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Teaching in the New Normal: Accounts From Local College
Faculty During COVID 19 Pandemic
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Abstract. The main objective of this study was to explore and investigate the experiences,
coping mechanisms, and insights learned by local college instructors in implementing new
normal teaching. Qualitative approaches to research phenomenological design from eight Samal
Island City College instructors were coded and presented. Three themes in Figure Three were
mentioned by the eight (8) selected instructors of Samal Island City College, Samal District,
who were the chosen participants for an interview. The themes mentioned in Figure Three
were the experiences of the college instructors in implementing new normal teaching, which
included feeling bewildered, drawbacks of teaching, and reliance on technology. Meanwhile,
the instructors described Figure Four themes as coping mechanisms that included managing
time wisely, establishing a personal circle, and seeking help from teacher mentors. These
themes were observed during the discussion and described by the respondents. Through their
lived experiences and coping strategies, we generate new knowledge in handling the challenges
in new normal teaching. Lastly, figure five presents the educational insights learned from
the experiences of the college instructors who cited challenging tasks, mentors’ love of the
profession, and collaboration with other teachers. These themes were generated as insights
from local college professors regarding their experiences in implementing the new normal.
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1. Introduction

As schools have been closed to cope with
the global pandemic, students, parents, and edu-
cators around the globe have felt the unexpected
ripple effect of the COVID-19 pandemic. While
governments, frontline workers, and health offi-
cials were doing their best to slow down the out-
break, education systems are trying to continue
imparting quality education for all during these
difficult times. Many students at home/living
space have undergone psychological and emo-
tional distress and have been unable to engage

productively (Petrie, 2020). The COVID-19
pandemic brought extraordinary disruption to
higher education (HEI) Institutions, locally and
globally. The crisis brought on by the pandemic
became a turning point and directed educational
institutions to new modalities of instructional
implementation. This challenge called for ex-
tensive preparation for changes in the educa-
tional landscape to ensure that students’ learn-
ing continued in this new normal in human his-
tory. Due to the emergence of COVID-19 in
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the Philippines, many changes happened in the
educational landscape. One of these was the
mode of instruction implemented in the tertiary
education. The current COVID-19 pandemic
has obliged most education systems to adopt
face-to-face teaching and learning alternatives.
Many education systems have moved to a dis-
tance learning modality to allow instruction to
continue despite school closures (OECD, 2020).
The shift of the teaching-learning delivery in
higher education institutions to distance learn-
ing made it more challenging on the part of
the instructor in the delivery of tertiary edu-
cation. Using suitable and relevant pedagogy
for online education may depend on educators’
and learners’ expertise and exposure to infor-
mation and communications technology (ICT).
Some online platforms used so far include uni-
fied communication and collaboration platforms
such as Microsoft Teams, Google Classroom,
Canvas, and Blackboard, allowing teachers to
create educational courses, training, and skill
development programs (Petrie, 2020). They
included workplace chat, video meetings, and
file storage options that keep classes organized
and easy to work. They usually support shar-
ing content like Word, PDF, Excel files, audio,
videos, etc. These also allowed the tracking
of student learning and assessment by using
quizzes and the rubric-based assessment of sub-
mitted assignments. Ministries of education in
various countries have recommended or made
implementing online learning at all school lev-
els mandatory. This decision has also been sup-
ported by UNESCO (2020), which declared that
online learning can help stop the spread of the
virus by avoiding direct interactions between
people. UNESCO (2020) has additionally pro-
vided a list of free educational platforms and
resources that can be used for online learning
according to the needs of each educational in-
stitution, providing social care and interaction
during school closures. Online learning can be
defined as instruction delivered on a digital de-

vice intended to support learning (Clark Mayer,
2016). It is one type of distance learning deliv-
ery modality. In the literature, several advan-
tages of online learning have been highlighted:
studying from anywhere, at any time; the possi-
bility of saving significant amounts of money;
no commuting on crowded buses or local trains;
flexibility to choose; and saving time (Nagrale,
2012; Brown, 2017 Bijeesh, 2017). Online
learning is thus becoming increasingly impor-
tant for education during the worldwide health
emergency, offering the opportunity to remain
in touch, even remotely, with classmates and
teachers and to follow lessons. However, many
challenges have been observed in different coun-
tries. The most evident and widely discussed by
experts and policymakers is that socially disad-
vantaged groups face difficulties meeting the ba-
sic conditions required by online learning (Eyles
et.al., 2020). The following section introduced
previous studies on online learning in emergen-
cies. Lockdowns and the subsequent closure
of educational institutions have amplified the
gap between rich and poor people between the
Global North and the Global South and within
countries. School closures could hurt learners
from lower socioeconomic backgrounds, widen-
ing the gap with their more advantaged peers
(Montacute, 2020). Indeed, on the one hand, the
main objective is safeguarding health, while on
the other hand, the aforementioned problems are
emerging. According to Hannum et al. (2008),
distance learning is a platform that many higher
education institutions use to meet the learning
needs of students. It has also been determined
that distance learning is a practical approach
at the college and university level (Hannum et
al., 2008; Irvin et al., 2010). When students
are required to remain at home, as is the case
during the current COVID-19 pandemic, par-
ents need good parenting skills and a good level
of education. In addition to monitoring their
children’s temperament and performance, par-
ents should attempt to satisfy their children’s
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educational needs as effectively as possible. To
respond to the needs of learners, especially of
the 3.5 million tertiary-level students enrolled
in approximately 2,400 HEIs, certain HEIs in
the country have implemented proactive poli-
cies for continuing education despite the clo-
sure. These policies include modified forms
of online learning that aim to facilitate student
learning activities. Online learning might in-
clude synchronous, real-time lectures and time-
based outcomes assessments or asynchronous,
delayed-time activities, like pre-recorded video
lectures and time-independent assessments (Oz-
tok et al., 2013). Case in point are top uni-
versities in the country, viz., De La Salle Uni-
versity (DLSU), Ateneo de Manila University
(ADMU), the University of Santo Tomas (UST),
and the state-run University of the Philippines,
Diliman (UPD). Arguably, the HEIs’ pivot to
modified forms of online learning attempts to
concretize the government’s stance to continue
learning despite the pandemic. As the Philip-
pines’s Department of Education (DepEd) Sec-
retary, Leonor Briones, quipped, “Education
must continue even in times of crisis whether
it may be a calamity, disaster, emergency, quar-

antine, or even war” (Department of Education,
2020). The Philippines’ Commission on Higher
Education (CHEd), on the other hand, advised
HEIs to continue the “deployment of available
flexible learning and other alternative modes of
delivery instead of on-campus learning” (Com-
mission on Higher Education, 2020). These pro-
nouncements aim to encourage the continuance
of learning. However, private HEIs can make
their own policies without implementing rules
and regulations. Rural higher education institu-
tions are hit the most by the sudden shift from
face-to-face to distance learning modalities be-
cause of the limited options and distance be-
tween locations. Most rural tertiary institutions
in the Davao region shifted to online platforms
to continue the students’ learning, particularly
on Samal Island. We all know that internet con-
nectivity in rural areas is not as widespread as in
urban settings, which affects both the students
and instructors. In the present scenario, Rural
College instructors find adjusting to the sudden
shift from face-to-face to online teaching diffi-
cult. This study was conceptualized to discover
rural college instructors’ experiences in the new
everyday teaching.

1.1. Purpose of the Study—This study aimed to unearth and investigate the lived experiences
of local college instructors in the new everyday teaching to students. This study was beneficial for
administrators, as the data gathered served as research-based information to acquire support from
numerous stakeholders by providing them with ideas about the strategies used by local college
instructors in the new everyday teaching during the COVID-19 pandemic. This study benefited
rural college instructors in understanding and assisting other instructors in using the best practices.
Moreover, the focus of this paper examined the experiences of local college instructors in the
conduct of the new everyday teaching. Further, the results provided comprehensive data for future
research with similar or relevant scope.

1.2. Research Questions—The study intends to get local college instructors’ insights and
experiences in the new normal teaching. Specifically, the study sought answers to the following
questions:

(1) What are the experiences of local college instructors in the new everyday teaching during
the pandemic?

(2) How do the local college instructors cope with the challenges encountered in the new
normal teaching during the pandemic?

(3) What are the educational insights learned from the experiences of local college instructors
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in the new everyday teaching during the pandemic?

1.3. Definition of Terms—Distance teach-
ing during a pandemic. Teaching delivery was
done remotely through online, module, and
blended. Online Learning—Online teaching
and learning refers to education over the In-
ternet. It is often called distance education or

web-based education and is currently the latest,
most popular form of distance education. Rural
College Instructors. College instructors teach
classes at local community colleges, technical
colleges, and four-year universities. They teach
a wide variety of different subjects, depending
on their specific field of expertise.

1.4. Significant of the Study—School clo-
sures were the universal response to contain the
spread of the virus. They shifted to distance
learning strategies utilizing online learning plat-
forms for other countries, including the Philip-
pines, to support structures/faculties, students,
and their families. However, not all students
have the same access to information and com-
munication technologies (ICTs), which varies
significantly across countries (OECD, 2020).
Furthermore, this study sought to find the lo-
cal college instructors’ coping mechanisms in
handling new standard teaching during the pan-
demic. Therefore, this study would be signif-
icant to the following: CHED Officials The
study’s findings would give them ideas on en-
hancing local college instructors’ capability in
the new normal of teaching during the pan-
demic.

School Administrators
The study findings would guide the school

administrators in determining the technical sup-
port they should give the rural college instruc-
tors in adjusting to the new normal of teaching
during the pandemic.

Instructors The study would be significant
to them since they would be able to learn about
the issues and challenges encountered as they
perform the new normal teaching during the
pandemic. This would broaden their perspective
and understanding of the issues and challenges
they are experiencing. Stakeholders This study
would be significant to them since it would give
stakeholders insights on how to help rural col-
lege instructors in the new normal of teaching
during the pandemic. Future Researchers The
findings provided comprehensive data for future
research with similar or relevant scope.

1.5. Theoretical Lens—This study is an-
chored in The Technological Acceptance Model
(TAM), which was developed by Davis (1989)
and has actual system use (ASU) as the pri-
mary variable. Davis defined ASU as an indi-
vidual’s observable usage of a particular system
or technology. ASU is a direct function of be-
havioral intention to use (BIU), a technology
that Davis defined as the degree to which a per-
son has formulated conscious plans to perform
or not to perform some specific future behavior.
BIU is, in turn, a function of attitude toward us-
ing (ATU) and perceived usefulness (PU). ATU

is an individual’s positive or negative feeling
about performing the target behavior (Davis,
Bagozzi Warshaw, 1989), while PU is the de-
gree to which a person believes that using a
particular system would enhance his or her job
performance (Davis, 1989). Accordingly, PU
is influenced by perceived ease of use (PEU),
which Davis defined as the degree to which a
person believes that using a particular technol-
ogy would be free from effort. Figure 2 further
suggests that ATU is determined jointly by PU
and PEU. According to TAM theories, external
variables such as system characteristics, devel-
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opment process, and training influence each PU
and PEU. However, other explanatory variables
notwithstanding, the proponents of TAM (Davis,
1989) posit that PU and PEU are the two funda-
mental determinants of ASU. They argue that if
users find a helpful technology with PU and is
easy to use, such as PEU, they develop a positive
attitude toward using it (ATU). All these will
eventually lead to the behavioral intention to use
(BIU) technology and, finally, the actual use of
the technology (ASU). Several researchers have
carried out literature reviews on the TAM model.
For example, Chuttur’s (2009) review provided
a historical overview of the TAM in the infor-
mation system (IS) literature from 1985 to 2007,
focusing on its evolution, applications, exten-
sions, limitations, and criticisms. However, he
never revealed how he selected the papers for
the review and went about the analysis. Regard-
ing findings, however, Chuttur reported that the
TAM model was very popular for explaining
and predicting system use. However, most of
the studies he reviewed had the weakness of
only concentrating on self-reported data instead
of observed measures, which was a gap for fu-
ture studies. Also, according to Chuttur (2009),
most of the studies he reviewed had focused
only on voluntary environments with little con-
sideration for mandatory settings, thus leaving a
gap to be filled by future researchers on TAM by
extending to mandatory settings. He also found
that several studies on the TAM used students
as participants. However, according to him, the
results obtained from such studies could not be
generalized to the real world because students
may have peculiar motivations in performing a
given behavior (e.g., use of ICT), such as the
need to obtain good grades and rewards. Fur-
thermore, Chuttur established that most of the
studies he reviewed had been conducted in the
US and UK and very few in other parts of the
world, particularly in Africa, hence a contextual
gap that needed attention by future researchers
on the TAM. This study conceptualizes the lived

experiences of local college instructors in new
everyday teaching during the pandemic. Local
college instructors encountered challenges dur-
ing the early stages, but this could be addressed
through the constant support and assistance of
other faculty in daily activities. Identify the les-
son learned on the effective conduct of new ev-
eryday teaching during the pandemic. Both aim
to provide information on the experiences of lo-
cal college instructors in new everyday teaching,
perspectives, and challenges during a pandemic.
The data collected during the virtual interviews
was transcribed, organized, and reviewed in
searching for patterns and themes. Because this
study involved human participants, informed
consent was secured for ethical purposes. The
instructor’s experiences were explored using
semi-structured in-depth interviews after sign-
ing consent forms. Data was organized, and
the procedures were undertaken to analyze the
textual data. Collected transcripts were lis-
tened to and transcribed with a list of significant
statements developed from the transcripts and
grouped into larger units of information called
“meaning tunings” or themes (Creswell, 2007).
With the list of non-redundant units of mean-
ing, the researcher must continue bracketing
any assumptions to remain faithful to the phe-
nomenon (Groenewald, 2004). The researcher
rigorously examined these units of meaning to
elicit the essence of meaning within the holis-
tic context. Clusters of themes are typically
formed by grouping units of meaning (Creswell,
1998). He further described by writing a de-
scription with the structural description of how
the experience happened, reflecting on the set-
ting and context in which the phenomenon was
experienced (Creswell, 2007). Finally, a com-
posite description of the phenomenon was writ-
ten; this is the essence of the experience and
represents the culmination of the phenomeno-
logical study (Creswell, 2007). Figure 1 shows
the interconnection between the two research
questions, the best practices based on the Lived
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Fig. 1. The Conceptual Framework of the Study
experiences of local college instructors in new
everyday teaching during a pandemic and their
challenges during the trying times or hardship
in handling classes, while the second circle was
their coping strategy. Moreover, the intersec-
tion served as the common denominator and

personal development that would result in the
common denominator, which is insights learned
from the experiences of local college instruc-
tors in the new normal teaching during the pan-
demic.

2. Methodology

This chapter presents the method, research participants, data collection, role of the researcher, data
analysis, trustworthiness of the study, and ethical considerations. Exploring facts and knowledge
in this study necessitated the consequent design and implementation, as elaborated in this chapter.
The three most common qualitative methods are participant observation, in-depth interviews,
and focus groups. Each method was particularly suited for obtaining a specific type of data.
Participant observation was appropriate for collecting data on naturally occurring behaviors in
their usual contexts. In-depth Interviews (IDI) were optimal for collecting data on individuals’
histories, perspectives, and experiences, mainly when exploring sensitive topics. Focus groups
effectively elicit data on a group’s cultural norms and generate broad overviews of issues of
concern to the cultural groups or subgroups represented. Patton (2002) defined phenomenology
as inquiry that asks the question,” What is the structure and essence of the experience of his
phenomenon for these people? “the goal of this research worked well with this definition in trying
to understand the experiences of the BE Coordinators as they try to compare its implementation
then and now. Giorgi (2007) cautioned researchers to be prepared for an investigation greater in
depth and breadth than the offered description implied. He suggested that information be viewed
as only the tip of the iceberg.
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2.1. Philosophical Assumptions—The
philosophical assumption is a framework used
to collect, analyze, and interpret data in a spe-
cific field of study. It establishes the background
used to reach conclusions and decisions. Typ-
ical philosophical assumptions have different
types and are elaborated below. Good research
begins with the selection of the topic, problem,
or area of interest, as well as the paradigm. Stan-
age (1987) traces ‘paradigm ‘back to its Greek
(paradigm) and Latin origins (paradigm), mean-
ing pattern, model, or example among examples,
an exemplar or model to follow according to
which design actions are taken. Differently
stated, a paradigm was an action of submitting
to a view. This view was supported by Denzin
and Lincoln (2000), who defend a research
paradigm as a “basic set of beliefs that guide
action,” dealing with first principles, “ultimates’
or the researcher’s worldview or philosophy.
Ontology. This part of the research pertains to
how the issue relates to the nature of reality. Ac-
cording to Creswell (2012), reality is subjective
and multiple, as seen by the study participants.
The ontological issue addresses the nature of
reality for the qualitative researcher. The reality
was constructed by individuals involved in the
research situation. Thus, multiple realities exist,
such as the realities of the researcher, those
of individuals being investigated, and those of
the reader or audiences interpreting the study.
In this study, the experiences of rural college
instructors in new normal teaching during the
pandemic were discussed by the participants,
and they tried to look into their strategies in ad-
dressing the challenges and educational insights.
In this study, the researcher relied on voices
and interpretations of the participants through
extensive quotes, themes that reflected their
words and provided evidence of different per-
spectives. The answers of the participants to the
study were coded and analyzed to build and con-
struct for the commonality and discreteness of
responses. It was made sure that the responses

of the participants were carefully coded to en-
sure the reliability of the result. The researcher
upheld the authenticity of the responses and
precluded from making personal bias as the
study progresses. Epistemology. This refers
to the awareness of how knowledge claims are
justified by staying as close to the participants
as possible during the study to obtain firsthand
information. Guba and Lincoln as cited by
Creswell (2012) state that on the epistemolog-
ical assumption, the researcher attempted to
lessen the distance between himself or herself
from the participants. He suggests that being a
researcher he or she collaborates, spends time
in the field with participants, and becomes an
‘insider’. Based on Davidson (2000) and Jones
(2011). Researcher identified phenomenology
with the use of thematic analysis as the best
means for this type of study. In this regard, in-
dividual researchers “hold explicit belief”. The
intention of this study was to gather information
from the participants or college instructors in
Samal Island City College, Samal District as to
how to implement new everyday teaching based
on the guidelines set by DepEd and the Inter
Agency Task Force (IATF). It was assured that
there was an establishment of close interaction
with the participants to gain direct information
that would shed light on the knowledge behind
the inquiry, particularly on the experiences and
coping mechanism used in new normal teach-
ing. Axiology. It refers to the role of values in
research. Creswell (2012) avers that the role
of values in a study was significant. Axiology
suggests that the researcher openly discusses
values that shape the narrative and includes their
interpretation in conjunction with the interpreta-
tion of participants. Upholding the dignity and
value of every detail of information obtain from
the participants was ensured by the researcher.
The researcher understands the personal and
value-laden nature of information gathered from
the study. Therefore, the researcher preserved
the merit of the participants’ answers and care-
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fully interpret the answers in the light of the
participants’ interpretation. Rhetoric. It means
that reporting what reality was through the eyes
of the research participants. This was impor-
tant because it means that the research would
report objectively on what was observed and

heard from the participants. The research used
personal voice and qualitative terms and limited
definition. In the context of the study, the re-
searcher used the first person in elucidation of
the experiences of teachers as they adapt new
normal teaching during COVID 19 pandemic.

2.2. Qualitative Assumptions—Methodol-
ogy was different from method. Methodology
was creative and responsive approach to under-
stand questions and subject matter while method
refers to the exact knowledge and procedure
(Gerodias, 2013). In this study the challenges
experienced by the local college instructors in
new normal teaching during COVID 19 pan-
demic in Samal District were gathered through
an In-Depth Interview (IDI) as well as the cop-
ing mechanisms were extracted from the partic-
ipants. The researcher’s drive in knowing the
deeper meaning of the challenges experienced
by rural area instructors in new normal teaching
became the basis for doing qualitative research,
a means of which Kalof and Dietz (2008), as
cited from Gerodias, (2013) considered help-
ful in looking for “meanings and motivations
that underline cultural symbols, personal experi-
ences and phenomena”. By using phenomenol-
ogy, this need was hoped to be addressed by
bringing the challenges experienced by rural
area instructors in new normal teaching in a
manner that, as David (2005) wrote, the themes,

symbols and meaning of the experiences pre-
sented. Phenomenological research was based
on two premises. The first was that experience
was a valid, rich and rewarding source of knowl-
edge. According to Becker (1992), as cited in
Morrissey Higgs, (2006), that experience was
a source of knowledge and shapes one’s behav-
ior. From the definition, human experience was
viewed as a cornerstone of knowledge about hu-
man phenomena and not as an unreliable source.
The second premise of phenomenological re-
search lies in the view that the everyday world is
a valuable and productive source of knowledge,
and that we can learn much about ourselves and
reap key insights into the nature of an event by
analyzing how it occurs in our daily lives (Mor-
rissey Higgs, 2006). By doing phenomenology
which concerns with that “what” and the “how”
(Moustakas, 1995), the researcher projected that
the challenges experienced, coping mechanisms
used by the rural area instructors were explored
and insights drawn as the basis for the possible
future researches and policy analysis in relation
to this research.

2.3. Design and Procedure—This study
employed a qualitative approach to research
specifically a phenomenological research de-
sign. According to Creswell, (2012), phe-
nomenology was an approach to qualitative re-
search that focused on the commonality of lived
experiences within a particular group. The fun-
damental goal of the approach was to arrive
at a description of the nature of the particular
phenomenon. Typically, interviews were con-

ducted with a group of individuals who have
first-hand knowledge of an event, situation or
experience. Other forms of data such as doc-
uments, observations and art were also used.
The data were read and reread and was culled
for phrases and themes that was grouped into
clusters of meanings. Through this process, the
researcher was able to construct the universal
meaning of the event, situation or experience
and arrived at a more profound understanding
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of the phenomenon. Moreover, Maxwell (2013)
also added that with the roots in philosophy, psy-
chology and education, phenomenology attempt
to extract the purest, untainted data and in some
interpretations of the approach, bracketing were
used by the researcher to document personal ex-
periences with the subject to help remove him
or herself from the process. One method of
bracketing is taking of notes. According to Cor-
betta (2003), the phenomenological research
design was a qualitative type of research for
which interviews provide in-depth method that
can grant access to deep knowledge and expla-
nations and help grasp the subjects’ perspective.
Creswell, (2012) also claimed that interviews
were primarily done in qualitative research and
occur when researchers ask one or more partici-
pants general, open-ended questions and record
their answers. Often audio tapes were utilized
to allow more consistent transcription. Inter-
views also useful to follow-up with individual
respondents after questionnaires, such as to fur-
ther investigate their responses. In qualitative
research, interviews were used to pursue the
meanings of central themes in the world of their
subjects. The main task in doing interviews was
to understand the meaning of what the intervie-
wees say (McNamara, 1999). Withal, based on
the statements of Quad (2016), the researcher
transcribed and typed the data into a computer
file, in order to analyze it after interviewing. In-
terviews particularly be useful for uncovering
the story behind a participant’s experiences and
pursuing in-depth information around a topic.
The researcher collected data, typically via long
interviews, from individuals who have expe-
rienced the phenomenon under investigation.
Next, the data analysis involved triangulation
that was extracted significant statements from

the transcribed interviews. The significant state-
ments were transformed into clusters of mean-
ings according to how each statement fell under
specific psychological and phenomenological
concepts. Moreover, these transformations were
tied up together to make a general description of
the experience both the textural description of
what was experienced and the structural descrip-
tion of how it was experienced. The researcher
incorporated his or her personal meaning of the
experiences here. Finally, the report was writ-
ten such that readers understand better the es-
sential, invariant structure of the essence of the
experience. Conversely, several challenges have
been pointed out. The researcher required a
solid grounding in the philosophical guidelines
of phenomenology. The subjects that were se-
lected into the study were individuals who have
actually experienced the phenomenon. The re-
searcher needed to bracket his or her own ex-
periences and observations, which was difficult
to do. The researcher also needed to decide
as to how and when his or her personal obser-
vations be incorporated into the study. Episte-
mologically, phenomenological approaches was
based on the paradigm of personal knowledge
and subjectivity, and emphasize the importance
of personal perspective and interpretation. As
such they were powerful tools for understand-
ing subjective experience, gaining insights into
people’s motivations and actions, and cutting
through the cluster of taken-for-granted assump-
tions and conventional wisdom Since the focus
of this study to explore and asses the teacher
experience and feelings towards the school envi-
ronment and on the perspectives of the seasoned
teachers, the researcher would intend to employ
the phenomenology type of qualitative method
research.

2.4. Research Participants—The partici-
pants of this study were Eight (8) teachers from
Samal District, Division of Island Garden City

of Samal. The participants were chosen based
on the following criteria: (1) must be in the ser-
vice for at least 3 years; (2) local college instruc-
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tor; and (3) experienced new normal teaching.
The researcher utilized the purposive sampling
design since the participants were chosen based
on the criteria or purpose of the study (Creswell,
2014). It was also known as judgmental, selec-

tive, or subjective sampling. The selection of
the participants was purposefully done to ensure
that the findings would be authentic (Marshall,
1996).

2.5. Ethical Considerations—The ethical
considerations are significant in the design of
this research study. The researcher needed
to consider several ethical issues about the re-
search participant in this fieldwork. Ethical con-
siderations can be specified as one of the most
important parts of the research. The researcher
needs to adhere to promote the aims of the re-
search imparting authentic knowledge, truth and
prevention of error.

Social Value Research was very essential to
the society. In this study, the social value was fo-
cused on the experienced of teachers. This study
was specifically conducted among the elemen-
tary teachers. This study also served as a basis
for the higher authorities to create more pro-
grams and resolutions where classroom teacher
could benefit. Thus, the social problem that
pushes the interest of the researcher is the chal-
lenges faced by the teachers in the use of inter-
active media instruction in the classroom as a
way to ameliorate teaching competence.

Informed Consent In the conduct and prac-
tice of this study, the Treaty Principle of Par-
ticipation as cited by McLeod (2009) adhered
to. The invitation to the participants was en-
sured that their participation in the research was
completely voluntary in nature, and is based on
the understanding of adequate information. The
participant recruitment and selection lodged in
the appendices of this study. Gaining the trust
and support of research participants was critical
to the informed and ethical academic inquiry
and phenomenological research (Walker, 2007
as cited by Pillerin, 2012). All participants were
given an informed consent form before schedul-
ing the interviews and participating in the phe-

nomenological research process. Each partici-
pant was required to provide a signed personal
acknowledgement, consent, and an indication
of a willingness-to-participate-in-the-study re-
lease. The purpose of the informed consent
letter is to introduce the research effort, provide
contact information, articulate the intent of the
study, request voluntary participation by the re-
cipients, and anticipate the information that the
informants were expected to provide. All partic-
ipants were required to sign and return the letter
of consent to the researcher before participating
in the research.

Vulnerability of Research Participants The
participants of this study were capable of an-
swering the research instrument for they are
all professional teachers in public elementary
schools. Thus, the researcher assured them that
as the researcher, he or she can easily be reached
through the contact number and address in case
there are some clarifications or questions with
regard to the study.

Risks, Benefits, and Safety
The recruitment of the respondents was free

of coercion, undue influence, or inducement.
Moreover, respondents were provided with the
contact numbers of the panel chair or panel
members in case they had queries related to
the study. Furthermore, if respondents experi-
enced potential discomfort and inconvenience
while answering the questions, they were not
compelling to participate in any manner. Fur-
ther, the researcher ensured that the respondents
were safe during the survey and interview. Thus,
the questionnaire was distributed in a safe venue
and administered at a convenient time. The dom-
inant concern of this study was the Treaty Prin-
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ciple of Protection, as reflected in the respect
for the rights of privacy and confidentiality and
the minimization of risk. This was done by as-
signing pseudonyms for each informant so as
not to disclose their identity. The possibility of
a degree of risk inherent to this was minimized
by taking all reasonable steps to guarantee par-
ticipant confidentiality.

Privacy and Confidentiality of Information
This study observed the Data Privacy Act of
2002 to ensure that the data cannot be traced
back to their actual sources to protect partici-
pants’ identities. Thus, utmost care was taken
to ensure the anonymity of the data sources.
Hence, any printed output that was carried out
from this study was kept in anonymity. Further-
more, all the issues were considered so there
would be no conflict of interest among the re-
searcher and the respondents. Any misleading
information and representation of primary data
findings in a biased way must be avoided. Jus-
tice The respondents were informed of the re-
searcher’s role and their corresponding role dur-
ing data gathering. They were briefed that they
had to answer the survey questions honestly,
and they should also be honest in any commu-
nication related to the research. Similarly, they
were informed that they were the ones to benefit
first from the study’s results.

Transparency The respondents accessed the
results of the study, heads of the participating
schools because the information was available
and was placed on CD or other storage devices
which can be requested from the researcher to
provide. In addition, by learning about the
results of the study, classroom teachers were
aware of the significance of the study and its
contribution to their well-being. Further, each
of the participants was advised that they have
the right to withdraw their information at any
time up to the completion of the data collec-
tion process and that they can be requested and
allowed to verify their transcript after the inter-
view is carried out. This provided the partici-

pants with the opportunity to amend, or remove
any information which they feel might identify
them. The researcher reserved the right to em-
ploy the use of pseudonyms and change names
and/or non-significant dates in the interest of
protecting the identity of the participant in all
subsequent data analysis and reporting.

Qualification of the Researcher
The researcher ensured that he or she pos-

sesses the needed qualifications to conduct the
study. The researcher should have completed
the academic requirements and passed the com-
prehensive examination prior to thesis writing,
which was the last requirement to obtain the
master’s degree, and the researcher should be
qualified to conduct the study physically, men-
tally, emotionally, and financially. In addition,
the advisee-adviser tandem ensured that the
study would reach its completion.

Adequacy of Facilities The researcher
strived that the study can be completed suc-
cessfully in the specified time and that he or
she is equipped with the necessary resources.
Likewise, the technical committee helped en-
hance the paper by giving the needed sugges-
tions and recommendations for the improve-
ment of the study. Also, the researcher ensured
that he or she had enough funds to continue
and finish the research. Thus, it was hoped
that this study would be completed within the
target time. Community Involvement The re-
searcher showed respect for the local traditions,
culture, and views of the respondents in this
study. Moreover, this study did not involve any
use of deceit in any stage of its implementation,
specifically in the recruitment of the participants
or methods of data collection. Furthermore, the
researcher necessarily expressed great pleasure
in the wholehearted participation of the intervie-
wees in the conduct of the study.

Plagiarism And Fabrication as The Re-
searcher The researcher respected other works
by properly citing the author and rewriting what
someone else has said in his or her own way.
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The researcher also used quotes to indicate that
the text had been taken from another paper. Sim-
ilarly, the researcher assured that honesty was
present in working on the manuscript, and no

intentional misrepresentation or making up of
data or results was included or purposefully put
forward conclusions that were not accurate.

2.6. Role of the Researcher—The re-
searcher was responsible for uncovering, trans-
ferring, and exploiting knowledge for the ben-
efit of educational institutions. To do so, the
researcher takes up the following roles in the
course of the study: Facilitator and Promoter of
Unbiased Research. The researcher conducts in-
terviews with the participants and guides them
in the process. The researcher interprets ideas
and responses based on existing literature and
related studies and not on the researcher’s own
knowledge, thoughts, and feelings to avoid the
intrusion of bias. Expert in qualitative meth-
ods. The researcher implements the qualitative
method correctly. To do so, the researcher as-
sesses himself and seeks help from the research
adviser and other research professionals. These
help him exhibit competence in explaining the
study without biasing the participants, conduct-
ing interviews properly according to the design,
making appropriate field observations, selecting
appropriate artifacts, images, and journal por-
tions, and employing Environmental Triangula-
tion and Thematic Content Analysis precisely.
Collector and Keeper of data. The researcher
ensures different ways of making a record of
what is said and done during the interview and

Focus Group Discussion, such as taking hand-
written notes or audio and/or video recording.
The recordings are transcribed verbatim before
data analysis can begin. Records done by the
researcher are adequately secured as they con-
tain sensitive information and are relevant to the
research. However, the data are being collected,
and the researcher’s primary responsibility was
to safeguard participants and their data. Mech-
anisms for safeguarding must be clearly articu-
lated to participants and approved by a relevant
research ethics review board before the research
begins. Data analyst. The researcher sees the
phenomenon or problem from the participants’
perspective by interpreting data, transcribing
and checking, reading between the lines, cod-
ing, and theming. The researcher ensures that
the findings are true to the participants and their
voices are heard. The researcher organizes and
presents data. The researcher presents the prob-
lem and the related literature and studies that
support it. The study’s findings are presented,
too, by the research question, stating the results
for each one using themes to show how the re-
search questions were answered in the study.
Moreover, the researcher gives future directions
and implications of the study for improving ed-
ucational policy and practices.

2.7. Data Collection—To ensure safe ed-
ucational continuity admits the challenge of
COVID-19, this study adhered to the Depart-
ment of Health (DOH) Administrative Order
No. 2020-0015 or the Guidelines on the Risk-
Based Public Health Standards for COVID-19
Mitigation, cited by the IATF to aid all sectors
in all settings to implement non-pharmaceutical

interventions. The following is the step-by-step
process of gathering the data needed. Asking
permission from the Schools Division Super-
intendent. The researcher asked permission
from the Schools Division Superintendent to
conduct the study in the identified school. The
researcher would send a letter addressed to the
Schools Division Superintendent with Chapters
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1 and 2 attached, together with the research in-
strument explaining the objectives of the study
and identifying the participants. The researcher
would wait for the response of the SDS before
conducting the study. Asking permission from
the school heads. After securing the approval
of the SDS, the researcher sent letters to the
principals of the schools explaining the study to
be conducted in their schools. Obtaining con-
sent from the participants. The researcher asked
permission from the participants and their par-
ents/guardians. They were formally oriented
about the study and the process they would un-
dergo as participants. Conducting the interview.
The researcher conducted the in-depth interview
using the interview questionnaire. The profile
of the participants was taken, notes were jotted
down, and conversations were recorded using
a sound recorder for ease of transcription. The

researcher carefully listened and responded ac-
tively during the interviews. The researcher tran-
scribed the interviewees’ responses precisely by
recalling their answers from the sound recorder.
Since the participants used their vernacular lan-
guage, the researcher translated it into English.
Data Coding and Thematic Content Analysis.
After the transcription, the data would then be
categorized and coded. Then, themes were ex-
tracted, and individual data within the partic-
ipants was compared and contrasted. The re-
searcher then conducted a second round of in-
terviews (FGD) to corroborate any data that
needed further explanation and input from the
participants; additional information gathered
was examined thoroughly and integrated into
the existing body of data. After this, data were
compared and contrasted between the partici-
pants to develop patterns and trends.

2.8. Data Analysis—In this study, the-
matic analysis was utilized to analyze the gath-
ered data. The researcher analyzed the answers
of the participants from the conducted inter-
views using Creswell’s Model, specifically the
identifying of themes approach. According to
Creswell (2012), themes in qualitative research
are similar codes aggregated together to form a
major idea in the database. Familiarization with
the data was common to all forms of qualitative
analysis. The researcher immersed herself in
and became intimately familiar with their data,
reading and re-reading it and noting any initial
analytic observations. Coding was also a com-
mon element of many approaches to qualitative
analysis, involving generating pithy labels for
important features of the data relevant to the
(broad) research question guiding the analysis.
Coding was not simply a data reduction method
but also an analytic process, so codes capture
both a semantic and conceptual reading of the
data. The researcher coded every data item and
ended this phase by collating all their codes and

relevant data extracts. Searching for themes was
a coherent and meaningful pattern in the data
relevant to the research question. The researcher
ended this phase by collating all the coded data
relevant to each theme. Reviewing themes. The
researcher reflected on whether the themes tell a
convincing and compelling story about the data
and began to define the nature of each theme
and the relationship between the themes. The-
matic Content Analysis was employed by the
researcher for these. Thematic Content Analysis
was a descriptive presentation of qualitative data
in which a detailed analysis of each theme was
made by identifying the ‘essence’ of each theme
and constructing a concise, punchy and infor-
mative name for each theme (Andersen, 2013).
In addition, to enhance validity and to create a
more in-depth picture of the phenomenon, the
researcher also employed Environmental Trian-
gulation. It was a technique to analyze the same
study’s results using different data collection
methods. The key was identifying which envi-
ronmental factors might influence the informa-

13
ISSN 3028-1261

10.5281/zenodo.14829868/NIJSE.2025



NIJSE (2025) -

tion received during the study. These environ-
mental factors are changed to see if the findings
are the same across the settings (David, 2015).
This type of triangulation uses different settings,
locations, and other factors such as time, day,
and season in which the study occurred. The
idea was to determine which of these factors
influenced the information received, and these
factors were then changed to see if the findings
were the same. Validity can be established if
the findings remain unaltered under varying en-

vironmental factors (Naeem, Saira, 2019). In
this study, such triangulation was used consider-
ing that the requirement, as mentioned, was the
use of environmental triangulation best suited
to the environment of the research being con-
ducted. Writing up involves weaving together
the analytic narrative and data extracts to tell the
reader a coherent and persuasive story about the
data and contextualizing it in relation to existing
literature.

2.9. Framework of Analysis—The frame-
work analysis of this research was flexible to
allow the researcher to either collect all the data
and then analyze it or do data analysis during
the collection process. In the analysis stage, the
gathered data was sifted, charted, and sorted
by key issues and themes. This involves a five-
step process: (1) familiarization, (2) identifying
a thematic framework, (3) indexing, (4) chart-
ing, and (5) mapping and interpretation (Ritchie
Spencer, 1994). Familiarization refers to the
process during which the researcher becomes
familiarized with the transcripts of the data
collected (i.e., interview or focus group tran-
scripts, observation, or field notes) and gains an
overview of the collected data (Ritchie Spencer,
1994). In other words, the researcher becomes
immersed in the data by listening to audiotapes,
studying the field, or reading the transcripts.
Throughout this process, the researcher will be-
come aware of key ideas and recurrent themes
and make a note of them. Due to the sheer vol-
ume of data that can be collected in qualitative
research, the researcher may not be able to re-
view all of the material. Thus, a selection of
the data set would be utilized. The selection
would depend on several aspects of the data col-
lection process. For example, the mix of meth-
ods used (e.g., interviews, documents, observa-
tions), Identifying a thematic framework, the
second stage, occurs after familiarization when

the researcher recognizes emerging themes or
issues in the data set. These emerging themes
or issues may have arisen from a priori themes
are issues however it was at this stage that the
researcher must allow the data to dictate the
themes and issues. To achieve this end the
researcher uses the notes taken during the fa-
miliarization stage. The key issues, concepts
and themes that have been expressed by the
participants now form the basis of a thematic
framework that can be used to filter and clas-
sify the data (Ritchie Spencer, 1994). Indexing
means that one identifies portions or sections of
the data that correspond to a particular theme.
This process is applied to all the textual data
that has been gathered (i.e. transcripts of inter-
views). For the sake of convenience Ritchie and
Spencer recommend that a numerical system be
used for the indexing references and annotated
in the margin beside the text (1994). Qualita-
tive data analysis tools are ideal for such a task.
The final stage, mapping and interpretation, in-
volves the analysis of the key characteristics
as laid out in the charts. This analysis should
be able to provide a schematic diagram of the
event/phenomenon thus guiding the researcher
in their interpretation of the data set. It was at
this point that the researcher was cognizant of
the objectives of qualitative analysis, which are:
“defining concepts, mapping range and nature of
phenomena, creating typologies, finding associ-
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Fig. 2. Analytical Framework of the Study
ations, providing explanations, and developing
strategies” (Ritchie and Spencer, 1994). Once
again, these concepts, technologies, and associa-
tions are reflective of the participant. Therefore,
any strategy or recommendations made by the
researcher echo the true attitudes, beliefs, and

values of the participants. Figure 2 illustrates
the stages of the study’s analytical framework,
which includes familiarization, coding, creat-
ing a thematic framework, indexing, charting,
mapping, and interpretation.

2.10. Trustworthiness of the Study—Trust-
worthiness was all about establishing credibility,
transferability, confirmability, and dependabil-
ity. In qualitative study, trustworthiness was
very important because the result and finding of

the research study would depend on the process
of how it was being conducted by the researcher.
The trustworthiness of a research study is im-
portant to evaluate its worth. Due to the nature
of the qualitative study, honesty in all the data
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and details is required. Trustworthiness makes
the researcher’s study worthy to read, share, and
be proud of. Credibility The researcher in this
study believed that honesty in everything you do
was essential to attain worthwhile success. The
researcher has no derogatory records or admin-
istrative issues that ruin her integrity. Lincoln
and Guba (2000) state that credibility refers to
the idea of internal consistency, where the main
issue was “how we ensure rigor in the research
process and how we communicate to others that
we have done so.”

Transferability Qualitative researcher
demonstrates that the research study’s findings
are applicable to other contexts. In this case,
“other contexts” can mean similar situations,
similar populations, and similar phenomena.
The researcher has already studied the effects of
using graphic organizers as a strategy for teach-
ing reading comprehension. The use of graphic
organizers as a strategy in teaching reading
comprehension is effective in the domains of
analysis and creation. With this, the researcher
is interested in the students’ perspective on us-
ing this strategy. Gasson (2004) emphasizes
transferability as the extent to which the reader
was able to provide generalization of the study
based on his context and can able to address that
core issue of “how far a researcher may make
claims for a general application of the theory.”

Confirmability The degree of neutrality in
the research study’s findings. In other words,
this means that the findings are based on partici-

pants’ responses and not the researcher’s poten-
tial bias or personal motivations. This involves
ensuring that researcher bias does not skew the
interpretation of what the research participants
said to fit a particular narrative. The information
used in the audit trail in this situation is thought-
fully recorded by the researcher, which high-
lights every step of data analysis that was made
in order to provide a rationale for the decisions
made. This helps establish that the research
study’s findings accurately portray participants’
responses. Gasson (2004) states that confirma-
bility was based on the acknowledgment that
research is never objective. Dependability The
extent to which other researchers could repeat
the study and that the findings would be con-
sistent. In other words, if a person wanted to
replicate your study, they should have enough
information from your research report to do so
and obtain similar findings as your study did. A
qualitative researcher uses an inquiry audit to es-
tablish dependability, which requires an outside
person to review and examine the research pro-
cess and the data analysis to ensure that the find-
ings are consistent and can be repeated. In this
component, a database was essential in backing
up information collected and noting changes
for all research studies. All the data collected
was kept correctly for future use as references.
Gasson (2004) stated that dependability deals
with the core issue of “how a study is conducted
should be consistent across time, researchers,
and analysis techniques.”

3. Results and Discussion

This chapter presents the results generated from analyzing the interview data. It presents themes
that emerged from the analysis, along with comprehensive discussions that answer the study’s
objectives.The result primarily presents the description and background of the participants who
were assigned pseudonyms to conceal their identities.

3.1. Experiences Of Local College Instruc-
tors Teaching in The New Normal —Ever since
the pandemic, the education system has been

widely affected. The COVID-19 pandemic has
caused widespread disruptions to schools and
universities. According to UNESCO, as of
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April 10, 2020, more than 188 countries had im-
plemented nationwide school and university clo-
sures, impacting over 91 of the world’s student
population (UNESCO). During these school clo-
sures, all face-to-face lessons were cancelled,
compelling many institutions, including univer-
sities to immediate transition from face-to-face
in-person learning to completely online lessons.
The abrupt switch to online learning has been
particularly stressful for many instructors and
students who prefer in-person instruction. On-
line learning is often stigmatized as a weaker op-
tion that provides a lower quality education than
in-person face-to-face learning (Hodges et al.
2020). With the new normal, DepEd designed

the Basic Education–Learning Continuity Plan.
This plan aims to ensure the safety of students,
teachers, and staff. It also intends to give quality
distance learning by using self-learning mod-
ules. These can be accessed through digital
forms, radio, TV, and online platforms; how-
ever, many struggle to engage in online teaching,
especially those without stable internet access,
and resources are left behind. It was a big chal-
lenge for the education department to carry out
its current functions. For some teachers, those
challenges were in addition to an already tricky
transition into their years of teaching (Canon-
izado, 2020).

3.1.1. Feeling bewildered—In the in-depth
interview of the participants, it was revealed that
their experiences of bewilderment were com-
mon. The clearest theme to emerged came as
no surprise to anyone; teachers were bewildered
by the challenge of transitioning actual school
to school-supported home learning. There were
many elements that contributed to the feeling
of surprise that teachers described as changing
methods of delivery, uncertainty about the dura-
tion of the home learning, unclear expectations
for instruction, Logistical complications of ac-
quiring and distributing learning resources to
students amidst a highly contagious pandemic,
The need to utilize previously unused technolo-
gies and the pressures of bewildered parents
and families (Canonizado, 2020). Given all of
those demands and complexities, it is evident
that teachers’ emotions and attitudes were most
significantly impacted. Participants were inter-
viewed two and three months after their schools
had closed their doors to in-person teaching.

Many of the issues identified above had to be
addressed to keep the school going; however,
even after the school year ended, the emotions
remained (Canonizado, 2020). According to
Whitcomb, Borko, and Liston (2008), even
when equipped with excellent teacher educa-
tion, teachers are still required to learn and de-
velop pedagogical skills, content knowledge,
and workplace culture familiarity on their feet
while assuming this new regular responsibil-
ity for dozens of children. Several participants
articulated that they had just begun to feel com-
fortable, to get in their groove, as one teacher
put it when the pandemic hit. They had worked
through online classroom management failures
and built cooperative relationships with other
school personnel and students. Three partici-
pants identified how much they were looking
forward to seeing end-of-year test scores as ev-
idence of the growth they felt they and their
students had achieved. The experience of transi-
tioning from their now more comfortable class-
rooms to online teaching was unsettling.

3.1.2. Drawback of teaching—The partici-
pants’ in-depth virtual interviews revealed their
answers’ commonality. The experience of ex-

haustion and other factors are part of the draw-
backs of teaching in the new regular classroom.
It was validated by Ferdig et al. (2020) as
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they posited that exhaustion, due to lack of
time for the preparation of modules and per-
forming teaching-related tasks such as the de-
sign and development of instructional materials,
was the dominant theme. This experience was
considered a drawback because extreme fatigue
was not unlikely to occur if you have love and
commitment in your teaching career, especially
if the occurrence was something beyond the
teacher’s control. If teaching is mentally and
emotionally draining, then this condition could
overflow into the learning environment in which
the health and wellness of teachers are supposed
to prevail to shape and mold the students prop-
erly (Ferdig et al., 2020). This phenomenon
was validated by Gavish Friedman (2010), who
found that teachers experience drawbacks when
they are no longer happy with what they are

doing. The participants did not directly attribute
burnout to insufficient time to prepare for teach-
ing tasks. Instead, their participants indicated
that burnout was, among others, due to an un-
appreciative social environment. This situation
may have contributed to the drawback teachers
felt in this study. In any case, the drawback of
teaching as a lived experience cannot be taken as
an isolated experience. The contributing factors
were seen in the other parts of teachers’ narra-
tions, such as multiple tasks resulting in an enor-
mous amount of work, teaching or nonteaching-
related. Thus, when exhaustion occurs due to
insufficient time to prepare, along with many
things related to teaching, research, or commu-
nity work, all of these put together could lead
to weariness (Ferdig et al., 2020).

3.1.3. Reliance on technology—In the par-
ticipants’ in-depth interview, it was common
in their responses of the reliance on technology
usage in the new normal classroom. Teachers re-
ported feeling significant advantages in this pan-
demic. They almost all reported experiencing
an advantage for the very same reason. These
teachers had been recently exposed to different
online learning platforms during their teacher
education training. These participants consis-
tently cited that familiarity as an advantage. It
was much easier for teachers to teach online
with varying online strategies. However, then
for the older teachers, it was a more significant
adjustment for them (Canonizado, 2020). Ad-
ditionally, the teacher education program from
which these teachers have recently graduated
required all students to take a course focused
on using technology in the classroom. Many
teachers specifically named the value of the
things they learned in that course – mainly if
they had already applied them by introducing
students to new technologies for learning – help-
ing them successfully transition their instruction

to online formats. Participants cited this recent
technology education as giving them an advan-
tage and making them new valuable members
of their school teams, able to provide helpful
instructional support to their colleagues (Canon-
izado, 2020). Here are transcripts of participants
of this in-depth- interview as presented below:
Attentive students of public schooling in the
United States have long identified the impact
of differential resource distribution on schools
(Cochran-Smith Fries, 2005; Holme Rangel,
2012). The impact of the pandemic is no differ-
ent—resource distribution matters to students’
educational achievement and teachers’ working
conditions. Student engagement was one of the
most evident measures related to resource distri-
bution. Only one participant reported that all her
students engaged in the school fully supported
home learning throughout 2020. The figure
above shows the experiences of local college
instructors in the new normal. Three themes
emerged from the participants’ responses: feel-
ing bewildered, the drawbacks of teaching, and
reliance on technology.
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Fig. 3. Emerging Themes On Experiences Of Local College Instructors In The New
Normal
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3.2. Coping Mechanisms Used by The Teachers In Dealing With the Challenges in The New
Normal—
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The current COVID-19 pandemic is sud-
denly and dramatically transforming ways of
working, living, and relating to each other glob-
ally. Higher education institutions were under-
going radical transformations driven by the need
to digitalize education and training processes in
record time, with academics lacking innate tech-
nological capabilities for online teaching. (Kr-
ishnamurthy, 2020). Most often, teachers used
more functional coping strategies when they ex-
pected factors as barriers to teaching. As an
educator, one way to overcome the barriers is to
make the learners aware of the current situation
and the method used in teaching. In addition,
having mutual understanding with the learners

can create a connection between the learners
and the teachers(Marcelo , 2009). In addition,
Dwivedi et al. (2020) said that the reality of the
new normal, disrupted by COVID-19 effects,
has involved a sudden transformation of educa-
tion and training, and one of the sectors under-
going dramatic digital transformation is global
higher education. This transformation is not
obstacle-free, and some barriers and challenges
emerged in this process To enable safe transi-
tion and achieve a successful transformation,
universities must be aware of these potential ob-
stacles and establish appropriate mechanisms to
overcome them. (Marinoni et al., 2020; Mishra
et al., 2020).

3.2.1. Managing time wisely—It was re-
vealed during the in-depth virtual interview of
the rural college instructors that time manage-
ment was an important practice to meet the de-
mands of home and work. Participants said
that time management helped them to accom-
plish things on time. This lets them attend
school duties, do household chores, and re-
gain energy through rest. Establishing routines
through habits and practices in a set schedule
helps them to utilize time efficiently. Also, tak-
ing advantage of tools and technology to per-
form works like submission of outputs, com-
putation of scores, checking of written works
and delivery of instruction provides comfort
and convenience (Raines, 2011). Time man-
agement behavior was characterized as a worth-
while thing that requires it to be managed effi-
ciently and acts as a key indicator of managerial
economic edge (Rutte Roe, 2007). Manage-
ment of time describes those behaviors that aim

to accomplish an operative time usage in act-
ing on definite life-orienting actions (Claessens,
2007). Many professions have high demands
on individuals’ time. Britton and Glynn (1989)
inferred them as rationally productive individu-
als who usually possess some extra things nec-
essary to perform the tasks within a specific
time span. Now, such professions have be-
come more creative ways to complete differ-
ent job-related activities even in the scarcity of
time and other resources. The individual that
gives great attention to their tasks always shows
higher outcomes. Better time management will
enhance the worker’s productivity and enables
them to work in smarter ways (Green Skin-
ner, 2005). Likewise, Jamal (1984) studied that
effective time management reduces job stress
and increases the job performance of employees.
Claessens (2004) acknowledged that better time
management give more control of individual
to his time and resultantly decreases the work
anxiety and higher the job performance.

3.2.2. Establishing Professional Circles—
In the in-depth virtual interview of instructors
regarding their coping mechanism was about

building professional learning circles. Your re-
lationships with others will keep you strong,
and they fuel your energy to persist through
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challenges. Build strong relationships with your
colleagues and administrators and with your
students and their parents. If you’re shy, now
was the time to pick up some strategies to make
connections with others. Ask questions, knock
on doors, and invite people into your class-
room. Your community is a lift when times
get hard. Grant (2006) and Levine (2011) be-
lieve teachers develop and evolve into Teacher
Professional Communities; these communities
exist by having norms, routines, and shared vi-
sion. Teacher communities evolve naturally and
help understand positive and negative student
and staff outcomes (Levine, 2011). Teacher’s
professional communities exist in educational
settings and have a positive impact depending
on the culture within the learning community.
They play an intricate role in professional de-
velopment. Organizational goals and vision pro-
vide the foundation necessary for professional
growth to occur. Gallucci, Van Lare, Yoon, and
Boatright (2010) believe professional learning
must be coordinated across people, settings, and
events. Teacher performance and student out-
comes should be the shared responsibility by
educators (Louis, Marks, Kruse, 1996). A
study analyzed data collected through the Na-

tional Center for Educational Statistics (NCES,
2011) and determined schools organized with
a strong commitment strategy have better suc-
cess in achieving their goals. Increased teacher
participation in content-related professional de-
velopment and greater stability in teaching staff
result in increased learning outcomes. Barrier,
Anson, Ording, and Evelyn (2002) found that
all initiatives should be tailored to the specific
context of the organization. Employees should
be engaged in the process of defining initiatives,
and high levels of leadership commitment must
be maintained for adult learning to occur. Pro-
fessional learning communities work begin with
guiding principles set through the process of
norm development (Dumay, 2009; Thoonen et
al., 2011; Timperley Alton-Lee, 2008). Norms
guide team members in working collaboratively
through clarifying expectations on how individ-
uals will collectively work together to achieve
shared goals (DuFour, 2010). Team norms pro-
vide the structure, approach, and culture for “do-
ing business.” Levine (2011) promoted norms
that include collaboration, shared objectives, re-
spect for experienced teachers, and promotion
of morale.

3.2.3. Seeking help from teacher mentors—
Instructional coaching and mentoring were tools
for professional growth and learning. Zellers,
Howard, and Barcic (2008) refer to the network
of support for professional growth as “constel-
lations.” Luna and Cullen (1995) refer to this
structure as mosaics of supportive relationships.
A qualitative (Gallucci et al., 2010) study within
three urban districts implemented a coaching
program where coaches learned right along-
side those being coached, making the process
dynamic. The design implemented specific
coaching within a team of first-grade teachers
interested in improving reading outcomes. Gal-
lucci et al. (2010) recognized that coaches were
conduits for reform, taking information and dis-

seminating it within their district. This coaching
approach created a symbiotic relationship where
learning was done between coach and teacher
(Cuddapah Clayton, 2011). This relationship
allowed learning to circulate to and with others.
Coaches also allowed teachers to participate in
observations of other professionals. One pro-
fessional development model integrated coach-
ing within the context of teacher preparation.
The figure above shows the coping mechanisms
used by the local college instructors in dealing
with the challenges of the new normal during
the pandemic. Three themes emerged from the
participants’ responses: managing time wisely,
establishing a professional circle, and seeking
help from teacher mentors.
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Fig. 4. Emerging Themes On The Coping Mechanisms Used By The Local College
Instructors In The New Normal Teaching During Pandemic

3.3. Educational Insights Drawn from The
Study—A year ago, the global pandemic turned
educational institutions upside down. Suddenly,
travel was limited or canceled ultimately. Teach-
ers who had never worked remotely worked
from home for the first time, sometimes while

juggling household responsibilities. Workplace
connections that had occurred casually in the
faculty room or in the office corridor were no
more, and meetings were held virtually. Here
are some of the educational insights from the
study.

3.3.1. Challening task—According to
Ramsden, P. (2003) teaching in higher educa-
tion is a challenging task because lesson con-
tent should be based on research and theories
in order to create and develop the student’s sci-
entific competence.The education shall offer a
relevant content and teaching, managing a crit-
ical and analyzing competence. It means that
the content or the experience should be chal-
lenged and problematized with a grounding in
theory and research (Ramsden, 2003). Consid-
ering the goal of higher education to stimulate
the student’s capacity for a critical analytical

approach and the importance of this in teach-
ing practices, this pose stimulating task to the
teachers. Knight Yorke, (2003) further added
that the academic professional education needs
to be formed from an idea of what it is that con-
tributes to a learning environment that creates
the conditions for the skills requirements for-
mulated for the profession. According to Lam,
(2020) pandemic has presented an opportunity
for rethinking assumptions about education in
general and higher education in particular. In
light of the general crisis, teaching educators
from all grades and contexts experienced the
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necessity of rethinking their roles, the ways of
supporting the student’s learning tasks, and the

image of students as self-organizing learners,
active citizens, and autonomous social agents.

3.3.2. Mentors love the profession—Based
on Smeed and Jetnikoff (2016), teachers laud
the benefits of having connections and colle-
gial discussion schemes to achieve sustainabil-
ity. Teachers shared that meeting new people
and sharing with them the togetherness in the
virtual room or making new friends is a driv-
ing force behind the successful construction of
knowledge and part of our pandemic survival.
The love of profession and learning, in gen-
eral, was a concept that people in many differ-
ent ways can use, can be liberating, as teachers
who are learners too feel power and capacity to
understand, discover, and grasp truth’ (Nillsen
2004), these being capabilities previously not
imagined for discovering knowledge for them-
selves. For the teachers, getting your students
excited about topics you love is just one way
you can share a love of learning, you’ll also get
to delve into new topics and learn right along
with the children. You’ll also have the chance to
become a student again. As emerging technolo-
gies and instructional methods are introduced,
and historic events unfold in real-time, you’ll
always be learning something new.(Kansas Uni-
versity, Online Blog 2021) Teachers being men-
tors can make a real difference in the lives of

the children they will one day teach. Each day
that you work with students, you have the po-
tential to make a lasting impression. Almost
all of can remember something positive that
one of our teachers said to us or the class as
a whole. There were lessons that stuck in our
minds and impacted our viewpoints for years.
Becoming a teacher means molding future gen-
erations through the curriculum you set and bits
of personal wisdom you impart. You will have
the ability and power to teach life lessons and
core subjects. There is a good chance that you
may be spending more waking hours with these
children than their parents. This means you
will be the one to help teach them social skills,
time management, conflict resolution, coping
with stressors, and focusing on a task(Dawd
M, 2018). When teachers connect the interests,
backgrounds, ideas, and strengths of each indi-
vidual, it can contribute to the success of the
school. If teachers work in a team, they can
delegate tasks according to the personality and
expertise of each team member. This type of
teamwork contributes to a greater sense of trust
and accountability, and it allows teachers to feel
confident about contributing their most dynamic
skills and application of their learnings toward
school improvement.

3.3.3. Collaboration with other teacher-
s—It was revealed during the in-depth inter-
view of the teachers that the commonality of
their answers was that collaboration with co-
teachers was beneficial. According to Burns,
Vanderwood, and Ruby (2005), collaboration
allows for varied expertise and perspectives to
be shared among each other. This collective
expertise provides collaborators with a more
comprehensive understanding of the needs of

individuals, which can be used to plan and pre-
pare for improvement effectively. Teachers use
respectful and practical communication skills
as they collaborate with others. Collaboration is
broadly recommended in education for accom-
plishing a wide range of goals, delivering in-
struction, ensuring support through profession-
als, and resolving student and programmatic
issues (Burns, Vanderwood, Ruby, 2005). How-
ever, collaboration is ethereal in that it is never

24
ISSN 3028-1261

10.5281/zenodo.14829868/NIJSE.2025



NIJSE (2025) -

an end in itself; instead, it operates as a cul-
ture or a means to reach any goal. Collabora-
tion is often indirectly fostered among mem-
bers of a school work group by arranging time
for participants to meet face-to-face, guiding
them through the development of positive pro-
fessional relationships, establishing explicit and
implicit procedures for working together, and
teaching them about school programs that rely
on collaborative interactions (e.g., teams, co-
teaching). Collaboration, in research generally
has found strong support among teachers, but
mixed results for students (Murawski Swanson,
2001; Scruggs, Mastropieri, McDuffie, 2007).
It is working closely to coordinate the deliv-
ery of learning materials and resources such as
time to plan, hence, small positive effects on
student academic outcomes are achieved (So-
lis, Vaughn, Swanson, McCulley, 2012). A
related study supported this conclusion, finding
that teachers who collaborate made significant
progress in their work, while those who work in
separate settings did not; the gap between the

two groups was widening over time (Tremblay,
2013). Figure 5 shows the educational insights
the local college instructors learned in imple-
menting the new normal during a pandemic.
Three themes emerged from the responses of
the participants: challenging tasks, mentors’
love of the profession, and collaboration with
other teachers. These themes implied that be-
ing a teacher is a challenging task because, as
educators, they experienced the necessity of re-
thinking their roles, the ways of supporting the
student’s learning tasks, and the image of stu-
dents as active citizens and autonomous social
agents. Also, mentors love of profession. The
love of profession and learning is a concept that
mentors can use in many different ways; estab-
lishing connections with friends and colleagues
who understand circumstances can help teachers
deal with rigorous tasks. Likewise, collabora-
tion with other teachers provides collaborators
with a more comprehensive understanding of
the needs of individuals, which can be used to
plan and prepare for improvement effectively.

4. Implications and Future Directions

This chapter presented a brief overview of the study followed by implications based on the
findings. Future directions in the field of teachers’ experiences were also discussed here.

4.1. Findings—The study aimed to ex-
plore local college instructors’ experiences
while implementing the new regular—teaching
during a pandemic. Three themes were drawn in
each of the phenomena in the conceptual frame-
work of this study. Regarding the experiences
of college instructors in the study, three themes
emerged from the responses of the participants:
feeling bewildered, the drawbacks of teaching,
and reliance on technology. This theme im-
plies that teaching is a mixture of challenges,
surprises, fun, and excitement. Meanwhile, in
the coping mechanisms of teachers on the chal-
lenges encountered in the new normal during a
pandemic, three themes emerged from the re-

sponses of the participants, which included man-
aging time wisely, establishing a professional
circle, and seeking help from teacher mentors.
These themes implied that teachers understood
that time management was an important prac-
tice to meet home and work demands. It helped
them accomplish things on time, attend school
duties, do household chores, and regain energy
through rest. On the other hand, educational
insights were learned from the study findings.
Three themes also emerged from the responses
of the participants: that teaching was a chal-
lenging task, establishing a professional circle
was needed, and seeking help from a teacher
mentor was beneficial. These themes implied
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Fig. 5. Emerging Themes On The Educational Insights Learned From The Experi-
ences Of The Informants
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that teaching is an effortful task, especially in
higher education, because lesson content should
be based on research and theories to create and
develop the student’s scientific competence. Ed-
ucation shall offer relevant content and teaching
and critical and analyzing competence. The
themes also highlighted that the mentor’s love
of the profession was just one way they could
share a love of learning; they would also get

to delve into new topics and learn right along
with the children. Added to this is collaboration,
which generally was the strong support among
teachers. It involved the sharing of ideas and
skills in order to achieve a common goal. Work-
ing collaboratively instead of individually helps
improve productivity and give teachers a sense
of purpose in teaching.

4.2. Implications—This research provided
an understanding of the experiences, coping
mechanisms, and educational insights learned
by local college instructors in the new normal
of teaching during a pandemic. Data obtained
had implications for various educational stake-
holders, including policymakers, administrators,
and teachers. The implications of the practice
of this study were as follows: Policy Makers To
meet teachers’ needs as they undergo new nor-
mal teaching during the pandemic. Ultimately,
this would benefit students, schools, and edu-
cation in general. Moreover, the quality and
appropriateness of support for teachers in the
new normal teaching during a pandemic, the
supportiveness of the work environment, and
the use of appropriate enhancement, policies,
and practices that determine how teachers were
able to continuously perform their duties and
functions as learning facilitators during the new
normal learning. School Principals To foster
stimulating social and professional conditions

for career and mutual development for teach-
ers and to influence the change of attitude as a
teacher’s own mechanism in implementing the
new normal during a pandemic, and the devel-
opment and promotion of students and society
as a whole. Policymakers may create tripar-
tite (teachers, principals, and supervisors) truly
collaborative system policies in the implemen-
tation of new standard teaching for the teacher’s
capability building that could bring the highest
impact on the educational practices of teachers.
School principals and supervisors could work
more than ever so that the attention given to the
teachers on new normal teaching is truly mean-
ingful and fruitful. They should focus on staff
emotional, health, and skills development in pur-
suit of improving teaching capability even dur-
ing the pandemic. Teachers To nurture meaning-
ful relationships, continuous emotional, physi-
cal, and skills development among teachers, and
maintain a positive and stimulating classroom
climate in the new normal of teaching.

4.3. Future Directions—Some areas for fu-
ture studies within this field need to be explored.
Further development on the similar and different
contexts can be done in this study. It is recom-
mended that teachers and educators at different
education levels, such as junior, senior high, ter-
tiary level, or vocational level, consider other

perspectives on implementing the new normal
teaching during the COVID-19 crisis. Another
suggestion was to conduct a case study featur-
ing a specific case of teachers dealing with the
challenges of new normal teaching. This would
yield advantageous findings and implications
tailored to the organization and hierarchical con-
text of the education sector.
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