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Teachers’ Classroom Advisory Attitude in Relation to
Satisfaction Among Students in Secondary Public Schools in

Davao City
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Abstract. This study aimed to determine the relationship between teachers’ classroom advisory
attitude and students’ satisfaction. In this study, the researcher selected 200 junior high school
students in Cluster 3 public secondary schools in Davao City as the study’s respondents. A
stratified random sampling technique was utilized in the selection of the respondents. A
non-experimental quantitative research design using a descriptive-correlational method was
employed. The data collected were subjected to the following statistical tools: Mean, Pearson
Moment Product Correlation, and multiple linear regression analysis. Findings revealed that
teachers’ classroom advisory attitude was described as extensive, while students’ satisfaction in
Cluster 3 public secondary schools in Davao City was moderately extensive. Further, correlation
analysis demonstrated a significant relationship between teachers’ classroom advisory attitude
and students’ satisfaction in Cluster 3 public secondary schools in Davao City. Evidently,
regression analysis proved that teachers’ classroom advisory attitude in terms of counseling
services and handling disciplinary were significant predictors of students’ satisfaction in Cluster
3 public secondary schools in Davao City. Hence, it was recommended that the Department of
Education (DepEd) invest in ongoing training and development programs for teachers focusing
on classroom management, interpersonal skills, and emotional intelligence.
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1. Introduction

Understanding how to improve student
achievement, especially for struggling students,
can be complex and daunting for advisory teach-
ers. The tasks of advisory teachers in schools
are essential in creating a climate conducive
to educational, physically therapeutic, and ef-
fective communication and management based
on caring and guidance services on the over-
all quality and effectiveness for the excellence

of students and schools. In addition, the im-
portant attitude of classroom advisory teach-
ers helps develop a sense of responsibility and
diligence in providing help and assistance to
students in terms of enrichment, development,
prevention, and rehabilitation to enhance the
knowledge, skills, and positive self-concept that
may be necessary for producing civilize com-
munities through counseling and guidance ser-
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vices effectively, and trustworthy based on na-
tional educational philosophy. On a global scale,
Mayo (2016) indicated a significant relation-
ship between the classroom advisory attitude of
teachers and student satisfaction. The study fur-
ther showed that 33Similarly, Grace and Teresa
(2015) noted that classroom advisers’ services
in schools aim to assist the students in fulfilling
their basic physiological needs, understanding
themselves and developing associations with
peers, balancing between permissiveness and
controls in the school setting, realizing achieve-
ment, and providing. Ahmad and Zadha (2018)
note that guidance services help encourage stu-
dents’ academic, social, emotional, and per-
sonal development. In addition, Confidence
(2019) asserted that guidance is an essential ele-
ment in the discipline management of people in
all societies. Even the most primitive societies
grew out of the necessity of guiding an individ-
ual’s behavior patterns in the group’s interest.
Accordingly, the main objective of the guid-
ance is to help people understand themselves
and deal with life experiences healthily by rec-
ognizing the factors that cause problems and
looking for appropriate methods of resolving
or avoiding the situations that may lead to un-
healthy lifestyles. Meanwhile, Tamilenthi and
Mbewa (2015) noted that the increased wave
of misconduct and its resultant effect showed
that discipline had become a significant prob-
lem of educational management. It is observed
that students resort to unconstitutional measures
in channeling their grievances, and it is not un-
usual that schools have been blamed for the awk-
ward and uncivilized behavior demonstrated by
the students. In Kenya, the problem of indis-
cipline in secondary schools has escalated in
the past few decades. Moreover, poor satisfac-
tion with guidance services among students in
essential education contexts remains an increas-
ing problem among administrators and coun-

selors worldwide (Anyi, 2015). The report of
Gallo (2017) showed that students who are less
satisfied with the classroom advisory are not
oriented with school programs and are more
likely to fail in the class. The report further
indicates that 66.67Taking things in the Philip-
pine setting, it was found that students who are
not satisfied with the schools and classroom ad-
visers’ services oftentimes have poor choices
of courses in colleges (Pesigan, 2019). This is
because students cannot cope with the complex-
ity of the subjects when they enter the tertiary
school level. After all, it does not fit their skills
(Ogunmade, 2011). In addition to the prob-
lem stated above, the report of Cunningham
(2013) also indicates that those students who
show less interest in guidance services, which
is indicated by their avoidance of participation
in career choice programs, exhibit low perfor-
mance in other subjects. This ugly trend may
distract the students from being attentive during
the teaching and learning process as they no
longer have a positive attitude and interest in
learning (Ovute Ovute, 2015). Although the
researchers established the link between class-
room advisory attitude and student satisfaction,
a few issues remain unclear. First, previous stud-
ies focus on services implemented at the tertiary
level. Second, the researcher has not yet found
any study on the relationship between classroom
advisory attitude and student satisfaction in sec-
ondary public schools in the Philippine context.
Thus, this study addresses the gap in the cur-
rent literature by placing a stronger emphasis
on acquiring an understanding that would help
students develop their interest in participating in
classroom activities and school programs. Also,
by exploring the factors that influence students’
satisfaction, this study is expected to establish a
pattern of acquiring skills and fill the gaps in the
literature about the classroom advisory attitude
of teachers.
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2. Methodology

This section contains the research design, research respondents, research instrument, data gather-
ing procedure, and data analysis.

2.1. Research Design—The researcher
employed a quantitative non-experimental de-
sign utilizing the correlational technique of re-
search to gather data ideas, facts, and informa-
tion related to the study, the researcher. Quanti-
tative research, as described by Bhandari (2020),
is a research strategy that focuses on quantifying
the collection and analysis of data. Accordingly,
quantifying is formed from a deductive ap-
proach where emphasis is placed on testing the-
ory, shaped by empiricist and positivist philoso-
phies. At the same time, non-experimental re-
search lacks the manipulation of an indepen-
dent variable. Rather than manipulating an
independent variable, researchers conducting
non-experimental research measure variables as
they naturally occur in the real world. Mean-
while, according to Myers and Well (2013),
descriptive-correlational research examines how
the independent variable influences the depen-
dent variable and establishes cause-and-effect
relationships between variables. In this study,
the researcher examined the relationship be-
tween teachers’ classroom advisory attitude and
student satisfaction. In this connection, the
study explored which domains of the teachers’
classroom advisory attitude significantly influ-
ence the students’ satisfaction. In this study,
the use of descriptive-correlational was appro-
priate because the researcher only focused on
the behavioral aspect of the respondents, and
the researcher was unable to experiment with a
controlled set-up.

2.2. Research Respondents—The study’s
respondents were junior high school students in
the Cluster 3 Secondary Schools in Davao City.
In this study, the 200 respondents were selected
through a stratified random sampling technique.
Stratified random sampling is a method of sam-

pling that involves the division of a population
into smaller sub-groups known as strata. Ac-
cording to Shi (2015), in stratified random sam-
pling, or stratification, the strata are formed
based on members’ shared attributes or char-
acteristics, such as income or educational attain-
ment. Stratified random sampling is appropriate
in this study because there is heterogeneity in
a population that can be classified with ancil-
lary information. In this study, certain inclusion
criteria were implemented to determine the re-
spondents. The primary consideration of this
study is to select respondents who can provide
information to achieve the purpose of this study.
Hence, only those enrolled junior high school
students in the Cluster 3 Secondary Schools in
Davao City, those without back subjects and
failed grades in the previous quarter, and those
who voluntarily signed the ICF were given the
survey questionnaires. Moreover, the study was
delimited only to the nature of the problem
based on the research questions, and, thus, it
did not consider the gender and socio-economic
status of the junior high school students.

2.3. Research Instrument—The study em-
ployed researcher-made questionnaires that fit
the context of the respondents. The instrument
was divided into two parts. The instrument’s
first part concerns the teachers’ classroom ad-
visory attitude. This questionnaire would mea-
sure counseling services, handling disciplinary
cases, parent coordination, and guidance activ-
ities. The reliability of the new scale obtained
a Cronbach’s alpha value of 0.964, indicating
high reliability and consistency among the items.
In answering the questionnaire, the items were
modified to suit the context of this answer and
be answerable using the 5-Likert scale. As
a guide in determining the extent of teachers’
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classroom advisory attitude, the researcher used
the range of means, descriptions, and interpreta-

tions presented below:

Range of Mean, Descriptive Level, and Interpretation

Range of Mean Descriptive Level Interpretation

4.20 - 5.00 Very Extensive The teachers’ classroom advisory attitude is
always observed.

3.40 – 4.19 Extensive The teachers’ classroom advisory attitude is
oftentimes observed.

2.60 – 3.39 Moderately Extensive The teachers’ classroom advisory attitude is
sometimes observed.

1.80 – 2.59 Less Extensive The teachers’ classroom advisory attitude is
rarely observed.

1.00 – 1.79 Not Extensive The teachers’ classroom advisory attitude is
never observed.

The second part of the instrument is about
students’ satisfaction, which was measured in
terms of assurance, empathy, reliability, and re-
sponsiveness. The reliability of the new scale
obtained a Cronbach’s alpha value of 0.925, in-
dicating high reliability and consistency among
the items. In answering the questionnaire, the

items were modified to suit the context of this
answer and be answerable using the 5-Likert
scale. As a guide in determining the extent
of student satisfaction, the researcher used the
range of means, descriptions, and interpreta-
tions presented below:

2.4. Data Gathering Procedure—The re-
searcher underwent steps in conducting the
study after validating the research question-
naire. Permission to Conduct the Study. The
researcher secured permission to conduct the
study and the endorsement from the Dean of the
Graduate School in Rizal Memorial Colleges,
Inc., Davao City. The endorsement letter from
the Dean of the Graduate School in Rizal Memo-
rial Colleges, Inc., Davao City, was attached to
the permission letters to be endorsed by the prin-
cipals of the selected public schools in Cluster 3
Secondary Schools in Davao City. Distribution
and Retrieval of the Questionnaire. After the

study was approved, the researcher distributed
the research instrument to the respondents. The
study was conducted last October 3-5, 2023.
Upon distributing the questionnaires, the ben-
efits of the survey were briefly discussed and
explained to the identified respondents of the
study. For the administration of the question-
naire, the questionnaire was distributed follow-
ing health protocols such as wearing face masks
and face shields and following social distanc-
ing. The study respondents were given enough
testing time to finish the questionnaires. Af-
ter this, the data collected were subjected to
quantitative analysis. Collation and Statistical
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Range of Mean, Descriptive Level, and Interpretation

Range of Mean Descriptive Level Interpretation

4.20 - 5.00 Very Extensive The students’ satisfaction is always mani-
fested.

3.40 – 4.19 Extensive The students’ satisfaction is oftentimes man-
ifested.

2.60 – 3.39 Moderately Extensive The students’ satisfaction is sometimes man-
ifested.

1.80 – 2.59 Less Extensive The students’ satisfaction is seldom mani-
fested.

1.00 – 1.79 Not Extensive The students’ satisfaction is never mani-
fested.

Treatment of Data. After the questionnaire was
retrieved, each respondent’s scores were tallied
to organize the data per indicator. After that,

each score was subjected to descriptive and in-
ferential analysis using SPSS.

2.5. Data Analysis—The following were
the statistical tools utilized by the researcher
in processing the gathered data: Mean. This
was useful in characterizing the teachers’ class-
room advisory attitude and students’ satisfac-
tion in public secondary schools in Davao City.
It was used to supply the answer for objectives
1 and 2. Pearson Product Moment Correlation.
It was used in this study to assess the signifi-
cant relationship between independent (teach-

ers’ classroom advisory attitude) and dependent
(students’ satisfaction) variables. It is a statis-
tical measure of the strength of a linear rela-
tionship between paired data. In a sample, it is
usually denoted by r. This was used to supply
the answer for objective 3. Linear Regression
was applied to evaluate the significance of the
influence of the independent (teachers’ class-
room advisory attitude) variable on the depen-
dent (students’ satisfaction) variable. This was
used to supply the answer for objective 4.

3. Results and Discussion

This chapter presents the results generated from the data gathered. It is sequenced based on
the study’s objectives, as presented in the first chapter. Thus, it presents the extent of teachers’
classroom advisory attitude and students’ satisfaction in Cluster 3 Secondary Public Schools in
Davao City and their significant relationship.

Teachers’ Classroom Advisory Attitudes Ta-
ble 1 summarizes teachers’ classroom advisory
attitude in Secondary Public Schools in Davao

City. It shows that the overall mean of teachers’
classroom advisory is 3.49, which is described
as extensive. It means that the teachers’ class-
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room advisory attitude is oftentimes observed.
More so, teachers’ classroom advisory attitude
in terms of handling disciplinary cases acquired
the highest mean score of 3.65, described as ex-
tensive and interpreted as oftentimes observed.
In contrast, teachers’ classroom advisory atti-

tude in terms of guidance activity got the lowest
mean score of 3.17, which was described as
moderately extensive and interpreted as some-
times observed by the teacher in Cluster 3 Sec-
ondary Public Schools in Davao City.

Table 1. Summary on Teachers’ Classroom Advisory Attitudes in Cluster 3
Public Secondary Schools in Davao City

Indicators Mean Descriptive Equivalent

Counselling Services 3.26 Moderately Extensive

Handling Disciplinary Cases 3.65 Extensive

Parents’ Coordination 3.24 Moderately Extensive

Guidance Activity 3.17 Moderately Extensive

Overall Mean 3.49 Extensive

This implies that the approach and de-
meanor that teachers adopt when providing
guidance, support, and mentorship to their stu-
dents, particularly in a classroom or advisory
setting, is oftentimes observed. The result
agrees with the view of. This supports the find-
ings of Grace and Teresa (2015) that teachers
with a high level of classroom advisory attitude
create a positive and inclusive learning envi-
ronment. Students feel valued, respected, and
supported, which can enhance their engagement
and motivation to learn. This also supports the
assertion of Ahmad and Zadha (2018) that high
levels of advisory attitude often lead to stronger
bonds between teachers and students. These re-
lationships can facilitate better communication,
trust, and collaboration, which, in turn, can lead
to improved academic outcomes. Teachers with
a positive advisory attitude provide emotional
and psychological support to students.

Student Satisfaction in Cluster 3 in Public
Secondary Schools

As shown in Table 2, is the summary of stu-
dents’ satisfaction in Cluster 3 Public Secondary
Schools in Davao City. As shown in the table,
students’ satisfaction obtained an overall mean
score of 3.23 with a descriptive rating of mod-
erately extensive and interpreted as sometimes
manifested by the students in cluster 3 public
secondary schools. Adding more, results in Ta-
ble 11 show that students’ satisfaction in terms
of assurance acquired the highest mean score
of 3.56, described as extensive and interpreted
as often manifested, while students’ satisfaction
in terms of responsiveness obtained the lowest
mean score of 3.08, described as moderately
extensive and interpreted as sometimes mani-
fested by the students. The result indicates that
the degree of contentment, happiness, and ful-
fillment students experience in relation to their
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educational experiences, including their course-
work, learning environment, and overall aca-
demic journey, is sometimes manifested. This
supports the findings of Mandera (2013) that
students with moderate levels of satisfaction
may show varying levels of engagement with
their studies. Some aspects of their education
may be satisfying, while others may not meet

their expectations. Moderate student satisfac-
tion suggests that there is room for enhancement
in the educational experience. However, the re-
sult supports Gallo’s (2017) idea that students’
motivation can vary, with some being motivated
by aspects they find satisfying and others ex-
periencing reduced motivation due to areas of
dissatisfaction.

Table 2. Summary of Students’ Satisfaction in Cluster 3 Public Secondary
Schools in Davao City

Indicators Mean Descriptive Equivalent

Tangible 3.35 Moderately Extensive

Responsiveness 3.08 Moderately Extensive

Reliability 2.91 Moderately Extensive

Assurance 3.56 Extensive

Empathy 3.39 Moderately Extensive

Overall Mean 3.23 Moderately Extensive

Relationship Between Teachers’ Classroom
Advisory Attitudes and Students’ Satisfaction
in Cluster 3 Public Secondary Schools in Davao
City

The results of the analysis of the relation-
ship between teachers’ classroom advisory at-
titude and students’ satisfaction in Cluster 3
Public Secondary Schools in Davao City are
presented. Bivariate correlation analysis using
Pearson product-moment correlation was used
to determine the relationship between the men-
tioned variables. Table 3 shows that teachers’
classroom advisory attitude has a significant
positive relationship with the students’ satisfac-
tion in Cluster 3 Public Secondary Schools in
Davao City with a p-value of .000 that is less

than .05 level of significance (two-tailed) (r =
0.554, p < 0.05). It means that as the extent of
teachers’ classroom advisory attitude changes,
students’ satisfaction also changes significantly.
Adding more, results on the table shows that
teachers’ classroom advisory attitude in terms
of counselling services; handling disciplinary
cases; parents’ cooordination; and guidance ac-
tivity have significant positive relationship with
the students’ satisfaction in Cluster 3 Public Sec-
ondary Schools in Davao City with a p-value of
.000 that is less than .05 level of significance
(two-tailed) (r = 0.409, p < 0.05), (r = 0.533, p <
0.05), (r = 0.229, p < 0.05), and (r = 0.772, p <
0.05), respectively.
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Table 3. Relationship Between Teachers’ Classroom Advisory Attitudes and
Students’ Satisfaction in Cluster 3 Public Secondary Schools in Davao City

Variables r-value p-value Interpretation Decision

Counselling Services 0.409* 0.000 Significant Reject H0

Handling Disciplinary Cases 0.533* 0.000 Significant Reject H0

Parents’ Coordination 0.229* 0.000 Significant Reject H0

Guidance Activity 0.702* 0.000 Significant Reject H0

Overall Teachers’ Classroom
Advisory Attitudes

0.556* 0.000 Significant Reject H0

*Significant @ p<0.05

This implies that teachers were able to pro-
vide personalized support and guidance to stu-
dents. They recognize that each student has
unique needs and may offer additional help
when necessary. This individualized attention
can enhance student satisfaction. The findings
agree with Kruglanski et al.’s (2015) idea that a
positive advisory attitude can inspire and moti-
vate students. When teachers show enthusiasm
for their subject matter and believe in their stu-
dents’ potential, it can encourage students to be
more enthusiastic about learning. Positive teach-
ers provide constructive feedback and support,
which helps boost students’ confidence. When
students feel that their efforts are acknowledged
and appreciated, they are more likely to feel sat-
isfied and confident in their abilities. According
to Shippen et al. (2005), positive teachers are
good communicators. They listen to students,
answer their questions, and provide clear expla-
nations.

Influence of Teachers’ Classroom Advisory
Attitudes on the Students’ Satisfaction in Clus-
ter 3 Public Secondary Schools in Davao City

The significance of the influence of teachers’
classroom advisory attitude on the students’ sat-
isfaction in Cluster 3 Public Secondary Schools

in Davao City was analyzed using linear regres-
sion analysis. Table 4 shows that when teachers’
classroom advisory attitude in terms of counsel-
ing services, handling disciplinary cases, par-
ents’ coordination, and guidance activity are
considered predictors of student satisfaction, the
model is significant, as evident in an F-value of
27.837 with a p<0.05. Therefore, teachers’ class-
room advisory attitude predicts the students’ sat-
isfaction in Cluster 3 Public Secondary Schools
in Davao City. Meanwhile, the computed ad-
justed R2 value of 0.351 indicates that teachers’
classroom advisory attitude has contributed sig-
nificantly to the variability of students’ satisfac-
tion by 35.10 from the total variability. There-
fore, the difference of 64.90 was credited to
other factors not covered in this study. In addi-
tion, the table shows that there are domains of
teachers’ classroom advisory attitude that sig-
nificantly influence the students’ satisfaction in
Cluster 3 Public Secondary Schools in Davao
City. This table also indicates that teachers’
classroom advisory attitudes in terms of coun-
seling services and handling disciplinary cases
are significant when the predictors are consid-
ered. This means that the extent of students’
satisfaction increases by 0.161 and 0.295 for
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each unit increase in teachers’ classroom advi-
sory attitude. Thus, this leads to rejecting the
null hypothesis that none of the teachers’ class-

room advisory attitude domains significantly
influence the students’ satisfaction in Cluster 3
Public Secondary Schools in Davao City.

Table 4. Influence of Teachers’ Classroom Advisory Attitudes on the Students’
Satisfaction in Cluster 3 Public Secondary Schools in Davao City

Teachers’ Classroom Advi-
sory Attitudes

B Beta S.E. p-value Decision

Counselling Services .161* .231 .045 .000 Reject H0

Handling Disciplinary Cases .295* .408 .047 .000 Reject H0

Parents’ Coordination .085 .108 .049 .101 Accept H0

Guidance Activity .007 .002 .034 .113 Accept H0

R2 = 0.351 F-value = 27.837* p-value = 0.000

*Significant @ p<0.05

This affirmed that students’ satisfaction is
a function of teachers’ classroom advisory atti-
tude. The findings are in consonance with the
study of Sprowel-Loftis (2013), which states
that a positive advisory attitude helps build
strong student-teacher relationships. When stu-
dents feel they can trust and connect with their
teachers, they are more likely to be satisfied
with their learning experience. Lastly, the re-
sult corroborates with the proposition of Pincus

et al. (2020) that teachers with positive class-
room advisory attitudes contribute to a more
supportive and conducive learning environment.
This, in turn, enhances students’ satisfaction
by fostering motivation, confidence, effective
communication, and strong relationships. Stu-
dents tend to be more engaged and less stressed,
leading to greater overall satisfaction with their
learning experience.

4. Conclusions and Recommendations

This part of the paper presents the researcher’s conclusions and recommendations. The discussion
was supported by the literature presented in the first chapters, and the conclusion is in accordance
with statements of the problem presented in this study.

4.1. Findings—The primary objective of
this study was to evaluate which domains of
teachers’ classroom advisory attitude signifi-
cantly influence the students’ satisfaction uti-
lizing a non-experimental quantitative design
using the descriptive-correlation technique. The

researcher selected the 200 junior high school
students in Cluster 3 Public Secondary Schools
in Davao City as the respondents through a
stratified random sampling method. The re-
searcher used modified and enhanced adapted
survey questionnaires that were pilot-tested in a
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nearby school to ensure high reliability and in-
ternal consistency of the items in the instrument.
Teachers’ classroom advisory attitude in Cluster
3 Public Secondary Schools in Davao City got
an overall mean of 3.49 with an extensive de-
scriptive rating. Also, teachers’ classroom advi-
sory attitude regarding counseling services, han-
dling disciplinary cases, parents’ coordination,
and guidance activities obtained mean scores
of 3.26, 3.65, 3.24, and 3.17, respectively. Stu-
dents’ satisfaction in Cluster 3 Public Secondary
Schools in Davao City has an overall mean of
3.32 with a moderately extensive descriptive
rating. Also, students’ satisfaction in terms of
assurance, empathy, reliability, and responsive-
ness obtained mean scores of 3.35, 3.08, 2.91,
3.56, and 3.39, respectively. The result showed
that teachers’ classroom advisory attitude has
a significant positive relationship with the stu-
dents’ satisfaction in Cluster 3 Public Secondary
Schools in Davao City with a p-value of .000
that is less than .05 level of significance (two-
tailed) (r = .556, p<0.05). Teachers’ classroom
advisory attitude in terms of counseling services
and handling disciplinary cases significantly in-
fluenced the students’ satisfaction in Cluster 3
Public Secondary Schools in Davao City, as ev-
idenced by the F-value of 27.837 and p<0.05.
The r2 value of 0.351 indicated that teachers’
classroom advisory attitude had contributed sig-
nificantly to the variability of the students’ satis-
faction in Cluster 3 Public Secondary Schools in
Davao City by 35.10 from the total variability.

4.2. Conclusions—Based on the findings
of this study several conclusions were generated:
Teachers’ classroom advisory attitude in Cluster
3 Public Secondary Schools in Davao City was
extensive. Meanwhile, teachers’ classroom ad-
visory attitude in terms of handling disciplinary
cases obtained an extensive descriptive rating,
while teachers’ classroom advisory attitude in
terms of counseling services, parents’ coordi-
nation, and guidance activities got moderately
extensive ratings. This implies that the approach

and demeanor that teachers adopt when provid-
ing guidance, support, and mentorship to their
students, particularly in a classroom or advisory
setting, is oftentimes observed. Students’ satis-
faction in Cluster 3 Public Secondary Schools in
Davao City were rated as moderately extensive.
Students’ satisfaction in terms of reliability got
an extensive rating, while students’ satisfaction
in assurance, empathy, and responsiveness be-
longed to a moderately extensive rating. The
result indicates that the degree of contentment,
happiness, and fulfillment students experience
concerning their educational experiences, in-
cluding their coursework, learning environment,
and overall academic journey, is sometimes
manifested. The result showed that teachers’
classroom advisory attitude has a significant
positive relationship with the student’s satisfac-
tion in Cluster 3 Public Secondary Schools in
Davao City. This means that as the extent of
teachers’ classroom advisory attitude changes,
students’ satisfaction also significantly changes.
This implies that teachers could provide person-
alized support and guidance to students. They
recognize that each student has unique needs
and may offer additional help when necessary.
Teachers’ classroom advisory attitude in terms
of counseling services and handling disciplinary
cases significantly influenced the students’ sat-
isfaction in Cluster 3 Public Secondary Schools
in Davao City. This affirms that students’ sat-
isfaction is a function of teachers’ classroom
advisory attitude in secondary public schools in
Davao City.

4.3. Recommendations—Department of
Education (DepEd) may invest in ongoing train-
ing and development programs for teachers fo-
cusing on classroom management, interpersonal
skills, and emotional intelligence. These pro-
grams can help teachers develop more positive
advisory attitudes. School heads may foster a
supportive work environment where teachers
are encouraged to collaborate and share best
practices for improving teacher-student relation-
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ships and satisfaction. They should also en-
courage teachers to participate in training pro-
grams and workshops that focus on building
positive advisory attitudes and enhancing stu-
dent satisfaction. Teachers may develop em-
pathy and active listening skills to understand
better and respond to students’ needs and con-
cerns. They should also tailor their approach to

meet their students’ individual needs. Recog-
nize that each student is unique and may require
different support and encouragement. Future
researchers may research best practices for en-
hancing teacher advisory attitudes and student
satisfaction and explore the impact of various
teaching methods, interventions, and programs.

5. References

Adel, S. M. R., Davoudi, M., & Ramezanzadeh, A. (2016). A qualitative study of politeness
strategies used by iranian efl learners in a class blog [ERIC]. Iranian Journal of Language
Teaching Research, 4(1), 47–62.

Agi, C. W. (2016). Evaluation of students’ perception of school counselling and their attitudes
toward its programmes. Arabian Journal of Business and Management Review (Nigerian
Chapter), 2(5), 103–110. https://www.arabianjbmr.com/pdfs/NG VOL 2 5/9.pdf

Ahmad, R., & Zadha, N. P. (2018). Importance of guidance and counseling in effective teaching
and learning in school. The Communications, 27(1), 115–123. http: / /ddeku.edu. in/
Files/2cfa4584-5afe-43ce-aa4b-ad936cc9d3be/Journal/8912d0b6-fb76-4389-9dfb-
7740e1781f66.pdf

Al-Bashir, M., Kabir, R., & Rahman, I. (2016). The value and effectiveness of feedback in
improving students’ learning and professionalizing teaching in higher education. Journal
of Education and Practice, 7(16), 38–41. https://files.eric.ed.gov/fulltext/EJ1105282.pdf

Anyi, E. M. E. (2015). The role of guidance and counselling in effective teaching and learning in
schools: The cameroonian perspective. International Journal of Educational Technology
and Learning, 1(1), 11–15. http://4-Article%20Text-7-2-10-20191102.pdf

Boonk, L., Gijselaers, H. J., Ritzen, H., & Brand-Gruwel, S. (2018). A review of the relationship
between parental involvement indicators and academic achievement. Educational Re-
search Review, 24, 10–30. https://library.parenthelp.eu/wp-content/uploads/2019/01/35-
A-review-of-the-relationship-between-parental-involvement-indicators-and-academic-
achievement..pdf

Brat, M., O’Hara, C., McGhee, C. M., & Chang, C. Y. (2016). Promoting professional coun-
selor advocacy through professional identity development efforts in counselor education.
Journal of Counselor Leadership and Advocacy, 3(1), 62–70. https://doi.org/10.1080/
2326716X.2016.1145560

Brunk, A. (2013). Teacher perceptions regarding the role of the school counsellor. https://www.
bakeru.edu/images/pdf/SOE/EdD Theses/BrunkAlisha.pdf

Chepkemei, M. (2016). Role of guidance and counselling on students’ discipline in boarding
secondary schools in ole ankale zone, narok central division in narok north district kenya.
http://erepository.uonbi.ac.ke/bitstream/handle/11295/76357/Chepkemei Role%20of%
20guidance%20and%20counselling.pdf?sequence=3

11
ISSN 3028-1261

10.5281/zenodo.14523615/NIJSE.2024

https://www.arabianjbmr.com/pdfs/NG_VOL_2_5/9.pdf
http://ddeku.edu.in/Files/2cfa4584-5afe-43ce-aa4b-ad936cc9d3be/Journal/8912d0b6-fb76-4389-9dfb-7740e1781f66.pdf
http://ddeku.edu.in/Files/2cfa4584-5afe-43ce-aa4b-ad936cc9d3be/Journal/8912d0b6-fb76-4389-9dfb-7740e1781f66.pdf
http://ddeku.edu.in/Files/2cfa4584-5afe-43ce-aa4b-ad936cc9d3be/Journal/8912d0b6-fb76-4389-9dfb-7740e1781f66.pdf
https://files.eric.ed.gov/fulltext/EJ1105282.pdf
http://4-Article%20Text-7-2-10-20191102.pdf
https://library.parenthelp.eu/wp-content/uploads/2019/01/35-A-review-of-the-relationship-between-parental-involvement-indicators-and-academic-achievement..pdf
https://library.parenthelp.eu/wp-content/uploads/2019/01/35-A-review-of-the-relationship-between-parental-involvement-indicators-and-academic-achievement..pdf
https://library.parenthelp.eu/wp-content/uploads/2019/01/35-A-review-of-the-relationship-between-parental-involvement-indicators-and-academic-achievement..pdf
https://doi.org/10.1080/2326716X.2016.1145560
https://doi.org/10.1080/2326716X.2016.1145560
https://www.bakeru.edu/images/pdf/SOE/EdD_Theses/BrunkAlisha.pdf
https://www.bakeru.edu/images/pdf/SOE/EdD_Theses/BrunkAlisha.pdf
http://erepository.uonbi.ac.ke/bitstream/handle/11295/76357/Chepkemei_Role%20of%20guidance%20and%20counselling.pdf?sequence=3
http://erepository.uonbi.ac.ke/bitstream/handle/11295/76357/Chepkemei_Role%20of%20guidance%20and%20counselling.pdf?sequence=3


NIJSE (2024) -

Chowdhury, M. (2016). Emphasizing morals, values, ethics, and character education in science
education and science teaching. The Malaysian Online Journal of Educational Science,
4(2), 1–16. https://files.eric.ed.gov/fulltext/EJ1095995.pdf

Confidence, E. (2019). Counselling strategies for resolving disciplinary problems in nigerian
public secondary school. https://www.grin.com/document/509545

Davis, B. (2021). What should you do when you provide guidance? https://www.mvorganizing.
org/what-should-you-do-when-you-provide-guidance/

Durisic, M., & Bunijevac, M. (2017). Parental involvement as an important factor for successful
education. Educational Research and Reviews, 12(3), 148–158. https://files.eric.ed.gov/
fulltext/EJ1156936.pdf

Erickson, A., & Abel, N. R. (2013). A high school counselor’s leadership in providing school-
wide screenings for depression and enhancing suicide awareness. Professional School
Counseling, 16(5), 283–289. https://doi.org/10.1177/2156759X1201600501

Eshghinejad, S., & Moini, M. R. (2016). Politeness strategies used in text messaging: Pragmatic
competence in an asymmetrical power relation of teacher–student. SAGE Open, 6(1),
2158244016632288.

Eyo, M. B., Joshua, A. M., & Esuong, A. E. (2008). Attitude of secondary school students towards
guidance and counselling services in cross river state. International Journal of Education.
http://52684-Article%20Text-81689-1-10-20100312%20.pdf

Faisal, R. A., Ishak, N. M., Mohktar, M., Hamdan, J., & Abidin, M. H. (2015). Satisfaction towards
counselling services among gifted students at the national gifted center in malaysia. https:
//25qt511nswfi49iayd31ch80-wpengine.netdna-ssl.com/wp-content/uploads/papers/
acp2015/ACP2015 12469.pdf

Fan, X. (2019). Policy-driven development and the strategic initiative of one-million enrollment
expansion in china’s higher vocational education. Volume: 3, 179–186.

Faruky, K. N. B., Uddin, M. A., & Hossain, T. (2012). Students’ satisfaction: A study among
private university students of bangladesh. World Journal of Social Sciences, 2(4), 138–
149.

Gallo, L. L. (2017). Professional issues in school counseling and suicide prevention. Journal of
School Counseling, 15(11), 1–27. https://eric.ed.gov/?id=EJ1151461

Golkar, R., Alavijeh, K., Ghasempoor, A., Amiri, M., & Zarrin, A. (2014). Qualitative study
styles and methods of disciplinary measures used in middle schools to provide appropriate
guidance. Interdisciplinary Journal of Contemporary Research in Business, 4(2), 766–
774.

Goodman-Scott, E., Betters-Bubon, J., & Donohue, P. (2015). Aligning comprehensive school
counseling programs and positive behavioral interventions and supports to maximize
school counselors’ efforts. Professional School Counseling. https://doi.org/10.5330/1096-
2409-19.1.57

Grace, W., & Teresa, A. (2015). School guidance and counseling in kenya: Historical development,
current status, and future prospects. Journal of Education and Practice, 6(11), 1–14. https:
//www.iiste.org/Journals/index.php/JEP/article/view/21864
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