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Teacher’s Constructivist Classroom Management Approach And
Learner’s Motivation: A Logistic Regression Analysis

Mary Joy M. Tindoy

Abstract. The study aimed to look into the influence of teachers’ constructivist classrooms
on the learners’ motivation. In this study, the researcher selected the 200 elementary school
teachers in Cluster 4 Schools in Davao City as the respondents of the study. A stratified random
sampling technique was utilized in the selection of the respondents. A non-experimental
quantitative research design using- a correlational method was employed. The data collected
were subjected to the following statistical tools: Mean, Pearson Moment Product Correlation,
and Logistic Regression Analysis. Findings revealed that teachers’ constructivist classroom
management approach acquired a moderately extensive rating. The learners’ motivation in
Cluster 4 Schools in Davao City was extensive. Further, correlation analysis demonstrated
a significant relationship between teachers’ constructivist classroom management approach
and learners’ motivation in Cluster 4 Schools in Davao City. Evidently, regression analysis
proved that teachers’ constructivist classroom management in terms of communication and
interaction, relation establishment, and skills development were significant predictors of
learners’ motivation in Cluster 4 Schools in Davao City. In other words, teachers’ constructivist
classroom management influences the process of learners’ motivation in Cluster 4 Schools in
Davao City.
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1. Introduction

Studying a teacher’s constructivist class-
room management approach and its effects on
learner motivation is crucial for enhancing ed-
ucational practices, promoting effective learn-
ing, and providing a solid foundation for stu-
dent’s academic and personal growth. Under-
standing how a teacher’s management approach
aligns with constructivist principles helps create
a conducive learning environment. In a con-
structivist classroom, students actively learn,
make connections, and construct their knowl-

edge. A teacher’s management style can ei-
ther support or hinder this process. This re-
search helps bridge the gap between theory and
practice, supporting the development of more
student-centered, engaging, and effective edu-
cational environments. Meanwhile, previous
reports indicated that poor learners’ motivation
remains an increasing problem worldwide. Nag-
pal (2022) reported that when students lack
motivation, they are less likely to engage ac-
tively in learning, participate in class, and com-
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plete assignments. This can result in lower aca-
demic performance, which affects school and
district-wide achievement metrics. Similarly,
in a survey with 3,000 school-aged students
across the United Kingdom, Elevate Education
(2020) found that learner’s motivation levels
plummeted during the national school closures
from March to July 2020 up to the present, with
81

As decades of psychological research sug-
gest, motivation is developmentally interlocked
with academic achievement throughout an indi-
vidual’s education. Simamora (2020) also noted
that a lack of motivation can increase student
dropout rates. If learners do not see the value in
education or do not feel engaged, they may be
more likely to leave school prematurely, which
can have long-term consequences for their fu-
ture opportunities. On the contrary, Firman and
Rahayu (2020) affirmed that motivated learners
are likelier to engage in learning actively. They
participate in class discussions, complete assign-
ments, and seek opportunities for deeper under-
standing. This heightened engagement can lead
to a more dynamic and interactive classroom
environment. Moreover, Pakpahan and Fitriani
(2020) noted that motivated students tend to per-
form better academically. They are more likely
to set and achieve academic goals, excel in as-
sessments, and maintain a consistent focus on
their studies. High motivation levels can boost
students’ persistence in the face of challenges.
Motivated learners are more likely to persevere
through complex tasks, setbacks, or obstacles,
which can lead to increased learning over time.
On one hand, Yıldırım (2014) defined teacher’s
constructivist classroom management approach
as a student-centered environment where learn-
ers generally support each other’s learning and
construct knowledge by using information re-
sources and various tools to solve a problem
or to reach their learning goals. In such a
classroom, Tunca (2015) described that teach-
ers provide experience with the knowledge-

constructing process, meaning that learners gain
experience constructing knowledge.

On the other hand, previous studies indi-
cated a significant relationship between the con-
structivist classroom management approach and
learner motivation. However, most of them
were conducted in foreign settings. For exam-
ple, Cetin-Dindar (2016) found that the con-
structivist classroom management approach en-
hances students’ motivation towards learning
through student-centered approaches. Accord-
ingly, constructivist learning environment en-
hances learners to interact with knowledge and
each other using various tools and emphasizes
on the learning environment where learning oc-
curs rather than instruction itself. Also, Jorde
and Dillon (2012) noted that in a constructivist
learning environment, the teacher is a facili-
tator and guides learners in achieving learn-
ing goals. Through constructivist teaching ap-
proaches, learners freely voice their thoughts
and share their opinions (Cetin-Dindar, 2012).
Existing research on constructivist teaching and
classroom management has primarily focused
on its impact on academic outcomes and engage-
ment. Still, there needs to be a significant gap
in understanding the specific factors within a
teacher’s constructivist approach that influence
a student’s motivation. A logistic regression
analysis can help identify which components
of constructivist classroom management, such
as student autonomy, feedback mechanisms, or
collaborative learning opportunities, have the
most significant impact on student motivation,
enabling educators to tailor their approaches ef-
fectively. Thus, the researcher felt the need to
fill in the research gap by conducting a study
using a quantitative approach in the Philippine
setting, particularly in the Davao del Norte Di-
vision. Specifically, the researcher used a pre-
dictive correlational design utilizing logistic re-
gression.

Analysis is used to better understand the
learner’s motivation in relation to the teacher’s
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constructivist classroom management approach,
which is found to be scarce. Logistic regression
is the tool used in this study because it allows
multiple explanatory variables to be analyzed
simultaneously while reducing the effect of con-

founding factors. It works very well for a binary
dichotomous variable, with predictor variables
and various variables, and has been widely used
in education studies.

2. Methodology

This section contains the research design, research respondents, research instrument, data gather-
ing procedure, and data analysis.

2.1. Research Design—In this study, the
researcher utilized predictive correlation with
an analysis using the regression technique of
research to gather data ideas, facts, and infor-
mation related to the study. Bhandari (2020)
described quantitative research as a research
strategy that focuses on quantifying the collec-
tion and analysis of data. It was formed from a
deductive approach that emphasizes theory test-
ing, shaped by empiricist and positivist philoso-
phies. At the same time, non-experimental re-
search lacked the manipulation of an indepen-
dent variable. Rather than manipulating an in-
dependent variable, researchers conducting non-
experimental research simply measure variables
as they naturally occur in the real world. Mean-
while, a predictive correlational design, accord-
ing to Creswell (2013), is a research design that
aims to predict the association, not causality,
between variables. In this study, the researcher
was able to look into the teacher’s constructivist
classroom management approach and learner’s
motivation in Cluster 4 schools in Davao City.
Logistic regression is the tool used in this study
because it allows multiple explanatory variables
to be analyzed simultaneously meanwhile

It was reducing the effect of confounding
factors. In summary, logistic regression was
used because it works very well for a binary di-
chotomous variable, works with predictor vari-
ables, works with multiple variables, reduces
confounding effects, and has been widely used
in education studies.

2.2. Research Respondents—The respon-
dents of the study were the elementary school
teachers in Cluster 4 schools in Davao City. In
this study, the 200 respondents were selected
through a stratified random sampling technique.
Stratified random sampling is a method of sam-
pling that involves the division of a population
into smaller sub-groups known as strata. Ac-
cording to Shi (2015), in stratified random sam-
pling, or stratification, the strata are formed
based on members’ shared attributes or char-
acteristics, such as income or educational attain-
ment. Stratified random sampling is appropriate
in this study because there is heterogeneity in a
population that can be classified with ancillary
information. In this study, specific inclusion
criteria were implemented to determine the re-
spondents. The primary consideration of this
study was to choose respondents who could pro-
vide information to achieve the purpose of this
study. Hence, only regular-permanent teach-
ers in Cluster 4 schools in Davao City, those
not subjected to any administrative or criminal
cases, and those who voluntarily signed the ICF
were given the survey questionnaires. Moreover,
the study was delimited only to the nature of
the problem based on the research questions,
and thus, it did not consider the socioeconomic
status and gender of the teachers.

2.3. Research Instrument—The study em-
ployed questionnaires that were researcher-
made and modified to fit the context of the re-
spondents of this study. The instrument was
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divided into three parts. The scaling was done
by having one-half of the value of 5 as an aver-
age cut-off point or the fair level, with a uniform
interval of 0.80. Before the administration of
the instrument, it was subject to validation by
three experts and was revised according to their
expert comments. The first part was about the
teacher’s constructivist classroom management
approach in Cluster 4 schools in Davao City,
which was adopted from the study of Yildirim
(2014) and indicated communication and inter-
action, relation establishment, skills develop-
ment, time usage and assessment, and learning
and teaching. The Cronbach coefficient value
for this instrument is 0.942, which is excel-

lent, indicating high reliability and consistency
among the items. More so, this questionnaire
was subjected to content validity by a panel
of experts to test its validity. The researcher
modified the questionnaire by grouping all the
items in each dimension under each domain. In
answering the questionnaire, the respondents’
items used the 5-Likert scale, which was as fol-
lows: 5–Very Extensive, 4–Extensive 3–Moder-
ately Extensive, 2–Less Extensive, 1–Not Exten-
sive. As a guide in determining the extent of a
teacher’s constructivist classroom management
approach, the researcher made use of the range
of means, descriptions, and interpretations as
presented below:

Range of Mean and Descriptive Levels of Teachers’ Constructivist Classroom
Management Approach

Range of Mean Descriptive Level Interpretation
4.20 – 5.00 Very Extensive Teacher’s constructivist classroom management

approach is always observed.
3.40 – 4.19 Extensive Teacher’s constructivist classroom management

approach is oftentimes observed.
2.60 – 3.39 Moderately Extensive Teacher’s constructivist classroom management

approach is sometimes observed.
1.80 – 2.59 Less Extensive Teacher’s constructivist classroom management

approach is seldom observed.
1.00 – 1.79 Not Extensive Teacher’s constructivist classroom management

approach is never observed.

The instrument’s second part concerns the
learner’s motivation in Cluster 4 schools in
Davao City. This questionnaire was adopted
from the study of Tuan et al. (2005) and mea-
sured in terms of self-efficacy, learning values,
performance goals, and learning environment
simulation. The reliability of the original scale
was obtained with a Cronbach’s alpha value of
0.950. More so, this questionnaire was sub-
jected to content validity by a panel of experts
to test its validity. The researcher modified the

questionnaire by grouping all the items under
each dimension and domain. In answering the
questionnaire, the respondents used the 5-Likert
scale: Very Extensive, 4–Extensive, 3–Moder-
ately Extensive, 2–Less Extensive, 1–Not Ex-
tensive.

The researcher used the range of means, de-
scriptions, and interpretations presented below
to determine the extent of the learner’s motiva-
tion.

2.4. Data Gathering Procedure—
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Range of Mean and Descriptive Levels of Learners’ Motivation

Range of Mean Descriptive Level Interpretation
4.20 – 5.00 Very Extensive Learner’s motivation is always manifested.
3.40 – 4.19 Extensive Learner’s motivation is oftentimes manifested.
2.60 – 3.39 Moderately Extensive Learner’s motivation is sometimes manifested.
1.80 – 2.59 Less Extensive Learner’s motivation is seldom manifested.
1.00 – 1.79 Not Extensive Learner’s motivation is never manifested.

Steps were undergone by the researcher in
conducting the study after the validation of the
research questionnaire. Permission to Conduct
the Study. The researcher secured the permis-
sion to conduct the study. The researcher se-
cured the endorsement from the Dean of the
Graduate School in Rizal Memorial Colleges,
Inc., Davao City. The Dean of the Gradu-
ate School in Rizal Memorial Colleges, Inc.,
Davao City’s endorsement letter was attached
to the permission letters to be endorsed to the
school principals of the selected public schools
in Cluster 4 Davao City. The researchers per-
sonally brought the letters to the principals of
the schools where the study was conducted. The
researcher first appeared at the

Office of the principals in the second week
of January 2022. However, the researcher was
not able to receive approval from the respective
office due to the principals’ busy schedules. So,
the researcher came back in the second week
of February 2022. The approval from the re-
spective offices was then granted. After this,

the researcher proceeded to the distribution and
retrieval of the survey questionnaires. Distri-
bution and Retrieval of the Questionnaire. The
researcher proceeded to distribute the research
instrument to the respondents after the approval
to conduct the study. Upon distributing the ques-
tionnaires, the benefits of the survey were briefly
discussed and explained to the identified respon-
dents of the study. For the administration of the
questionnaire, the researcher adhered to comply
on Health protocols issued by both local and
national authorities. The questionnaires were
distributed following health protocols such as
wearing face masks and face shields and follow-
ing social distancing. The study respondents
were given enough testing time to finish the
questionnaires. After this, the data collected
were subjected to quantitative analysis. Colla-
tion and Statistical Treatment of Data. After the
questionnaire was retrieved, the scores of each
respondent were tallied to organize the data per
indicator. Then, each score was subjected to
descriptive and inferential analysis using SPSS.

2.5. Data Analysis—The following were
the statistical tools utilized by the researcher in
processing the gathered data: Mean was use-
ful in characterizing the teacher’s constructivist
classroom management approach and learner
motivation. This information was used to sup-
ply the answers for objectives 1 and 2. Pear-
son Product Moment Correlation was used in
this study to assess the significant relationship

between independent (teacher’s constructivist
classroom management approach) and depen-
dent (learner’s motivation) variables. It was a
statistical measure of the strength of a linear
relationship between paired data. In a sample,
it is usually denoted by r. Logistic Regression
was applied to evaluate the significance on the
influence of independent (teacher’s construc-
tivist classroom management approach) on the
dependent variable (learner’s motivation).
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3. Results and Discussion

This chapter presents the results generated from the data gathered. It is sequenced based on
the objectives of the study, as presented in the first chapter. Thus, it presents the extent of
teachers’ constructivist classroom management approach and learners’ motivation; the significant
relationship between teachers’ constructivist classroom management approach and learners’
motivation in Cluster 4 Schools in Davao City; and the influence of teachers’ constructivist
classroom management approach on the learners’ motivation in Cluster 4 Schools in Davao City.

Table 1 shows the summary of the extent of
teachers’ constructivist instructional approach.
As shown in the table, teachers’ constructivist
classroom management approach obtained an
overall mean score of 3.29, descriptively rated
as moderately extensive, interpreted as some-
times observed. Moreover, the result on the
table shows that teachers’ constructivist class-
room management approach in terms of learn-
ing and teaching acquired the highest mean
score of 3.42 described as extensive, interpreted
as oftentimes observed. Meanwhile, teachers’
constructivist classroom management approach
in terms of learning and teaching acquired the
lowest mean score of 3.13 described as mod-
erately extensive, interpreted as sometimes ob-
served. The result denotes that the respondents

were able to set of skills that creates a student-
centered environment where learners generally
support each

other’s learning and construct knowledge by
using information resources and various tools to
solve a problem or to reach their learning goals.
The finding supports the view of Tunca (2015)
that in such a classroom, teachers provide expe-
rience with the knowledge-constructing process,
which means making the learners gain experi-
ences on how to construct knowledge. Also,
Anagün (2018) pointed out that since this is a
classroom setting which are technology-based
in which learners are engaged in meaningful
interactions, students could able to hypothesize,
predict, manipulate objects, pose questions, re-
search, investigate, imagine, and invent.

Table 1. Summary of Teachers’ Constructivist Classroom Management Ap-
proach in Cluster 4 Public Schools in Davao City

Indicators Mean Descriptive Equivalent
Communication and Interaction 3.13 Moderately Extensive
Relation Establishment 3.33 Moderately Extensive
Skills Development 3.36 Moderately Extensive
Time Usage and Assessment 3.30 Moderately Extensive
Learning and Teaching 3.42 Extensive
Learning Environment Organi-
zations

3.30 Moderately Extensive

Overall Mean 3.29 Moderately Extensive

As shown in the Table 2 is the summary on
the extent of learners’ motivation in Cluster 4
Public Schools in Davao City. As shown in the
table, the overall mean of learners’ motivation is

3.46 which is described as extensive. It means
that the internal condition that stimulates, di-
rects, and maintains an attitude of learning is of-
tentimes manifested. Moreover, the result in the
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table shows that learners’ motivation in terms of
learning value acquired the highest mean score
of 3.56 extensive, interpreted as domain often-
times manifested. Meanwhile, learners’ mo-
tivation in terms of performance acquired the
lowest mean score of 3.33 described as mod-
erately extensive, interpreted as domain some-
times manifested. The extensive rating in this
domain is because learners have high efficiency
in using cognitive and metacognitive strategies.
This finding aligns with the view of Albalate
et al. (2018). Likewise, the finding supports
the view of Hubert (2017) that highly motivated
learners can control various mental strategies
for better cognitive performance, enhanced abil-

ity to attend to things in a selective and focused
way, can concentrate over a while, easily learn
new information and skills, can determine strate-
gies for actions, easily comprehend scientific
language and can retain information and ma-
nipulate it to solve complex scientific problems.
Moreover, the finding indicates that learners ex-
press effort in attaining a goal, show persistence,
attend to the tasks that are necessary to achieve
the goals, have a strong desire to attain their
goal, enjoy the activities necessary to achieve

their goal, are aroused in seeking their goals,
have expectancy about their successes and fail-
ures. This finding supports the view of Guido
(2013).

Table 2. Summary of Learners’ Motivation in Cluster 4 Public Schools in
Davao City

Indicators Mean Descriptive Equivalent
Self-Efficacy 3.48 Extensive
Active Learning Activities 3.53 Extensive
Learning Value 3.56 Extensive
Performance Goal 3.33 Moderately Extensive
Learning Environment 3.37 Moderately Extensive
Overall Mean 3.46 Extensive

Relationship Between Teachers’ Construc-
tivist Classroom Management Approach and
Learners’ Motivation in Cluster 4 Schools in
Davao City

The results of the analysis of the relation-
ship between teachers’ constructivist classroom
management approach and learners’ motivation
in Cluster 4 Schools in Davao City are presented.
Bivariate correlation analysis using Pearson
product-moment correlation was utilized to de-
termine the relationship between the variables
mentioned. Table 3 shows that teachers’ con-
structivist classroom management approach has
a significant positive relationship with the learn-
ers’ motivation in Cluster 4 Schools in Davao
City with a p-value of .000 that is less than

.05 level of significance (two-tailed) (r = 0.572,
p <0.05). It means that as the extent of the
teachers’ constructivist classroom management
approach changes, learners’ motivation in Clus-
ter 4 Schools in Davao City also changes sig-
nificantly. Moreover, the table also shows the
teachers’ constructivist classroom management
approach in terms of communication and inter-
action, relation establishment, skills.

development, time usage and assessment,
learning and teaching, and learning environment
organization are significantly correlated with
learners’ motivation as evident on the correla-
tion coefficient values of 0.652, 0.443, 0.719,
0.516, 0.405, and 0.602. This leads to the rejec-
tion of the null hypothesis of no significant rela-
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tionship between teachers’ constructivist class-
room management and learner’s motivation in

Cluster 4 Schools in Davao City.

Table 3. Relationship Between Teachers’ Constructivist Classroom Manage-
ment Approach and Learners’ Motivation in Cluster 4 Schools in Davao City

Teachers’ Constructivist Class-
room Management Approach

r-value p-value Interpretation/
Decision

Communication and Interaction 0.652* 0.000 Reject H0
Relation Establishment 0.443* 0.001 Reject H0
Skills Development 0.719* 0.024 Reject H0
Time Usage and Assessment 0.516* 0.000 Reject H0
Learning and Teaching 0.405* 0.002 Reject H0
Learning Environment Organiza-
tion

0.602* 0.000 Reject H0

Overall Teachers’ Constructivist
Classroom Management

0.572* 0.000 Reject H0

*Significant at p <0.05

The findings agree with the proposition of
Basheer (2014) that constructivist classrooms
emphasize active learning, where students are
encouraged to participate, explore, and discover
knowledge for themselves. This engagement
makes learning more interesting and motivat-
ing. The approach often involves inquiry-based
projects and activities. Learners are motivated
to explore topics they are curious about, which
leads to a sense of ownership and enthusiasm for
their learning. Also, this agrees with Fox and
Schirrmacher (2012) that constructivist class-
rooms provide students with choices and auton-
omy over their learning. When students have
a say in what they study and how they study it,
they are more

Motivated to take ownership of their educa-
tion. In addition, the finding agrees with Oz-
erem and Akkoyunlu (2015) that constructivist
learning often focuses on real-world relevance.
When students see the practical applications of
their learning, they are more motivated to en-
gage with the material.

Logistic Regression Analysis on Domains

of Teachers’ Constructivist Classroom Manage-
ment Approach Predicting Learners’ Motivation
in Cluster 4 Public Schools in Davao City

Analysis of the influence of domains of
teachers’ constructivist classroom management
approach, namely communication and interac-
tion, relation establishment, skills development,
time usage and assessment, learning and teach-
ing, and learning environment organization on
learners’ motivation (extensively motivated or
moderately motivated) was analyzed using Bi-
nary Logistic Regression Analysis. As shown in
Table 4, when the domains of teachers’ construc-
tivist classroom management approach, namely
communication and interaction, relation estab-
lishment, skills development, time usage and
assessment, learning and teaching, and learn-
ing environment organization, are considered,
the model is significant, as evidenced on 2 =
232.610, df 6,p= 0.05 In terms of classification,
the table’s result indicates that 97.90 percent
of the extensively motivated respondents were
correctly predicted to be 100.00 percent of in-
terested respondents. Meanwhile, the computed
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Cox Snell R2 value of 0.683 indicates that the
domains of teachers’ constructivist classroom
management approach, namely communication
and interaction, relation establishment, skills
development, time

usage and assessment, learning and teach-
ing, and learning environment organization,
have contributed significantly in the variability
of learners’ motivation (extensive or moderately
extensive) by 68.30 from the total variability.
Therefore, the difference of 31.70 was recog-
nized to other factors not covered in this study.
This table also indicates that only communica-
tion and interaction, relation establishment, and
skills development are significant when the pre-
dictors are considered. This means that the ex-
tent of learners’ motivation increases by 0.896,
0.245, and 0.508 for each unit increase in teach-
ers’ constructivist classroom management, re-
spectively. Affirming that learners’ motivation

is a function of teachers’ constructivist class-
room management in Cluster 4 Public Schools
in Davao City, the finding agrees with the view
of Milner et al. (2012) that constructivist class-
rooms often create a sense of community among
learners. This social connection can be highly
motivating, as students feel part of something
larger than themselves. Students are encour-
aged to reflect on their experiences, analyze real-
world issues, learn how to investigate, develop
their collaborative learning and inquiry skills,
build communication skills, and improve their
learning strategies skills. Lastly, the findings are
in agreement with the anchored proposition by
Cetin-Dindar (2016) that a constructivist learn-
ing environment enhances learners interaction
with knowledge and each other using various
tools and emphasizes the learning environment
where learning occurs rather than instruction
itself.

4. Conclusions and Recommendations

This part of the paper presents the researcher’s conclusions and recommendations. The discussion
was supported by the literature presented in the first chapters, and the conclusion is in accordance
with statements of the problem presented in this study.

4.1. Findings—The primary objective of
this study was to determine which domains of
teachers’ constructivist instructional approach
significantly influence the learners’ motivation
utilizing a non-experimental quantitative design
using a correlation technique. In this study,
the researcher used logistic regression analysis
since the study used binary dichotomous vari-
ables. The researcher selected the 200 public
elementary school teachers in Cluster 4 Pub-
lic Schools in Davao City as the respondents
through a random sampling method. The re-
searcher used modified and enhanced adapted
survey questionnaires, which were pilot-tested
in a nearby school to ensure high reliability and
internal consistency of the items in the instru-
ment. The current study found that the extent of

teachers’ constructivist classroom management
approach in Cluster 4 Schools in Davao City
approach has an overall mean of 3.29 with a
descriptive rating of moderately.

Extensive. Teachers’ constructivist class-
room management approach in terms of commu-
nication and interaction, relation establishment,
skills development, time usage and assessment,
learning and teaching, and learning environment
obtained mean scores of 3.13, 3.33, 3.36, 3.30,
3.42, and 3.30, respectively. Descriptive analy-
sis also showed that the extent of learners’ moti-
vation in Cluster 4 Schools in Davao City has an
overall mean of 3.46 with a descriptive rating of
extensive. Also, learners’ motivation in terms of
self-efficacy, active learning activities, learning
value, performance goal, and learning environ-
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Table 4. Logistic Regression Analysis on Domains of Teachers’ Constructivist
Classroom Management Approach Predicting Learners’ Motivation in Clus-
ter 4 Public Secondary Schools in Davao City

B S.E. Wald df Sig. Exp(B)
Communication and Interaction 0.896** 9.310E5 .000 1 .000 1.770E12
Relation Establishment 0.245** 9.310E5 .000 1 .000 4.390E12
Skills Development 0.508** 9.310E5 .000 1 .042 2.403E12
Time Usage and Assessment -0.574 9.310E5 .000 1 .120 3.476E11
Learning and Teaching -1.811 4.376 .171 1 .201 .163
Learning Environment Organization -158.465 3.724E6 .000 1 .124 .000
Constant 161.924 34.680 21.801 1 .000 2.102E70

Classification Extensive Moderately
Extensive

%

Extensively Motivated 92 2 97.9
Moderately Motivated 0 106 100.0
Overall 99.0

Holistic Analysis
Cox & Snell R2 0.683
χ2 232.610
Df 6
p-value 0.000

ment obtained mean scores of 3.48, 3.53, 3.56,
3.33, and 3.37, respectively. Moreover, inferen-
tial statistics showed that the result showed that
teachers’ constructivist classroom management
approach has a significant positive relationship
with the learners’ motivation in Cluster 4 Public
Secondary Schools in Davao City with a p-value
of .000 which is less than .05 level of signifi-
cance (two-tailed) (r = .572, p<0.05). Teachers’
constructivist classroom management approach
significantly influenced learners’ motivation in
Cluster 4 Schools in Davao City, as evidenced
by the Chi-Square (X2) of 232.610 and p<0.05.
The Cox Snell R2 value of 0.683 indicates that
teachers’ constructivist classroom management
approach domains, namely communication and
interaction, relation establishment, and skills de-
velopment, have contributed significantly to the

variability of learners’ motivation in Cluster 4
Schools in Davao City (extensive or moderately
extensive) by 68.30

4.2. Conclusions—Based on the findings
of this study and within the limitations and re-
strictions (such as the survey questionnaire and
number of participants), several conclusions are
generated: Teachers’ constructivist classroom
management approach in Cluster 4 Schools in
Davao City was rated as moderately extensive.
Meanwhile, the extent of teachers’ construc-
tivist classroom management approach in terms
of communication and interaction, relation es-
tablishment, skills development, time usage and
assessment, and learning environment acquired
a moderately extensive rating. In contrast, teach-
ers’ constructivist classroom management ap-
proach in terms of learning and teaching ac-
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quired an extensive rating. Learners’ motivation
in Cluster 4 Schools in Davao City was rated
as extensive. Meanwhile, the extent of learn-
ers’ motivation in terms of self-efficacy, active
learning activities, and learning value acquired
extensive ratings. Moreover, learners’ motiva-
tion in performance goals and learning environ-
ment was rated moderately extensive. Third, the
result showed that teachers’ constructivist class-
room management approach has a significant
positive relationship with the learners’ motiva-
tion in Cluster 4 Schools in Davao City. As the
extent of the teachers’ constructivist classroom
management approach changes, learners’ moti-
vation in Cluster 4 Schools in Davao City also
significantly changes.

Lastly, the extent of teachers’ construc-
tivist classroom management approach domains,
namely communication and interaction, relation
establishment, and skills development signifi-
cantly predicted the learners’ motivation in Clus-
ter 4 Schools in Davao City.

4.3. Recommendations—The researcher
may recommend that school administrators con-
sider giving great importance to changing the
room’s physical layout, which may make the
classroom more attractive for learning. Increas-
ing the attractiveness of the classroom environ-
ment reduces stress within the school and fa-
cilitates learning because the room should be

arranged to ensure that all students can see well,
there are no obstructions, the lighting is ade-
quate, and when students move around, they
do not interfere with other students. This in-
creases the desire for knowledge and heightens
creativity among students. Moreover, it was
also recommended that school administrators
may provide time and structures for collabora-
tive learning teams to meet. Effective teams are
relatively small, interdisciplinary groups com-
prised of grade-level general education teachers
and—when needed—administrators, special ed-
ucators, or other specialists who meet weekly
or bi-weekly. An action-oriented agenda and
facilitation by team leaders who skillfully guide
the discussions without assuming an authorita-
tive role promote productive meetings. More
so, the researcher may recommend that teachers
draw on professional relationships and learners’
families for continued guidance and support in
finding ways to address individual learners’ aca-
demic motivation.

And consider parents, school personnel, and
behavioral experts as allies who can provide
new insights, strategies, and support. Lastly,
researchers may conduct further analysis on the
factors that influence satisfaction with school
clinic services since health service quality fac-
tors only contributed 68.30 percent of the total
variability.
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