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Reading Comprehension Strategies of Teachers: Amplifying
Reading Literacy
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Abstract. This study uncovered the reading comprehension strategies of teachers to amplify
reading literacy. There were ten (10) elementary teachers from the intermediate level of San
Isidro, North District, Division of Davao Oriental, who participated in the study. This study used
a phenomenological approach to extract the participants’ ideas. An in-depth interview gathered
information regarding their reading strategies, coping mechanisms, and insights. Using the
thematic analysis, the following themes emerged: making connections, questioning, predicting,
and summarizing. Three themes were identified to overcome challenges in employing reading
strategies: scaffolding, independent learning, and giving feedback. The insights drawn from
the study’s findings were teacher training, provision of resources and support, and flexibility
in adapting methods. The importance of reading strategies was highly underscored in this
study, which were fundamental skills that enable learners to develop their higher-order and
critical thinking skills. Results also revealed that teachers and other sources of support were
contributors to reading literacy. To make this study meaningful, publication in a reputable
journal is essential.
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1. Introduction

Comprehension strategies help readers build
understanding, overcome difficulties in compre-
hending a text, and compensate for weak or
imperfect knowledge related to the text. These
strategies can be taught individually or in com-
bination, as both approaches have been shown
to improve reading comprehension. Moreover,
teaching reading strategies is very important
because it helps readers infer meaning, make
conclusions, and generalize information. Read-
ing strategies are beneficial for texts that have
complex ideas and vocabulary. They can use
them to develop comprehension skills and be-

come better readers. Globally, Clarke et al.
(2013); Wong (2011), and Ruiz (2015) posited
that reading comprehension is a critical learn-
ing skill for all students, as it is “the process
of simultaneously extracting and constructing
meaning through interaction and involvement
with written language” (Rand Reading Study
Group, 2002). Understanding words’ mean-
ing, analyzing the author’s points of view and
aim for writing, and gaining knowledge of new
words are all very important reading skills that
support reading comprehension. Students need
reading comprehension skills to successfully
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accomplish the educational goals and expecta-
tions that are required in classroom settings. For
example, having the ability to understand tex-
tual information plays a critical role in helping
learners to locate information that is pertinent
to the text quickly, exclude information that is
irrelevant to the text, and identify the important
information to focus on. Academic success also
requires students to understand, analyze, and
apply the information they gathered through
their reading (Clarke et al., 2013). Understand-
ing written materials increases significantly in
all academic areas as students move from one
grade to another (Clarke et al., 2013; Wong,
2011). Similarly, Gersten et al. (2001), Stetter
Hughes (2010), and the US Department of Ed-
ucation (2003). Regarding students identified
as having learning disabilities, approximately
80school. It is crucial to help students with
reading difficulties overcome the reading prob-
lems that may prevent them from literacy suc-
cess before they reach the fourth grade. This
is because, in lower-level elementary grades,
students are focused on learning to read, while
students beyond third grade are reading to learn
(Sloat et al., 2007; Clarke et al., 2013). Fail-
ing to solve reading difficulties during students’
early grades dramatically increases the likeli-
hood that the reading difficulties will follow
them into their adult years (Ford Opitz, 2008;
Samuelsson et al., 2004). Sloat, Beswick, and
Willms (2007) stated that the majority of stu-
dents who do not master the skills of reading
by the end of third grade will never learn to
read well, have more difficulties with the grade
level curriculum, need ongoing intensive assis-
tance, and perform less than their classmates in
reading achievement and curricular knowledge.
Thus, the critical role that reading plays in stu-
dents learning beyond third grade emphasizes
the importance of identifying struggling readers
in their early grades and providing them with the

most appropriate reading strategies (Antoniou
Souvignier, 2007; Sloat et al., 2007). In the
Philippines, education is hindered by poverty,
technology, and lack of motivation and inspi-
ration, especially reading education. Despite
their socioeconomic status, many Filipinos are
unable to learn. Some families do not have
enough money to send their kids to school; thus,
kids grow up unable to read and write. Some
families are marginally fortunate that they can
send their children to a public school; however,
their children are learning essential reading at a
plodding pace as there are not enough teachers
and up-to-date reading materials in this school.
The Philippines had the highest rate of low per-
formers among all PISA-participating countries
and economies. That is, 80 of Filipino students
did not reach the minimum level of proficiency
in reading. Their poor scores in English, Math-
ematics, and Science are attributed to their lack
of ability in basic reading and comprehension.
Research has shown that there are many reasons
for the difference in the achievement level of
students. Luz (2007) stresses that many Filipino
learners do not have the reading habits required
for learning. She noted, “The problem of non-
reading lies at the heart of why the Philippines
is so uncompetitive in the world economy and
why so many of our people continue to live in
poverty or barely escape it.” In the local, the De-
partment of Education (DepEd) has launched
the Hamon: Bawat Bata Bumabasa (3Bs Initia-
tives) to intensify reading advocacy and pledge
to make every learner a reader at his/her grade
level. Such reasons prompted the researcher to
conduct a study on the reading comprehension
strategies of teachers in San Roque Elementary,
San Isidro North District, Division of Davao
Oriental. In particular, exploring the teachers’
reading comprehension strategies to cater to in-
dividual reading needs and be able to amplify
reading literacy in school.
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1.1. Purpose of the Study—This study aimed to explore the reading comprehension strategies
of elementary teachers to amplify reading literacy in school. This presents an opportunity for
teachers to improve the teaching-learning process through he application of reading comprehen-
sion strategies. This study would also dig into the issues or challenges, as well as the coping
strategies of teachers, in order to generate educational management insights that was helpful in
addressing the poor comprehension skills of learners.

1.2. Research Questions—The primary research questions of this study were the following:
(1) What are the reading comprehension strategies of teachers to amplify reading literacy?
(2) How do they cope with the challenges while employing the reading comprehension

strategies?
(3) What educational management insights are drawn from the strategies of teachers?

1.3. Definition of Terms—he following
terms were defined for use in this study: Read-
ing comprehension. Reading comprehension
is a complex cognitive process involving var-
ious skills and strategies crucial for academic
success and everyday life. Reading comprehen-
sion strategies are techniques and approaches
that readers use to understand and interpret text
more effectively. These strategies help readers
engage with the material, make sense of it, and

retain important information. Reading literacy.
Reading literacy refers to reading, understand-
ing, interpreting, and critically engaging with
written texts. It encompasses a range of skills
and competencies related to reading compre-
hension and fluency. Reading literacy involves
the mechanical skill of decoding written words
(reading the words on a page) and the capacity
to comprehend and analyze the content, extract
information, make inferences, and evaluate the
text’s reliability and relevance.

1.4. Significant of the Study—The findings
reported in this study would have important im-
plications for educational authorities and profes-
sional practice. Specifically for the following
individuals: Policy Makers. The findings of the
study would give them ideas to make a curricu-
lum in which reading comprehension strategies
would be easily adapted. They may also em-
power themselves to make well-informed de-
cisions, communicate effectively, and navigate
the complex and ever-changing landscape of
policy development. These skills ultimately con-
tribute to the creation of more effective and re-
sponsive policies that benefit society as a whole
particularly in the promotion of reading liter-
acy. School Administrators. The findings of
the study would give them ideas on on what
skills, knowledge and resources are needed for
teachers to effectively improve learners reading

comprehension skills. They may prioritize the
promotion of these strategies to ensure that all
students have the opportunity to excel academ-
ically and become capable, informed, and crit-
ical thinkers. School heads as providers of in-
structional and technical support to contextual-
ize and improve school-based reading programs
aligned with the national standards to promote
school reading programs, improve pedagogi-
cal practices, and enhance teachers’ efficacy
in teaching reading through capacity-building;
Teachers. Educational management insights for-
mulated in this study could guide them in im-
proving their delivery of reading comprehension
teaching strategies. Teachers could benchmark
best practices from the experiences of the partic-
ipants and could analyze and reflect effectively
the challenges they encounter in the delivery
of the intervention, thus uplifting their passion
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and motivation in teaching. Teachers as reading
teachers are classroom managers and facilitators
of learning; the result of this study may give a
better understanding of their roles and functions
in promoting literacy and encourage them to per-
form effectively in the implementation of read-
ing programs; Parents. The results of this study
may be utilized to offer workshops, resources,
and guidance on how parents can integrate these
strategies into their interactions with their chil-
dren. Additionally, demonstrating the benefits
through improved academic performance and
enriched family experiences can motivate par-
ents to prioritize these skills in their children’s
development. Students. This study would be

significant to them as they may greatly bene-
fit from the application of appropriate reading
comprehension strategies and the promotion of
reading interventions, programs, and activities
appropriate to their reading needs; Stakeholders.
This study would be significant to them since
it would give them ideas on how to assist the
school in strengthening reading programs. They
would also be able to assist the school principal
and teachers in making action plans and school
improvement plans related to reading. Future
Researchers. The findings provided compre-
hensive data for future research with similar or
relevant scope.

1.5. Theoretical Lens—This study is an-
chored on theories of reading comprehension
that have emerged over the years. These in-
clude the bottom-up view, the top-down view,
and the interactive view of reading comprehen-
sion. These three views are connected to the
Development Delay theory of students’ read-
ing comprehension skills due to the challenges
and issues present in the delivery of reading in-
struction. According to the bottom-up view of
reading comprehension by Gough (1972), read-
ers move from an understanding of parts of the
language (e.g., letters, words) to an understand-
ing of the meaning or the whole (e.g., phrases,
passages). Comprehension is thought to be
a product of the acquisition of hierarchically
arranged subskills (Dole et al., 1991). Thus,
lower-level word recognition skills precede the
development of more complex skills that lead
to an eventual understanding of phrases, sen-
tences, and paragraphs. Automaticity in pro-
cessing and understanding written text is also
thought to affect text comprehension (LaBerge
Samuels, 1974). Automaticity refers to the fact
that proficient readers can read text automati-
cally and that they do not need to focus con-
sciously on lower-level word recognition. Thus,

children with decoding problems allot greater
cognitive resources to word recognition – and
less to comprehension – whereas proficient read-
ers are able to devote greater cognitive resources
to higher-level cognitive processes (Daneman
Carpenter, 1980). Based on the top-down (i.e.,
conceptually-driven) view of reading compre-
hension (Rumelhart, 1980), readers are moving
from meaning down to the component parts
of words as they engage with the text. Ac-
cording to this view, a reader’s mental frame-
works or schemas are the driving force behind
successful reading comprehension (Rumelhart,
1980). Readers are actively integrating new in-
formation that is encountered in the text with
information that they have already stored within
their previously established mental representa-
tions (i.e., background knowledge). Further,
top-down and bottom-up aspects are combined
in the interactive view of reading comprehen-
sion. Based on this view, explained by Perfetti
et al., 2005), reading comprehension requires
the reader to devote attentional resources to the
more basic features of the text (e.g., letters,
words) while simultaneously focusing on the
more general aspects (e.g., syntax, semantics)
and actively interpreting what is being read (Per-

4
ISSN 3028-1261

10.5281/zenodo.14523299/NIJSE.2024



NIJSE (2024) -

Fig. 1. The Conceptual Framework of the Study
fetti et al., 2005). Proficient readers are those
who successfully engage with multiple sources
of information provided within the text and in-
formation that is not readily available from the
text (Kintsch, 1998). Good readers can rec-
ognize and interact with key features of the
text, such as lexical characteristics, at the same
time that they are more broadly identifying the
purpose of a passage or a paragraph (Rayner,
1986) Moreover, developmental delay is often
discussed about the nature of reading problems.
The Developmental Delay Theory of Francis et
al. (1996) asserts that poor reading performance
results from a delayed acquisition of reading-
related skills. However, these children follow
the same developmental trajectory as typical
readers (Francis et al., 1996). For example, in
the case of reading difficulty, the underlying
skill Francis et al. (1996) examined was phono-
logical processing. The authors of the theory

found that an oral language weakness represents
a developmental delay for children. This was
tested within studies regarding the comprehen-
sion age of typically developing children. Fran-
cis et al. (1996) noted that providing children
with strong literacy education in the early years
leads to better outcomes. Between the ages of
zero and three, the brain develops faster than at
any other time. Because of this, it is essential
to foster literacy during the early stages of life.
The conceptual framework of the study is pre-
sented in Figure 1. Based on the figure, there are
two interconnected variables. These variables
are the (1) reading comprehension strategies of
teachers to amplify reading literacy, (2) cop-
ing mechanisms of teachers while employing
reading comprehension strategies, and (3) edu-
cational management insights drawn from the
strategies of teachers.
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2. Methodology

This chapter discusses the research design used, the role of the researcher, the research participants,
the data collection and analysis, the trustworthiness, and the ethical considerations. The three most
common qualitative methods are participant observation, in-depth interviews, and focus groups.
Each method is particularly suited for obtaining a specific type of data. Participant observation is
appropriate for collecting data on naturally occurring behaviors in their usual contexts. In-depth
Interviews (IDI) is optimal for collecting data on individuals’ personal histories, perspectives,
and experiences, particularly when exploring sensitive topics. Focus groups are effective in
eliciting data on the cultural norms of a group and in generating broad overviews of issues of
concern to the cultural groups or subgroups represented. Patton (2002) defined phenomenology
as an inquiry that asks the question,” What is the structure and essence of the experience of his
phenomenon for these people? “the goal of this research worked well with this definition in trying
to understand the reading comprehension strategies of teachers to amply reading literacy. Giorgi
(2007) cautioned researchers to be prepared for an investigation greater in depth and breadth than
the offered description implied. He suggested information be viewed as only the tip of the iceberg.

2.1. Philosophical Assumptions—The
philosophical assumption was a framework
used to collect, analyze, and interpret the data
collected in a specific field of study. It es-
tablishes the background used for the coming
conclusions and decisions. Typical philosoph-
ical assumptions have different types and are
elaborated below. Good research – undertak-
ing with the selection of the topic, problem or
area of interest, as well as the paradigm. Stan-
age 1987) traces ‘paradigm back to its Greek
(paradigm) and Latin origins (paradigm) mean-
ing pattern, model or example among examples,
an exemplar or model to follow according to
which design actions were taken. Differently
stated, a paradigm is an action of submitting
to a view. This view is supported by Denzin
and Lincoln (2000), who defend a research
paradigm as a “basic set of beliefs that guide
action,” dealing with first principles, “ultimates’
or the researcher’s worldview or philosophy.
Ontology. This part of the research pertains on
how the issue relates to the nature of reality.
According to Creswell (2012) reality is a sub-
jective and multiple as seen by participants in
the study. The ontological issue addresses the
nature of reality for the qualitative researcher.

Reality is constructed by individuals involved in
the research situation, thus, multiple realists ex-
ist, such as the realities of the researcher, those
of individuals being investigated, and those of
the reader or audiences interpreting the study.
In this study, the participants discussed reali-
ties regarding teachers’ strategies and tried to
examine their ways of coping with challenges.
In this study, I relied on the voices and inter-
pretations of the participants through extensive
quotes and themes that reflected their words
and provided evidence of different perspectives.
The participant’s answers to the study were
coded and analyzed to build and construct the
commonality and discreteness of responses. I
made sure that the responses of the participants
were carefully coded to ensure the reliability
of the result. The researcher upheld the au-
thenticity of the responses and precluded from
making personal bias as the study progressed.
Epistemology. This refers to the awareness of
how knowledge claims are justified by staying
as close to the participants as possible during
the study in order to obtain firsthand informa-
tion. Guba and Lincoln (1985), as cited by
Creswell (2013), state that on epistemological
assumption, the researcher attempted to lessen
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distance himself or herself from the participants.
He suggests that being a researcher he or she
collaborates, spends time in the field with par-
ticipants, and becomes an “insider.” Based on
Davidson (2000) and Jones (2011). I identified
phenomenology with the use of thematic anal-
ysis as the best means for this type of study.
In this regard, individual researchers “hold ex-
plicit belief”. The intention of this study is to
gather information from the participants or the
teachers who employed reading comprehension
strategies following the guidelines set by DepEd
and the Inter Agency Task Force (IATF). I as-
sured to establish a close interaction with the
participants to gain direct information that shed
light to the knowledge behind the inquiry par-
ticularly on the experiences and the cchallenges
of teachers employing reading comprehension
strategies. Axiology refers to role of values in
research. Creswell (2013) avers that the role

of values in a study is significant. Axiology
suggests that the researcher openly discusses
values that shape the narrative and includes
their own interpretation in conjunction with
the interpretation of participants. I upheld the
dignity and value of every detail of information
obtained from the participants. The researcher
understood the personal and the value–laden
nature of information gathered from the study.
I, therefore, preserved the merit of the partic-
ipant’s answers and carefully interpreted the
answers in the light of the participant’s personal
interpretation. Rhetorics. This philosophical as-
sumption stressed that the researcher may write
in a literary, informal style using a personal
voice, qualitative terms, and limited definitions.
In the study, the researcher used the first person
to elucidate the teachers’ experiences as they
employed reading comprehension strategies in
class.

2.2. Qualitative Assumptions—The
methodology is different from the method.
Methodology is a creative and responsive ap-
proach to understanding questions and subject
matter, while method refers to the exact knowl-
edge and procedure (Gerodias, 2013). In this
study, the reading comprehension strategies
of teachers were gathered through an in-depth
interview (IDI), and the challenges and coping
mechanisms encountered by the participants
were extracted. The researcher’s inquisitiveness
on the strategies of teachers as they employed
reading comprehension strategies became the
basis for doing qualitative research, a means by
which Kalof and Dietz (2008), as cited from
Gerodias, (2013), considered helpful in looking
for “meanings and motivations that underline
cultural symbols, personal experiences and
phenomena”. By using phenomenology, this
need was hoped to be addressed by bringing
the stories of the teachers in a manner that, as
David (2005) wrote, the themes, symbols, and

meaning of the experiences will be presented.
Phenomenological research was based on two
premises. The first is that experience was a
valid, rich, and rewarding source of knowledge.
According to Becker (1992), as cited in Mor-
rissey Higgs (2006), experience was a source
of knowledge that shapes one’s behavior. From
the definition, human experience was viewed as
a cornerstone of knowledge about human phe-
nomena and not as an unreliable source. The
second premise of phenomenological research
lies in the view that the everyday world is a
valuable and productive source of knowledge.
We can learn much about ourselves and reap key
insights into the nature of an event by analyz-
ing how it occurs in our daily lives (Morrissey
Higgs, 2006). By doing phenomenology, which
concerns the “what” and the “how” (Moustakas,
1995), the researcher hoped that the subjective
experiences and perspectives of the participants,
who happened to be teachers, would provide
highlights as to how these reading comprehen-
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sion strategies amplify reading literacy. Design
and Procedure

This study used qualitative research employ-
ing phenomenology. Interviews were conducted
with individuals with first-hand knowledge of
an event, situation, or experience. The inter-
view(s) attempts to answer two broad questions
(Moustakas, 1994). The data was then read and
reread, and culled for phrases and themes that
were then grouped to form clusters of mean-
ing (Creswell, 2013). Through this process, the

researcher constructed the universal meaning
of the event, situation, or experience and ar-
rived at a more profound understanding of the
phenomenon. In this study, phenomenology at-
tempted to extract the most pure, untainted data.
In some interpretations of the approach, the re-
searcher used bracketing to document personal
experiences with the subject to help remove him
or her from the process. One method of brack-
eting is memoing (Maxwell, 2013).

2.3. Design and Procedure—

2.4. Research Participants—This study in-
volved ten (10) informants. The selected infor-
mants were elementary teachers from the In-
termediate Level of San Isidro North District,
male or female, who had been in the service
for at least three years and above. Qualitative
analyses typically require a smaller sample size
than quantitative analyses. Qualitative sample
sizes should be large enough to obtain feedback
for most perceptions. Obtaining most or all of
the perceptions will lead to saturation. Satura-
tion occurs when more participants are added

to the study, which does not result in additional
perspectives or information. Glaser and Strauss
(1967) recommend the concept of saturation for
achieving an appropriate sample size in quali-
tative studies. For phenomenological studies,
Creswell (1998) recommends five (5) to 25, and
Morse (1994) suggests at least six (6). There are
no specific rules when determining an appropri-
ate sample size in qualitative research. Quali-
tative sample size may best be determined by
the time allotted, resources available, and study
objectives (Patton, 1990).

2.5. Ethical Considerations—Ethical con-
siderations were of paramount importance in
the design of this research study. The researcher
needed to consider several ethical issues about
the research participant groups addressed in this
fieldwork. Ethical considerations can be spec-
ified as one of the most critical parts of the
research. The researcher must also adhere to
promoting the aims of the research, imparting
factual knowledge, truth, and prevention of er-
ror. Social Value. In this study, I focus on social
value by exploring the experiences of teachers
who implement reading comprehension strate-
gies. The social issue that interested me was the

challenges these teachers encounter while using
these strategies. This research could provide a
foundation for higher authorities to develop pro-
grams and solutions to benefit the school and its
stakeholders. Informed Consent. In this consent
form, I outlined specific details about the study,
including my purpose, the nature of the research,
and how their contributions would be utilized. I
had to include clear contact information so that
participants could reach out with any questions
or concerns. The letter articulated my intent to
invite them to participate in the study, empha-
sizing that their involvement was optional. Ad-
ditionally, I specified the information I expected
them to provide, ensuring that participants felt
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informed about the process. I proceeded with
the interviews only after the participants signed
and returned the consent form, ensuring that
I had their explicit agreement to participate in
the research journey. This approach not only
underscored the ethical considerations of the
study but also fostered an atmosphere of trust
and respect with the participants. In the conduct
and practice of this study, the Treaty Princi-
ple of Participation as cited by McLeod (2009)
was adhered to. The invitation to participate
ensured that participation in the research was
entirely voluntary in nature, and based on an un-
derstanding of adequate information. The par-
ticipant recruitment and selection were lodged
in the appendices of this study. The Vulnerabil-
ity of Research Participants. As the researcher,
I determined that the participants of this study
were well-equipped to answer the research in-
strument, as they were all professional teachers.
I assured them they could easily be contacted
through their phone numbers and addresses if
any clarifications or questions about the study
arose. Risks, Benefits, and Safety. As a re-
searcher, I ensured respondents were recruited
without coercion, undue influence, or induce-
ment. I provided respondents with the contact
numbers of the panel chair or panel members
so they could reach out with any questions re-
lated to the study. This was intended to address
any potential inquiries they might have. Addi-
tionally, if any respondents felt discomfort or
inconvenience while answering the questions, I
made it clear that they were not compelled to
participate in any way. I prioritized the safety of
the respondents throughout the survey and inter-
view process. Therefore, I distributed the ques-
tionnaire in a safe environment and scheduled
it for a convenient time. My primary focus in
this study was the Treaty Principle of Protection,
which included respecting the rights to privacy
and confidentiality while minimizing risk. To
protect their identities, I assigned pseudonyms
to each informant. I took all reasonable steps

to ensure participant confidentiality and mini-
mize potential risks. Privacy and Confidentiality
of Information. In this study, I adhered to the
Data Privacy Act of 2002 to ensure that the data
could not be traced back to its original sources,
thereby protecting the participants’ identities. I
took great care to maintain the anonymity of
the data sources, and any printed outputs from
the study were also kept anonymous. I consid-
ered all potential issues to avoid any conflicts of
interest between the respondents and me. Addi-
tionally, I prioritized avoiding any misleading
information and biased representation of the
primary data findings. Justice. I informed the
respondents about my role as the researcher and
their role during the data-gathering process. I
emphasized the importance of providing hon-
est answers to the survey questions and com-
municating transparently about the research. I
also told them they would be the first to benefit
from the study’s results. Transparency. As a re-
searcher, I made sure that the results of my study
would be accessible to the respondents and the
heads of the participating schools by placing
the information on CDs and other storage de-
vices, which they could request from me. By
reviewing the study’s findings, I hope that class-
room teachers will understand the significance
of my research and how it contributes to their
well-being. I informed each participant that they
have the right to withdraw their information be-
fore the data collection was completed, and they
can request to verify their transcript after the
interview. I also allowed them to amend or re-
move any information they felt might identify
them. To protect the identities of my partic-
ipants, I reserve the right to use pseudonyms
and change names or non-significant dates dur-
ing all subsequent data analysis and reporting.
Qualification of the Researcher. As a researcher,
I ensured the necessary qualifications to con-
duct the study. The researcher had completed
the academic requirements and passed the com-
prehensive examination before thesis writing,
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which is the last requirement to obtain the re-
searcher’s master’s degree. They are qualified to
conduct the study physically, mentally, emotion-
ally, and financially. Also, the advisee-adviser
tandem ensures that the study will be completed.
Adequacy of Facilities. I strived to complete
the study successfully within the specified time,
equipped with the necessary resources. Like-
wise, the technical committee would enhance
my paper by providing valuable suggestions
and recommendations. I also needed to ensure
I had enough funds to continue and finish my
research. Community Involvement. I respected
the respondents’ local traditions, culture, and
views in my study. I ensured that no deceit
would be used at any stage of the implemen-

tation, particularly in recruiting participants or
collecting data. Moreover, I want to express my
sincere gratitude for their participation in this
research. Plagiarism and Fabrication as the re-
searcher. I have made it a priority to respect the
work of other researchers by accurately citing
their contributions and expressing their ideas in
my own words. I carefully considered the con-
text of the study to avoid copying text verbatim
from reference papers. When I included direct
quotes, I ensured they were clearly marked as
sourced from others. Furthermore, I have com-
mitted to upholding integrity in my manuscript,
confirming that there was no intent to misrep-
resent the study, create false data or results, or
present conclusions that do not reflect the truth.

2.6. Role of the Researcher—The role of
the researcher in this study was to attempt to
access the thoughts and feelings of study par-
ticipants. It involves asking informants to talk
about things that may be very personal to them.
Sometimes, the explored experiences are fresh
in the participant’s mind, whereas on other occa-

sions, reliving past experiences may be difficult.
However the data are being collected, a primary
responsibility of the researcher is to safeguard
participants and their data. Mechanisms for
such safeguarding must be clearly articulated to
participants and must be approved by a relevant
research ethics review board before the research
begins.

2.7. Data Collection—According to
Creswell (2013), an important step in the pro-
cess is to find people or places to study and
to gain access to and establish rapport with
participants so that they will provide good data.
A closely interrelated step in the process in-
volves determining a strategy for the purposeful
sampling of individuals or sites. Once the in-
quirer selects the sites or people, decisions
must be made about the most appropriate data
collection approaches. To collect this infor-
mation, the researcher developed protocols or
written forms for recording the data, such as
interviews or observational protocols. Also,
the researcher needed to anticipate issues of
data collection, called “field issues,” which may

be a problem, such as having inadequate data,
needing to leave the field or site prematurely,
or contributing to lost information. Finally, a
qualitative researcher must decide how he or
she will store data so that they can easily be
found and protected from damage or loss. In
this study, there were seven steps in the data
collection process. First was the site or individ-
ual; the participants were the selected teachers
of Magallanes Elementary School. Second was
the access and rapport; a letter from the Dean
of the Graduate School was given to the grad-
uate student for the approval of the division
superintendent; a letter of permission for the
Schools Division Superintendent, the school
Principal, and the concerned elementary teach-
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ers was prepared for easy collection of data.
The third was the purposeful sampling strategy;
all participants experienced the phenomenon
being studied. Ten (10) informants were se-
lected for this study. The selected parents were
considered individuals who can best inform the
researcher about the research problem. They
were also considered individuals who had ex-
perienced the phenomenon and could facilitate
the collection of data. The fourth was the forms
of data; the process of collecting information
involved primarily in the In-Depth Interview

(IDI) with the ten (10) informants. The fifth was
the recording procedures; a protocol was used
in the observation and interviewing procedures.
A predesigned form records information col-
lected during an observation or interview. The
sixth was the field issues; limited data collec-
tion was engaged in this study. The last was the
storing of data; Davidson (1996) suggested the
use of the database to back up information col-
lected and note changes for all types of research
studies.

2.8. Data Analysis—In this study, all the
data collected were carefully examined and
thoughtfully analyzed. The researcher first
described personal experiences with the phe-
nomenon under study. The researcher began
with full description of her own experience of
the phenomenon. This is an attempt to set aside
the researcher’s personal experiences so that
the focus can be directed to the participants.
She developed a list of significant statements.
She then finds statements about how the indi-
vidual was experiencing the topic, lists these
significant statements as having equal worth,
and works to develop a list of non-repetitive,
non-overlapping statements. The researcher

took the significant statements and then grouped
them into larger units of information, called
“meaning units” or themes. She wrote a de-
scription of “what” the participants in the study
experienced with the phenomenon. Next, he
wrote a description of “how” the experience
happened. This is called “structural descrip-
tion,” the inquirer reflects on the setting and
context in which the phenomenon was experi-
enced. Finally, she wrote a composite descrip-
tion of the phenomenon incorporating textural
and structural descriptions. This passage was
the “essence” of the experience and represents
the culminating aspect of a phenomenological
study.

2.9. Framework of Analysis—Braun and
Clark (2006) state that qualitative data analysis
methods fall into two groups. The first group
consists of methods driven by an epistemologi-
cal or theoretical position, which have limited
variability in how they are applied within their
frameworks, such as conversation analysis (CA)
and interpretative phenomenological analysis
(IPA) and methods that are situated within a
broad theoretical framework and can therefore
be used in a variety of ways within those frame-
works , such as grounded theory (GT), discourse
analysis (DA) narrative analysis (NA). The sec-

ond group includes methods independent of the-
ory and epistemology, which can be applied
across a range of different theoretical and epis-
temological approaches and are therefore very
flexible. One such method is thematic analysis,
which, through theoretical freedom, “provides
flexible and useful research tool, which can po-
tentially provide a rich and detailed, yet com-
plex account of data (Braun Clark, 2006). I
observed several steps in conducting thematic
analysis. The first stage in extracting qualita-
tive data for analysis from the tape recordings
was transcription. This was done to gain greater
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familiarity with the data and deeper insight. I re-
lied on my own resources to do the transcription,
using my personal computer and some reliable
headphones. I spent several nights listening to
the interviews to deepen my understanding of
the nuances of the language and semantics of
the participants. Practice varied considerably in
terms of agreeing conventions with transcribers.
Some negotiated themselves to lay-out and con-
ventions required, including researchers who
wanted the kind of detailed transcriptions ap-
propriate for conversations or narrative analysis.
Others were sometimes less directly involved,
and accepted the conventions generally used by
the one transcribing the information. The next
step as data extraction and analysis. I used man-
ual techniques based on note-taking and sum-
mary while listening to the recordings. My man-
ual technique usually included some process of
verbatim recordings of selected spoken words.
I selected quotations about central issues, or
when what was said seemed important or inter-
esting. I used a number of different techniques
as taught to me by my thesis adviser. I marked
up transcripts with colored pens or sorted data
by cutting and pasting. I used forms of thematic
grids and charts, the framework technique as
developed by the National Centre for Social Re-
search (Ritchie et al., 2003). This technique was
useful to me in the process of coding, sorting,
and collecting data for interrogation. This tech-
nique was very useful in understanding links

and relationships between issues. All these ef-
forts and procedures included saving verbatim
spoken words from the transcripts, which could
be cross-referenced to the thematic displays or
the maps. To summarize, the thematic analysis
method outlined by Braun and Clarke (2006)
which consisted of six (6) phases used in ana-
lyzing the data. Phase 1. I familiarized myself
with the data by reading the whole data set and
noting down initial ideas; Phase 2. I generated
initial codes, with code being the most basic
segments of the raw data that can identify a fea-
ture of the data that appears interesting; Phase
3. I searched for themes by sorting different
codes into potential themes and collated all data
extracts within identified themes; Phase 4. I
reviewed the themes and refined them further
(at the level of coded data extracts and the entire
data set) and produced a thematic map showing
relationships between themes and sub themes;
Phase 5. I defined and named themes, making
sure they give the reader immediate sense of
what the theme is all about. Phase 6. I wrote the
report to convince the reader of the merit and
validity of the analysis (within and across the
themes) and used data extracts embedded within
an analytic narrative to make arguments in re-
lation to the research question. Figure 2 shows
the steps in the process of the study’s analytical
framework, which involves familiarization, cod-
ing, developing a thematic framework, indexing,
charting, mapping, and interpretation.

2.10. Trustworthiness of the Study—Trust-
worthiness was all about establishing credibility,
transferability, confirmability, and dependabil-
ity. In qualitative studies, trustworthiness is
vital because the research study’s results and
findings depend on the researcher’s research
process. The trustworthiness of a research study
was important in evaluating its worth. Due to
the nature of qualitative studies, honesty in all
the data and details was required. Trustwor-

thiness makes the researcher’s study worthy of
reading, sharing, and being proud of. Credi-
bility refers to how confident the qualitative re-
searcher was in the truth of the research study’s
findings. The researcher in this study believed
that honesty in everything you do is essential
to attain worthwhile success. The researcher
has no derogatory records or administrative is-
sues that ruin her integrity. Lincoln and Guba
( 2000) state that credibility refers to the idea
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Fig. 2. Analytical Framework of the Study
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of internal consistency, where the main issue
was “how we ensure rigor in the research pro-
cess and how we communicate to others that
we have done so.” Transferability was how the
qualitative researcher demonstrates that the re-
search study’s findings apply to other contexts.
In this case, “other contexts” can mean simi-
lar situations, similar populations, and similar
phenomena. Gasson (2004) emphasizes trans-
ferability as the extent to which the reader can
generalize the study based on his context and
address the core issue of “how far a researcher
may make claims for a general application of
the theory.” Confirmability is the degree of neu-
trality in the research study’s findings. In other
words, this means that the findings are based
on participants’ responses and not any potential
bias or personal motivations of the researcher.
This involves making sure that researcher bias
does not skew the interpretation of what the re-
search participants said to fit a certain narrative.
The information using the audit trail in this situ-
ation is thoughtfully recorded by the researcher
which highlights every step of data analysis that
was made in order to provide a rationale for the

decisions made. This helps establish that the
research study’s findings accurately portray par-
ticipants’ responses. Gasson (2004) states that
confirmability is based on the acknowledgment
that research is never objective. Dependability
was the extent to which other researchers could
repeat the study and that the findings would be
consistent. In other words, if a person wanted to
replicate your study, they should have enough
information from your research report to do so
and obtain similar findings as your study did. A
qualitative researcher can use an inquiry audit to
establish dependability, which requires an out-
side person to review and examine the research
process and the data analysis to ensure that the
findings are consistent and can be repeated. In
this component, the use of the database is very
important in backing up information collected
and noting changes for all types of research
studies. All the data collected must be properly
kept for future use as references. Gasson (2004)
states that dependability deals with the core is-
sue that “the way in which a study is conducted
should be consistent across time, researchers,
and analysis techniques.

3. Results and Discussion

In this chapter, the results of the study are presented and discussed with reference to the aim of the
study. The themes that emerged from the data gathered are discussed in this chapter. The results
present the description and background of the participants who are assigned to pseudonyms to
conceal their identity.

3.1. Reading Comprehension Strategies
Of Teachers—Reading comprehension is a fun-
damental skill that serves as the cornerstone
of academic achievement and lifelong learning.
In today’s rapidly evolving society, where in-
formation is abundant and diverse, the ability
to comprehend and critically analyze written
texts is more crucial than ever. As such, educa-
tors play a pivotal role in fostering reading lit-

eracy among students, equipping them with the
necessary tools to navigate complex texts, ex-
tract meaning, and engage with ideas effectively.
This study explored the reading comprehension
strategies employed by teachers to enhance read-
ing literacy in their classrooms. Understand-
ing the approaches educators use to teach read-
ing comprehension can offer valuable insights
into effective pedagogical methods and inform
strategies for improving student outcomes.

3.1.1. Making Connections—
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Making connections is a reading comprehen-
sion strategy that helps students find meaning
in a text by connecting it to their background
knowledge. It is particularly important for En-
glish language learners who need to connect
learning to their experiences, culture, and family
at home, and often across languages. Reading
becomes more beneficial when you relate new
and old information. You learn better when you
connect new concepts to what you already know
and apply your existing skills in various situa-
tions (Louse et al., 2020). By using this process,
the students can read and understand better, as

shown by their improved comprehension scores
from medium to very high (Fernando, 2018).
When readers make connections, they can bet-
ter understand what they read at six levels: word
meaning, implied meaning, personal response,
analysis, judgment, and evaluation (Judy et al.,
2014). It also helps the readers to master more
advanced comprehension skills, which are es-
sential for doing well in school (Jo Jessica,
2013). By linking what they read and write, the
readers can do better in both skills because read-
ing and writing share similar processes (Kevin
et al., 2009).

3.1.2. Questioning—Questioning in read-
ing is a reading comprehension strategy that
involves using clues from the text and your back-
ground knowledge to figure out what the text
means or what will happen next. When we ask
questions in reading, we can enjoy many ad-
vantages. We can better understand texts and
learn more from them (Mi-ea Gye, 2023). We
can also start investigations, guide our thoughts,
and make students think differently about infor-
mation (Xu, 2023). Questioning also creates
conversations, leads to new discoveries, and

helps us dig deeper into facts and ideas (Melissa
Michele, 2021). Moreover, questioning can help
us improve our critical thinking skills and think
at a higher level (Dung Trang, 2022). It helps
us to think logically about real-world problems
and change reality through practical activities
(Douglas Nancy, 2018). Questioning in reading
also helps us to enhance the quality of our think-
ing and develop our thinking skills. In summary,
good questioning by teachers and students can
make a big difference in how we learn and un-
derstand texts.

3.1.3. Predicting—Predicting in reading is
a reading comprehension strategy that involves
using information from the text and your back-
ground knowledge to anticipate what will hap-
pen next or what the text will be about. When
we make predictions in reading, we can enjoy
many advantages. Predictions help us under-
stand texts better by figuring out what they mean
(Benedetta et al., 2022). They also help us read
faster by directing our eyes to the important
parts of the text (Mary et al., 2020). More-
over, making reasonable predictions helps us to
grasp and expect how things will happen in a
text (Vukile, 2021). In the field of technology-
based education, predicting how students will
do based on how they read can help us to cre-
ate customized suggestions and help for them

(Effat et al., 2022). In conclusion, predicting in
reading improves understanding, makes reading
easier, and enables personalized learning.

3.1.4. Summarizing —Summarizing is a
reading skill that involves describing the most
essential parts of a text in your own words in
a shorter way. It helps readers understand the
text’s main ideas, ignore irrelevant information,
and integrate the central ideas meaningfully.
The ability to summarize is a cornerstone of
effective reading comprehension in literacy and
comprehension. Summarizing is not merely a
task of condensing text; it is a strategic skill
that empowers readers to distill key informa-
tion, extract main ideas, and grasp the overar-
ching meaning of a text. As such, summarizing
serves as a powerful reading strategy that en-
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Fig. 3. Emerging Themes On The Reading Comprehension Strategies Of Teachers
hances comprehension, promotes critical think-
ing, and fosters deeper engagement with written
material. Reading summaries have many advan-
tages. They help readers get the essential infor-
mation from the text without losing its central
theme (Vidyagouri BibiSadiqa, 2022). Sum-
maries help readers comprehend the text better
Highlighting the critical information and ideas
(Maria Jahaira, 2021). Summaries also save
reading time and make it simpler to find helpful

knowledge (Abhishek et al., 2022). Moreover,
using summaries in reading comprehension can
improve students’ reading skills (Nguyen Nhu,
2021). Teachers can use summaries to teach
writing topics, which can help students in both
writing and reading. Figure 4 shows the emerg-
ing themes in teachers’ reading comprehension
strategies. The emerging themes included mak-
ing connections, questioning, independent learn-
ing, predicting, and summarizing.

3.2. Coping mechanisms with the chal-
lenges of employing reading comprehension
strategies—Navigating through written text is a
fundamental skill necessary for success in both
academic and professional realms. However,
comprehending written material can present
various challenges, especially when dealing
with complex or unfamiliar content. Effective

reading comprehension strategies are essential
for overcoming these obstacles and extracting
meaning from texts. They are exploring coping
mechanisms designed to address the challenges
of employing reading comprehension strategies.
By understanding these coping mechanisms, in-
dividuals can enhance their ability to compre-
hend and analyze diverse texts, ultimately im-
proving their reading proficiency.

3.2.1. Scaffolding—Scaffolding in reading
is a technique that helps students to improve

their reading comprehension by providing them
with support and guidance before, during, and
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after reading a text. Scaffolding can include
various strategies, such as previewing the text,
asking questions, using visual aids, and review-
ing the main ideas. Scaffolding helps students
access more challenging texts and develop their
independent reading skills. By using scaffold-
ing instruction in reading, students can benefit
in many ways. They can enjoy a more dynamic
and supportive learning experience, which helps
them to develop their reading abilities (Amaglo-
beli, 2023). Scaffolding from teachers is cru-

cial for the success of extensive reading (ER)
programs (Xiaomei, 2022). Scaffolding tech-
niques help students better comprehend texts,
such as identifying themes, details, pronouns,
and word meanings (Luh, 2022). Scaffolding
strategies also assist students in improving their
reading sub-skills and understanding readings
with the teacher as a guide (Andres Janine,
2022). Scaffolding instruction in English read-
ing increases students’ motivation and reading
proficiency (Yang, 2021).cols

3.2.2. Independent learning—Indepen-
dent learning in reading is a practice that allows
students to read texts of their own choice and
interest with little or no help from adults. It
helps students improve their reading skills, such
as fluency, vocabulary, comprehension, and
spelling. It also helps students develop their
thinking skills, such as critical, logical, and
creative thinking and problem-solving abilities.
Independent learning in reading also fosters
students’ motivation, engagement, autonomy,
and self-direction in reading. By reading inde-
pendently, students can benefit in many ways.
They can improve their thinking skills, such as
being critical, logical, and creative, and also
solve problems better (Isabella Aisyah, 2023).
They can also be more involved in Reading and
learn more effectively, especially when they
read stories (Enny Zulkarain, 2022). Moreover,
they can have more control and independence
in reading and choose the books they like and
enjoy (Sara Ramlee, 2017). This makes them
more motivated and interested in reading and
also lets them explore different types of litera-
ture and language (Ida Anik, 2013). Therefore,
independent reading helps students learn, think

better, and love reading.
3.2.3. Giving feedback—Feedback in read-

ing is the process of giving comments or sug-
gestions to someone reading a text to help them
improve their reading skills and comprehension.
Feedback can come from different sources, such
as teachers, peers, parents, or self-assessment.
It can also focus on different aspects of reading,
such as accuracy, fluency, vocabulary, strategies,
or comprehension. Reading feedback is benefi-
cial in many ways. It boosts learners’ motiva-
tion and helps them use language correctly (Ra-
madani et al., 2022). Feedback that focuses on
understanding the text enhances learning from
the text and helps students use reading strate-
gies better and more frequently, resulting in bet-
ter reading comprehension (Elise et al., 2022).
Children can improve their reading skills with
supervised, supportive feedback while reading
aloud (Yu et al., 2022). Furthermore, feedback
can improve student performance in the class-
room (Kristen Sara, 2020). Figure 4 shows
the emerging themes in coping mechanisms for
employing reading comprehension strategies.
The emerging themes were scaffolding, learn-
ing language through immersion, independent
learning, and giving feedback.

3.3. Educational Management Insights
Drawn from the Strategies of Teachers—Acquir-

ing proficient reading skills is a cornerstone for
academic success and lifelong learning. How-
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Fig. 4. Emerging Themes On The Coping Mechanisms With The Challenges On
Employing Reading Comprehension Strategies

ever, mastering reading comprehension is not
solely about decoding words; instead, it in-
volves a multifaceted process that requires learn-
ers to employ many strategies to extract mean-
ing, infer context, and critically analyze text.
This section delves into the educational insights
drawn from the deliberate employment of read-
ing comprehension strategies. By examining the
efficacy of various approaches, exploring the
impact on student outcomes, and highlighting
the transformative potential for educators and
learners, this discourse aimed to underscore the
pivotal role of strategic comprehension in foster-

ing literacy proficiency and intellectual growth.
Throughout this exploration, it is unraveling
how strategic reading encompasses a spectrum
of techniques, including activating prior knowl-
edge, making predictions, visualizing, question-
ing, summarizing, and synthesizing information.
These strategies enhance comprehension and
empower individuals to engage deeply with di-
verse texts, fostering a deeper understanding of
content across disciplines and uncovering the
empirical insights that substantiate the value of
strategic reading in educational contexts.

3.3.1. Training for teachers—Training for
teachers in reading is a process of enhancing
teachers’ knowledge, skills, and pedagogy in
teaching reading to their students. It can in-
volve various strategies and methods, such as
reading aloud, phonics, word analysis, guided
reading, partner reading, reading clinics, indi-
vidualized reading instruction, literacy centers,
and tutoring. Training for teachers in reading
can help them improve their reading ability, ad-

dress their gaps in subject knowledge, adopt
evidence and research-based instruction, and
track and assess their students’ reading progress.
Training for teachers in reading can also benefit
their students, leading to better reading achieve-
ment, academic performance, and school out-
comes. When teachers receive reading train-
ing, they benefit in many ways. For example,
they improve their knowledge, skills, pedagogy,
and confidence, which results in better read-
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ing achievement for their students (Jane, 2021).
They also overcome their gaps in subject knowl-
edge, especially in phonics, which is essential
for teaching young learners how to read (Naomi
et al., 2021). Moreover, they develop their read-
ing ability according to the PISA standards and
learn how to produce and use suitable reading
materials for their students (Emi et al., 2022).
Furthermore, they adopt evidence and research-
based instruction methods that help struggling

readers in disadvantaged communities (Celia et
al., 2019). In summary, teacher training in read-
ing is important for enhancing children’s aca-
demic and school performance, promoting uni-
form and effective phonics instruction, improv-
ing teachers’ assessment skills, and enabling
teachers to make lasting and positive changes
to their reading instruction practices (Katharine
Andrew, 2023).

3.3.2. Provision of Resources and Support-
—Providing resources and support in reading
refers to how educators, schools, and other
stakeholders can help students who struggle
with reading or have reading disabilities. There
are many advantages of providing resources and
support for reading. Well-designed Computer
or app programs can make high-quality instruc-
tion more accessible and feasible, save time
and resources for training experts, and save in-
structional time (Emily et al., 2023). Better

outcomes can result from continuous support
for computer or app programs teaching read-
ing (Ryan et al., 2019). Children who start
with low reading scores can improve their aca-
demic performance and help their classmates
with higher scores by getting educational sup-
port (Li Li, 2013).Struggling learners need sup-
port and guidance from teachers and in terms of
learning resources. Families can help their chil-
dren learn better at home by getting guidance,
directives, materials, and support for reading
(Samuel et al., 2022).

3.3.3. Flexibility in Adapting Methods—
Flexibility in adapting methods in reading
means adjusting and modifying the way you
read according to the text’s purpose, difficulty,
and interest. It involves choosing the most ap-
propriate reading strategy for different texts and
situations. For example, you may use skimming,
scanning, or summarizing to get the main idea
of a text, or you may use close reading, anno-
tating, or questioning to analyze a text in depth.
Flexibility also means switching between dif-

ferent reading strategies as needed, depending
on your goal and the text’s features. Flexibility
in reading methods can help language learn-
ers understand better (Shuqiang et al., 2012),
it can help children with communication prob-
lems join in reading activities (Juliana et al.,
2018). Figure 5 shows the three themes that
speak about educational management Insights
drawn from teachers’ strategies, namely training
for teachers, provision of resources and support,
and flexibility in adapting methods.

4. Implications and Future Directions

This chapter presents the study’s summary. I drew the implications and future directions from
the summary of the findings. My study aimed to discover the reading comprehension strategies,
coping mechanisms, and insights from the study’s findings as teachers amplify reading literacy.
I used a qualitative phenomenological method with thematic analysis to achieve the research
objectives. In adherence to Cresswell’s (2006) guidelines, I used open-ended questions for
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Fig. 5. Emerging Themes On The Insights Drawn From The Strategies Of Teachers
interviews to get an authentic understanding of people’s experiences. Furthermore, through this
interview approach, I encouraged my participants to fully and openly discuss their definition or
meaning of the phenomenon being explored. These were teachers’ experiences in employing
reading comprehension strategies.

Findings

Based on the results of the thematic analy-
sis of the responses from the study participants,
the following findings and their corresponding
themes were revealed: the reading comprehen-
sion strategies delved into making connections,
questioning, predicting, and summarizing. The

coping mechanisms employed were scaffolding,
independent learning, and giving feedback. The
insights drawn from the study’s findings were
teacher training, provision of resources and sup-
port, and flexibility in adapting methods.

4.1. Implications—The results of my anal-
ysis revealed the following significant find-
ings. Teachers employed reading comprehen-
sion strategies to enhance reading literacy in
their classrooms. Understanding the approaches
educators use to teach reading comprehension
can offer valuable insights into effective peda-
gogical methods and inform strategies for im-
proving student outcomes. Effective reading
comprehension strategies are essential for over-
coming reading obstacles and extracting mean-
ing from texts. In essence, reading comprehen-
sion strategies are not just about understanding

the words on the page; they are about equipping
readers with the skills and mindset necessary
to engage meaningfully with written text, both
now and in the future. The coping mechanisms
were designed to address the challenges of em-
ploying reading comprehension strategies. By
understanding these coping mechanisms, indi-
viduals can enhance their ability to comprehend
and analyze diverse texts, ultimately improv-
ing their reading proficiency. Further, coping
mechanisms were essential for facilitating the
effective application of reading comprehension
strategies by helping readers manage challenges,
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reduce stress, maintain focus, build resilience,
enhance self-efficacy, promote metacognition,
support different learning styles, and foster per-
sistence. The pivotal role of strategic compre-
hension in fostering literacy proficiency and in-
tellectual growth was underscored by examining
the efficacy of various approaches, exploring the
impact on student outcomes, and highlighting
the transformative potential for both educators
and learners. This exploration unravels how

strategic reading encompasses a spectrum of
techniques, including activating prior knowl-
edge, making predictions, visualizing, question-
ing, summarizing, and synthesizing information.
These strategies enhance comprehension and
empower individuals to engage deeply with di-
verse texts, fostering a deeper understanding of
content across disciplines and uncovering the
empirical insights that substantiate the value of
strategic reading in educational contexts.

4.2. Future Directions—Based on the
study’s findings, it was vital that they were prop-
erly relayed and used by the significant people
for whom this research was intended. Curricu-
lum Developers. Curriculum developers were
key in designing educational materials and re-
sources that align with learning objectives and
standards. By integrating reading comprehen-
sion strategies into curriculum frameworks, text-
books, and digital learning platforms, develop-
ers can provide teachers and students with the
tools to engage with diverse texts and develop
advanced literacy skills effectively. Educational
Administrators. Educational administrators are
responsible for shaping curriculum standards,
implementing instructional practices, and as-
sessing student achievement. By promoting
the use of research-based reading comprehen-
sion strategies across schools and districts, ad-
ministrators can enhance literacy outcomes for
all students, reduce achievement gaps, and im-
prove overall academic performance. Teachers.
Reading comprehension strategies were essen-
tial tools for supporting their students’ learning.
Teachers can use these strategies to design ef-
fective lesson plans, select appropriate reading
materials, and provide targeted instruction to
address students’ diverse needs and abilities.
By teaching comprehension strategies explic-
itly, teachers empower students to become more

proficient readers and achieve academic suc-
cess. Parents. Parents play a vital role in fos-
tering their children’s reading comprehension
skills from an early age. By reading with their
children, asking questions about the text, and
modeling effective comprehension strategies,
parents can help strengthen their children’s lit-
eracy development and support their academic
progress. Additionally, parents can collaborate
with teachers to reinforce comprehension strate-
gies at home and monitor their children’s read-
ing comprehension progress over time. Learn-
ers. For learners, reading comprehension strate-
gies are crucial for academic success across all
subjects. These strategies help students under-
stand and analyze complex texts, improve reten-
tion of information, and develop critical think-
ing skills. Mastering comprehension strategies
allows students to become more independent
learners, excel in exams and assignments, and
lay a strong foundation for lifelong learning. Re-
searchers and Academics. Reading comprehen-
sion strategies are also important for researchers
and academics who rely on critically analyzing
written texts to advance knowledge in their re-
spective fields. By employing effective compre-
hension strategies, researchers can synthesize
information from multiple sources, evaluate the
validity of research findings, and communicate
their ideas clearly and persuasively through writ-
ten publications.
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