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Exploring Reading Motivation Strategies: Sparking Where the
Learners Are
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Abstract. This study unveiled the reading motivation strategies of elementary teachers. There
were eight (8) elementary teachers from Sta. Cruz, North District, Division of Davao Del Sur,
who participated in the study. This study made use of a phenomenological approach to extract
the ideas of the participants. An in-depth interview was employed to gather information with
regard to their respective reading motivation strategies, coping mechanisms with the challenges,
and insights. Using the thematic analysis, the following themes emerged: giving of rewards,
activating prior knowledge, and effective literacy-based instruction. To overcome challenges in
motivating learners to read, three themes were identified: providing varied reading strategies,
encouraging learners, and incorporating reading into other areas. The insights drawn from
the findings of the study were fostering the love for reading, employing differentiated reading
activities, and the significant role of teachers in reading. The importance of reading motivation
strategies was highly underscored in this study to cultivate an environment where reading
becomes rewarding and enriching experience for learners. Results also revealed that teachers
should sustain motivating learners to read to foster literacy proficiency and intellectual growth.
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1. Introduction

In the vast realm of education, cultivating
a genuine passion for reading is a beacon guid-
ing learners towards a lifetime of knowledge
and personal growth. However, this journey be-
gins at a critical juncture, the point where the
learner’s curiosity and unique interests converge
with the captivating world of literature. It is
within this intersection that educators, parents,
and mentors can kindle the initial spark, igniting
a deep-rooted love for reading. This research
embarks on a journey to uncover the essential
strategies and approaches that embrace the in-

dividuality of each learner. By recognizing and
honoring their distinctive passions and back-
grounds, we can tailor reading experiences to
resonate with their hearts and minds. Through
a thoughtful exploration of effective motivation
strategies, we aim to unveil the transformative
power of literature in molding eager, engaged
readers. The diversity of learners in the United
States encompasses varying learning styles, in-
terests, and preferences. Motivation strategies
need to be versatile and adaptable, catering to
these differences and sparking interest through
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diverse reading materials, interactive platforms,
and engaging storytelling techniques. The level
of parental involvement and encouragement sig-
nificantly impacts a child’s reading motivation.
In many cases, parents’ busy schedules or lack
of awareness regarding effective reading strate-
gies may limit their ability to provide adequate
support. Educational efforts should extend be-
yond the classroom to educate parents about the
importance of reading and how they can encour-
age their children effectively. In United States
research indicates that balancing intrinsic and
extrinsic motivation is essential. While rewards
and recognition can motivate students, fostering
a love for reading through engaging content is
more sustainable (Guthrie Klauda, 2019). In
South Africa, studies emphasize the importance
of culturally relevant texts. Many students strug-
gle to relate to the content, which affects their
motivation. Incorporating local stories and au-
thors can significantly boost engagement (Preto-
rius Mampuru, 2020). While in India access to
diverse reading materials remains a challenge.
Initiatives like mobile libraries and digital re-
sources are helping bridge the gap, but rural
areas still face significant obstacles (Banerjee
et al.,2021). In the Philippines, socioeconomic
disparities significantly affect students’ access
to reading materials. Many students from low-
income families lack books and other educa-
tional resources at home. Initiatives such as
mobile libraries, book donation drives, and com-
munity reading centers have been established
to provide access to reading materials. Schools
often partner with NGOs to enhance resource
availability (Alcantara, 2019) The Philippines’
multilingual landscape poses challenges in pro-
viding reading materials in students’ mother
tongues, which is crucial for early reading de-
velopment. The Mother Tongue-Based Mul-

tilingual Education (MTB-MLE) program has
been implemented to teach reading in students’
first languages before transitioning to Filipino
and English. This approach helps in making
reading more accessible and relatable (Tupas
Martin, 2020). Parental involvement in chil-
dren’s reading activities is often limited due
to parents’ work commitments and sometimes
low literacy levels. Schools conduct workshops
and reading sessions for parents to equip them
with strategies to support their children’s read-
ing at home. According to Dav Dela Cruz,
(2021),community-based programs also encour-
age family literacy activities . Many students
in Davao del Sur come from low-income fam-
ilies, limiting their access to reading materi-
als and educational resources. Programs such
as mobile libraries, book donation drives, and
community reading centers have been estab-
lished. Local NGOs and community groups
have been instrumental in providing books and
creating reading spaces based on the study find-
ings of Reyes (2019). The diverse linguistic
landscape in Davao del Sur includes several in-
digenous languages, making it challenging to
provide reading materials in students’ mother
tongues. The implementation of the Mother
Tongue-Based Multilingual Education (MTB-
MLE) program aims to develop reading skills
in students’ first languages before transitioning
to Filipino and English. Local literature and
indigenous stories are integrated into the cur-
riculum as pointed by Bautista Delos Reyes
(2020). Through this research, the reading mo-
tivation strategies of teachers were explored to
capture the interest and experiences of learners
in the world of print. Hence, developing more
effective and engaging reading programs that
foster a strong reading culture among learners.

1.1. Purpose of the Study—The purpose of the study, focusing on phenomenological in-
quiry in ”Exploring Reading Motivation Strategies: Sparking Where the Learners Are,” delved
into the lived experiences and perspectives of teachers regarding reading motivation strategies.
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Phenomenology, as a research approach, sought to understand the essence and structures of
human experiences as they were perceived and lived by individuals. The study aimed to explore
how teachers employ reading motivation strategies to capture learners’ interest in reading and
develop literacy. Phenomenological inquiry allowed for an in-depth examination of their thoughts,
emotions, beliefs, and behaviors related to reading. By understanding the essence of their moti-
vations, the study sought to derive meaningful insights into what drives learners to engage with
reading. By gaining a deep understanding of the lived experiences and motivations of learners,
the study sought to inform the development of targeted and effective reading motivation strategies.
Phenomenological insights guided the design of strategies that resonate with learners, fostering a
genuine passion for reading precisely where they were in their unique educational and personal
contexts. Ultimately, the purpose was to contribute to educational practices and policies by pro-
viding insights that can enhance reading motivation approaches. Phenomenological findings can
inform educators, policymakers, and other stakeholders about the diverse and nuanced motivations
of learners, aiding in the creation of educational environments that cultivate a love for reading.

1.2. Research Questions—The study intended to gain insights and the experiences of the
teachers in employing reading motivation strategies. Specifically, the study sought answers the
following questions:

(1) What are the reading motivation strategies of elementary grade teachers?
(2) How do teachers cope with the challenges of motivating learners to read?
(3) What are the educational management insights gained from the findings of this study?

1.3. Definition of Terms—The following
term is operationally defined to make this
study more comprehensive. Reading motivation
strategies. These refer to a set of intentional and
adaptable approaches employed by teachers to
inspire, engage, and sustain learners’ enthusi-
asm and willingness to read. These strategies

encompass a diverse range of techniques, meth-
ods, and activities designed to address learn-
ers’ individual interests, cognitive abilities, and
socio-cultural backgrounds, aiming to instill a
genuine passion for reading, improve compre-
hension, and encourage a lifelong engagement
with written material.

1.4. Significant of the Study—The high-
lights of this study may be significant to the
following: Policy makers. They play a criti-
cal role in setting the overarching guidelines
and framework for education, including initia-
tives related to reading motivation strategies.
They define the broader goals and standards that
educational institutions should aim to achieve
regarding reading proficiency and motivation,
develop and advocate for policies that prioritize
reading as a fundamental skill and encourage
the incorporation of effective reading motiva-
tion strategies within the educational system
and allocate resources and funding to support

the implementation of reading motivation pro-
grams and initiatives. Department of Educa-
tion. It plays a crucial role in developing and
implementing strategies to enhance reading mo-
tivation among learners. Every Child a Reader
Program (ECARP) is a nationwide initiative
aimed at improving reading literacy and fos-
tering a love for reading among Filipino stu-
dents. It includes regular reading assessments,
teacher training workshops, and the provision
of diverse reading materials. School Heads. As
key leaders within educational institutions, play
a pivotal role in implementing and enhancing
reading motivation strategies. Establishing a
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school-wide culture that values and promotes
reading requires strong leadership and a clear
vision. School heads articulate a clear vision for
reading literacy, integrating it into the school’s
mission and goals. Learners. They are the pri-
mary beneficiaries of reading motivation strate-
gies. Learners play a vital role in the process of
exploring reading motivation strategies, as their
engagement and enthusiasm are essential for the
success of any reading program. Lack of student
engagement and ownership in reading activities.
Providing opportunities for students to choose

their reading materials based on their interests
and preferences. Encouraging students to take
leadership roles in organizing reading-related
events and clubs. Research Enthusiasts. They
play a crucial role in advancing knowledge and
understanding of reading motivation strategies.
Research enthusiasts have identified various fac-
tors that influence reading motivation, including
intrinsic factors such as personal interest and
enjoyment, as well as extrinsic factors such as
rewards and recognition.

1.5. Theoretical Lens—This study is an-
chored on Goal Setting and Progress Monitor-
ing of Locke Latham (2002). Goal-setting the-
ory emphasizes that setting specific, challenging
goals related to reading can enhance motiva-
tion and performance. Students can set reading
goals and monitor their progress, providing a
sense of achievement and motivation to reach
their targets. This theory suggests that teaching
students self-monitoring skills and strategies to
track their reading progress can enhance moti-
vation and metacognitive awareness. Students
become more engaged in reading when they
can track their growth and set achievable goals.
In conclusion, understanding and implement-
ing these strategies based on the research find-
ings can significantly impact reading motivation
among learners. Providing choice, emphasizing
relevance, encouraging social interaction, and
incorporating goal-setting and progress moni-
toring are key components to ignite and sustain
motivation for reading. A major area around stu-
dents becoming successful readers pertains to
their motivation to read. Reading motivation is
something all teachers and educators strive for
with their students. Areas such as intrinsic/ex-
trinsic motivation, influential factors, and atti-
tudes tie directly into reading motivation and the
effect it has on learning. Subtopics within these
trends consist of achievement, comprehension,

technology, dimensions of motivation, instruc-
tional approaches, and personal needs. Review-
ing these different areas of literature offered
a wide spectrum of issues, findings, theories,
and generalizations revolved around reading
motivation. Understanding the research about
reading motivation led me to research previ-
ous findings and what has yet to be answered.
Moreover, this study is also supported by the
Self-Determination Theory (Deci Ryan, 1985).
Self-determination theory (SDT) posits that in-
dividuals are more motivated to read when their
basic psychological needs for autonomy, com-
petence, and relatedness are met. Readers who
choose their own books (autonomy), feel skilled
in reading (competence) and have positive so-
cial interactions around reading (relatedness)
are more likely to be motivated. This study also
pillared the expectancy-Value Theory (Eccles
Wigfield, 2002). This theory suggests that stu-
dents’ motivation to read is influenced by two
main factors: expectancy (belief in their ability
to succeed in reading) and value (the importance
or enjoyment they associate with reading). If a
student expects to do well and sees value in read-
ing, they are more likely to engage in and persist
in reading activities. The conceptual framework
of the study is presented in Figure 1. This study
conceptualized the idea about the experiences
and coping mechanisms of teachers in employ-
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Fig. 1. The Conceptual Framework of the Study
ing reading motivation strategies and insights
drawn from the findings of this study. These
three interconnected variables are the focus of
the study to explore on teachers’ experiences

as to their journey in reading motivation strate-
gies and be able to reflect on these practices
to address challenges in motivating learners to
read.

2. Methodology

This chapter presents the method, research participants, data collection, role of the researcher, data
analysis, trustworthiness of the study, and ethical considerations. This study explores facts and
knowledge that necessitate the consequent design and implementation, as this chapter elaborates.

2.1. Philosophical Assumptions—The
study’s philosophical assumption framework
collects, analyzes, and interprets data within
a specific research field, providing the con-
text for the ensuing results and conclusions.
Understanding the philosophical assumptions
behind qualitative research begins with assess-
ing where it fits within the overall research
process, noting its importance as an element of
research, and considering how to actively incor-
porate it into a study. As Khalifa and Khalifa
(2024) stated, these assumptions typically cover
ontological, epistemological, axiological, and

methodological educational perspectives. As
I engaged in this research, I was perpetually
aware of or influenced by a range of beliefs con-
cerning the nature of reality, how knowledge
is acquired, the role values play in research,
and the methodologies employed in the study.
Ontology. An ontology was a philosophical
belief system about the nature of social reality,
what can be known, and how. The conscious
and unconscious questions, assumptions, and
beliefs the researcher brings to the research
endeavor are the initial basis for an ontological
position. Ontological assumptions are funda-
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mental beliefs about the nature of reality and
human existence that underpin social research
and policy-making. In his 2019 work, Jack
Newman explores the ontological assumptions
underlying qualitative research, particularly
within social policy analysis. Ontology, the
study of the nature of reality, was fundamental
in shaping research methodologies and interpre-
tations. Newman critiques the dominance of
positivist approaches in social analysis, which
often emphasize observable phenomena and
quantifiable data. He advocates for a construc-
tivist perspective, suggesting that social realities
are constructed through human interactions and
shared meanings. This viewpoint aligns with
qualitative research methodologies that priori-
tize understanding the subjective experiences
and interpretations of individuals. In this study,
realities on the reading strategies to motivate
learners to read were shared by the participants
and try to look into their ways in coping with
the challenges. In this study, I relied on the
voices and interpretations of the participants
through extensive quotes and themes that re-
flected their words and provided evidence of
different perspectives. The answers of the par-
ticipants to the study were coded and analyzed
to build and construct the commonality and
discreteness of responses. I made sure that
the responses of the participants were carefully
coded to ensure the reliability of the result.
The researcher upheld the authenticity of the
responses and precluded personal bias as the
study progressed. Epistemology. An epistemol-
ogy was a philosophical belief system about
who can be a knower. It includes how the re-
lationship between the researcher and research
participant(s) is understood. Epistemological as-
sumptions in studies highlight the importance of
explicitly addressing researchers’ perspectives
and methodologies. McNeil (2020) emphasizes
the need to challenge dominant postpositivist
paradigms in social work and substance use
research, advocating for critical epistemologies

to promote social justice. Crotty, Denzin, and
Lincoln, cited in the study of Khalifa (2023),
stressed that epistemology deals with the nature
of the relationship between researcher and sub-
ject. It describes how we know what we know.
The epistemological assumption of qualitative
research is that the quality of interactions with
research participants gains knowledge. With
the epistemological assumption, conducting
a qualitative study means that researchers try
to get as close as possible to the study par-
ticipants. Therefore, subjective evidence is
assembled based on individual views. This is
how knowledge is known- through the subjec-
tive experiences of people. Conducting studies
in the field where the participants live and work
becomes crucial- these are essential contexts
for understanding what the participants are say-
ing. The longer researchers stay in the field
or get to know the participants, the more they
know what they know from firsthand informa-
tion. I identified phenomenology with thematic
analysis as the best method for this type of
study. In this regard, individual researchers
“hold explicit belief.” The intention of this study
was to explore the teachers’ lived experiences
and reading strategies to motivate learners to
read. I interacted closely with the participants
to gain direct information that shed light on the
knowledge behind the inquiry, particularly on
teachers’ strategies and coping mechanisms for
motivating learners to read. Axiology. This
pertains to the role of values and ethics within
the research process. Creswell (2019) empha-
sizes that qualitative researchers acknowledge
the value-laden nature of their work. They
openly disclose their personal values, biases,
and the ethical considerations that influence
their studies. This transparency is crucial, as
it allows for a deeper understanding of how
a researcher’s background, experiences, and
beliefs may shape the research process and out-
comes. By positioning themselves within their
research, qualitative inquirers strive to present
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findings that are both authentic and reflective
of the complex interplay between researcher
and subject. In this study, I upheld the dig-
nity and value of every detail of information
obtained from the participants. The researcher
understood the personal and the value–laden
nature of information gathered from the study.
I preserved the merit of the participant’s an-
swers and carefully interpreted the answers in
the light of the participant’s personal interpreta-
tion. Rhetorics. This relates to the underlying
principles, beliefs, and perspectives that shape
how researcher approach, conduct, and interpret
qualitative studies. This assumption influences
the language, tone, and style used in the re-
search process, as well as how findings are

communicated (Creswell Poth, 2019). The
researcher implemented a qualitative research
method of phenomenology that allowed the
exploration of the experiences and strategies of
primary grade teachers on reading motivation to
spark where the learners are. This philosophical
assumption also stressed that the researcher
may write in a literary, informal style using the
personal voice and using qualitative terms and
limited definitions. The researcher also used
the first person to elucidate the teachers’ expe-
riences as they employed reading motivation
strategies. Further, I interpreted the participants’
feelings, perceptions, and beliefs to clarify the
essence of the phenomenon under study through
narratives.

2.2. Qualitative Assumptions—Assump-
tions are the foci for any theory and, thus, any
paradigm. It is essential to make explicit as-
sumptions and a sufficient number of assump-
tions to describe the phenomenon at hand. Ex-
plication of assumptions is even more crucial in
research methods used to test the theory. Bar-
rick (2020) states that In-Depth Interviews were
qualitative research techniques commonly used
in the social sciences to provide comprehensive
insights into participants’ viewpoints, experi-
ences, and comprehension of their social envi-
ronments. Likewise, Hinton and Ryan (2019)
posit that qualitative research interviews are vi-
tal in gathering data across various disciplines.
These interviews involve posing questions to
participants to delve into their perceptions and
experiences. A researcher employs a qualitative
phenomenological approach and utilizes the in-
depth interview method for gathering data. I
should be open and upfront about their assump-
tions to demonstrate that they were considered
and increase my study’s validity. Neubauer,
Witkop, and Varpio (2019) explained their ex-
periences with Phenomenology as a qualitative
research approach uniquely positioned to sup-

port this inquiry. It is easy to see why: To truly
understand phenomenology, one must develop
an appreciation for the philosophies that under-
pin it. Those philosophies theorize the meaning
of human experience. In other words, engag-
ing in phenomenological research requires the
scholar to become familiar with the philosophi-
cal moorings of our interpretations of human
experience. The study utilized a qualitative
research method employing a phenomenolog-
ical qualitative design. According to Lester,
phenomenological research involves studying
experiences from the individual’s perspective,
”bracketing” taken-for-granted assumptions and
usual ways of perceiving. The phenomenologi-
cal approach is based on a paradigm of personal
knowledge and subjectivity. It emphasized the
importance of personal perspective and inter-
pretation. Thus, it was decisive for understand-
ing subjective experiences, gaining insights into
participants’ motivations and actions, and cut-
ting through the clutter of taken-for-granted as-
sumptions and conventional wisdom (Bhandari,
2020). She added that qualitative research was
mainly associated with words, language, and ex-
periences rather than measurements, statistics,
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and numerical figures. It refers to the inductive,
holistic, epic, subjective, and process-oriented
methods used to understand, interpret, describe,
and develop a theory on phenomena or settings.
It was a systematic, subjective approach used to
describe life experiences and give them mean-
ing. This study selected a phenomenological re-
search design to collect data on the experiences
and reading motivation strategies of teachers
to spark learners’ interest. This research ap-
proach deepened the understanding of nature
and the meaning of everyday teachers’ experi-
ences. The researcher collected data from indi-
viduals who had experienced the phenomenon
under investigation, typically via lengthy inter-
views. Next, the data analysis involved horizon-
talization that extracted significant statements
from transcribed interviews. The significant
statements were transformed into clusters of
meanings according to how each would fall
under specific psychological and phenomeno-
logical concepts. Moreover, these transforma-
tions were tied together to make a general de-
scription of the experience – both the textual
description of what was experienced and the
structural description of how it was experienced.
I incorporated the meaning of the experience
here. Finally, the report was writing such that
readers understand better the essential, invariant
structure of the essence of the experience. Con-

versely, several challenges have been pointed
out. I required a solid grounding in the philo-
sophical guidelines of phenomenology. The
subjects selected in the study were individuals
who had experienced the phenomenon. The
researcher needed to bracket their own expe-
riences and observations, which was difficult.
The researcher also needed to decide how and
when their observations were incorporated into
the study. According to Qutoshi (2018), this
study selected a phenomenological research de-
sign to collect data on the participants’ life expe-
riences. This research approach deepens the un-
derstanding of nature and the meaning of every-
day experiences. The purpose of phenomenol-
ogy is to look very closely at the phenomena un-
der study to explore the complex world of lived
experiences from the actor’s (those who live it)
point of view. Doing so helps us understand
a phenomenon or an event at a deeper level of
consciousness, but it also helps us explore our
nature, transforming us at a personal level. In
this way, a researcher can reflect critically and
become more thoughtful and attentive in under-
standing social practices. The researcher em-
ployed phenomenology as a qualitative method
since the focal point of this study was to ex-
plore teachers’ experiences on reading motiva-
tion strategies to capture learners’ interest in
reading.

2.3. Design and Procedure—The study
utilized a qualitative research method employ-
ing a phenomenological qualitative design. Ac-
cording to Lester, Phenomenological research
is concerned with studying experiences from
the individual’s perspective, ”bracketing” taken-
for-granted assumptions, and usual ways of per-
ceiving. The phenomenological approach is
based on a paradigm of personal knowledge and
subjectivity. It emphasized the importance of
personal perspective and interpretation. Thus,
it was powerful for understanding subjective

experiences, gaining insights into participants’
motivations and actions, and cutting through
the clutter of taken-for-granted assumptions and
conventional wisdom. Qutoshi (2018), con-
cluded that data collection and analysis occur
side by side to illumine the specific experience
and identify the phenomena perceived by the ac-
tors in a particular situation. The outcomes of a
phenomenological study broaden the mind, im-
prove the ways of thinking to see a phenomenon,
enable one to see ahead and define researchers’
posture through an intentional study of lived
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experiences. However, the subjectivity and per-
sonal knowledge in perceiving and interpreting
it from the research participant’s point of view
have been central in phenomenological studies.
To achieve such an objective, phenomenology
could be used extensively in social sciences.
The phenomenological research design was a
qualitative type of research for which interviews
provide an in-depth method that can grant ac-
cess to deep knowledge and explanations and
help to grasp the subject’s perspective. A ques-
tionnaire was a set of carefully designed, written
down, and tested questions that were asked of
individual respondents to gather information in
research. These structured questionnaires, with
some open-ended questions included, were pre-
pared to cater to the subjects that are too busy
and difficult to trace. It is also a useful instru-
ment for the researcher to use for the teach-
ers whose number is too significant to be cov-
ered by the researcher personally. The question-
naires were also appropriate for quickly collect-
ing massive amounts of data. The open-ended
questions allowed the respondents to give a fur-
ther opinion by qualifying or substantiating their
answers. They were also intended to tap as
much information as possible from the different
categories of respondents (Delve Limpaecher,
2022). The underlying reason for conducting
qualitative research is to gain a richly detailed

understanding of a particular topic, issue, or
meaning based on first-hand experience. This
is achieved by having a relatively small but fo-
cused sample base because collecting the data
can be rather time-consuming; qualitative data
is concerned with depth as opposed to quantity
of findings. A qualitative research design is con-
cerned with establishing answers to the whys
and hows of the phenomenon in question. Qual-
itative research design should also account for
what was said or done and how something was
spoken or carried out by a participant. Some-
times, these mannerisms can hold answers to
questions in themselves, and body language and
the tone of voice used by respondents are key
considerations. As a researcher, I employed a
qualitative methodology utilizing a phenomeno-
logical design. Qualitative research is typically
subjective rather than objective, leading to find-
ings expressed in written form instead of nu-
merical data. Consequently, the information
gathered from qualitative research is often not
amenable to quantitative analysis using statis-
tical methods, as there may be significant vari-
ations among the collected findings. However,
by implementing a coding process, common
categories can be identified during the analysis,
facilitating a more structured interpretation of
the data.

2.4. Research Participants—The partici-
pants in this study were composed of eight
(8) informants. The selected informants were
the selected primary grade teachers from Sta-
Cruz, North District, Division of Davao Del Sur.
The participants should have been served for at
least 3 years and above, with a very satisfactory

performance rating for three consecutive years,
male or female. The researcher utilized the pur-
posive sampling design since the participants
were chosen based on the criteria or purpose
of the study. It was also known as judgmental,
selective, or subjective sampling. The selection
of the participants were purposefully done to
ensure that the findings was authentic.

2.5. Ethical Considerations—The ethical
consideration section of this study addresses the

key principles that ensure the protection and
well-being of the teacher-respondents involved.
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This includes adhering to confidentiality, in-
formed consent, and the voluntary nature of
participation, ensuring that the research is con-
ducted with integrity and respect for the rights
of all respondents. Social Value The researcher
recognized the significant social value of this
study in improving learning outcomes through
reading motivation strategies to literacy instruc-
tion. By exploring the experiences of teachers
in their classes while employing reading moti-
vation strategies, this study aimed to provide
insights that can improve teaching practices and
educational policies. This could lead to better
academic performance among learners, helping
to bridge educational gaps and improve learn-
ing outcomes. The findings are expected to
benefit not only the respondents but also the
wider community by capturing reading moti-
vation strategies that support literacy develop-
ment within schools with varying access to re-
sources. Informed Consent To ensure ethical
compliance, the researcher obtained informed
consent from the selected primary grade teach-
ers who were respondents in the study. This
process involved providing detailed information
about the study’s purpose, procedures, potential
risks, and benefits in a language that is clear
and understandable. Teachers were given am-
ple opportunity to ask questions and assured
that their participation was voluntary and that
they could withdraw at any time without any
negative consequences. All consent forms were
documented appropriately, maintaining records
that comply with ethical standards and institu-
tional requirements. The researcher also en-
sured that any questions or concerns raised by
the respondents were addressed promptly and
respectfully. This thorough consent process up-
held the ethical principle of respect for persons,
acknowledging the autonomy and rights of the
respondents.

Vulnerability of Research Participants As
a researcher, I deemed the participants of this
study capable of answering the research instru-

ment, as they served as the first-hand source
of information. Therefore, I ensured that they
could easily be reached through their contact
numbers and addresses in case of any clarifica-
tions or questions about the study. Moreover,
the researcher avoided any actions that could
potentially harm the respondents emotionally
or psychologically. This involved creating a
safe and supportive environment during data
collection, where they felt comfortable and un-
derstood. By acknowledging their vulnerabil-
ity, the researcher committed to conducting the
study in a manner that prioritized the respon-
dents’ dignity and rights.

Risk, Benefits and Safety
In conducting the study on the experi-

ences and strategies of elementary grade teach-
ers on reading motivation, ethical considera-
tions regarding risk, benefits, and safety were
paramount. The primary risk involved the po-
tential emotional discomfort respondents might
experience when discussing personal and educa-
tional experiences, particularly if these touch on
sensitivities or perceived educational barriers.
To mitigate this risk, the researcher ensured all
questions were respectfully framed, culturally
sensitive, and designed to avoid any discomfort.
Additionally, confidentiality would be strictly
maintained, with all data anonymized to pro-
tect respondent identities and sensitive informa-
tion. The benefits of this study are significant,
aimed at enhancing educational practices and
outcomes. By exploring the experiences and
also the coping mechanisms with the challenges
encountered by teachers , the study can inform
educators and policymakers about the neces-
sary adjustments or enhancements needed to
improve educational accessibility and effective-
ness. For the respondents, participating in the
study may provide a reflective opportunity on
their educational experiences, potentially fos-
tering a greater understanding and engagement
with their learning environments. This could
lead to improved educational support tailored
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to the contexts and needs of their learners par-
ticularly in improving their reading proficiency.
Safety measures were crucial to the ethical con-
duct of this research. The researcher ensured
that all interactions with respondents were con-
ducted in a safe and supportive environment,
whether in person or online. Informed consent
was obtained from all respondents (which in-
cluded detailed information about the study’s
purpose, the nature of their involvement, and
their right to withdraw at any time without any
consequence. The research design also included
oversight by an academic ethics committee to
ensure that all aspects of the study adhered to
the highest standards of ethical research prac-
tice. This safeguarded the well-being of the
respondents and the integrity of the research
process. Privacy and Confidentiality

Adherence to the Data Privacy Act of 2012
was paramount in this study to protect the per-
sonal information of the respondents. The re-
searcher implemented strict confidentiality mea-
sures, ensuring that all data collected were se-
curely stored and accessed only by authorized
personnel. Personal identifiers were removed
or coded to maintain anonymity in any reports
or publications resulting from the study. In-
formation gathered from the respondents were
used solely for the purposes of this research and
were not disclosed to third parties without ex-
plicit consent. The researcher also educated the
respondents about how their data were handled,
providing transparency about privacy protec-
tions. By rigorously applying these measures,
the researcher upheld the ethical standards of
privacy and confidentiality, fostering trust with
the respondents and their communities.

Justice The principle of justice required that
the benefits and burdens of research were dis-
tributed fairly among all groups in society. In
this study, utmost care was taken to ensure that
the selection of respondents was equitable and
that no particular group of teachers was un-
duly burdened by participation requirements.

Additionally, the study aimed to benefit all in-
volved by contributing valuable insights into
effective teaching practices particularly on read-
ing motivation strategies that could be adopted
across similar educational contexts. Moreover,
the study addressed justice by providing all re-
spondents with equal access to any potential
benefits that come from the research, such as
professional development insights. By ensur-
ing that the research findings were disseminated
widely within the educational community, all
stakeholders, not just those participating in the
study, could benefit from the enhanced under-
standing of effective teaching practices. Trans-
parency

Transparency in this study was upheld
through clear and open communication with all
respondents and stakeholders. The researcher
provided detailed information about the objec-
tives, methods, potential risks, and benefits of
the study both verbally and in written forms.
All consent forms and informational materials
were written in clear, accessible language to
ensure respondents fully understood their par-
ticipation and the use of the data collected. Fur-
thermore, the outcomes of the research would
be made available to the respondents and the
wider community, which not only reinforced
the transparency of the research process but also
contributed to its educational impact.

Qualification of the Researcher
As a researcher, I ensured that I am qualified

to conduct this study. I completed all academic
requirements and passed the comprehensive ex-
amination before beginning my thesis writing,
the final requirement for obtaining my master’s
degree. I am qualified to study physically, men-
tally, emotionally, and financially. Additionally,
my advisee-adviser partnership is robust, en-
suring that this study will reach its successful
completion. The qualifications of the researcher
conducting this study were crucial to ensuring
that the research was conducted competently
and ethically. The researcher had a strong back-
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ground in educational research and methodol-
ogy, complemented by specific training in eth-
ical research practices. This preparation was
instrumental in designing and conducting the
study in a manner that respects the rights and
welfare of all respondents. Moreover, the re-
searcher’s expertise in interdisciplinary teach-
ing and curriculum development provided the
necessary depth of understanding to interpret
the findings accurately and to draw meaning-
ful conclusions that could benefit educational
practice and policy. This expertise ensured that
the study was not only conducted responsibly
but also provided valuable insights that were
grounded in a thorough understanding of the
educational field.

Conflict of Interest
To maintain the integrity of the study, the

researcher actively managed any potential con-
flicts of interest. The funding sources for the
research were disclosed to all respondents and
stakeholders, with assurances that these sources
had no influence over the research agenda, find-
ings, or subsequent publications. The researcher
did not hold any vested interests in the spe-
cific outcomes of the study, ensuring that the
analyses and results were driven purely by the
data and relevant educational theories. Regu-
lar audits and peer reviews of the research pro-
cess were conducted to ensure that any unfore-
seen conflicts of interest were identified and ad-
dressed promptly, safeguarding the impartiality
and objectivity of the research.

Adequacy of Facilities
I strove to complete the study successfully

within the specified time and equipped with the
necessary resources. Similarly, the technical
committee would help enhance my paper by
providing valuable suggestions and recommen-
dations. I needed to ensure I had enough funds
to continue and finish the research. Moreover,
the adequacy of facilities extends to ensuring
that all locations were physically accessible to
respondents, including those with disabilities,
and were culturally appropriate, reflecting the
community’s values and expectations. This con-
sideration helped foster a respectful and inclu-
sive environment where respondents felt safe
and valued. Emergency protocols were in place
to address any unforeseen situations during the
study, ensuring the safety and well-being of both
the respondents and the research staff. Regu-
lar checks and maintenance of these facilities
ensured that they remained conducive to con-
ducting high-quality research throughout the
study period.

Community Involvement
An integral part of the research process to

ensure that the study’s design and outcomes
were relevant and beneficial to the local educa-
tional community in Elementary Schools, Sta.
Cruz -North District, Division of Davao Sur. I
also respected this study’s respondents’ local
traditions, culture, and views. Moreover, I en-
sured that there would be no deceit at any stage
of its implementation, particularly during the
recruitment of participants or the data collection
methods. Additionally, I felt it was important to
express my deep appreciation for their whole-
hearted participation in this study.

2.6. Role of the Researcher—The role of
the researcher in this study was to attempt to
access the thoughts and feelings of study par-
ticipants. Thus, it required asking people to
talk about things that may be very personal
to them. I am committed to educational in-
stitutions to uncover, disseminate, and apply

knowledge. To accomplish this, the researcher
assumed the following roles during the inves-
tigation: Facilitator and Promoter of Unbiased
Research. I interviewed the participants and
guided them through the process. To avoid
the intrusion of bias, the researcher interpreted
ideas and responses based on existing litera-
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ture and related studies, not on the researcher’s
knowledge, thoughts, and feelings. Expert in
qualitative methods. I implemented the quali-
tative method correctly. To do so, I assessed
myself and sought help from the research ad-
viser and other professionals. These helped her
demonstrate competence in explaining the study
without biasing the participants, conducting in-
terviews according to the design, making appro-
priate field observations, selecting appropriate
artifacts, images, and journal portions, and em-
ploying Environmental Triangulation and The-
matic Content Analysis precisely. Data Col-
lector and Keeper. I ensured different ways of
recording what will be said and done during
the interview, such as taking handwritten notes
or audio and video recordings. The recordings
were transcribed verbatim before data analysis

began. Records done by the researcher were
adequately secured as they contained sensitive
information and were relevant to the research.
Data analyst. I saw the phenomenon or prob-
lem from the participants’ perspective by inter-
preting data, transcribing and checking, read-
ing between the lines, coding, and theming. I
ensured that the findings were accurate to the
participants and that their voices were heard.
I organized and presented data, presenting the
problem and the related literature and studies
that support it. The study’s findings were also
presented by research question, stating the re-
sults for each one using themes to show how the
research questions were answered. Moreover,
the researcher gave future directions and impli-
cations of the study for improving educational
policy and practices.

2.7. Data Collection—The following were
the step-by-step process of gathering the data
needed. Securing endorsement. The researcher
provided an ethics compliance certificate from
the Dean of the Graduate School of Rizal Memo-
rial Colleges to pursue the study on Explor-
ing Reading Motivation Strategies as Sparking
where The Learners Are. Asking permission
from the Schools Division Superintendent. Af-
ter securing the endorsement, the researcher
asked permission from the Schools Division
Superintendent to conduct the study before dis-
tributing the survey instruments in the identified
schools. Moreover, the researcher sent a letter
addressed to the Schools Division Superinten-
dent with Chapters 1 and 2 attached, along with
the research instrument explaining the study’s
objectives and the participants’ identification.
The researcher waited for the SDS’s response
before conducting it. Asking permission from
the school heads. After securing the approval of
the SDS, the researcher sent letters to the prin-
cipals of the schools explaining the study to be

conducted in their respective schools. Obtaining
consent from the participants. The researcher
asked permission from the participants. Dur-
ing the initial conduct of the study, they were
formally oriented about the study and the pro-
cess to undergo as participants. Conducting
the interview. The researcher conducted the in-
depth interview using the questionnaire in the
scheduled or agreed-upon interviews with in-
formants. The profiles of the participants were
taken, notes were jotted down, and conversa-
tions were recorded using a sound recorder for
ease of transcription. The researcher carefully
listened and responded actively during the in-
terviews. Transcribing the responses of the
interviewees. The researcher transcribed the
interviewees’ responses precisely by recalling
them from the sound recorder after the interview.
Data Coding and Thematizing. After the tran-
scription, the data were categorized and coded
as required in the data analysis. Then, themes
were extracted, and individual participant data
were compared and contrasted to create patterns
and trends.
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2.8. Data Analysis—In this study, the-
matic analysis was utilized to analyze the gath-
ered data. The researcher analyzed the par-
ticipants’ answers from the interviews using
Creswell’s Model, specifically the identifying
of themes approach. According to Creswell
as cited by Chali, Eshete, and Debela, (2022)
themes in qualitative research are similar codes
aggregated together to form a significant idea
in the database. Familiarization with the data
is common to all forms of qualitative analy-
sis. The researcher immersed himself in and
became intimately familiar with their data, read
and re-read it and noted any initial analytic ob-
servations. Coding is also a common element
of many approaches to qualitative analysis and
involves generating pithy labels for important
features of the data of relevance to the (broad)
research question guiding the analysis. Cod-
ing is not simply a data reduction method; it
is also an analytic process, so codes capture
both a semantic and conceptual reading of the
data. The researcher coded every data item and
ended this phase by collating all their codes and
relevant data extracts. Thematic analysis. Ac-
cording to Fuck (2023) thematic analysis was
a widely used method for analyzing qualitative
social science research data. This research arti-
cle provides a step-by-step guide on conducting
thematic analysis manually, emphasizing the
importance of understanding the process for re-
searchers seeking a deeper grasp of the nuances
involved. The article highlights the key steps, in-
cluding familiarizing oneself with the data, gen-

erating initial codes, searching for themes, re-
viewing and refining them, defining and naming
them, and producing a final report. Researchers
can delve deep into the data, capture meaningful
details, and uncover rich insights through itera-
tive reading, note-taking, and coding techniques.
The thematic analysis offers a valuable avenue
for developing theoretical understanding, gen-
erating nuanced interpretations, and contribut-
ing to knowledge advancement in tourism re-
search. The article also discusses the relevance
and adaptability of thematic analysis in vari-
ous qualitative research designs and methodolo-
gies. By prioritizing transparency, rigor, and
a manual coding approach, researchers can en-
sure the validity and reliability of their thematic
analysis, leading to robust and insightful find-
ings. Searching for themes is a coherent and
meaningful pattern in the data relevant to the
research question. The researcher ended this
phase by collating all the coded data relevant to
each theme. Reviewing themes. The researcher
reflected on whether the themes tell a convinc-
ing and compelling story about the data and
began to define the nature of each individual
theme and the relationship between the themes.
Defining and naming themes: The researcher
prepared a detailed analysis of each theme, then
identified the ‘essence’ and constructed a con-
cise, punchy, and informative name for each
theme. Writing-up involves weaving together
the analytic narrative and data extracts to tell
the reader a coherent and persuasive story about
the data, and contextualizing it in relation to
existing literature.

2.9. Framework of Analysis—Framework
analysis and applied qualitative research can
be a perfect match, largely because framework
analysis was developed specifically to analyze
qualitative data in applied policy research. This
study employed a qualitative research method.
Rigorous and systematic steps are observed

when analyzing the information gathered from
the teacher-participants. Data were analyzed
following the steps outlined by Fuchs (2023)
Goldsmith (2021) on qualitative data analysis:
Step 1: Obtaining a general sense of each Tran-
script: In the study of lived experience of teach-
ers with reading motivation strategies, the re-
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searcher personally conducted the interviews,
which helped to gain a holistic sense pertain-
ing to the entire experiences of the participants.
The audiotapes were read three to four times
and attempted to comprehend the thought pro-
cesses and the feelings of the participants. This
was suggested by Colaizzi cited in Praveena and
Sasikumar (2021) that the investigator should
read the audiotape many times in order to clearly
understanding the content. Step 2: Extracting
significant statements: As per Colaizzi cited in
Praveena and Sasikumar (2021), the researcher
then extracts significant phrases and statements
from the transcript that together form a whole
meaning of the experience. I read and reread the
transcript and analyzed each transcript to iden-
tify significant statements from the transcript.
These statements were written separately for
each participant and coded as transcript page
number and line number. Step 3: Formula-
tion of meanings: In this step, Colaizzi cited
in Praveena and Sasikumar (2021) recommends
that the researcher attempts to formulate more
general restatements or meanings for each sig-
nificant statement from the text. Meanings were
formulated from the significant statements and
discussed with the same peer group member.
As per Husserl cited in Praveena and Sasikumar
(2021) bracketing was essential because this
would help to avoid misinterpretation about the
participant’s views. These formulated meanings
were then coded and categorized and were given
to expert researcher to check for the correctness
of these processes and consistency of the mean-
ings. Step 4: Organization of formulated mean-

ings in to clusters of themes and themes: After
obtaining formulated meanings from significant
statements, the researcher arranged them into
clusters of themes. These theme clusters then
shrunken into emergent themes which was de-
picted in chapter 3 discussions. These clusters
of themes and the final themes were then given
to the peer group member as well as to the ex-
pert researcher for checking its accuracy. Step
5. Exhaustively describing the Phenomenon:
In the fifth stage of analysis, the researcher in-
tegrates all the resulting ideas into an exhaus-
tive description of the phenomenon. This was
achieved by combining all the theme clusters,
emergent themes and formulated meanings into
a description to create an overall structure. It
was then presented to the experts to confirm its
completeness and its reflection to the experi-
ences of teachers. Step 6. Describing the fun-
damental structure of the phenomenon: In this
step, findings were reduced to avoid repetitions
and to make a clear and concise description of
phenomenon. In my research study, this was
depicted as a conceptual framework which con-
tained all the dimensions of lived experience of
teachers in reading motivation strategies. Step
7. Returning to the Participants to validate the
findings from the study participants: This step
aimed to validate study findings using “member
checking”. This was the final stage of data anal-
ysis which involves returning to the participants
for a follow up interview, to elicit the representa-
tiveness of the emerged phenomenon with their
experience (Cresswell, 2019).

2.10. Trustworthiness of the Study—The
concepts of validity and reliability was rela-
tively foreign to the field of qualitative research.
Qualitative researchers substitute data trustwor-
thiness instead of focusing on reliability and
validity. Trustworthiness consists of the com-
ponents such as credibility, transferability, de-

pendability, and conformability. Qualitative re-
search, which is supported by the concept of
trustworthiness, has important consequences
for the development and execution of policies.
Policymakers depend on substantial evidence
to create well-informed and adaptable policies
that tackle social concerns and foster fair out-
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Fig. 2. Illustrates The Descriptive Phenomenological Data Analysis
comes. Reliable qualitative research findings,
enhanced by a thorough understanding of the
context and a range of views, are crucial evi-
dence for informing policy decisions. By incor-
porating these discoveries into policy deliber-
ations, legislators can formulate more compre-
hensive, culturally astute, and efficient laws that
align with the actualities and requirements of
varied demographics, thus promoting social jus-
tice and fairness (Hendren et al., 2023; Ahmed,
2024 ). Credibility refers to the extent to which
a research account is believable and appropri-
ate, particularly regarding the level of agree-
ment between participants and the researcher.
Credibility was most often associated with the
framework Yvonna Lincoln and Egon Guba pre-
sented. Transferability is the degree to which
qualitative research results can be transferred
to other contexts or settings with other respon-
dents. The researcher facilitates the transfer-
ability judgment by a potential user through

thick description. Dependability is the extent to
which other researchers could repeat the study
and ensure consistent findings. In other words,
if a person wanted to replicate your study, they
should have enough information from your re-
search report to do so and obtain similar find-
ings as your study did. Conformability refers
to the objectivity of research during data collec-
tion and data analysis. There must be congru-
ency between two or more independent persons
about the data’s accuracy, relevance, or meaning
(Ahmed, 2024). Conformability also indicates a
means to demonstrate quality. When we need to
understand and report on people’s opinions, we
always use qualitative data. While qualitative
data analysis offers rich insights, it comes with
challenges. Each unique QDA qualitative data
analysis method has its unique hurdles. The
challenges researchers and analysts might face
depend on the chosen method (Dye, 2021).
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3. Results and Discussion

This chapter presents and discusses the study’s results with reference to its aim. It also dis-
cusses the themes that emerged from the data gathered. The results present the description and
background of the participants who were assigned pseudonyms to conceal their identities.

3.1. Reading Motivation Strategies of El-
ementary Grade Teachers—The elementary
years are foundational in shaping students’ atti-
tudes and behaviors toward reading. Recogniz-
ing this critical period, teachers employ a spec-
trum of motivational techniques tailored to their
students’ diverse needs and interests. Teach-
ers leverage various tools and methodologies to
make the reading experience enriching and en-
joyable. In a world inundated with distractions
and demands, cultivating a love for reading has
become more crucial than ever. However, in-
spiring individuals, particularly children, to em-
brace the habit of reading isn’t always a straight-
forward task. This is where the significance of
reading motivation strategies comes into play.
These strategies are not mere tools; they are
essential vehicles driving the journey toward lit-
eracy, critical thinking, and personal growth. Ul-
timately, the importance of reading motivation
strategies extends far beyond the act of read-

ing itself. It lays the foundation for lifelong
learning, intellectual curiosity, and a deeper un-
derstanding of the world. Giving of rewards.
Giving of rewards or reward system in reading
motivation is a practice that involves offering
students some form of incentive, such as praise,
certificates, gifts, or privileges, for completing a
certain amount of reading or demonstrating im-
provement in reading skills. The purpose of this
practice is to increase students’ interest, engage-
ment, and achievement in reading. Furthermore,
extrinsic rewards, such as physical rewards for
good reading comprehension, can improve read-
ing performance as mentioned by Imène (2018).
Finally, rewards, especially incentives, can mo-
tivate employees to work better, perform higher,
produce more, and benefit more as detailed by
Priya, (2022). In summary, rewards and reward
systems are important for increasing reading
motivation, fostering reading habits, enhancing
performance, and motivating people in both ed-
ucational and professional settings.

3.1.1. Activating prior knowledge—Acti-
vating prior knowledge is a reading strategy that
helps students use their existing knowledge, ex-
periences, and memories to understand new text
better. It also helps students see the connec-
tions between what they already know and what
they are learning and increases their interest in
reading. Using what students already know in
reading comprehension has many advantages.
According to Courtney et al., (2023), it helps
students understand better by making use of
their existing knowledge and linking it to new
information. This is also supported by Manzura
(2023) who opined that this can happen before,

during, or after reading, and it is especially im-
portant in listening comprehension. Further,
using prior knowledge increases students’ inter-
est in reading (Ivar et al., 2018). Doing hands-
on activities and using prior knowledge have
been shown to improve reading comprehension
a lot, no matter how good, motivated, or knowl-
edgeable students are in reading (Ahmed and
Ibrahim, 2018). Activities before reading that
use background knowledge, such as previewing
the text, also help reading comprehension. So,
using prior knowledge in reading motivation
not only helps comprehension but also makes
students more motivated to read and understand
the text.
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3.1.2. Effective literacy-based instruc-
tion—Effective literacy instruction in reading
motivation is the use of teaching practices and
strategies that foster students’ interest, engage-
ment, and enjoyment of reading. Reading moti-
vation is an important aspect of effective liter-
acy instruction that has many benefits. Studies
have shown that using motivational elements
in teaching vocabulary to students who are at
risk or have learning disabilities can make them
more interested in the materials and enhance the
quality of instruction (Troia and Wallace, 2023).
Children with reading difficulties can improve
their reading performance and skills when they
receive motivation support and strategies as re-
vealed by Shula (2022). Also, teaching motiva-
tional strategies and providing motivational sup-
port can lead to better reading comprehension
outcomes, as stated by Miriam Robert, (2021).
Second-language learners can benefit from moti-
vational reading instruction as well, as it can fos-
ter their reading engagement and improve their
literacy and academic achievement, as viewed
by Gene (2020). Motivational reading inter-
ventions can also have positive effects on both
reading motivation and reading achievement, as
mentioned by Bradley ,(2022). Moreover, inter-
ventions focusing on fluency-oriented reading
instruction can boost students’ confidence and
attitude toward reading. In summary, effective
literacy instruction that includes motivational
strategies can increase reading motivation and
help students succeed in reading. Based on the
figure above, three themes emerged from the
responses of the participants which were giving
of rewards, activating prior knowledge and ef-
fective literacy-based instruction. In giving of

rewards this theme suggests that teachers use
incentives or rewards to motivate students to
engage with reading. These rewards could be
tangible, such as stickers or small prizes, or
intangible, such as praise or extra privileges.
By offering rewards, teachers aim to reinforce
positive reading behaviors and create a sense
of accomplishment and satisfaction among stu-
dents. Activating prior knowledge this theme
implies that teachers leverage students’ exist-
ing knowledge and experiences to enhance their
motivation to read. By connecting new reading
material to what students already know, teachers
make the content more relatable and meaning-
ful. This strategy helps students see the rele-
vance of reading to their own lives and fosters
a deeper understanding and interest in the ma-
terial. Effective literacy-based instruction this
theme highlights the importance of employing
engaging and effective instructional methods to
promote reading motivation. Teachers may use
a variety of strategies, such as interactive read-
alouds, guided reading, literature circles, and
collaborative activities, to make reading enjoy-
able and meaningful for students. By creating
a supportive and stimulating learning environ-
ment, teachers can nurture students’ love for
reading and encourage them to become lifelong
readers. These three themes suggest that ele-
mentary grade teachers employ a combination
of strategies to motivate students to read, draw-
ing on both intrinsic and extrinsic motivators
and catering to students’ diverse interests and
learning needs. By implementing these strate-
gies effectively, teachers can inspire a passion
for reading and empower students to become
confident and proficient readers.

3.2. Coping mechanisms with the chal-
lenges motivating learners to read —Motivating
learners to read can often feel like navigating a
labyrinth of challenges. From distractions posed
by the digital age to varying levels of interest

and comprehension, educators face a myriad
of obstacles in fostering a passion for reading
among their students. However, within these
challenges lie opportunities for innovation and
growth. Coping mechanisms, designed to ad-
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Fig. 3. Emerging Themes On The Reading Motivation Strategies Of Elementary
Grade Teachers

dress these hurdles head-on, play a pivotal role
in empowering educators to inspire a love for
reading within their classrooms. In the dynamic
landscape of education, where traditional meth-
ods may fall short, understanding and imple-
menting effective coping mechanisms becomes
imperative. These mechanisms serve as guid-
ing principles, offering educators a roadmap to

navigate the complexities of motivating learn-
ers to read. Whether it’s adapting instructional
approaches to suit individual learning styles or
leveraging technology to enhance engagement,
coping strategies provide educators with the
tools necessary to surmount the obstacles in
their path.

3.2.1. Providing Varied Reading Strate-
gies—Providing varied reading strategies and
activities is a way of enhancing students’ read-
ing motivation by offering them different ways
to engage with texts and develop their reading
skills. To motivate students to read more, it is
beneficial to provide different reading strategies
and activities. These strategies can help stu-
dents who struggle with reading to overcome
their motivational problems and become more
involved and interested in reading. Students’
motivation and engagement can also be im-
proved by using motivational supports, such

as games, pair work, and goal setting (Cho et
al., 2023). Moreover, teaching students how to
use motivational strategies can positively affect
their reading performance, especially in word
reading (Toria and Wallace, 2023). Teachers
can also use various strategies to make read-
ing activities more appealing to students, such
as using books, showing book content, form-
ing reading groups, and making reading spaces
(Mary and Parilah, 2020). These strategies can
help students value books and read more of-
ten, which can increase their reading motivation
(Diana-Crina, M., Musata, 2021).

3.2.2. Encouraging learners—Encourag-
ing learners in reading motivation is a key goal

for educators who want to foster a love of read-
ing and improve reading achievement. There are
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Fig. 4. Emerging Themes On The Coping Mechanisms With The Challenges Of
Motivating Learners To Read

many factors that can influence how motivated
students are to read, such as their interest, self-
efficacy, choice, feedback, and goals. Reading
motivation can benefit learners in many ways.
It can make them more involved and diligent
in reading tasks, which can boost their read-
ing understanding and academic achievement
as detailed by Asiri (2023). Using both extrinsic

and intrinsic rewards can motivate learners to
read more actively as mentioned by Toni (2021).
Teachers have a vital role in fostering motiva-
tion in students, as their traits, feelings, and
communication can impact learners’ motivation
as stated by Tina (2022). Intrinsic motivation,
such as reading for pleasure, helps learners read
more, which is essential for reading growth.

3.2.3. Incorporating reading to other ar-
eas—Incorporating reading into other activities
or areas is a way of enhancing reading moti-
vation, which is the desire and willingness to
read. Reading motivation can influence reading
engagement, which is the amount and quality
of reading that students do. Reading engage-
ment can in turn affect reading achievement,
which is the level of skill and comprehension
that students demonstrate in reading. Reading
motivation can be boosted by integrating read-
ing with other domains or tasks. This can help
students who struggle with reading to develop
better fluency, interest, and confidence (Miriam

and Robert, 2023). It can also improve how
well they read in specific subjects and cope
with changes in their daily reading motivation
(Sabina and Allison, 2020). Using various read-
ing techniques and exercises can also result in
better understanding and more enthusiasm in
students (Katelyn et al., 2016). Moreover, short
activities before reading such as hands-on ex-
periments and activating prior knowledge can
greatly enhance reading comprehension and cre-
ate a strong foundation for further learning from
text (Ivar et al., 2017). Lastly, reading a lot of
texts has been shown to raise the intrinsic moti-
vation and reading skills of high school students
(Ho-Hyuk et al., 2015).
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Based on the figure above, three themes
emerged from the responses of the participants
which were providing varied reading strategies,
encouraging learners, incorporating reading to
other areas. In providing varied reading strate-
gies this coping mechanism involves offering
a diverse range of reading strategies to cater to
the individual needs and preferences of learners.
By presenting different approaches to reading,
such as using multimedia resources, incorpo-
rating interactive activities, and offering choice
in reading materials, educators can make the
reading experience more engaging and acces-
sible to all students. This approach recognizes
that learners have varying interests, abilities,
and learning styles, and seeks to accommodate
these differences to foster a positive reading en-
vironment. In encouragement plays a vital role
in motivating learners to read, especially when
they encounter challenges or setbacks. Educa-
tors employ this coping mechanism by provid-
ing positive reinforcement, praise, and support
to boost learners’ confidence and self-efficacy
in reading. By acknowledging and celebrating
students’ progress and efforts, educators help
cultivate a growth mindset and resilience, en-

couraging learners to persevere and take own-
ership of their reading journey. In integrating
reading into various aspects of the curriculum
is another coping mechanism used by educators
to enhance motivation. By connecting reading
to other subjects or real-world contexts, edu-
cators make the reading experience more rele-
vant and meaningful to learners. This approach
highlights the interdisciplinary nature of reading
and emphasizes its importance beyond the con-
fines of the language arts curriculum. Whether
through cross-curricular projects, thematic units,
or community-based initiatives, incorporating
reading into other areas helps learners see the
value and applicability of reading skills in dif-
ferent contexts. These coping mechanisms un-
derscore the importance of flexibility, encour-
agement, and integration in addressing the chal-
lenges of motivating learners to read. By pro-
viding varied strategies, fostering a supportive
learning environment, and highlighting the inter-
connectedness of reading with other domains,
educators can empower learners to develop a
lifelong love for reading and become proficient
readers.

3.3. Educational Management Insights
Drawn from the Findings of the Study—In the
realm of education, the quest to unlock the full
potential of learners and cultivate a lifelong pas-
sion for knowledge is perpetual. Central to this
endeavor is the understanding that motivation
lies at the heart of effective learning experiences.
Within this context, reading motivation strate-
gies emerge as invaluable tools, offering pro-
found insights into how we can engage students,
inspire curiosity, and foster a love for learning
that transcends the confines of the classroom.

At its core, reading is not merely a skill to be
mastered but a gateway to a world of discovery,
enlightenment, and empowerment. However,
motivating individuals, particularly students, to
embark on this journey can present a myriad
of challenges. This is where the intersection
of educational theory and reading motivation
strategies becomes instrumental. By dissecting
the mechanisms that drive individuals to engage
with text, teachers can glean invaluable insights
into how to design instructional approaches that
resonate with learners on a profound level.

3.3.1. Fostering the love for reading—Fos-
tering the love for reading in reading motivation

means encouraging students to enjoy reading
and value it as a meaningful activity. It can have
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several benefits for students’ reading skills, com-
prehension, engagement, and academic achieve-
ment. Reading motivation can benefit from
cultivating a love for reading. This can boost
reading motivation and comprehension (Lisa et
al., 2023). When students enjoy reading, they
tend to read more frequently and improve their
reading abilities (Lorilynn et al., 2021). This
can translate into better reading grades and aca-
demic performance (Li-qun, 2022). Moreover,

cultivating a love for reading can avoid the drop
in motivation that often causes reduced read-
ing involvement and skills (Maxwell, 2022). It
can also foster a literacy culture, where reading
becomes a routine and a valued activity (Hiday-
atul et al., 2020). In summary, cultivating a love
for reading can have a positive effect on stu-
dents’ motivation, engagement, and academic
achievement.

3.3.2. Employing differentiated reading
activities—Employing differentiated reading ac-
tivities in reading motivation means using vari-
ous strategies and tasks to adapt the instruction
and assessment to the individual and diverse
needs, interests, and preferences of the students.
Differentiated reading activities can help stu-
dents learn a range of skills including, phonics,
comprehension, fluency, word prediction, and
story prediction. Differentiated reading activ-
ities can boost reading motivation in various
ways. They can make students more motivated
to learn, more engaged and participatory in read-

ing (Amir and Nasaruddin, 2023). They can
also address individual needs and acknowledge
learner diversity, leading to deeper learning and
higher satisfaction for both weaker and gifted
learners. Furthermore, they can inspire low-
achieving students, foster more participation,
interaction, and cooperation, and strengthen the
relationship between teachers and students (Ira
et al., 2022). Additionally, they can enhance stu-
dents’ reading motivation and comprehension
skills through extensive reading lessons based
on differentiated instruction (Erhan and Enisa,
2017). In summary,

3.3.3. Significant role of teacher in read-
ing—Reading motivation is the desire and inter-
est that students have in reading. It is influenced
by many factors, such as the teacher’s practices,
the text’s relevance, the student’s goals, and
the social context. Reading motivation is im-
portant because it affects the amount and qual-
ity of reading that students do, which in turn
affects their reading achievement and develop-
ment. Reading motivation is greatly influenced
by teachers, who can offer many advantages to
their students. By teaching both the mechan-
ics and the enjoyment of reading, teachers can
help students develop a lifelong reading habit
as commented by Lorilynn et al. (2021). Stu-
dents who are motivated to read tend to read
more often and become better readers, which

leads to higher reading scores (Muhalida, 2022).
Teachers can also stop the decrease in motiva-
tion and encourage students to read more, thus
avoiding the Matthew Effect where the gap be-
tween good and poor readers widens (Kelly,
2011). Teachers have an important role in help-
ing students understand the reasons and rewards
of reading, creating situations for students to
feel confident as readers, giving students op-
tions in what they read, and facilitating peer
interactions around reading (Ira and Mudjiran,
2022). Hence, statement 5 acknowledges the
challenges of addressing diverse reading levels
and other factors in teaching, but underscores
the fulfillment teachers feel when they ensure
that no child is left behind. Finally, statement 6
highlights the importance of patience and per-
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Fig. 5. Emerging Themes On The Educational Management Insights Drawn From
The Findings Of The Study

sistence in helping students develop a love for
reading, despite the challenges posed by numer-
ous distractions in the digital age, and empha-
sizes that with proper guidance, students can
become avid readers. Moreover, teachers can
use different teaching methods, organize classes

well, and employ learning media to enhance
students’ motivation in learning (Syafira and
Febrina, 2022). The teacher’s role as a maker,
helper, inspirer, assessor, and innovator is vital
in increasing students’ interest in reading.

Based on the figure above, three themes
emerged from the responses of the participants
which were fostering the love for reading, em-
ploying differentiated reading activities, and sig-
nificant role of teacher in reading. In fostering
the love for reading this theme emphasizes the
importance of cultivating a positive reading cul-
ture within educational institutions. Educational
managers can facilitate this by creating an en-
vironment that celebrates reading, such as es-
tablishing dedicated reading spaces, organizing
reading events or challenges, and showcasing lit-
erature throughout the school. By promoting a
love for reading from an early age, educational
managers can lay the foundation for lifelong
learning and academic success among students.
In employing differentiated reading activities,

differentiated instruction is essential for meeting
the diverse needs of students. Educational man-
agers can support teachers in implementing this
by providing professional development opportu-
nities and resources for designing and delivering
differentiated reading activities. This might in-
volve offering a variety of reading materials at
different levels of difficulty, incorporating tech-
nology to personalize learning experiences, and
adapting instruction to accommodate students’
individual learning styles and preferences. By
embracing differentiation, educational institu-
tions can ensure that all students have access to
meaningful and engaging reading experiences
that cater to their unique abilities and interests.
In significant role of teachers in reading, teach-
ers play a central role in fostering students’ read-
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ing skills and attitudes. Educational managers
should recognize and support this by providing
teachers with the necessary training, resources,
and support to effectively teach reading. This
includes professional development on evidence-
based reading instruction, access to high-quality
instructional materials and assessments, and op-
portunities for collaboration and peer learning.
Additionally, educational managers can create a
positive work environment that values and pri-
oritizes literacy instruction, empowering teach-

ers to make a meaningful impact on students’
reading outcomes. Overall, these insights un-
derscore the importance of leadership and man-
agement in promoting reading proficiency and
enthusiasm among students. By prioritizing the
development of a strong reading culture, sup-
porting differentiated instruction, and empow-
ering teachers as literacy leaders, educational
managers can create an environment where all
students have the opportunity to become confi-
dent and lifelong readers.

4. Implications and Future Directions

In this chapter, the summary of the study is presented, from the summary of the findings, I
drew the implications and future directions. The purpose of my study was to unveil the reading
motivation strategies, coping mechanisms with the challenges of motivating learners to read and
insights drawn from the findings of the study.

4.1. Findings—To achieve the research ob-
jectives, I made use of qualitative phenomeno-
logical method with the use of thematic analysis.
In adherence to Cresswell’s (2019) guidelines in
which open ended questions for interview were
applied to get authentic understanding of peo-
ple’s experiences. Furthermore, through this in-
terview approach, I encouraged my participants
to fully and openly discuss their own definition
or meaning of the phenomenon being explored
which were the experiences of teachers in em-
ploying reading motivation strategies.

Based on the results of thematic analysis of
the responses from the participants of the study
the following findings and their corresponding
themes were revealed: the reading motivation
strategies delved on giving rewards, activating
prior knowledge and effective literacy-based in-
struction. The coping mechanisms employed
were: providing varied reading strategies, en-
couraging learners and incorporating reading to
other areas. The insights drawn from the find-
ings of the study were: fostering the love for
reading, employing differentiate reading activi-
ties and significant role of teachers in reading.

4.2. Implications—The results of my anal-
ysis revealed the following significant findings.
On reading motivation strategies of elementary
grade teachers, three themes emerged from the
responses of the participants which were giving
of rewards, activating prior knowledge and ef-
fective literacy-based instruction. In giving of
rewards this theme suggests that teachers use
incentives or rewards to motivate students to
engage with reading. These rewards could be
tangible, such as stickers or small prizes, or

intangible, such as praise or extra privileges.
By offering rewards, teachers aim to reinforce
positive reading behaviors and create a sense
of accomplishment and satisfaction among stu-
dents. Activating prior knowledge implies that
teachers leverage students’ existing knowledge
and experiences to enhance their motivation to
read. By connecting new reading material to
what students already know, teachers make the
content more relatable and meaningful. This
strategy helps students see the relevance of read-
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ing to their own lives and fosters a deeper un-
derstanding and interest in the material. Effec-
tive literacy-based instruction highlights the im-
portance of employing engaging and effective
instructional methods to promote reading moti-
vation. Teachers may use a variety of strategies,
such as interactive read-alouds, guided reading,
literature circles, and collaborative activities,
to make reading enjoyable and meaningful for
students. By creating a supportive and stimu-
lating learning environment, teachers can nur-
ture students’ love for reading and encourage
them to become lifelong readers. These three
themes suggest that elementary grade teachers
employ a combination of strategies to motivate
students to read, drawing on both intrinsic and
extrinsic motivators and catering to students’
diverse interests and learning needs. By im-
plementing these strategies effectively, teach-
ers can inspire a passion for reading and em-
power students to become confident and profi-
cient readers. On the coping mechanisms with
the challenges of motivating learners to read,
three themes emerged from the responses of
the participants which were providing varied
reading strategies, encouraging learners, incor-
porating reading to other areas. In providing
varied reading strategies, this involves offering
a diverse range of reading strategies to cater to
the individual needs and preferences of learners.
By presenting different approaches to reading,
such as using multimedia resources, incorpo-
rating interactive activities, and offering choice
in reading materials, educators can make the
reading experience more engaging and acces-
sible to all students. This approach recognizes
that learners have varying interests, abilities,
and learning styles, and seeks to accommodate
these differences to foster a positive reading en-
vironment. Encouragement plays a vital role
in motivating learners to read, especially when
they encounter challenges or setbacks. Educa-
tors employ this coping mechanism by provid-
ing positive reinforcement, praise, and support

to boost learners’ confidence and self-efficacy
in reading. By acknowledging and celebrating
students’ progress and efforts, educators help
cultivate a growth mindset and resilience, en-
couraging learners to persevere and take owner-
ship of their reading journey. Integrating read-
ing into various aspects of the curriculum is
another coping mechanism used by educators
to enhance motivation. By connecting read-
ing to other subjects or real-world contexts,
educators make the reading experience more
relevant and meaningful to learners. This ap-
proach highlights the interdisciplinary nature of
reading and emphasizes its importance beyond
the confines of the language arts curriculum.
Whether through cross-curricular projects, the-
matic units, or community-based initiatives, in-
corporating reading into other areas helps learn-
ers see the value and applicability of reading
skills in different contexts. These coping mech-
anisms underscore the importance of flexibility,
encouragement, and integration in addressing
the challenges of motivating learners to read.
By providing varied strategies, fostering a sup-
portive learning environment, and highlighting
the interconnectedness of reading with other
domains, educators can empower learners to de-
velop a lifelong love for reading and become
proficient readers. On the educational manage-
ment insights drawn from the findings of the
study, the themes emerged from the responses
of the participants were fostering the love for
reading, employing differentiated reading ac-
tivities, and significant role of teacher in read-
ing. Fostering the love for reading emphasizes
the importance of cultivating a positive reading
culture within educational institutions. Educa-
tional managers can facilitate this by creating an
environment that celebrates reading, such as es-
tablishing dedicated reading spaces, organizing
reading events or challenges, and showcasing
literature throughout the school. By promot-
ing a love for reading from an early age, edu-
cational managers can lay the foundation for
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lifelong learning and academic success among
students. Differentiated instruction is essential
for meeting the diverse needs of students. Ed-
ucational managers can support teachers in im-
plementing this by providing professional de-
velopment opportunities and resources for de-
signing and delivering differentiated reading ac-
tivities. This might involve offering a variety
of reading materials at different levels of diffi-
culty, incorporating technology to personalize
learning experiences, and adapting instruction
to accommodate students’ individual learning
styles and preferences. By embracing differen-
tiation, educational institutions can ensure that
all students have access to meaningful and en-
gaging reading experiences that cater to their
unique abilities and interests. In the significant
role of teachers in reading, they play a central
role in fostering students’ reading skills and at-
titudes. Educational managers should recognize
and support this by providing teachers with the

necessary training, resources, and support to
effectively teach reading. This includes profes-
sional development on evidence-based reading
instruction, access to high-quality instructional
materials and assessments, and opportunities
for collaboration and peer learning. Addition-
ally, educational managers can create a positive
work environment that values and prioritizes lit-
eracy instruction, empowering teachers to make
a meaningful impact on students’ reading out-
comes. Overall, these insights underscore the
importance of leadership and management in
promoting reading proficiency and enthusiasm
among students. By prioritizing the develop-
ment of a strong reading culture, supporting dif-
ferentiated instruction, and empowering teach-
ers as literacy leaders, educational managers
can create an environment where all students
have the opportunity to become confident and
lifelong readers.

4.3. Future Directions—Based on the find-
ings of the study, it is important that the findings
are properly relayed and used by the significant
people whom this research was intended for.
Policy Makers. They may recognize the impor-
tance of literacy in driving economic growth, so-
cial equity, and cultural enrichment. Supporting
evidence-based reading motivation strategies
through policy initiatives can lead to improved
literacy rates and reduced educational dispari-
ties. Investing in early childhood literacy pro-
grams and providing resources for schools and
communities to implement effective reading mo-
tivation strategies are essential components of
comprehensive education policies. School Ad-
ministrators. Reading motivation strategies may
align with educational objectives and can sup-
port schools in achieving literacy goals outlined
in their curriculum. Investing in resources and
professional development opportunities related
to reading motivation can improve teaching

practices and student outcomes. Schools that
prioritize reading motivation often see higher
levels of student engagement, attendance, and
academic achievement. Librarians. Librari-
ans may utilize reading motivation strategies
to curate engaging book collections, organize
literacy programs, and promote reading initia-
tives within their communities. Implementing
incentives, such as reading challenges and re-
wards, can encourage library patrons of all ages
to explore new genres and authors. By foster-
ing a culture of reading, librarians contribute
to the overall literacy levels and educational at-
tainment of their patrons. Teachers. Reading
motivation strategies may help teachers create
dynamic and interactive learning environments
that inspire students to read. Effective strate-
gies can assist teachers in identifying students’
reading interests and abilities, allowing for dif-
ferentiated instruction. Motivated readers are
more likely to actively participate in class dis-
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cussions, leading to enhanced comprehension
and critical thinking skills. Parents. They may
play a crucial role in nurturing their children’s
reading habits and motivation. Understanding
effective motivation strategies enables parents
to create reading-friendly home environments,
such as setting aside dedicated reading time
and providing access to a variety of reading
materials. Motivated readers often exhibit im-
proved language skills, broader vocabulary, and
increased empathy, which are essential for over-
all child development. Learners. Enhancing
reading motivation strategies is vital for learn-
ers as it can foster a love for reading, improve
literacy skills, and boost academic performance.
Tailored motivation techniques can address in-

dividual preferences and interests, making read-
ing more enjoyable and engaging for learners.
Developing a positive attitude towards reading
at an early age can have long-term benefits, in-
cluding lifelong learning and personal develop-
ment. Future Researchers. Reading motivation
strategies are also important for researchers and
academics who rely on the critical analysis of
written texts to advance knowledge in their re-
spective fields. By employing effective reading
motivation strategies, researchers can synthe-
size information from multiple sources, evaluate
the validity of research findings, and commu-
nicate their own ideas clearly and persuasively
through written publications.
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