary Home Economics education in terms
of mode of feedback delivery is sometimes ev-
ident. This implies limited diversity in feed-
back methods. While teachers rely primarily
on verbal and written feedback, other modes,
such as peer feedback and self-assessment, are
less frequently utilized. The lack of diversity in
feedback delivery methods may hinder oppor-
tunities for learners to engage in reflective and
collaborative learning (Sadler, 2020).

3.2. Level of Learner Progress in Home
Economics Education—Summary of the Level
of Learner Progress in Home Economics Ed-
The data in Table 2 illustrate that
the overall level of learner progress in Home

ucation.

Economics education is rated “High,” with a
mean score of 3.90. This means that the learner
progress in secondary Home Economics edu-
cation as perceived by Home Economics teach-
ers in Secondary District, Division of Davao
del Sur is often evident. This result implies
the effectiveness of the current teaching strate-
gies, classroom practices, and support mecha-
nisms employed by the said teachers. Progress
in education is a multi-faceted construct that en-
compasses cognitive, behavioral, and affective
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dimensions, as reflected in the indicators: per-
formance improvement, completion rates, en-
gagement levels, and self-efficacy beliefs (Zim-
merman Schunk, 2020). The consistently high
ratings across these indicators suggest a holis-
tic approach to fostering learner development.
However, there is potential to further enhance
progress by addressing the specific aspects of
each indicator in rank order. The highest-ranked
indicator, “Engagement Levels,” with a mean
score of 4.00 and a High descriptive equiv-
alent means that the learner progress in sec-
ondary Home Economics education in terms

of engagement levels as perceived by Home
Economics teachers in Secondary District, Di-
vision of Davao del Sur is often evident. The
analysis reflects learners’ active participation
and involvement in Home Economics education.
High engagement levels indicate that learners
are motivated and deeply immersed in class dis-
cussions, practical activities, and collaborative
projects. Effective use of technology, incor-
poration of varied instructional strategies, and
opportunities for exploration were noted as key
factors enhancing engagement (Martin Rimm-
Kaufman, 2020).

Table 2. Summary of the Level of Learner Progress in Home Economics Education

Indicators Mean Descriptive Level
Performance Improvement 3.81 High
Completion Rates 3.87 High
Engagement Levels 4.00 High
Self-Efficacy Beliefs 3.92 High
Overall 3.90 High

”Self-Efficacy Beliefs” ranked second with
a mean score of 3.92 and a High descriptive
equivalent. This means that the learner progress
in secondary Home Economics education in
terms of self-efficacy beliefs as perceived by
Home Economics teachers in Secondary Dis-
trict, Division of Davao del Sur is often ev-
ident. The analysis further implies the posi-
tive impact of supportive teaching environments
and mastery-focused practices. Learners’ be-
lief in their ability to succeed is strongly linked
to their academic and practical performance
(Usher Pajares, 2020). High self-efficacy is
fostered through goal-setting, positive reinforce-
ment, and opportunities for success. ”Comple-
tion Rates,” the third-ranked indicator with a
mean score rating of 3.87 and a High descriptive
equivalent, means that the learner progress in
secondary Home Economics education in terms
of completion rates as perceived by Home Eco-
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nomics teachers in Secondary District, Division
of Davao del Sur is often evident. The analysis
further signifies learners’ ability to meet dead-
lines and achieve task completion in Home Eco-
nomics. This result reflects teachers’ efforts in
providing clear instructions, timely support, and
fostering collaborative learning environments.
High completion rates are indicative of learn-
ers’ discipline and understanding of the subject
matter (Carter Brooks, 2020). However, oc-
casional lapses or delays could indicate under-
lying challenges such as task difficulty or re-
source limitations. The lowest-ranked indicator,
”Performance Improvement” with a mean score
of 3.81 and still a High descriptive equivalent
means that the learner progress in secondary
Home Economics education in terms of per-
formance improvement as perceived by Home
Economics teachers in Secondary District, Di-
vision of Davao del Sur is often evident. This
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further implies significant but slightly less pro-
nounced progress in learners’ mastery of Home
Economics skills. High scores reflect observ-
able gains in practical competencies, theoreti-
cal understanding, and critical thinking abilities.
Teachers’ instructional strategies are evidently
contributing to these outcomes. However, the
relative ranking suggests an opportunity to re-
fine practices for sustained growth. For instance,
incorporating formative assessments and pro-
viding learners with actionable feedback can
directly impact their learning curve (Wiliam,
2019).

3.3. Significant Relationship Between
Teacher Feedback and Learner Progress in

Home Economics Education—The findings in
Table 3 reveal a strong significant relationship
between teacher feedback and learner progress
in Home Economics education in Secondary
District, Division of Davao del Sur, as evi-
denced by an overall correlation coefficient (r)
of 0.752 and a p-value of 0.000. These results
indicate a strong positive correlation, highlight-
ing that improvements in teacher feedback are
likely to foster better learner outcomes. The
rejection of the null hypothesis (Ho) across all
variables emphasizes the critical role of feed-
back as an educational intervention.

Table 3. Significant Relationship Between Teacher Feedback and Learner Progress

in Home Economics Education

Teacher Feedback r p-value Decision on Ho
Frequency of Feedback 0.587 0.000 Reject
Quality of Feedback 0.561 0.000 Reject
Timeliness of Feedback 0.659 0.000 Reject
Mode of Feedback Delivery 0.457 0.000 Reject
Overall 0.752 0.000 Reject

Contemporary studies corroborate these
findings, highlighting teacher feedback as a
pivotal factor in educational success (Hattie
Clarke, 2019; Winstone Carless, 2019). The
high overall r-value further implies a cumula-
tive effect where the combined aspects of feed-
back—frequency, quality, timeliness, and deliv-
ery—enhance learner engagement and progress.
These insights align with emerging pedagogi-
cal trends emphasizing formative feedback for
tailored learning experiences (Brookhart, 2019).
Particularly, the timeliness of feedback recorded
the highest correlation with learner progress
having a correlation coefficient (r) of 0.659 and
a p-value of 0.000, indicating its supreme im-
portance among the indicators of teacher feed-
back. Prompt feedback provides immediate
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reinforcement, ensuring that learners can ad-
dress misconceptions and improve their perfor-
mance without delay. Research underscores
that timely feedback significantly enhances mo-
tivation and learning efficacy (Boud Molloy,
2021). In Home Economics education, where
practical skills and application-based tasks dom-
inate, Home Economics teachers in Secondary
District, Division of Davao del Sur provide im-
mediate feedback which is particularly critical
for refining competencies and ensuring learn-
ers grasp procedural accuracy as well as max-
imizing learner progress. The frequency of
feedback indicator of teacher feedback showed
also a strong positive correlation with learner
progress having a correlation coefficient (r) of
0.587 and a p-value of 0.000. This analysis
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implies that regular feedback done by Home
Economics teachers in Secondary District, Di-
vision of Davao del Sur significantly influences
learners’ ability to meet learning objectives.
Frequent feedback serves as a mechanism for
continuous improvement by allowing learners
to adjust their approaches to tasks and rein-
force learning (Shute, 2019). Teachers who
consistently provide feedback foster an envi-
ronment of ongoing dialogue, which promotes
self-regulation and goal alignment (Nicol et al.,
2021). The quality of feedback indicator ranked
third which demonstrated a strong positive re-
lationship with learner progress having a cor-
relation coefficient (r) of 0.561 and a p-value
of 0.000. Effective feedback should be clear,
specific, and actionable, enabling learners to un-
derstand their strengths and areas for improve-
ment (Winstone et al., 2021). High-quality feed-
back serves as a scaffold for deeper learning
by addressing individual learner needs and pro-
moting higher-order thinking skills. In Home
Economics, where learners must navigate com-
plex cognitive and psychomotor tasks, Home
Economics teachers in Secondary District, Divi-
sion of Davao del Sur provide detailed feedback
which is essential for developing proficiency.
Lastly, the mode of feedback delivery was found
to have a moderate but significant correlation
with learner progress having a correlation coef-
ficient (r) of 0.457 and a p-value of 0.000. This
finding highlights the growing importance of
diverse and adaptive feedback methods. Stud-
ies suggest that the effectiveness of feedback
delivery can depend on learners’ preferences
and the instructional context (Nicol et al., 2021).
For instance, verbal feedback during hands-on
activities in Home Economics done by Home
Economics teachers in Secondary District, Divi-
sion of Davao del Sur can complement written
feedback provided post-task. Moreover, inte-
grating technology-mediated feedback, such as
video annotations or interactive comments, can
enhance engagement and understanding. Teach-
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ers should be equipped with the skills to em-
ploy varied feedback modalities tailored to their
learners’ unique needs.

3.4. Regression Analysis of Teacher Feed-
back on Learner Progress in Home Economics
Education —The regression analysis presented
in Table 4 examines the impact of various indi-
cators of teacher feedback on learner progress
within Home Economics classes. The analysis
R-value of 0.763 indicates a strong positive cor-
relation between the indicators of teacher feed-
back namely the frequency of feedback, quality
of feedback, timeliness of feedback, and mode
of feedback delivery, and the learner progress.
An R? value of 0.582 suggests that approxi-
mately 58.20percent of the variance in learner
progress can be explained by the combined ef-
fect of the feedback indicators included in the
analysis. The analysis statistical significance,
highlighted by an F-value of 40.050, coupled
with a p-value of 0.000, confirms that the com-
bined influence of these predictors is meaning-
ful in the context of learner achievement. These
results highlight the critical role of effective
feedback mechanisms in enhancing educational
outcomes, aligning with findings by Hattie and
Zierer (2019), who emphasize feedback as a key
driver of learner success. Particularly, three (3)
out of the four (4) indicators of teacher feedback
significantly influence the learner progress in
Home Economics education. Hence, the set null
hypothesis (Ho) in this study is rejected. Among
the feedback components analyzed, “Timeliness
of Feedback” emerges as the most influential
predictor of learner progress, boasting a stan-
dardized coefficient (Beta) of 0.438. This in-
dicates that timely feedback has a substantial
positive effect on learner progress. This further
means that for every unit increase in timeliness
of feedback by teachers, there is an expected
increase of 0.438 units in learner progress, hold-
ing other variables constant. The t-value of
3.873 and a p-value of 0.000 confirm the sta-
tistical significance of this predictor. Timely
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feedback helps learners quickly identify and cor-
rect mistakes, fostering a more effective learn-
ing process. According to Van der Kleij et al.
(2019), timely responses to learner work en-
hance the immediacy of learning corrections,
promoting academic growth and self-efficacy.
In Home Economics, where skills acquisition
often requires iterative refinement, teachers in
Secondary District, Division of Davao del Sur
prioritize prompt responses to learners’ queries
and assignments to maximize the benefits of
this feedback component to ensures learners
remain on track with learning goals. Conse-
quently, the “Mode of Feedback Delivery” ranks
second in importance, with a standardized coef-
ficient (Beta) value of 0.283. A t-value of 4.316
and a p-value of 0.000 confirm its strong and

statistically significant contribution to learner
progress. Feedback delivery through appropri-
ate modes—such as verbal explanations, written
comments, or digital tools—enhances its clarity
and accessibility. Digital platforms, for instance,
allow for personalized and detailed feedback
that learners can revisit at their convenience.
This is consistent with findings by Brookhart
(2019), who highlighted that the mode of de-
livery significantly affects learners’ ability to
internalize and apply feedback. Home Eco-
nomics teachers in Secondary District, Division
of Davao del Sur consider using multimodal
approaches tailored to learners’ learning pref-
erences to enhance comprehension and engage-
ment.

Table 4. Regression Analysis of Teacher Feedback on Learner Progress in Home

Economics Education

Teacher Feedback B Std. Error Beta t Sig. Decision on
HO

(Constant) 0.674  0.259 2.601  0.011 Reject
Frequency of Feedback 0.047  0.094 0.060 0.501 0.617  Failed to Reject
Quality of Feedback 0.172  0.058 0.229 2980 0.004 Reject
Timeliness of Feedback 0.403 0.104 0.438 3.873 0.000 Reject
Mode of Feedback Delivery 0.202  0.047 0.283 4316 0.000 Reject
Overall R = 0.763
R? 0.582 F- p-

Value = value =

40.050 0.000

The quality of feedback also plays a sig-
nificant role, as evidenced by its standardized
coefficient (Beta) value of 0.229. The associ-
ated t-value of 2.980 and p-value of 0.004 indi-
cate its significance. High-quality feedback pro-
vides specific, constructive, and actionable in-
sights, enabling learners to understand their per-
formance and areas for improvement. Research
by Winstone and Carless (2019) highlights that
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quality feedback fosters a growth mindset, en-
couraging learners to view challenges as oppor-
tunities for development. In Home Economics,
detailed feedback on technical skills, such as
culinary techniques or textile production, can
bridge the gap between theoretical knowledge
and practical application. Economics teachers
in Secondary District, Division of Davao del
Sur ensure that feedback is precise, relatable,
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and aligned with learning objectives. In con-
trast, the frequency of feedback shows the least
influence, with a standardized coefficient (Beta)
value of 0.060 and a p-value of 0.617, leading
to a "Failed to Reject” decision on the null hy-
pothesis. This suggests that the number of feed-
back instances alone does not significantly en-
hance learner progress. While regular feedback
is important for maintaining communication, its

4. Conclusions and Recommendations

effectiveness is likely contingent upon other fac-
tors such as quality and timeliness. According
to Nicol and Macfarlane-Dick (2020), exces-
sive feedback without substance can overwhelm
learners and dilute its impact. Teachers should
focus on balancing the quantity and quality of
feedback to avoid redundancy and maximize its
effectiveness.

Presented in this chapter are the findings of the study based on the outcome of the gathered data.
The conclusions drawn from the findings of the study are likewise outlined in this section. To

maximize the significant contribution of this study, the researcher laid down recommendations in

this chapter.

4.1. Findings—Effective feedback boosts
learner motivation and engagement by acknowl-
edging their efforts and guiding them on how to
achieve higher performance levels, ultimately
contributing to their overall academic success.
However, teachers’ several issues in giving feed-
back to their learners such as being inconsistent
in giving quality of feedback which can under-
mine its effectiveness due to lack of training
in providing constructive and actionable com-
ments, the delayed feedback process which can
lose its relevance and impact on learner learning
and improvement, the lack of personalization in
feedback which can result in generic comments
that do not address individual learner needs or
learning styles, and sometimes the teacher’s
feedback is overly critical without being sup-
portive which can discourage learners and nega-
tively affect their motivation and engagement..
In this study, a non-experimental quantitative
research methodology using a descriptive cor-
relation approach was applied. Statistical anal-
yses such as the mean, Pearson R correlation,
and Multiple Linear Regression were utilized.
The participants in the research were the one
hundred and twenty (120) public secondary
school teachers of Secondary District, Division
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of Davao del Sur. The respondents were male
and female, aged between 30 to 50 years, with
an average teaching experience of 10 to 20 years.
Most held bachelor’s degrees in education, with
a significant number possessing additional certi-
fications in vocational training and Home Eco-
nomics specializations. These respondents were
chosen via a sample process known as purpo-
sive sampling. Data were analyzed based on
the survey questionnaires that were used by the
researcher after they had been modified to con-
form to the parameters of the study, which had
been subjected to validation by experts and had
its reliability examined. Descriptive results of
the study revealed a high descriptive level of
teacher feedback which means that the teacher
feedback in secondary Home Economics educa-
tion in Secondary District, Division of Davao
del Sur is always evident. Likewise, the level of
learner progress in home economics education
received a high descriptive level rating which
means that the learner progress in secondary
Home Economics education in Secondary Dis-
trict, Division of Davao del Sur is often evident.
Consequently, there is a strong significant rela-
tionship between teacher feedback and learner
progress in Home Economics education in Sec-
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ondary District, Division of Davao del Sur. This
strong correlation across all sub-indicators sug-
gest that improving feedback practices can sig-
nificantly enhance learning outcomes. Likewise,
the regression analysis provides compelling evi-
dence of the differential impact of various feed-
back components on learner progress in Home
Economics. Timeliness, mode of delivery, and
quality emerge as significant predictors, under-
scoring their importance in effective teaching
practices.

4.2.  Conclusions—Based on the findings
of this study, the following conclusions were
offered: The teacher feedback in Home Eco-
nomics education in Secondary District, Divi-
sion of Davao del Sur is generally rated highly
across various indicators, indicating that teach-
ers consistently engage with learners through
frequent and timely feedback. This study re-
veals that while feedback frequency and time-
liness are exemplary, the quality and mode of
feedback delivery show some variability, sug-
gesting areas for potential improvement. These
findings emphasize the critical role of feed-
back in supporting learner progress and high-
light the need for refinement in specific feed-
back practices to maximize its effectiveness
in enhancing learning outcomes. Relatively,
learner progress in Home Economics educa-
tion in Secondary District, Division of Davao
del Sur is perceived as consistently high across
various indicators, including engagement lev-
els, self-efficacy beliefs, completion rates, and
performance improvement. This reflects the
effective strategies and supportive classroom
environment employed by teachers, contribut-
ing to active learner participation, strong aca-
demic confidence, and successful task comple-
tion. While progress is evident, the data indi-
cates areas for potential refinement to further en-
hance learner outcomes and ensure continuous
improvement in the learning process. Further-
more, there is a strong significant positive re-
lationship exists between teacher feedback and
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learner progress in Home Economics education
in Secondary District, Division of Davao del
Sur, demonstrating the essential role of feed-
back in enhancing learning outcomes. This
study results indicate that the frequency, quality,
timeliness, and mode of feedback all contribute
to improved learner performance, with timeli-
ness and frequency being particularly impactful.
These study further emphasize the feedback’s
importance as a key driver of learner motivation,
engagement, and skill development in practi-
cal subjects like Home Economics. Moreover,
teacher feedback significantly influences learner
progress in Home Economics education, with
key predictors including the timeliness, mode
of delivery, and quality of feedback. Among
these, timeliness of feedback emerged as the
most impactful factor, followed by the mode of
delivery, while frequency of feedback showed
minimal influence on learner progress. These
findings stress the importance of providing well-
timed, clear, and high-quality feedback to foster
learner engagement and achievement in Home
Economics.

4.3. Recommendations—The following in-
terventions were offered based on the conclu-
sions of the study: The Department of Edu-
cation (DepEd) Officials must take proactive
measures to ensure that teacher feedback prac-
tices in Home Economics education are not
only frequent and timely but also consistently
of high quality and delivered through diverse
modes that cater to various learner learning pref-
erences. This can be achieved by offering pro-
fessional development programs focused on en-
hancing teachers’ abilities to provide specific,
actionable, and constructive feedback, utilizing
both traditional and digital platforms to reach
learners effectively and inclusively. Further-
more, given the demonstrated link between feed-
back and learner progress, DepEd should pri-
oritize the establishment of a feedback culture
that encourages continuous reflection and im-
provement, integrating regular feedback mecha-

ISSN 3028-1261
10.5281/zenodo.15278237 /NIJSE.2025



NIJSE (2025) -

nisms into the curriculum and assessment frame-
works to foster learner engagement, motivation,
and long-term academic success in Home Eco-
nomics education. School administrators in the
Secondary District, Division of Davao del Sur
focus on enhancing teacher training programs
to emphasize the delivery of high-quality feed-
back, ensuring that feedback is not only timely
and frequent but also clear, specific, and tai-
lored to individual learner needs. Administra-
tors should prioritize the development of di-
verse feedback strategies, encouraging teachers
to integrate both traditional and digital methods
of delivery that cater to varied learner prefer-
ences, fostering an inclusive learning environ-
ment where all learners can benefit from the
feedback provided. Moreover, it is essential
that school administrators support the creation
of a feedback-oriented culture within the school,
where feedback is viewed as an essential tool for
fostering learner motivation, engagement, and
skill development, and where teachers are pro-
vided with ongoing professional development
to continually refine their feedback practices
and improve learner outcomes in Home Eco-
nomics education. Home Economics teachers
in the Secondary District, Division of Davao del
Sur should continue to prioritize the delivery of
timely and frequent feedback, while placing a
greater emphasis on the clarity, specificity, and
quality of their feedback to ensure that learn-
ers receive actionable insights that can directly
inform their learning. Teachers should also ex-
plore the use of diverse feedback delivery meth-
ods, such as incorporating digital tools and mul-
timedia resources, in order to better cater to the
diverse learning preferences of learners, thereby
enhancing their engagement and understanding.
Furthermore, teachers should actively seek pro-
fessional development opportunities that focus
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on the refinement of feedback practices, ensur-
ing that they remain equipped with the skills and
knowledge necessary to maximize the impact
of feedback on learner progress and achieve-
ment in Home Economics education. Relatively,
Home Economics learners in the Secondary Dis-
trict, Division of Davao del Sur should actively
engage with the feedback provided by their
teachers, focusing on the timely and frequent
feedback received to enhance their learning and
progress in the subject. Learners should also
take the initiative to seek clarification and addi-
tional feedback whenever needed, ensuring they
fully understand the specific areas for improve-
ment and can apply that feedback effectively
to their learning tasks. Furthermore, learners
should utilize the feedback they receive as a tool
for continuous self-reflection and skill develop-
ment, applying the insights gained to enhance
both their academic performance and practical
competencies in Home Economics education.
Future researchers are encouraged to expand
upon the findings of this study by investigating
how various contextual factors, such as teach-
ing methods, learner demographics, and school
resources, influence the effectiveness of teacher
feedback in Home Economics education. In ad-
dition, researchers could explore the long-term
effects of different types of feedback (e.g., dig-
ital, verbal, or written) on learners’ academic
achievement and skill development, considering
how these methods might vary across different
educational settings. Lastly, it would be bene-
ficial for future studies to examine the perspec-
tives of learners and teachers regarding feed-
back delivery, to provide a more comprehensive
understanding of its impact and inform the de-
velopment of more targeted strategies to opti-
mize feedback practices in Home Economics
classrooms.
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