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Home-School Partnership in Relation to Reading Skills of
Learners

Jenny E. Palanca

Abstract. The current study delves into exploring the influence of home-school partnerships in
improving learners’ reading skills. In this study, the researcher selected 120 public elementary
school teachers in Bangoy District, Davao City, as the respondents of the study. A stratified random
sampling technique was utilized in the selection of the respondents. A non-experimental
quantitative research design using a descriptive-correlational method was employed. The data
collected were subjected to the following statistical tools: Mean, Pearson Moment Product
Correlation, and multiple linear regression analysis. The study found a significant relationship
between home-school partnerships and learners’ reading skills, with parental involvement in
school and time spent with students emerging as key predictors. Further, correlation analysis
enhancing teaching strategies demonstrated a significant relationship between home-school
partnerships and learners’ reading skills in Bangoy District in Davao City. Evidently, regression
analysis proved that home-school partnerships in terms of time students spend with their parents
and parents’ involvement in school were significant predictors of learners’ reading skills in
Bangoy District in Davao City. In other words, home-school partnership influences learners’
reading skills in Bangoy District in Davao City. Thus, the researcher recommends that other
researchers conduct an explanatory study on the mediating factors that cause the relationship
between home-school partnership and the reading skills of learners in Bangoy District in Davao
City in a larger context may be conducted.
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1. Introduction

Parents, teachers, and students play a criti-
cal role in establishing as well as maintaining
the home-school partnership. The contribution
of each stakeholder is very important for the
desired outcome of school-family partnerships.
The parent’s role is very important in decision-
making at the school level, in collaborating with
the community for additional support and re-

sources, and in establishing new learning oppor-
tunities for children. Learners’ role is also very
important in school-family partnerships. Senior
students can help in parent-teacher meetings
and intervention planning between home and
school. Moreover, teachers can maintain regular
contact with parents through individualized ed-
ucational planning meetings, daily report cards,
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and notebooks, obtaining information from par-
ents, giving information to them, summariz-
ing the information exchanged, and planning
a time for follow-up. As Bailey (2017) high-
lighted, home-school partnership is a term that
describes any support a student receives from
a guardian, family, or other mature influence
in their home life. According to Antipkina and
Ludlow (2020), parental involvement in school
is a continuum of parenting behaviors ranging
from those representing lower and higher lev-
els of involvement. Punter, Glas, and Meelis-
sen (2016) also noted that home-school part-
nerships are focused on involvement at home
or the parent’s behavior towards school life
and practicing activities related to school learn-
ing with their children at home, involvement
with the school or the school-based involve-
ment associated with parents’ various forms of
participation in the schools’ activities, or ac-
knowledge both places for the analysis of in-
volvement behaviors and activities or the home
school communication, such as parents interact-
ing with teachers. Previous studies indicated
that home and school partnership parental aca-
demic support and reading motivation among
students. For instance, the study conducted by
Ntekane (2018) revealed that a good connec-
tion with parents also helps students to feel
more comfortable and happier with the qual-
ity of education. Hence, it can even motivate
those who did not finish their education to con-
tinue it. Wang and Sheikh-Khalil (2014) also
reported that parental academic support is asso-
ciated with GPA positively through enhancing
educational engagement, while Jung and Zhang
(2016) found indirect effects of parental involve-
ment on academic achievement through educa-
tional aspiration. Likewise, Tan, Lyu, and Peng
(2019) noted that students whose parents were
involved in checking their homework showed
higher achievement than students whose par-
ents were not involved in checking homework.
Parental academic support influences students’

success in different learning areas. Learners
who receive sufficient support from their fam-
ilies are more frequently engaged in class and
have higher levels of academic achievement.
Therefore, this study will bridge the current gap
in the literature. This paper will look into the
necessary and relevant details of our adolescent
readers today in terms of parental academic sup-
port and their relationship with their reading mo-
tivation and performance, thus providing valu-
able information into the prediction of students’
reading motivation and parental academic sup-
port in the basic education context as well as
the integration of learners’ reading motivation in
the curriculum. Meanwhile, Brown et al. (2016)
demonstrated that a lack of interest in reading
and low engagement in academic reading re-
mains a perennial concern among adolescent
students worldwide. According to Park and Kim
(2016), adverse reading behaviors such as dis-
pleasure and boredom are demonstrated when
reading academic materials. This indicates that
many collegiate students do not consider aca-
demic reading to be an enjoyable activity. Like-
wise, Ullah and Fatema (2014) indicated that
most students in different parts of the world lose
interest in reading classes because classes are
teacher-centered in which teachers tell students
the meaning of difficult words, actively con-
trol the classroom activities and dominate the
classes. This creates impediments to learners’
acquiring knowledge and success in the prac-
tical field. In the Philippines, Bustamante and
Dequito (2018) reported that the NAT results
of elementary and high school students showed
a declining achievement level. The Mean Per-
centage Score (MPS) of students dropped from
the school year 2007-2008, which posted an
MPS of 49.26 percent to 47.40 percent in 2008-
2009, and down to 46.30 percent in 2009-10. In-
deed, it was emphasized that the reason for such
poor performance in NAT is the students’ read-
ing problems. Moreover, Gunobgunob-Mirasol
(2019) mentioned that the reading motivation
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of Filipino students seemed to decline as they
approached higher learning and that reading mo-
tivation can be associated with the low perfor-
mance of the students in English subject and
other related subject areas. In the Davao region,
the report of Orbeta and Decano (2019) indi-
cated that learners in public schools need help
with reading, especially those subjects that use
the English language as a medium of instruction.
Evidence showed that the learners obtained only
an overall mean rating of 65.02 percent, consid-
ered a failing mark in national passing identified
to be 75 percent and above. Likewise, in the
researcher’s community, it was found that few
students have less interest in reading, as indi-
cated by their low performance in subjects that
required extensive reading, such as book reports.
Consequently, these scenarios have prompted
the researcher to embark on this study. The
results of this investigation will definitely pro-
vide a greater understanding of how to improve
the motivation of the learners at the elementary
school level to read in the language instruction
of the teachers of English. However, although
previous investigations indicated the effective-
ness of home-school partnerships with parents
on the reading interest of the pupils, much of the
research on reading interest has involved pupils
at the early childhood level; there is limited re-
search at the elementary school level, especially
in public schools. Therefore, there is a need for
more excellent studies in this area. Thus, in this
context, the researcher felt the need to fill in the
research gap by conducting a study in the Philip-
pine context, particularly in the Bangoy District,
Davao City, using a quantitative research de-
sign. Specifically, the researcher used a causal-
comparative approach to better understand the
effectiveness of home-school partnerships on
the pupils’ reading skills, which is found to be
scarce.

1.1. Review of Significant Literature—
1.1.1. Home-School Partnership—Cados-

ales et al. (2017) defined home-school partner-

ship as parents’ emotional and physical pres-
ence during students’ academic needs. Durisic
and Bunijevac (2017) supported this, empha-
sizing its role in boosting student self-esteem
and achievement. Antipkina and Ludlow (2020)
highlighted a range of parental involvement lev-
els, from home learning activities to school
participation, while Punter, Glas, and Meelis-
sen (2016) discussed the importance of home-
school communication. Parental support, both
at home and school, improves student moti-
vation, behavior, and academic performance
(Chen, 2021; Mata, Pedro, Peixoto, 2018).
Hedenbro and Rydelius (2019) noted a reduc-
tion in absenteeism with improved communi-
cation, and Boonk et al. (2018) added that
parental involvement fosters a positive learn-
ing environment. Pineda et al. (2018) and Dot-
terer and Wehrspann (2016) echoed the benefits
of parental engagement for both parents and
teachers, including improved communication
and appreciation.

1.1.2. Time Spent with Parents—Quality
time spent on academic tasks is crucial (Cados-
ales et al., 2017). Garcia and Thornton (2014)
noted that parental engagement leads to a life-
long love of learning, while Thill (2017) em-
phasized the positive impact of homework su-
pervision on academic achievement. Similarly,
Antipkina and Ludlow (2020) linked homework
checking to higher student performance, and
Tan, Lyu, and Peng (2019) reiterated the im-
portance of parental involvement in homework
completion.

1.1.3. Parental Involvement in School—
Parental involvement in school activities, such
as parent-teacher conferences, leads to better
academic performance (Child Trends, 2013).
Miles (2016) and Mwirichia (2013) explained
that active involvement in decision-making and
school events enriches academic achievement,
reduces absenteeism, and fosters positive be-
havior. Alimohammadi et al. (2017) and Liu,
Sulaimani, and Henning (2020) highlighted the
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benefits of participation in school-based activ-
ities, including improved communication and
support.

1.1.4. Discipline and Student Behavior—
Cadosales et al. (2017) suggested that the way
parents discipline their children influences their
school behavior. Positive reinforcement fos-
ters a conducive learning environment (Zouzou,
2015; Korpershoek et al., 2014), while Yildiz
(2017) noted that consistent reinforcement en-
hances student behavior and engagement.

1.1.5. Reading Skills—Reading skills in-
volve comprehension, interpretation, and decod-
ing of text (Muliati, 2017). Motivation plays
a significant role in reading achievement (Hus-
sain, Salam, Farid, 2020). Alhamdu (2015) and
Carroll and Fox (2017) emphasized that interest
and engagement improve comprehension out-
comes, while Hong and Ganapathy (2017) noted
that motivated students perform better in read-
ing. Teachers play a crucial role in enhancing
students’ motivation (Lightbown Spada, 2013).

1.1.6. Inherent Ability and Extrinsic Drive
to Excel—Inherent ability, driven by curiosity
and intrinsic motivation, leads students to en-
gage deeply in reading (Ahmadi, 2016; Cherry,
2020). Extrinsic drive, fueled by competition
and recognition, also influences reading mo-
tivation (Komiyama, 2013; Taboada Barber
Klauda, 2015). Extrinsic academic skills, in-
cluding compliance and the desire for good
grades, drive students to perform better in read-
ing (Pangestika, 2018; Chinappi, 2015).

1.1.7. Test Compliance and Social Shar-
ing—Test compliance refers to students’ mo-
tivation to excel in standardized tests, often
driven by grades (Desta, 2020). Social sharing,
defined by Pangestika (2018), enhances learn-
ing through interaction with peers and teachers.
Camacho-Minuche et al. (2021) and Gillies
(2016) highlighted the benefits of cooperative
learning, particularly in large classrooms.

1.2. Synthesis—Several types of research
mentioned above have shown that interaction be-

tween teachers and students is influential to the
educational eagerness of the students. Current
empirical research has shown that more remark-
able results in terms of students’ willingness
to learn English were achieved by instructional
capability. For instance, a study by Wegner et
al. (2014) found that when teachers use various
teaching techniques in the classroom, students
become more active and engaged in the learning
process and learn better. According to Khalid
et al. (2013), pupils always recall what they did
rather than what they memorized when teachers’
instructional capabilities are used in the class-
room. According to this, Ridwan et al. (2019)
made it evident that teachers should employ in-
structional tactics to create an active classroom
since active students will be present in an active
class. Hence, the above literature review helped
the researcher establish the conceptual and the-
oretical framework by explicitly discussing the
nature of variables, the choice of population,
and the method used to answer the identified
research objectives.

1.3. Theoretical/Conceptual Framework—
The current study is anchored on the Atkin-
son and McClelland(1953) achievement moti-
vation theory, which explains the influence of
the motive to achieve and the motive to avoid
failure in a situation where performance is eval-
uated against some standard of excellence. It
focuses primarily on resolving the conflict be-
tween two opposing tendencies inherent in any
achievement-oriented activity. The tendency to
undertake an activity is the product of motive,
expectancy, and incentive. Tendency to achieve
success is the product of the motive or need, the
strength of expectancy that success will be the
consequence of a particular activity, and the in-
centive value of success at that specific activity.
In this study, reading motivation is the strong
desire to meet reasonable standards and the mo-
tive to avoid failure or to continue despite fail-
ure. In education, where tasks and workloads
are taxing, the motive to achieve compels the
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Fig. 1. The Conceptual Framework of the Study
learner to do the intended performance, leading
to achieving the desired results. Their motiva-

tion predicts students’ interest and persistence
in reading.

Also, Self-Determination Theory (SDT) by
Edward Deci and Richard Ryan relates to hu-
man motivation and achievement. This theory
focuses on creating a learning environment that
encourages the development of individual in-
trinsic motivation. According to SDT, when
the individual is motivated, they intend to ac-
complish a task and undertake goal-oriented
behavior to attain the objective. Accordingly,
students’ self-determination within the teach-
ing and learning environment was associated
with positive outcomes, such as academic per-
formance. Intrinsically motivated students will
be inclined to emphasize their effort and engage-
ment in learning and school activities. There-
fore, this study will emphasize that students
who receive sufficient emotional support from
their families will be motivated if they feel that
the learning environment encourages and assists
them in learning mathematics. Also, Tenen-
baum (2018) proposed that the more parent
and teacher-perceived parental academic sup-
port in the student’s education, the higher the
student’s math achievement scores. Likewise,
Wilder (2014) postulated that parent-school in-
volvement is an essential contributor to student
academic success. Similarly, Wang and Sheikh-

Khalil (2014) found that parental academic sup-
port is associated with GPA positively through
enhancing educational engagement. As shown
in Figure 1, the study is composed of two vari-
ables. The independent variable is the home-
school partnership or extent of the emotional
and physical presence of the parents, and be-
ing consistently dependable for the students in
times of their academic needs. The measures
of home-school partnership according to Cados-
ales et al. (2017) are time students spend with
their parents or the quality time spent by the
parents with their children in relation to aca-
demic tasks; parent’s involvement in school or
the activities and behaviors parents engage in at
school, such as attending parent-teacher confer-
ences and attending school events; and parent’s
ways of discipline or the methods utilized by
the parents to reinforce a particular behavior
of a child. The dependent variable is reading
skills or the abilities that pertain to a person’s
capacity to read, comprehend, interpret and de-
code written language and texts. According to
Pangestika (2018) the measures of reading skills
are inherent ability or the curiosity for challenge
items, extrinsic drive to excel or the desire of
students in improving their second language
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reading ability, extrinsic academic compliance
or the extent of compliance and consciousness
for grades, test compliance or the students’ de-
sire in gaining scores on English standardized
test, and social sharing or the extent of students’
sharing of their experiences with others.

1.4. Statement of the Problem—The pri-
mary objective of this study was to look into
the influence of home-school partnerships on
the reading skills of the learners in Bangoy Dis-
trict, Davao City. Specifically, the study has the
following objectives:

(1) What is the extent of home-school partnership in terms of
(1) Time Spend with Parents;
(2) Parents’ Involvement in School; and
(3) Parents’ Ways of Discipline?

(2) What is the extent of reading skills of learners in terms of:
(1) Inherent Ability;
(2) Extrinsic Drive to Excel;
(3) Extrinsic Academic Skills;
(4) Test Compliance; and
(5) Social Sharing?

(3) Is there a significant relationship between home-school partnership and learners’ reading
skills in Bangoy District, Davao City?

(4) Which domain of home-school partnership significantly influences the reading skills of
learners in Bangoy District, Davao City?

1.5. Hypothesis—The following null hy-
potheses were tested at 0.05 level of signifi-
cance: H01: There is no significant relationship
between home-school partnership and learners’
reading skills in Bangoy District, Davao City.
H02: None of the home-school partnership do-
mains significantly influence learners’ reading
skills in Bangoy District, Davao City.

1.6. Significance of the Study—Thus, con-
sidering this cited problem situation, the re-
searcher finds it timely to propose this study.
This also brought the necessity for the re-
searcher to look into the relationship between
the home-school partnership and learners’ read-
ing skills. The researcher hopes that this study
may be beneficial to identified sectors of the
academe. This includes the Department of Ed-
ucation (DepEd), School administrators, teach-
ers, and students. The Department of Educa-
tion, DepEd, would benefit from the findings
of this study because they can provide them
with perspective on how to address the needs

of learners. This can also provide students with
insight on how to support teachers. The study of
educational zeal is crucial because it may give
policymakers a foundation for creating curric-
ula that could sustain higher levels of learner
self-regulated learning. School Administrators.
This study may offer information to school ad-
ministrators so they may decide what programs
are required to provide resources to help chil-
dren catch up, as most students are expected
to suffer anxiety in studying at some time this
school year. From there, it will be possible to
detect which students could require further sup-
port, and they might get in touch with students
who have learning difficulties and let students
and families self-identify as needing extra as-
sistance. Teachers. The findings are essential
to the teaching profession because they suggest
future evidence-based interventions that can be
implemented regarding the positive effect of
parental academic support on the motivation to-
wards reading among students. The knowledge
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attained about influence of vocabulary learning
strategy on the reading motivation can be ex-
tended to future students as well as other teach-
ers. For instance, programs for helping students
utilize vocabulary learning strategy can be incor-
porated. These essential programs could serve
as an intervention as well as a preventative mea-
sure for possible undesirable consequences of
poor reading habits. Students. This study could
benefit students because it helps them learn to
make sense of not only the world around them
but also people, building social-emotional skills
and, of course, imagination. With the ability to
use vocabulary learning strategies, students will
have higher vocabulary skills, increased suc-
cess with spelling, and a deeper understanding
of the world around them. Future Researchers.
Other researchers would benefit from the results
of this study because the findings may provide
a framework and model for future research in

the context of home-school partnerships and
learners’ reading skills. For a more comprehen-
sive understanding, the following terms were
defined operationally: The home-school partner-
ship was conceptually defined as the emotional
and physical presence of the parents and their
consistent dependableness for the students in
times of their academic needs. This study refers
to the independent variable being described in
terms of time students spend with their parents,
parents’ involvement in school, and parents’
ways of discipline. Reading Skills were con-
ceptually defined as the abilities that pertain to
a person’s capacity to read, comprehend, inter-
pret, and decode written language and texts. In
this study, the dependent variable was described
in terms of the following indicators: inherent
ability, extrinsic drive to excel, extrinsic aca-
demic skills, test compliance, and social shar-
ing.

2. Methodology

In this chapter, we will outline the processes and steps involved in conducting the study. This will
encompass selecting the study’s design, identifying the respondents and the sampling method,
choosing the research instruments for data collection, and delineating the data analysis process.
The researcher employed artificial intelligence methods to meticulously proofread this work during
its preparation. Artificial Intelligence (AI) was expressly utilized to enhance the overall quality,
coherence, and precision of the manuscript. This methodology is being openly communicated to
adhere to ethical norms in research. Leveraging AI for proofreading underscores a commitment
to the responsible use of cutting-edge technologies and acknowledges AI’s growing role and
potential in professional and academic writing.

2.1. Research Design—The study em-
ployed a non-experimental design utilizing the
descriptive correlation technique of research,
which is designed to gather data, ideas, facts,
and information related to the study. Quanti-
tative research deals with numbers, logic, and
objective stances. It focuses on numeric and
unchanging data and detailed, convergent rea-
soning, generating a variety of ideas about a re-
search problem (Babbie et al. 2010). According
to Myers and Well (2013), correlated design ex-

amines how the independent variable influences
the dependent variable and establishes cause-
and-effect relationships between variables. It en-
abled the researcher to observe two variables at
a point in time and helped describe the relation-
ship of the factors of both variables. Moreover,
the study also looked into the relationship be-
tween two variables– Home-school partnership
and learners’ reading skills in Bangoy District,
Davao City. The study investigated which do-
mains of home-school partnership significantly
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influence learners’ reading skills in Bangoy Dis-
trict, Davao City.

2.2. Research Respondents—The study’s
respondents were elementary school teachers
in Bangoy District, Davao City. The 120 re-
spondents were selected through a stratified ran-
dom sampling technique in this study. Strati-
fied random sampling is a method of sampling
that involves the division of a population into
smaller sub-groups known as strata. According
to Shi (2015), in stratified random sampling,
or stratification, the strata are formed based
on members’ shared attributes or characteris-
tics, such as income or educational attainment.
Stratified random sampling is appropriate in
this study because there is heterogeneity in a
population that can be classified with ancillary
information. This study implemented specific
inclusion criteria to determine the study’s re-
spondents. The primary consideration of this
study is to select respondents who can provide
information to achieve the purpose of this study.
Hence, only those permanent-regular teachers
in Bangoy District, Davao City, those who were

not subjected to any administrative or crimi-
nal cases, and who voluntarily signed the ICF
were given the survey questionnaires. More-
over, the study was delimited only to the nature
of the problem based on the research questions.
Thus, it did not consider the gender and socio-
economic status of the teachers.

2.3. Research Instrument—The study em-
ployed the adapted questionnaires drafted to
fit the context of the respondents of this study.
The instrument was divided into two parts. The
first part was about the home-school partnership,
which was distributed among the three indica-
tors: time students spend with their parents, par-
ents’ involvement in school, and parents’ ways
of discipline. The reliability of the original scale
obtained a Cronbach’s alpha value of 0.976. In
answering the questionnaire, the respondents
made use of the 5-Likert scale. As a guide in
determining the extent of home-school partner-
ship, the researcher made use of the range of
means, description, and interpretations as pre-
sented below:

Range of Mean Descriptive Level Interpretation

4.20 – 5.00 Very Extensive The home-school partnership is
always observed.

3.40 – 4.19 Extensive The home-school partnership is
oftentimes observed.

2.60 – 3.39 Moderately Extensive The home-school partnership is
sometimes observed.

1.80 – 2.59 Less Extensive The home-school partnership is
seldom observed.

1.00 – 1.79 Not Extensive The home-school partnership is never
observed.

The second part concerned learners’ reading
skills in Bangoy District, Davao City. This ques-
tionnaire was adapted from Komiyama’s (2013)
Motivation for Reading English Questionnaire
(MREQ), which indicated inherent ability, ex-
trinsic drive to excel, extrinsic academic skills,

test compliance, and social sharing. The ques-
tionnaire underwent pilot testing and obtained
an alpha coefficient of 0.955, suggesting that
the items had high internal consistency. The in-
strument made use of a 5-point Likert scale that
was determined based on the following range of
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mean:

Range of Mean Descriptive Level Interpretation

4.20 – 5.00 Very Extensive The reading skills of learners are
always manifested.

3.40 – 4.19 Extensive The reading skills of learners are
oftentimes manifested.

2.60 – 3.39 Moderately Extensive The reading skills of learners are
sometimes manifested.

1.80 – 2.59 Less Extensive The reading skills of learners are
seldom manifested.

1.00 – 1.79 Not Extensive The reading skills of learners are
never manifested.

2.4. Data Gathering Procedure—The re-
searcher underwent steps in conducting the
study after the validation of the research ques-
tionnaire. Permission to Conduct the Study. The
researcher secured permission to conduct the
study and the endorsement from the Dean of the
Graduate School in Rizal Memorial Colleges,
Inc., Davao City. The endorsement letter from
the Dean of the Graduate School in Rizal Memo-
rial Colleges, Inc., Davao City, was attached to
the permission letters to be endorsed to the prin-
cipals of the elementary public schools in Babak
District, Island Garden City of Samal. Distri-
bution and Retrieval of the Questionnaire. The
researcher distributed the research instrument
to the respondents after the study was approved.
Upon distributing the questionnaires, the ben-
efits of the survey were briefly discussed and
explained to the identified respondents of the
study. For the administration of the question-
naire, the study was done in the fourth quarter of
the school year 2022-2023. More so, the study
respondents were given enough testing time to
finish the questionnaires. After this, the data
collected were subjected to quantitative analy-
sis. Collation and Statistical Treatment of Data.
After the questionnaire was retrieved, the scores
of each respondent were tallied to organize the
data per indicator. After that, each score was

subjected to descriptive and inferential analysis
using SPSS.

2.5. Ethical Considerations – The researcher
promptly observed the protocols deemed neces-
sary as the standard guidelines in carrying out
the research study, following the study protocol
assessment criteria, particularly in managing
the population and data. The survey question-
naires with supporting authors were submitted
for further evaluation. After the approval from
the Ethics Committee, the researcher proceeded
to the next phase of the study. Informed Con-
sent. The researcher asked for the permission of
respondents through written informed consent.
They were properly informed about the purpose
of the study, and ample explanations were given
to them so that they could better understand
the reason for their participation and choose
whether to participate or not. It was made clear
that respondents’ involvement in the study was
voluntary. If ever they refused to participate,
they were not forced by the researcher. Besides,
the researcher was cautious in ensuring the re-
spondents’ psychological well-being. Written
permission was secured from the respondents.
The researcher informed the respondents that
the study aimed to conduct a study on the fac-
tors that hinder/promote learners’ reading skills
as determined by home-partnership and may
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contribute to the enhancement. Vulnerability
of Research Participants. The study’s respon-
dents are teachers, so they are considered not
vulnerable since all of them are of legal age,
and they are considered not vulnerable psycho-
logically. The researcher emphasized that the
survey was set at the respondents’ convenience.
Also, the researcher protected the confidential-
ity of the information disclosed. Privacy and
Confidentiality. This study observed the Data
Privacy Act of 2012, wherein the researcher as-
sured that the data could not be traced back to
the respondents, who were the real source of
information, to protect the identities of the par-
ticipants. Moreover, the researcher assured that
no personal data would be shared without the
consent of the respondents. Thus, to ensure that
no personal data would be exposed, access was
limited to the researcher alone. To protect the
privacy of the respondents, it was assured that
the researcher was the only person who could ac-
cess the data on the survey. After the necessary
data was collected, the researcher permanently
disposed of all the survey questionnaires and
deleted the data results to ensure that data could
not be traced back to the respondents, who were
the real source of information. Risk, Benefits,
and Safety - In administering the survey ques-
tionnaires, the researcher fully disclosed to the
respondents the nature of their participation and
thoroughly and properly explained the purpose
and benefits of the study and the confidentiality
of their responses as stated in the survey ques-
tionnaire. Without restrictions, the respondents
could ask questions related to the study. Further,
the researcher ensured that the respondents were
not subjected to harm in any way whatsoever.
Moreover, the questionnaire used in this study
did not contain any degrading or unacceptable
statements offensive to the study’s respondents.
Likewise, this study is designed purely to col-
lect academic information related to the study,
and they were not asked for personal informa-
tion. To minimize inconvenience, the researcher

ensured that the respondents were given ample
time to answer the survey questionnaire. The re-
spondents were given the freedom not to answer
questions that made them feel any psycholog-
ical or emotional distress, and they would be
free to withdraw as respondents to the study if
they felt that they could not discuss the infor-
mation that was being asked of them. Justice.
To avoid impartiality in choosing the respon-
dents, the researcher regarded all respondents
equally regardless of whether they would be
respondents in the survey. The researcher was
not prejudiced in selecting the study respon-
dents—anybody who fit the qualifications of
being permanent-regular teachers in the purpo-
sively selected schools. During the study, the re-
searcher respected the respondents by interrupt-
ing their routine as little as possible. To com-
pensate for the time spent during data gathering,
the researcher gave tokens of appreciation to
the respondents. This token was an assortment
of souvenirs. The tokens were sent via courier,
sealed carefully in a package. Also, each token
was sanitized before being sent to your doorstep.
Transparency. To provide transparency in this
study, any communication concerning the re-
search was done honestly and openly. To safe-
guard the respondents’ welfare, the researcher
correctly implemented the methods discussed in
this study. All the necessary documents that sup-
ported the data analysis were included. Notably,
the researcher described the extent of the respon-
dents’ involvement in this study and shared how
the researcher maintained objectivity in analyz-
ing data and presenting the results of the study.
Qualification of the Researcher. The researcher
ensured that other factors like the conflict of
interest did not influence the respondents’ re-
sponses. The study’s findings could be accessed
by the respondent’s parents and school adminis-
trators of the participating schools because the
information would be made available as long
as they followed proper protocol to protect the
anonymity of the respondents. The researcher
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also acknowledged the effort of every person
who contributed to the success of the In the
study, the Division of Davao City was given a
furnished copy of the research results so that the
respondents could access them and use them for
learning and further study. Adequacy of Facili-
ties. The researcher engaged the respondents in
a conducive environment and learning materials,
which were ample and available in the study and
were done within the time set by the researcher.
The accuracy of gathering data from the respon-
dents was ensured by adequately encoding the
respondents’ ratings during the day when the re-
searcher was not too tired to do them to avoid er-
rors in encoding. Also, the analysis and results
were proficient and aligned, serving as a primary
basis for adequacy. Community Involvement.
It was good practice to involve the community
during every phase of research, from planning
to reporting. Hence, the researcher planned to
share the findings generated with the commu-
nity, and community involvement was accorded
primacy in making decisions about the research
agenda, appropriate methods to apply in their

context, and use of the results or findings. The
findings of this study would then be shared with
the community through gatherings, fora, and
conferences.

2.5. Data Analysis—The following were
the statistical tools utilized by the researcher in
processing the gathered data: Mean. This was
useful in characterizing the home-school part-
nership and learners’ reading skills in Bangoy
District, Davao City. It was also used to sup-
ply the answer for objectives 1 and 2. Pearson
Product Moment Correlation. It was used in
this study to assess the significant relationship
between independent (home-school partnership)
and dependent (reading skills of learners) vari-
ables. It is a statistical measure of the strength
of a linear relationship between paired data. In
a sample, it is usually denoted by r. This was
used to supply the answer for objective 3. Mul-
tiple linear regression was applied to evaluate
which domains of home-school partnership sig-
nificantly influence the reading skills of learners
in Bangoy District, Davao City. This was used
to supply the answer for objective 4.

3. Results and Discussion

This chapter presents the results generated from the data gathered. It is sequenced based on the
study’s objectives, as presented in the first chapter. Thus, it presents the extent of home-school
partnership and reading skills in Bangoy District, Davao City; the significant relationship between
home-school partnership and reading skills in Bangoy District, Davao City; and the domains of
home-school partnership significantly influence the reading skills in Bangoy District, Davao City.

3.1. Home-School Partnership in Bangoy
District, Davao City—

3.1.1. Time Students Spend with their Par-
ents—Table 1 shows that the home-school part-
nership in terms of time students spend with
their parents was assessed by the respondents
as extensive with a category mean of 3.43, inter-
preted as oftentimes observed. The mean rating
of the different items ranges from 2.99 to 3.91.
On the one hand, the item. Studying difficult
lessons at home has a mean rating of 2.99, de-

scribed as moderately extensive and interpreted
as sometimes observed by respondents. On the
other hand, the item Needing motivation reflects
a mean of 3.91, which is described as extensive
and interpreted as oftentimes observed. This im-
plies that the respondents often observe the qual-
ity time spent by the parents with their children
concerning academic tasks. This is congruent
with the view of Parker and Wang (2013) that
parents who think they spend the right amount
of time with their children are about three times
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as likely as parents stating that they spend little
time with their children to say their parenting
job is excellent. The result supports the idea
of Garcia and Thornton (2014) that students de-

velop a lifelong love of learning and acquire the
home support and knowledge they need to finish
their assignments when parents are engaged in
their children’s school lives.

Table 1. Home-School Partnership in Terms of Time Students Spend with their
Parents

Statement Mean Descriptive Rating

Doing my homework. 3.32 Moderately Extensive
Having difficulties in school. 3.81 Extensive
Finding it challenging to understand the
world.

3.46 Extensive

Have personal problems. 3.71 Moderately Extensive
Studying difficult lessons at home. 2.99 Moderately Extensive
Needing tutorial. 3.07 Moderately Extensive
Buying materials needed in the
performance tasks.

3.52 Extensive

Needing encouragement. 3.21 Moderately Extensive
Needing motivation. 3.91 Extensive
Needing advice. 3.34 Moderately Extensive

Overall Mean 3.43 Extensive

3.1.2. Parents Involvement in School—Re-
sults in Table 2 show that parents’ involvement
in school got an extensive category mean rating
of 3.40, which means that this domain of home-
school partnership in Bangoy District in Davao
City is oftentimes observed by the teachers. The
mean rating of the different items ranges from
2.87 to 3.88. The item Having homeroom meet-

ings reflects a mean rating of 2.87, described
as moderately extensive and interpreted as an
item sometimes observed by the respondents.
Meanwhile, the item Needing to get report card
shows a rating of 3.88, described as extensive
and interpreted as an item oftentimes observed
by the respondents in Bangoy District, Davao
City.

This implies that the activities and behav-
iors parents engage in at school, such as attend-
ing parent-teacher conferences and attending
school events, are oftentimes observed in Ban-
goy District, Davao City. This agrees with the
view of Child Trends (2013) that students with
parents who are involved in their school tend
to have better academic performance. These
students perform better in school compared to

students with parents who are not involved in
their school. Similarly, this supports the idea of
Pinantoan (2013) that parents should be aware
of the activities their children participate in and
praise them whenever they earn an achievement
for their children’s hard work to pay off.

3.1.3. Parents’ Ways of Discipline—Re-
sults in Table 3 show that parents’ ways of dis-
cipline got an extensive category mean rating
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Table 2. Home-School Partnership in Terms of Parent Involvement in School

Statement Mean Descriptive Rating

Having activities in school that need their
presence.

3.71 Moderately Extensive

Having homeroom meetings. 2.87 Extensive
Having family days in school. 3.07 Extensive
Having consultations with teachers. 3.52 Moderately Extensive
Having consulted the parents due to failing
grades.

3.36 Moderately Extensive

Parents’ attention was called due to
misbehavior in class.

3.73 Moderately Extensive

Calling the attention of parents when
learners fail to submit requirements on time.

2.99 Extensive

Joining community extension services. 3.14 Moderately Extensive
Participating in school programs. 3.77 Extensive
Needing to get a report card. 3.88 Moderately Extensive

Overall Mean 3.40 Extensive
of 3.41, which means that this domain of home-
school partnership in Bangoy District in Davao
City is oftentimes observed by the teachers. The
table further reveals that the mean rating of the
items ranges from 2.65 to 4.02. It is notewor-
thy that the item Being corrected when bullying

somebody has a mean rating of 2.65, described
as moderately extensive and interpreted as the
item is sometimes observed, while the item Be-
ing disciplined when having failing grades has
a mean rating of 4.02, described as extensive
and interpreted as item oftentimes observed.

This means that the methods the parents uti-
lize to reinforce a child’s particular behavior
are often observed in Bangoy District, Davao
City. This agrees with Cadosales et al. (2017)
that the parenting style employed by the parents
affects their relationship with their children. Ad-
ditionally, the result supports Adibsereshki et al.
(2015) proposition that how parents discipline
their children can influence their behavior in
school. Positive reinforcement is considered a
complex exercise. This is because it demands
the teacher’s talent, skills, energy, and ability to
manage a classroom. After all, it directly deals
with the behaviors of learners.

3.1.4. Summary of home-school partner-
ship in Bangoy District in Davao City—It shows
that the overall mean of home-school partner-
ship is 3.41, which is described as extensive
and interpreted as oftentimes observed. More
so, home-school partnership in terms of time
spent with their parents acquired the highest
mean score of 3.43, described as extensive and
interpreted as oftentimes observed. In contrast,
home-school partnerships in terms of parents’
involvement in school got the lowest mean score
of 3.40, described as extensive and interpreted
as frequently observed.
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Table 3. Home-School Partnership in Terms of Parents’ Ways of Discipline

Statement Mean Descriptive Rating

Being corrected when misbehaving in
school.

3.45 Moderately Extensive

Assisted when they do not study lessons. 3.01 Extensive
Being restricted when playing computer
games.

3.46 Extensive

Being told when texting all the time. 3.39 Moderately Extensive
Being corrected when bullying somebody. 2.65 Moderately Extensive
Being disciplined when failing to do
household chores.

3.35 Moderately Extensive

Being called when going home late. 3.92 Extensive
Being disciplined when having failing
grades.

4.02 Moderately Extensive

Overall Mean 3.41 Extensive
Table 4. Summary of Home-School Partnership in Bangoy District, Davao City

Indicators Mean Descriptive Equivalent

Time Students Spend with their Parents 3.43 Extensive
Parents’ Involvement in School 3.40 Extensive
Parents’ Ways of Discipline 3.41 Extensive

Overall Mean 3.41 Extensive
The extensive rating on home-school part-

nership means that the emotional and physical
presence of the parents and being consistently
dependable for the students in times of their
academic needs is oftentimes observed in Ban-
goy District, Davao City. This result is congru-
ent with Durisic and Bunijevac’s (2017) asser-
tion that home-school partnership is an effective
tool that encourages children’s and adolescents’
achievement in many ways. Moreover, the re-
sult agrees with Delgado (2020) that parents’

involvement in school activities helps boost the
students’ self-esteem by knowing that their par-
ents support them. Finally, parenting styles con-
tribute to the student’s achievement.

3.2. Reading Skills of Learners in Bangoy
District, Davao City—

3.2.1. Inherent Ability—This domain re-
veals a category mean of 3.69, described as ex-
tensive. In particular, the mean ratings in this
category range from 3.35 to 4.04.

The item, Liking it when the topic of an En-
glish reading makes me think a little more, has
a mean of 3.35, is described as moderately ex-
tensive, and is sometimes interpreted as an item
manifested. Moreover, the item Reading diffi-

cult English material more efficiently when the
assignment is interesting has a mean of 4.04,
described as extensive and interpreted as an
item oftentimes manifested. This finding sup-
ports Ahmadi’s (2016) view that intrinsically
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Table 5. Reading Skills of Learners in Terms of Inherent Ability

Statement Mean Descriptive Rating

Liking to read English to learn something new about
people and things that interest me.

3.81 Extensive

Feeling happy when I read about something interesting
in English.

3.39 Moderately Extensive

Reading about new things in English. 3.85 Extensive

Reading more about it in English when my teacher or
friends tell me something interesting.

3.73 Extensive

Enjoying reading in English to learn what is going on in
the U.S. and the world.

3.65 Extensive

Reading a lot of interesting things in English. 3.66 Extensive

Having fun while reading about something I like in
English.

3.71 Extensive

It is hard for me to stop reading in English when the
topic is interesting.

3.63 Extensive

Enjoying reading good, long stories in English. 3.72 Extensive

Losing track of time when I am reading about an
interesting topic in English.

3.62 Extensive

Being willing to read difficult English materials when
the topic is interesting.

3.61 Extensive

Enjoying reading when I learn complex ideas from
English materials.

3.69 Extensive

Liking it when the topic of an English reading makes
me think a little more.

3.35 Moderately Extensive

Liking challenging myself while reading in English. 3.72 Extensive

Liking hard, challenging English readings. 3.79 Extensive

Reading difficult English material more easily when the
assignment is interesting.

4.04 Extensive

Overall Mean 3.69 Extensive

motivated students are willing to learn and are
highly interested in learning activities even with-
out any reward because they come from their
desire. Also, Cherry (2020) viewed an intrinsi-
cally motivated person as someone who moves
to act on something they want to do, even just
for fun or challenge, which means intrinsic mo-
tivation comes from within itself, usually driven
by personal desire.

3.2.2. Extrinsic Drive To Excel—This do-
main on the extrinsic drive to Excel garners
a mean category of 3.66, described as exten-
sive. In particular, the means of the items in
this category range from 3.34 to 3.94. Adding
on, the item on Thinking about how well I read

compared to others when I read shows a mean
of 3.34, described as moderately extensive and
interpreted as an item sometimes manifested.
Meanwhile, the item, Wanting to be the best at
reading, has a mean of 3.94, described as ex-
tensive and interpreted as an item oftentimes
manifested by the respondents in Bangoy Dis-
trict, Davao City. This implies that learners
driven by extrinsic motivation tend to exhibit
greater persistence in their efforts to excel in
reading. This persistence can be instrumental in
tackling complex literary works and expanding
their vocabulary and comprehension skills. This
finding supports the proposition of Steinmayr
et al. (2019), who expressed that the extrinsic
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drive to excel energizes and directs behavior to-
ward achievement and, therefore, is known to be

an important determinant of academic success.

Table 6. Reading Skills of Learners in Terms of Extrinsic Drive To Excel

Statement Mean Descriptive Rating

Being willing to work hard to read better than my
friends.

3.62 Extensive

Being the only student who knows an answer about
something we read.

3.62 Extensive

Trying to get more answers correct than my classmates
when I complete reading assignments for class.

3.69 Extensive

Finishing my reading assignments before other students
when I read.

3.39 Moderately Extensive

Wanting to be the best at reading. 3.94 Extensive

Wanting to read more materials when some classmates
read better than me.

3.69 Extensive

Thinking about how well I read compared to others
when I read.

3.34 Moderately Extensive

Practicing reading because I want a higher reading score
than my friends and classmates on tests.

3.76 Extensive

Liking my teacher to say that I read well. 3.71 Extensive

Liking my friends to tell me that I am a good reader. 3.79 Extensive

Liking it when my teacher asks me to read aloud in
class.

3.62 Extensive

Liking to get positive comments about my reading. 3.66 Extensive

Practicing reading because I feel good when answering
teachers’ questions correctly.

3.39 Moderately Extensive

Feeling happy when my friends ask me for help with
their reading assignments.

3.72 Extensive

Being happy when someone knows about my ability in
Reading.

3.81 Extensive

Overall Mean 3.65 Extensive

High-level learners may receive recognition
for their reading achievements through extrin-
sic motivators. This recognition can boost their
self-esteem and encourage them to excel fur-
ther, creating a cycle of improvement. Like-
wise, Sarangi (2015) asserted that the extrinsic
drive to excel is a primary condition to achieve
something. Learners may leverage their intrin-
sic skills and talents in reading when coupled
with extrinsic motivation. This can lead to ac-
celerated skill development, enabling them to
explore advanced literary genres and texts.

3.2.3. Extrinsic Academic Skills—This do-
main has a category mean of 3.71, described as
extensive. The item in this category obtained
mean ratings within the range of 3.39 to 4.06.
Particularly, the item I need to receive a good
grade on in my English reading course has a
mean rating of 3.39, is described as moderately
extensive, and is sometimes interpreted as an
item manifested. Meanwhile, the item, Working
Harder on English Reading Assignments When
They Are Graded, has a mean of 4.06, which
is described as extensive and interpreted as an
item that is oftentimes manifested.
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Table 7. Reading Skills of Learners in Terms of Extrinsic Academic Skills

Statement Mean Descriptive Rating

Finding it important to finish English reading
assignments on time.

3.69 Extensive

Trying to finish my English reading assignments on
time.

3.72 Extensive

Doing my English reading assignments exactly as the
teacher tells me to do them.

3.74 Extensive

Practicing reading in English because I need to do well
in my future classes.

3.63 Extensive

It is important for me to receive a good grade in my
English reading course.

3.39 Moderately Extensive

Looking forward to finding out my grades in English
reading.

3.71 Extensive

Wanting to read in English to improve my grades. 3.74 Extensive

Working harder on English reading assignments when
they are graded.

4.06 Extensive

Overall Mean 3.71 Extensive

The result denotes that the extent of com-
pliance and consciousness for grades is often-
times manifested by the respondents in Bangoy
District, Davao City. This finding supports the
proposition of Chinappi (2015) pointed out that
extrinsically motivated students, due to compli-
ance, tend to share what they read with other
students, outperform other students, and aim
to please their parents. In other words, extrin-
sic reading motivation is reading motivation be-
cause of external reasons. Extrinsic academic
compliance includes the reason students read in
a foreign language as the form of their respon-
sibilities in reading classes. More so, Risinger

(2013) noted that reading motivation literature
suggests that compliance is a statement of out-
come and indicates the achievement of a goal
identified in reading-related tasks.

3.2.4. Test Compliance—This domain on
extrinsic test compliance garners a mean cate-
gory of 3.66, which is described as extensive.
In particular, the means of the items in this cat-
egory range from 3.64 to 3.71. Adding on, the
item on trying to read in English because I like
seeing my reading score improve on tests shows
a mean of 3.64, which is described as exten-
sive and interpreted as an item oftentimes mani-
fested.

Meanwhile, the item, Trying to read in En-
glish because I need a good test score, has a
mean of 3.71, described as extensive and inter-
preted as an item often manifested. This im-
plies that students often manifest a desire to
gain scores on English standardized tests. This
finding supports Desta’s (2020) view that grades
are a factor that can impact academic motiva-
tion in students and can even create a fear of

failure. Grades motivate students because they
are a way to determine which people in a group
are objectively most intelligent.

3.2.5. Social Sharing—This domain has
a category mean of 3.70 described as exten-
sive. Notably, the items in this category ob-
tained mean ratings ranging from 3.37 to 4.04.
The item My friends and I like to share what we
read in English has a mean of 3.37, described
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Table 8. Reading Skills of Learners in Terms of Test Compliance

Statement Mean Descriptive Rating

Trying to read in English because I need a
good score on tests.

3.71 Extensive

Trying to read in English because I like
seeing my reading score improve on tests.

3.64 Extensive

Reading in English with the aim to pass in
English course.

3.70 Extensive

Overall Mean 3.66 Extensive
as moderately extensive and interpreted as an
item sometimes manifested. Meanwhile, the
item, Trying to read in English so I can under-

stand what my friends are talking about, has
a mean rating of 4.04, described as extensive,
interpreted as an item oftentimes manifested.

Table 9. Reading Skills of Learners in Terms of Social Sharing

Statement Mean Descriptive Rating

Enjoying telling my friends about the things
I read in English materials.

3.69 Extensive

My friends and I like to share what we read
in English.

3.37 Moderately Extensive

Talking with my friends about what I read
in English.

3.69 Extensive

Joining class discussions about what I read
in English.

3.68 Extensive

Trying to read in English so I can
understand what my friends are talking
about.

4.04 Extensive

Overall Mean 3.70 Extensive

The result implies that the extent of sharing
of their experiences with others is oftentimes
manifrested by the respondents. This finding
supports the proposition of Camacho-Minuche,
Espinosa-Celinica, and Ulehlova (2021) that
social sharing can be especially beneficial for
large classes in language teaching. Learners
who share their reading experiences socially
often gain a deeper understanding of English
texts. Discussing and analyzing literature with
others helps them uncover hidden nuances,

themes, and literary devices. Also, Gillies
(2016) pointed out that actively participating
in discussions and sharing their thoughts on
English texts exposes high-level learners to a
broader range of vocabulary and expressions.
They can learn new words and idiomatic expres-
sions in context.

3.2.6. Summary of Reading Skills of
Learners in Bangoy District, Davao City—Ta-
ble 10 that the extent of reading skills of learners
in Bangoy District, Davao City, has an over-
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all mean rating of 3.68, which is described as
extensive. Adding more, results on the table
show that reading skills in terms of extrinsic
academic skills got the highest mean score of
3.71, described as extensive and interpreted as

oftentimes manifested while reading skills in
terms of extrinsic drive to excel got the lowest
mean score of 3.65 described as extensive and
interpreted as oftentimes manifested in Bangoy
District, Davao City.

Table 10. Summary of Reading Skills of Learners in Bangoy District, Davao City

Indicators Mean Descriptive Equivalent

Inherent Ability 3.69 Extensive
Extrinsic Drive to Excel 3.65 Extensive
Extrinsic Academic Skills 3.71 Extensive
Test Compliance 3.66 Extensive
Social Sharing 3.70 Extensive

Overall Mean 3.68 Extensive

The result means that the respondents often-
times manifest the learner’s driving force that
pulls them to engage in reading. This finding is
congruent to the view of Hussain et al. (2020)
that motivation is a factor that pushes learners
to learn a English language. It plays a crucial
role in learning achievement. Accordingly, mo-
tivated students tend to engage in learning ac-
tivities that help them to learn and achieve the
learning goal because they will pay attention
and use the time effectively during teaching and
learning in the class. Mahadi and Jafari (2012)
also noted that applying several motivational
strategies in learning would bring positive re-
sults to students. Likewise, Alhamdu (2015)
pointed out that motivation is important in read-
ing engagement and affects the results of read-
ing achievement and school success.

3.2.7. Significant Relationship Between
Home-School Partnership and Reading Skills
of Learners in Bangoy District, Davao City—
The results of the analysis of the relationship
between home-school partnerships and learners’

reading skills are presented. Bivariate correla-
tion analysis using Pearson Product Moment
Correlation was utilized to determine the rela-
tionship between the variables mentioned. Ta-
ble 11 shows the relationships between home-
school partnerships and learners’ reading skills
in Bangoy District, Davao City. It shows that
home-school collaboration has a significant positive
relationship with the reading skills of learners in
Bangoy District in Davao City with a p-value
of .000 that is less than the .05 level of
significance (two-tailed) (r = .447, p < 0.05). It
means that as the extent of the home-school part-
nership changes, learners’ reading skills also
significantly change. Moreover, home-school
partnerships in terms of time spend with their
parents, parents’ involvement in school, and par-
ents’ ways of discipline have significant positive
relationships with the reading skills of learners
in Bangoy District in Davao City with a p-value
of .000 is less than .05 level of significance (two-
tailed) (r = .756, p < 0.05), (r = .901, p <
0.05), and (r = .304, p < 0.05), respectively.
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Table 11. Significant Relationship Between Home-School Partnership and Reading
Skills of Learners in Bangoy District, Davao City

Variables r-value p-value Decision

Time Students Spend with their Parents 0.756* 0.000 Reject H0

Parents’ Involvement in School 0.901* 0.000 Reject H0

Parents’ Ways of Discipline 0.304* 0.000 Reject H0

Overall Home-School Partnership 0.447* 0.000 Reject H0

*Significant @ p<0.05

Legend:

Perfect Correlation for r=1.00; Strong Correlation for 0.7≤r≤1.00; Moderate Correlation for

0.3≤r≤0.7;

Weak Correlation for 0.00¡r¡0.30; No Correlation for r=0.00

´

The current study’s findings denote that
home-school partnerships foster a sense of
shared responsibility for a child’s education.
Parents, caregivers, and teachers work together
to ensure reading skills are developed in school
and at home. The present finding conforms to
the anchored proposition by Nuñez et al. (2015)
that when parents and caregivers are actively
involved in their child’s reading journey, they
can instill a love for reading by reading together,
discussing books, and providing access to a va-
riety of reading materials. Home-school part-
nerships encourage the establishment of regular
reading routines at home. Parents can set aside
dedicated time for reading, creating a habit that
reinforces the skills taught at school.

3.2.8. Significance on the Influence of
Home-School Partnership and Reading Skills of
Learners in Bangoy District, Davao City—The
significance of the influence of home-school
partnerships on learners’ reading skills was ana-
lyzed using multiple linear regression analysis.
Table 12 shows that an F-value of 7.643 with
p<0.05 indicates that home-school partnerships
significantly influence learners’ reading skills
in Bangoy District, Davao City. It is, therefore,

stated that home-school partnerships predict
learners’ reading skills. Meanwhile, the com-
puted adjusted R2 value of 0.332 indicates that
the home-school partnership has contributed sig-
nificantly to the variability of learners’ read-
ing skills by 33.20 percent of the total variabil-
ity. Therefore, the difference of 66.80 percent
was credited to other factors not covered in this
study. In addition, the table shows that home-
school partnership domains significantly influ-
ence learners’ reading skills in Bangoy District,
Davao City. It could be seen in the coefficient
models that at 0.05 significant level, regression
coefficients of 0.158 for time students spend
with their parents and 0.376 for parents’ in-
volvement in school predict the reading skills
of learners in Bangoy District, Davao City. This
means that a unit increase in home-school part-
nership in terms of time students spend with
their parents and parents’ involvement in school
corresponded to 0.158 and 0.376 units increase
in reading motivation, respectively. Thus, this
leads to the rejection of the null hypothesis that
none of the home-school partnership domains
significantly influence learners’ reading skills
in Bangoy District, Davao City.

Affirming that reading skills learners is
a function of home-school partnership. The
finding further emphasized that increasing the
parental support leads to improvement of read-

ing motivation of the learners in Calinan Dis-
trict, Davao City. This supports the achievement
motivation theory by Atkinson and McClelland
(1953) which explains that the influence of mo-

20
ISSN 3028-1261

10.5281/zenodo.14027285/NIJSE.2024



NIJSE (2024) X-X

Table 12. Significance of the Influence of Home-School Partnership on the Reading
Skills of Learners in Bangoy District, Davao City

Home-School
Partnership

B Beta S.E. p-value Decision

Time Students
Spend With
Their Parents

0.158** 0.237 0.049 0.002 Reject H0

Parents’
Involvement in
School

0.376** 0.412 0.085 0.000 Reject H0

Parents’ Ways
of Discipline

0.047 0.058 0.071 0.512 Accept H0

R2 = 0.332

F-value = 25.499*

p-value = 0.000

*Significant @ p<0.05

tive to achieve and the motive to avoid failure
in a situation where performance is evaluated
against some standard of excellence. Home-
school partnerships allow for individualized sup-
port. Parents and caregivers can identify their
child’s reading strengths and weaknesses and

provide targeted assistance or enrichment ac-
tivities. Also, parents can monitor their child’s
reading progress and share observations with
teachers. Regular communication ensures that
any reading difficulties are identified early, lead-
ing to timely interventions.

4. Conclusions and Recommendations

This part of the paper presents the researcher’s conclusion and recommendation. The literature
supported the discussion in the first chapters, and the conclusion was by statements of the problem
presented in this study.

4.1. Findings—The primary objective of
this study was to evaluate which domains
of home-school partnership significantly in-
fluence learners’ reading skills utilizing a
non-experimental quantitative design using
the descriptive-correlation technique. The re-
searcher selected the 120 elementary school
teachers in Bangoy District, Davao City, as the
respondents through a stratified random sam-
pling method. The researcher used modified
and enhanced adapted survey questionnaires,
which were pilot-tested in a nearby school to en-
sure high reliability and internal consistency of
the items in the instrument. Home-school part-
nership in Bangoy District in Davao City got an

overall mean of 3.71 with an extensive descrip-
tive rating. Also, home-school partnership in
terms of time spent with their parents, parents’
involvement in school, and parents’ ways of dis-
cipline obtained mean scores of 3.43, 3.40, and
3.41, respectively. The reading skills of learn-
ers in Bangoy District in Davao City have an
overall mean of 3.68 and a descriptive rating
of extensive. Also, the reading skills of learn-
ers in terms of inherent ability, extrinsic drive
to excel, extrinsic academic skills, test compli-
ance, and social sharing obtained mean scores
of 3.69, 3.65, 3.71, 3.66, and 3.70, respectively.
The home-school partnership has a significant
positive relationship with the reading skills of
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learners in Bangoy District in Davao City with
a p-value of .000, which is less than a .05 level
of significance (two-tailed) (r = .0.447, p<0.05).
Also, home-school partnerships in terms of time
spent with their parents, parents’ involvement in
school, and parents’ ways of discipline have sig-
nificant positive relationships with the reading
skills of learners in Bangoy District in Davao
City with a p-value of .000 is less than .05 level
of significance (two-tailed) (r = .756, p < 0.05),
(r = .901, p < 0.05), and (r = .304, p <
0.05), respectively. Home-school partnership in
terms of time students spend with their parents
and parents’ involvement in school significant-
ly influenced the reading motivation of the
learners, as evidenced in the F-value of 25.499
and p<0.05. The r2 value of 0.332 indicated
that home-school partnerships had contributed
significantly to the variability of reading skills
of learners by 33.20

4.2. Conclusions—– Based on the findings
of this study, several conclusions were gener-
ated: Home-school partnerships in terms of time
spent with their parents, parents’ involvement
in school, and parents’ ways of discipline ob-
tained extensive descriptive ratings. Overall,
home-school partnerships in Bangoy District
in Davao City were extensive, implying that
the emotional and physical presence of the par-
ents and being consistently dependable for the
students in times of their academic needs were
oftentimes observed. The reading skills of learn-
ers, in terms of intrinsic motivation, extrinsic
drive to excel, extrinsic academic compliance,
extrinsic test compliance, and extrinsic social
sharing, acquired an extensive rating. Overall,
the reading skills of learners in Bangoy Dis-
trict in Davao City were rated as extensive, de-
noting that the driving force that pulls them to
engage in reading is often manifested. The re-
sult showed that home-school partnership has
a significant positive relationship with learn-
ers’ reading skills in Bangoy District in Davao
City. This means that as the extent of the home-

school partnership changes, learners’ reading
skills in Bangoy District in Davao City also
significantly change. Home-school partnership,
in terms of time students spend with their par-
ents and parents’ involvement in school, signifi-
cantly influenced the reading skills of learners
in Bangoy District in Davao City. This affirmed
that home-school partnership contributed to the
improvement of learners’ reading skills.

4.3. Recommendations—Based on the
findings and conclusions generated from the
study, the researcher recommends the following:
The home-school partnership was rated as ex-
tensive but may be raised to a higher status if an
in-service training program for teachers may be
implemented by the school administrator to en-
able them to develop their skills in dealing with
parents and other stakeholders. This may help
develop teacher-parent collaboration, especially
during the distance learning approach amidst
the pandemic. Through this, parents may be en-
couraged to continuously support their children
by participating in different training and activ-
ities offered by the school to equip them with
knowledge and skills on how to support their
children and help them improve their academic
performance at school. A school-based pro-
gram for enhancing the learners’ reading skills
through extensive training in vocabulary learn-
ing strategies for students may be implemented.
This program may be facilitated by different
stakeholders, such as teachers, community lead-
ers, and parents since it was found that parental
involvement is a significant mediator of the re-
lationship between vocabulary learning strategy
and reading motivation. Similarly, Saliga’s inno-
vation, ’Easy Multiplication Using Grid,’ which
offers a visual and systematic approach to teach-
ing multiplication, could serve as a model for
structured educational tools that promote better
understanding and retention in various subjects
(Saliga, 2024). The program aligns with imple-
menting the Enhanced Basic Education Act of
2013 (Republic Act No. 10533). The Depart-
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ment of Education adopts the enclosed Policy
Guidelines on Classroom Assessment for the
K to 12 Basic Education Program. The policy
guideline emphasizes that teachers and parents
are responsible for tracking and measuring stu-
dents’ progress and adjusting instruction accord-
ingly. Hence, classroom assessment informs the
learners and their parents and guardians of their
progress. In addition, the study found that home-

´

school partnerships only contributed to 33.20
percent of the total variability of reading skills
of learners in Bangoy District in Davao City.
Thus, the researcher recommends that other re-
searchers conduct an explanatory study on the
mediating factors that cause the relationship be-
tween home-school partnership and the reading
skills of learners in Bangoy District in Davao
City in a larger context may be conducted.
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Lee, J. S., & Jeong, E. (2013). Korean-english dual language immersion: Perspectives of students,
parents, and teachers. Language, Culture and Curriculum, 26(1), 89–107. https://doi.org/
10.1080/07908318.2013.765890

Leiken, M. (2012). The effect of bilingualism on creativity: Developmental and educational
perspectives. International Journal of Bilingualism, 17(4), 431–447. https://doi.org/10.
1177/1367006912438300

Liao, P.-W., & Hsieh, J. Y. (2012). What influences internet-based learning? Social Behavior and
Personality: An international journal, 39(7), 879–887. https://www.sbp-journal.com/
index.php/sbp/article/view/2184

Lightbown, P. M., & Spada, N. (2013). How languages are learned (4th ed.) Oxford University
Press.

Little, D. (2012). The european language portfolio in whole-school use. Innovation in Language
Learning and Teaching, 6(3), 275–285. https://www.tandfonline.com/doi/abs/10.1080/
17501229.2012.725254

Llamas, A. V., & Tuazon, A. P. (2016). School practices in parental involvement, its expected
results, and barriers in public secondary schools. International Journal of Educational
Science and Research, 6(1), 69–78. https://www.academia.edu/23703434/SCHOOL
PRACTICES IN PARENTAL INVOLVEMENT ITS EXPECTED RESULTS and BAR
IN PUBLIC SECONDARY SCHOOLS

Lochner, L., Wieser, H., Waldboth, S., & Mischo-Kelling, M. (2016). Combining traditional
anatomy lectures with e-learning activities: How do students perceive their learning
experience? International Journal of Medical Education, 7, 69–74. https://www.ijme.net/
archive/7/combining-lectures-with-e-learning-activities/doi:10.5116/ijme.56b5.0369

Long, C., Min, Z., & Chen, L. (2013). The study of student motivation on english learning in
junior middle school – a case study of no.5 middle school in gejiu. English Language
Teaching, 6(9), 136–145. https://files.eric.ed.gov/fulltext/EJ1077185.pdf

Lucas, R. I. (2011). A study on intrinsic motivation factors in second language learning among
selected freshman students. The Philippine ESL Journal, 4, 6–23. https://wenku.baidu.
com/view/1e2750a1770bf78a65295458.html?re=view

Mady, C. (2011). The results of short-term bilingual exchanges keep on ticking: Long-term
impacts of brief bilingual exchanges. Foreign Language Annals, 44(4), 712–726. https:
//doi.org/10.1111/j.1944-9720.2011.01158.x

30
ISSN 3028-1261

10.5281/zenodo.14027285/NIJSE.2024

https://files.eric.ed.gov/fulltext/EJ1288751.pdf
https://files.eric.ed.gov/fulltext/EJ1288751.pdf
https://doi.org/10.1016/j.neuron.2015.09.010
https://cete.ku.edu/sites/cete.ku.edu/files/docs/Technical_Reports/2017/ARMM_Summary_Technical_Report.pdf
https://cete.ku.edu/sites/cete.ku.edu/files/docs/Technical_Reports/2017/ARMM_Summary_Technical_Report.pdf
https://doi.org/10.1080/07908318.2013.765890
https://doi.org/10.1080/07908318.2013.765890
https://doi.org/10.1177/1367006912438300
https://doi.org/10.1177/1367006912438300
https://www.sbp-journal.com/index.php/sbp/article/view/2184
https://www.sbp-journal.com/index.php/sbp/article/view/2184
https://www.tandfonline.com/doi/abs/10.1080/17501229.2012.725254
https://www.tandfonline.com/doi/abs/10.1080/17501229.2012.725254
https://www.academia.edu/23703434/SCHOOL_PRACTICES_IN_PARENTAL_INVOLVEMENT_ITS_EXPECTED_RESULTS_and_BARRIERS_IN_PUBLIC_SECONDARY_SCHOOLS
https://www.academia.edu/23703434/SCHOOL_PRACTICES_IN_PARENTAL_INVOLVEMENT_ITS_EXPECTED_RESULTS_and_BARRIERS_IN_PUBLIC_SECONDARY_SCHOOLS
https://www.academia.edu/23703434/SCHOOL_PRACTICES_IN_PARENTAL_INVOLVEMENT_ITS_EXPECTED_RESULTS_and_BARRIERS_IN_PUBLIC_SECONDARY_SCHOOLS
https://www.ijme.net/archive/7/combining-lectures-with-e-learning-activities/doi:10.5116/ijme.56b5.0369
https://www.ijme.net/archive/7/combining-lectures-with-e-learning-activities/doi:10.5116/ijme.56b5.0369
https://files.eric.ed.gov/fulltext/EJ1077185.pdf
https://wenku.baidu.com/view/1e2750a1770bf78a65295458.html?re=view
https://wenku.baidu.com/view/1e2750a1770bf78a65295458.html?re=view
https://doi.org/10.1111/j.1944-9720.2011.01158.x
https://doi.org/10.1111/j.1944-9720.2011.01158.x


´ ´ ´

NIJSE (2024) X-X

Manyak, P., Von Gunten, P., Autenrieth, D., Gillis, C., & O’Farrell, C. (2019). Four practical
principles for enhancing vocabulary instruction. https://www.ccgedu.net/uploads/8/5/6/8/
85683126/four practical principles.pdf

Mata, L., Pedro, I., & Peixoto, F. J. (2018). Parental support, student motivational orientation
and achievement: The impact of emotions. International Journal of Emotional Education,
10(2), 77–92. https://eric.ed.gov/?id=EJ1197565

Mathewson, T. R. (2019). How to unlock student’s drive for learning? https://hechingerreport.org/
intrinsic-motivation-is-key-to-student-achievement-but-schools-kill-it/

Maulana, R., Opdenakker, M., Stroet, K., & Bosker, R. (2013). Changes in teachers’ involvement
versus rejection and links with academic motivation during the first year of secondary
education: A multilevel growth curve analysis. Journal of Youth and Adolescence, 42(9),
1348–1371. https://doi.org/10.1007/s10964-013-9921-9

Mendez Garcia, M. C. (2013). The intercultural turn brought about by the implementation of
clil programmes in spanish monolingual areas: A case study of andalusian primary and
secondary schools. The Language Learning Journal, 41(3), 268–283. https://doi.org/10.
1080/09571736.2013.836345

Miles, T. S. (2016). A case study on parent’s perceptions of their role in the educational process
[Doctoral dissertation, Walden University]. https : / / scholarworks . waldenu . edu / cgi /
viewcontent.cgi?article=3235&context=dissertations

Morgan, D. N., & Wagner, C. W. (2016). What’s the catch?: Providing reading choice in a
high school classroom. Journal of Adolescent & Adult Literacy, 56(8), 659–667. https:
//doi.org/10.1002/JAAL.193

Moskovsky, C., Alrabai, F., Paolini, S., & Ratcheva, S. (2013). The effects of teachers’ mo-
tivational strategies on learners’ motivation: A controlled investigation of second lan-
guage acquisition. Language Learning, 63(1), 34–62. https://doi.org/10.1111/j.1467-
9922.2012.00717.x

Muliati, C. (2017). The students’ motivation in reading and reading interest of the fifth semester
students of iain palangka raya. http://digilib.iain-palangkaraya.ac.id/813/1/Skripsi%
20Chitra.pdf

Mwirichia, V. M. (2013). Influence of parental involvement on academic performance of preschool
children in kangeta division, meru county, kenya. http://erepository.uonbi.ac.ke/bitstream/
handle/11295/63060/Mwirichia Influence%20of%20parental%20involvement%20on%
20academic%20performance.pdf?sequence=3

Nagel, M., & Scholes, L. (2016). Understanding development and learning: Implications for
teaching. Oxford University Press.

Nisiforou, E. A., & Laghos, A. (2015). Do the eyes have it? using eye tracking to assess students’
cognitive dimensions. Educational Media International, 50(4), 247–265. https://doi.org/
10.1080/09523987.2013.862363

Norman, E. (2020). Why metacognition is not always helpful? Frontiers in Psychology, 11, 15–37.
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC7346872/

Ntekane, A. (2018). Parental involvement in education. https://www.researchgate.net/publication/
324497851 Parental involvement in education
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