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Unveiling the Use of Chat Generative Pre-Trained Transformer:
An Academic Support in Learning English

Maria M. Remonde

Abstract. This qualitative-phenomenological study explored the experiences of fifteen (15)
high school students at Teofilo V. Fernandez National High School concerning using ChatGPT
as an academic support in learning English. Employing Collaizi’s method of data analysis, the
research utilized in-depth interviews and focus group discussions as data collection methods,
with fifteen high school student participants chosen through purposive sampling, all with direct
experience in using ChatGPT to learn English. The students’ experiences were divided into
two—the good and bad experiences alike. The former encompasses students’ experiences in
plagiarism, information accuracy and biases, and the potential of academic dishonesty. At the
same time, the latter encapsulates the idea of ChatGPT as a tool to enhance English language
learning. Despite these, students expressed that verifying processes from ChatGPT’s inputs,
understanding topics before ChatGPT’s utilization, and using it as a supplementary tool helped
them overcome the challenges. The study, however, emphasized the significance of the tool
that personalizes students’ learning experiences and its benefits in helping non-native English
speakers. Lastly, the students’ insight that ChatGPT and its AI counterparts need AI literacy for
teachers and students to utilize these tools and platforms for their potential to improve learning
outcomes. The study recommends that the Department of Education, classroom teachers, and
students embrace such tools to adapt to 21st-century learning and innovations, paving the way
for further AI tools to improve student outcomes.
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1. Introduction

In today’s competitive learning set-up, dif-
ferent academic platforms—Artificial Intelli-
gence, for one—have risen. Some are use-
ful, yet few were utilized mindfully. Through
such advancement, student work became effi-
cient and trouble-free. ChatGPT, one of the
growing AI models in today’s age, has bene-
fited different people in all walks of life, espe-
cially students. However, ChatGPT presents
unique challenges, as it facilitates rapid con-

tent generation and raises concerns about pla-
giarism and academic integrity, particularly in
English language learning. Students use such
platforms to create essays, poems, academic pa-
pers, and other types of paper in just a rapid
click. Addressing these concerns is essential
for maintaining educational standards and en-
suring a fair and enriching learning experience
for all students, especially in English. Accord-
ing to Garg et al. (2023), Chat GPT, called
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Chat Generative Pre-Trained Transformer, is a
processing tool driven by artificial intelligence
that generates projects quickly and easily. In
education, Language models powered by arti-
ficial intelligence, such as Chat GPT, are ef-
fective at finding and fixing grammatical mis-
takes, enhancing text coherence and clarity, and
creating new material (Castillo, 2022). How-
ever, Joshi et al. (2023) stated that although
ChatGPT has received much favorable atten-
tion, it has also caused some trepidation and
disorientation in educational settings. There
are concerns that students may use ChatGPT
to pass exams, take-home assignments, and get
good results without gaining knowledge. In a
global context, Vietnamese researcher Truong
(2023) evaluated that although ChatGPT show-
cases a biased contribution, it still provides in-
sights into using such models to create educa-
tional content, enhance student engagement and
interaction, and personalize the learning expe-
rience. She added that ChatGPT has a vast and
promising impact on education. However, in
learning English, there are other problems with
AI in education, such as output bias, human
oversight, and abuse. If handled effectively,
these issues can offer educators new perspec-
tives and chances to introduce pupils to poten-
tial social preferences, concerns, and dangers
of AI usage (Shamsan et al., 2023). Interna-
tionally, Kostka and Toncelli (2023) proved that
although AI tools have grown, ChatGPT has
altered various fields, possibly because it ad-
vanced quickly and is now easily accessible to
the public. Although ChatGPT’s original pur-
pose was to imitate human interaction, it is capa-
ble of much more than that. For example, it can
act like anything it can and generate new things
like poems, stories, and novels. Subsequently,
there are vast ramifications for educators due to
ChatGPT’s capacity to produce various outputs.
On a national level, a news article had been
spread in which students from the University of
the Philippines Diliman (UPD) were allegedly

found using Chat GPT to fulfill their academic
requirements. It was verified that the students’
work contents were mostly likely written by
artificial intelligence (Arasa, 2022). Chowd-
hury (2023) attested that the model can respond
quickly and accurately to various user inquiries
since it has been developed on a huge corpus
of text data. Although ChatGPT has demon-
strated great skills in multiple domains, it has
downsides. The model’s propensity to generate
biased or improper results based on the data it
has been built on is one of its key problems. The
algorithm might also have trouble with more
sophisticated or subtle language tasks because
it depends so much on statistical patterns in
text data. In the local context, a study con-
ducted by Obenza et al. in Davao City (2024)
showed that the use of ChatGPT in higher edu-
cation is worrisome to students as it can make
them overly reliant on the said platform, af-
fecting their critical thinking skills, teamwork,
and problem-solving skills. More specifically,
the widespread use of ChatGPT at Teofilo V.
Hernandez National High School, particularly
among upper-level students, is something that
the administration worries about and gives rise
to legitimate concerns, prompting them to con-
template its integration as a protective measure
to uphold academic integrity. While isolated
incidents of ChatGPT employment have been
reported, the ability of some students to conceal
such activities underscores the urgency of the
school’s commitment to fostering a secure and
just learning environment for all. In this back-
drop, I discerned conducting a study to delve
into this phenomenon and shed light on its impli-
cations. Nonetheless, my research aims to know
high school students’ differing views and expe-
riences by using Chat GPT as an academic sup-
port for learning English. Essentially, this study
is beneficial for the school in assessing students’
knowledge of learning English using Chat GPT
as academic support. This will also add new
inquiries for educators, students, and the institu-
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tion to know students’ viewpoints through their
lived experiences scrutinizingly. Likewise, this
will contribute to the current issues in Philippine
education concerning the integration of techno-

logical advancement in education and add to
related studies that will be conducted in the fu-
ture.

1.1. Purpose of the Study—This phenomenological study sought to determine the overall ex-
periences of high school students using ChatGPT as academic support for learning English. Also,
this research aimed to identify the coping mechanisms extracted from their learning experiences
and their insights towards the ChatGPT.

1.2. Research Questions—This study explored the lived experiences of Teofilo V. Hernandez
National High School students regarding the usage of ChatGPT as academic support in learning
English. It sought to answer the following research questions:

(1) What are the lived experiences of high school students using ChatGPT as an academic
support in learning English?

(2) How do high school students cope with the challenges brought by using ChatGPT as an
academic support in learning English?

(3) What insights or implications can be gained based on the students’ experiences?

1.3. Definition of Terms—Certain words
might be unfamiliar in this study. Hence, the fol-
lowing terminologies are defined operationally
and conceptually. ChatGPT, or Chat Generative
Pre-Trained Transformer, allows users to ask
questions using conversational or natural lan-
guage. It is a language model that produces text
based on the probability of a word occurring
based on previous words in the sequence pow-
ered by the Internet (Gregersen, 2024). Chat-
GPT. A natural processing tool driven by artifi-
cial intelligence that eases the sweat of individ-

uals in producing information with just a click.
English is an academic discipline taught in pri-
mary, secondary, and post-secondary education.
It encompasses grammar, poetry, literature, ora-
tory, rhetoric, and others (Graff, 2008). English.
A school subject area that is part of the current
Philippine curriculum that aims to improve stu-
dents’ oral and written skills in English. High
School Students. Students in the adolescent
stage transition from childhood to adulthood
(Torres et al., 2022). High School Students. In
this study, students referred to are junior high
school students in Grades 7 to 10.

1.4. Significant of the Study—The facts
and findings generated by this research will sig-
nificantly benefit the following group of people:
Educational Sector The information gathered
in this study will be of substantial significance
in global education as it discusses technolog-
ical advancements and AI and its application
to the educational landscape. It will provide
further sources to create globally competent so-
lutions. School Heads. This study’s findings
will also benefit the institution by helping de-

vise new ideas that address speculations regard-
ing the misuse of ChatGPT and other academic
platforms in students’ academic lives. The in-
stitution can also use this study as a reference
to heighten further related research. Educators.
The information gathered in this study will bene-
fit educators by helping them better utilize Chat-
GPT in teaching the English language. It may
also help them devise strategies for students
who use ChatGPT excessively. Students. The
results of this research can also benefit students’
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awareness of the ChatGPT and its limitations
that can affect their learning of the English sub-
ject. Future Researchers. This study will serve
as a core data set essential in generating new re-
search and improving the current study. Future

scholars can obtain solutions or further refer-
ences to widen this study. Similarly, the knowl-
edge that was contributed would motivate the
next researchers to pursue this topic.

1.5. Theoretical Lens—This research
study is firmly grounded on the Theory of Tech-
nology Acceptance Model (TAM) by Davis
(1989), which aims to illuminate the mecha-
nisms that support technology acceptance to
forecast technological behavior and offer theo-
retical justification for the effective application
of technology. By means, it is about the per-
ceived impact of the usage of technological
platforms that primarily affects society itself.
Relatively, students who use and consume Chat-
GPT as a main source for inadequate academic
activities such as copying generated and verba-
tim answers might be prone to discern effective-
ness negatively. Without prior knowledge and
assistance, the excessive use of ChatGPT might
cause severe struggles and other plagiaristic
maneuver. Additionally, Social Learning The-
ory, as suggested by Bandura (1977), states that
learning occurs through observing the behavior
of other individuals through social interaction
or so-called socialization. Whether it is direct
or indirect, the concept of the theory concerning
the use of ChatGPT as academic support in
English stipulated that considering the capacity
of ChatGPT and its negative effect may have
consequences depending on its usage. When
used appropriately, students can control their
ability to be exposed to generated informa-
tion. Also, they can learn meaningful English
using such a virtual platform. Hence, when
misused, they may exhibit a lack of condition-
ing and take further the idea that ChatGPT is
better at producing information than original
works. More so, Su Yang (2023) suggested
the IDEE framework for applying generative
AI or artificial intelligence in Education. IDEE

comprises identifying the desired outcomes,
determining the appropriate level of automation,
ensuring ethical considerations, and evaluat-
ing effectiveness. The framework considers
providing responsive and timely feedback for
students who utilize ChatGPT. Also, through
this, teachers can tailor their teaching practices
by allowing students to be involved in technol-
ogy usage rather than exposing them without
guidance. Using ChatGPT as academic support
in English must be proposed with feedback
so students know its limitations. Importantly,
any activities that require AI sources should
follow academic guidelines and be accepted by
the school’s ethical framework standards. This
study leverages the Technology Acceptance
Model (TAM) and Social Learning Theory to
explore students’ experiences with ChatGPT as
an academic support tool in learning English.
TAM, developed by Davis (1989), focuses on
understanding how users accept and use technol-
ogy. It highlights that students’ perceptions of
ChatGPT can significantly influence their aca-
demic behavior, potentially leading to negative
outcomes like plagiarism if not used properly.
Bandura’s Social Learning Theory (1977) is
also applied, emphasizing that learning occurs
through observing others. This theory sug-
gests that students’ interactions with ChatGPT,
whether direct or indirect, shape their learning
experiences. Appropriate use of ChatGPT can
enhance English learning, while misuse may
lead to over-reliance on generated content. Su
and Yang’s (2023) IDEE framework for inte-
grating AI in education is also considered. This
framework outlines steps to ensure AI’s ethical
and effective use, including setting clear out-
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Fig. 1. The Conceptual Framework of the Study
comes, appropriate automation levels, ethical
considerations, and effectiveness evaluations.
Presented in Figure 1 is a conceptual framework
using a Venn diagram to depict the dynamics
of high school students’ engagement with Chat-
GPT as an academic aid in learning English. On
the left, it represents students’ experiences with
ChatGPT, including their challenges, successes,
and overall interactions with the tool. On the

right, it illustrates students’ coping mechanisms
for managing these experiences effectively. The
overlapping section in the center symbolizes
the insights gained from the intersection of stu-
dents’ experiences and coping strategies. These
insights reflect students’ reflections and learn-
ings, providing valuable perspectives on using
ChatGPT in English language learning.

2. Methodology

This chapter includes an overview of the research design, study participants, data collection
process, data analysis strategy, ethical considerations, and standards of excellence upheld by the
study. The methodology for this study was comprised of all those mentioned earlier.

2.1. Philosophical Assumptions—A
study’s philosophical underpinnings and quali-

tative assumptions are essential for guiding the
investigation. Ontological, epistemological, axi-
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ological, and methodological assumptions form
the foundation of qualitative research. These
assumptions shape the research design and
methodology. According to Creswell (2012),
researchers must understand the significance of
these assumptions, especially when others have
interpreted them within specific frameworks. A
paradigm—a set of theories, assumptions, and
concepts—influences how researchers view the
world and interact with their subjects, impact-
ing their choice of data collection and analysis
methods (Alele Aduli, 2023). As Denzin and
Lincoln (2018) describe, the philosophical as-
sumptions in research include: Ontology. A
fundamental ontological challenge arises in
exploring the nature and characteristics of re-
ality. Qualitative researchers acknowledge the
existence of multiple realities, with individ-
uals under examination and readers of such
studies all subscribing to different perceptions
of reality. Consequently, researchers conduct-
ing qualitative inquiries aim to capture these
diverse realities when studying human phenom-
ena. This involves employing various forms of
evidence, such as direct quotations and multiple
perspectives, to illuminate multiple realities
(Denzin Lincoln, 2018). Thus, in my research,
it was imperative to strive towards uncover-
ing universal truths and identifying emerging
themes, irrespective of the subjective realities
constructed by research participants and the
potential interpretations readers might have
drawn from the study. Epistemology. Based
on the epistemological framework, conducting
a qualitative study involves building a strong
rapport with participants, leading to the collec-
tion of subjective evidence based on personal
perspectives. This approach acknowledges that
knowledge is derived from the diverse experi-

ences of individuals. In conducting my study,
I adhered closely to these epistemological as-
sumptions, ensuring that the research instru-
ments, methods employed, and the evaluation
of findings and evidence were thorough and
aligned with these principles. Axiology. While
all researchers inevitably bring their values to
their studies, qualitative researchers are partic-
ularly transparent. The foundational principle
guiding qualitative research, axiology, prompts
an examination of its practical implications.
In qualitative inquiry, researchers must openly
acknowledge their values, biases, and the in-
herent subjectivity of the data collected from
the field while also recognizing the implicit
aspects of the study as a whole. In this re-
search, axiological assumptions shaped ethical
considerations and my approach, ensuring ad-
herence to ethical standards and acknowledging
the subjectivity inherent in my study’s findings.
Consequently, I took great care to differenti-
ate between my biases and interpretations and
those of the research participants and readers,
striving for objectivity in the study’s outcomes.
Methodology. The methods employed in qual-
itative research, often called its methodology,
are characterized as inductive and emergent,
shaped by the researcher’s experiences in data
collection and analysis. Unlike quantitative
research, where logic is typically deductive
and theory-driven, qualitative research builds
its logic from the ground up, relying less on
preconceived theories or the researcher’s biases.
This methodology encompasses the research
inquiries and assumptions, enhancing the preci-
sion and solidity of the study’s findings. In my
study, I drew conclusions based on my research
participants’ authentic responses, ensuring the
results’ validity and reliability.

2.2. Qualitative Assumptions—This study
employed a phenomenological framework to
explore the comprehensive experiences of high

school students utilizing ChatGPT as an aca-
demic aid for learning English. The primary ob-
jectives involved uncovering the coping mech-
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anisms derived from their encounters and un-
derstanding their perspectives on ChatGPT.
Embracing phenomenology, this research ad-
vocated for a comprehension that transcends
surface-level observations. It emphasized the
significance of delving into participants’ percep-
tions, emotions, and reflections, acknowledg-
ing the varied viewpoints shaped by individual
contexts, backgrounds, and personal histories
(Neubauer et al., 2019). To accomplish these
aims, a study emphasizes in-depth interviews,

reflective dialogues, and the analysis of partic-
ipants’ narratives. This approach is designed
to capture high school students’ profound ex-
periences, specifically using ChatGPT as an
academic support (Murray, 2013). This under-
taking aimed to offer valuable insights beyond
mere descriptions, providing a deeper under-
standing of these research participants’ chal-
lenges, successes, and perspectives within this
specific educational context.

2.3. Design and Procedure—A phe-
nomenological research design was used in this
research study. According to Cropley (2019),
the essential tenet of qualitative research is that
“truth” is subjective. Every person forms an
autonomous, individual picture of the universe,
considering their interactions with others and
the outside environment. As a result, what an in-
dividual—including scholars—takes to be true
is just a collection of assumptions, conclusions,
and views in that individual’s head. Qualitative
research aims to comprehend certain circum-

stances better and discover useful knowledge
for people to consume (Amorado Talili, 2017).
Using the definition of intentionality as the
distinguishing attribute, Husserl (2003) also
defines phenomenology as the study of the na-
ture of consciousness, especially applied to the
individual. Throughout this sense, people’s life
experiences ultimately determine all-purpose
and significance. Therefore, this qualitative
research design allowed me to acknowledge
high school students and find their common
experiences utilizing ChatGPT.

2.4. Research Participants—A selection
of participant sessions was likely necessary to
collect quality interview data, as follow-up in-
terviews were conducted throughout the study
to clarify and expand participant information
(Polking, 2005). Polkinghorne (2005) suggests
that participants in qualitative research often
number between 10 and 15 people to reach the
minimum number of participants in the study.
He added that such participants should be rooted
in awareness and can shed light on their expe-
riences in a particular phenomenon. Hence, I
decided to have 15 research participants in this
study, selected from Teofilo V. Fernandez Na-
tional High School, and have direct experience
using ChatGPT as academic support in learn-
ing English. However, I have also considered

adding more sets of participants and clarifying
research participants’ responses if I needed to
exhaust data for the study; however, the num-
ber of participants was sufficient. Moreover,
the criteria for finding the interviewees were
those high school students with at least prior
technical knowledge as they are best fit as the
research participants of the study, and they are
the ones who can give better insights into the
phenomenon being studied. Also, I have chosen
this school as it has received isolated reports
of students using ChatGPT in their academic
papers. However, it is imperative to note that I
have chosen selected students as research par-
ticipants who have used it in the past, not con-
cluding they were part of such cases to maintain
objectivity.
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2.5. Ethical Considerations—The safety
of human subjects using suitable ethical norms,
as indicated by Arifin (2018), is crucial for any
research data. Hence, I followed the ethical
conventions and guidelines for qualitative re-
search, with a brief explanation of the ensuing
rules and methods I have followed: Social value.
This concerns the potential benefits and favor-
able outcomes that research can bring to society,
like addressing problems or improving people’s
quality of life. From the beginning up until the
end of my study, I have always had this per-
spective that my study would contribute to the
larger community as I aimed to solve a particu-
lar problem that exists in the larger community
in education, which was the growing concern
and potential of students using ChatGPT as an
academic support in learning English. The data
gathered in this study will inform policy and
practice in ways that will benefit the educational
community I am part of. Informed consent.
This describes obtaining a participant’s volun-
tary agreement to participate in a research study
after providing sufficient information about the
study’s purpose, methods, potential drawbacks,
and benefits. In this research, I ensured that
participants fully understood the study and their
rights, allowing them to make an informed deci-
sion about whether to participate, thereby pre-
serving their autonomy and dignity. Vulnerabil-
ity of research pertains to their increased risk
of experiencing harm, exploitation, or coercion
due to factors like age, cognitive ability, socioe-
conomic status, or health conditions. In this
study, I needed to acknowledge and consider
prospective participants’ potential vulnerability
and take appropriate measures to protect them.
This involved providing additional protection
and support so they would not feel uncomfort-
able, coerced, or anything at all. Risks, benefits,
and safety. In research, these elements are inte-
gral to evaluating the potential risks and bene-
fits associated with participation in a study and
implementing measures to safeguard the well-

being of participants. In this study, I ensured
that the setting where I conducted my study was
in a safe, quiet location, away from potential
triggers, and participants were assured of my
liability for any harm or damages. Privacy and
confidentiality in research are about safeguard-
ing participants’ personal information and en-
suring their identity remains confidential unless
they consent to the disclosure. In the context
of this study, I was responsible for implement-
ing appropriate protocols to secure participants’
data and maintain confidentiality. This included
anonymizing data, securely storing information,
and limiting access to authorized personnel only,
which was me. Also, I guaranteed they would
keep any voice records and transcriptions in my
vault, and no one had access to them. Justice.
This concept relates to the equitable allocation
of both the advantages and disadvantages re-
sulting from research across various segments
of society. In this study, I ensured everyone
could voice their viewpoints and experiences
regardless of age, gender, ethnicity, and socioe-
conomic status. This involved ensuring that I
had research participants from differing back-
grounds, that every participant had equal access
to attending the interviews I conducted, and
that their participation was not burdened. Trans-
parency in research encompasses integrity in
every research phase, from conception and exe-
cution to reporting results. In this study, I have
always been truthful about the research method-
ologies and the outcomes that came with it. I
was open to examination and feedback from my
peers, research participants, and mentors to en-
sure trust, credibility, and accountability within
the research community and the general pub-
lic. The qualification of a researcher relates to
one’s academic background, professional back-
ground, and proficiency in a particular area of
study, confirming that one possesses the requi-
site abilities and knowledge to carry out the re-
search capably. In this investigation, I believed
I held suitable qualifications that showcased my
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capability to conduct the research, analyze data,
and make sense of the results, given that I am
taking my extra degree and having attended suf-
ficient training and seminars related to research.
The adequacy of facilities in research addresses
the presence and suitability of the essential re-
sources, tools, and infrastructure required to
execute a study efficiently and securely. I guar-
anteed access to appropriate facilities for con-
ducting my investigation in this research. I en-
sured we conducted the study in a convenient
and secure location and were not staying in a
place that we were not allowed to use or en-
ter. I used exclusive notes for this research
and platforms and search engines that suit my
study. Community involvement in research en-
compasses the dynamic involvement and active
engagement of community members, stakehold-
ers, or the intended study population throughout

the research journey, from initial planning to
sharing research outcomes. In this study, I di-
rectly engaged with the people involved, from
the research participants to my research adviser,
the panel, and my higher-ups. Plagiarism and
fabrication. Researchers should strictly follow
academic honesty and integrity principles. This
entails giving proper credit to the work of oth-
ers, presenting original contributions, and veri-
fying the accuracy and authenticity of data. In
this study, I employed tools like plagiarism de-
tectors. I maintained thorough documentation
of their research procedures to guarantee that
my work was devoid of plagiarism and that all
data and discoveries were authentic and reliable.
By upholding these principles, I enhanced the
credibility and trustworthiness of the research
community.

2.6. Role of the Researcher—As an unbi-
ased research facilitator and promoter, I guaran-
teed that the research procedure was conducted
impartially, objectively, and devoid of personal
bias or external influence. I fostered an atmo-
sphere that fostered candid and transparent ex-
ploration of concepts and upheld equity in data
gathering and analysis. As an expert in quali-
tative methods, I possess expertise in various
techniques, such as interviews, focus groups,
and participant observation. My proficiency has
allowed me to effectively plan, execute, and
analyze qualitative studies, ensuring that my re-
search questions were adequately addressed and
that the results were credible and reliable. As
a data collector and keeper, I gathered informa-
tion from diverse sources, such as interviews or
observations, ensuring accurate and secure in-

formation storage. I followed ethical guidelines,
safeguarded participants’ privacy, and ensured
that data was structured and available for later
examination and understanding. As a data an-
alyst, I scrutinized the collected data to reveal
trends, patterns, and insightful viewpoints align-
ing with the research question. I employed rig-
orous qualitative data analysis techniques such
as coding and thematic examination to unearth
notable discoveries and enhance the understand-
ing within my field of study. Finally, as an or-
ganizer and presenter of data, my responsibility
was to condense and articulate the research dis-
coveries succinctly and logically. This included
adeptly expressing the study’s aims, methods,
results, and implications via written materials,
speeches, or other dissemination channels. I
ensured the research outcomes were accessible
and understandable to the intended audience.

2.7. Data Collection—The research inves-
tigated the experiences of high school students

using ChatGPT as academic support for learn-
ing English. This research sought to identify

9
ISSN 3028-1261

10.5281/zenodo.12704580/NIJSE.2024



NIJSE (2024) -

the students’ coping strategies extracted from
their learning experiences and their insights to-
wards the ChatGPT. Elaborated accounts of the
methodology are presented as follows: Securing
endorsement from the Dean of Graduate School.
I commenced the data-gathering stage by secur-
ing authorization from the Dean of the Gradu-
ate School at the college where the researcher
is studying. This involved presenting an offi-
cial correspondence outlining the research ob-
jectives, methodology, and pertinent supporting
documents. This task was slated for comple-
tion during the final week of September 2023.
Asking permission from the Schools Division
Superintendent. After securing the required
endorsement, I sought authorization from the
school’s division superintendent. This involved
submitting a similarly formal letter outlining the
research proposal and its relevance to the edu-
cational community. Additionally, I included
Chapters 1 and 2, along with the research in-
strument, which detailed the study’s objectives
and participant identification. Subsequently, I
waited for the response from the SDS before
initiating the research activities. This was car-
ried out during the first two weeks of October
2023. Asking for permission from the school
heads. After I acquired the necessary permis-
sion, I secured an endorsement from the school
administrators of the selected institutions. This
included presenting formal letters of request
to each school principal, outlining the research
objectives and the expected data collection time-
line. I requested permission from the third week
of October 2023 to the final week of that month.
Obtaining consent from the participants. Hav-
ing obtained the school administrators’ endorse-

ment, I obtained informed consent from the
research participants. This involved using in-
formed consent forms that clearly articulated the
research’s purpose, participant rights, and mea-
sures to maintain confidentiality. Consent from
the participants was secured in November 2023.
Conducting the interview. Once consent was
obtained from all participants, I scheduled and
conducted interviews using a structured or semi-
structured interview guide to ensure consistency
and reliability in data collection. The interviews
occurred during the first two weeks of Novem-
ber 2023. Transcribing the responses of the
interviewees. After the interview sessions, I
transcribed the participants’ responses, carefully
noting non-verbal cues and relevant contextual
details. This process included field notes to
thoroughly capture the breadth of participants’
reactions. While transcribing the responses,
I also periodically consulted my research ad-
viser for guidance. The interviewee’s responses
were transcribed in the third week of November
2023. Data Coding and Thematic Content Anal-
ysis. Subsequently, I engaged in data coding
and thematic content analysis. This involved
systematically organizing the transcribed data
into categories, subcategories, and themes de-
rived from the interview dialogues. Through
this process, I derived conclusions and insights
regarding the research objectives by identifying
patterns and connections within the data. Ad-
ditionally, I regularly sought professional input
and feedback from my adviser to ensure im-
partial judgment and comprehensive analysis
throughout the study. These consultations oc-
curred throughout the study period, focusing on
the third to last week of December 2023.

2.8. Data Analysis—There were certain es-
sential phases in the examination of phenomeno-
logical data. Specifically, I investigated the
lived experiences of the high school students
who faced using ChatGPT as academic sup-

port and depicted the participants’ experiences
using Collaizi’s Descriptive Phenomenologi-
cal Method. According to Colaizzi (1978), as
stated by Sanders (2003), the phenomenologi-
cal method seeks to unveil the genuine essence
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of a given phenomenon. His approach com-
prises seven steps following what I have done
in this study. Initially, I engaged deeply with
the informants’ descriptions to grasp the holis-
tic nature of their experiences; I then distilled
significant statements from these descriptions,
proceeding to derive underlying meanings from
them. These meanings were subsequently or-

ganized into cohesive themes, which were syn-
thesized to comprehensively portray the phe-
nomenon. From this synthesis, I extracted the
essential structure of the phenomenon. Finally,
to validate the analysis, informants were con-
sulted to confirm whether the interpretation res-
onated with their original experiences.

2.9. Framework of Analysis—The analyt-
ical framework in phenomenological research
is a systematic and structured approach to data
analysis, interpretation, and presentation. In
this research study, I used Colaizzi’s method
to analyze data from the interviews and dis-
cussions with the participants regarding their
experiences in extra-curricular activities. Ac-
cording to Morrow et al. (2021), Colaizzi’s
(1978) method features a distinctive seven-step
process offering rigorous analysis, closely ad-
hering to the data at each stage. This method
culminates in a concise yet comprehensive de-
scription of the phenomenon under study, val-
idated by the participants who experienced it.
The effectiveness of this approach relies on rich
first-person accounts of experiences, which can
be collected through various means. Although
face-to-face interviews are common, data can
also be gathered from written narratives, blogs,
research diaries, online interviews, and other
forms. This method enables researchers to un-
cover emergent themes and explore their intri-
cate relationships (Wirihana et al., 2018). Data
Familiarization. By reading and rereading the
transcripts several times, I aim to fully under-
stand the meanings conveyed by the participants
and gain a global sense of the phenomenon be-
ing studied. This thorough review process is
crucial for fully grasping the nuances of partici-
pants’ statements, enabling a deeper analysis of
their experiences. Identifying Significant State-
ments. I carefully identify every statement in the
narratives directly related to the phenomenon I

am studying. To identify and highlight phrases
and descriptions that shed light on the particu-
lar experiences under study, a thorough exam-
ination of the gathered data—such as written
narratives or transcripts of interviews—must be
conducted. This step is essential to ensuring that
my analysis stays on topic and provides a strong
basis for future thematic development. Formu-
lating Meanings. After carefully examining the
important statements, I determine meanings per-
tinent to the phenomenon. Although Colaizzi
admits that complete bracketing is impossible, I
must reflexively ”bracket” my presuppositions
to stick closely to the phenomenon as expe-
rienced. To guarantee that the analysis stays
rooted in the participants’ real experiences, this
process entails putting aside my interpretations
as much as is practical. Clustering Themes. I
ensure a rigorous analysis that remains true to
the participants’ experiences by grouping the
identified meanings into themes shared by all
accounts. Throughout this process, presuppo-
sitions must be bracketed to avoid any possi-
ble influence from existing theories. Allow-
ing the themes to naturally arise from the data
rather than being influenced by outside forces
preserves the integrity of the analysis. Devel-
oping an exhaustive description. I incorporate
every theme generated in the previous step into
a comprehensive and all-encompassing descrip-
tion of the phenomenon I write. By identifying
common themes from the participant accounts,
this thorough description seeks to convey the
essence and complexity of the phenomenon.
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Fig. 2. Analytical Framework of the Study
This step ensures that the final representation
presents a comprehensive perspective of each
participant’s experiences. Producing the fun-
damental structure. I break down the lengthy
explanation into a succinct statement highlight-
ing the key elements that I believe are crucial
to understanding the phenomenon’s structure.
This succinct synthesis effectively and concisely
communicates the essence of the participants’
experiences, concentrating on the essential com-
ponents necessary for comprehending the phe-

nomenon. Seeking verification of the fundamen-
tal structure. I ask participants if the fundamen-
tal structure statement accurately reflects their
experience by returning it to all participants or,
in larger studies, to a subsample. I might go
back and change the earlier stages of the anal-
ysis in light of their comments. Through this
iterative process, the validity and credibility of
the findings are increased, and the analysis is
firmly based on the participants’ perspectives.

2.10. Trustworthiness of the Study—This
study sought to demonstrate the reliability of
conclusions based on third-party evaluations.
According to Lincoln and Guba (1985), credibil-

ity, confirmability, transferability, and depend-
ability are the four factors that should be con-
sidered to generate a reliable study. Credibility.
As Polit and Beck (2012) defined, credibility
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pertains to the accuracy of information, partici-
pants’ viewpoints, and the researcher’s interpre-
tation and presentation thereof. This concept
emphasizes the issue of truth value (Korstjens
Moser, 2018), with credibility bolstered by the
researcher’s personal experiences and partici-
pants’ affirmation of study conclusions (Cope,
2014). To enhance credibility, I ensured I had
prolonged engagements with my research par-
ticipants regarding the triangulation of my data
sources, which enhanced the accuracy and depth
of my study’s findings. Confirmability. Accord-
ing to Korstjens and Moser (2018), confirmabil-
ity is focused on the issue of neutrality, where
research needs to ensure the inter-subjectivity
of the data. According to the data, it can sup-
port the study’s findings. An audit trail is the
technique used in this investigation that was re-
quired to provide confirmability. The scientific
community is persuaded of the rigor of these
investigations by this audit trail, which also
helps to verify the validity of qualitative studies
(Robinson, 2003). I meticulously documented
every data collection and analysis step to main-
tain confirmability. I ensured transparency and
accountability in my research process by keep-
ing an audit trail of my decisions and interpre-

tations. Through member checking, I sought
feedback from participants to validate the accu-
racy and relevance of my findings, enhancing
the confirmability of my study. Transferability.
It refers to discoveries that may be used in other
contexts or with different groups. Hence, the
researchers must give a detailed account of the
participants and the research methodology to de-
termine whether the findings apply to a given sit-
uation (Cope, 2014). In my research, I ensured
transferability by meticulously documenting the
context, methodology, and characteristics of par-
ticipants, enabling others to assess the applica-
bility of the findings to their situations. Through
detailed and transparent reporting, I aimed to fa-
cilitate the transferability of my study’s insights
to similar contexts or populations. Dependabil-
ity. Dependability concerns the consistent and
stable quality of research results over time. Re-
searchers meticulously record their methodolo-
gies, data collection techniques, and analysis
procedures to ensure reliability. (Amin et al.,
2020; Haq et al., 2023). Hence, I ensured that
the data collection methods of my research par-
ticipants were consistent at different time points
using a standardized semi-structured interview.

3. Results and Discussion

This part of the study deals with the research questions and responses of high school students
from Teofilo V. Fernandez National High School concerning their overall experiences with using
the ChatGPT as an academic support for learning the English language. Specifically, this research
sought to identify the challenges, coping mechanisms, and insights from their learning experiences
towards the ChatGPT.

3.1. The lived experiences of High School
students using ChatGPT as an Academic Sup-
port —Artificial Intelligence (AI) tools such as
ChatGPT and its counterparts have emerged as
allies for students seeking academic support,
particularly in learning English. The ability
of AI tools to swiftly aid students in this sub-
ject area expedites the learning process, mak-

ing them indispensable aids for language learn-
ers. Nevertheless, the integration of such tools
into academic settings is not without its ups and
downs. Thus, provided below in detail are the
experiences of high school students from Te-
ofilo V. Fernandez National High School who
encountered utilizing ChatGPT as an academic
support in learning English.
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3.1.1. Plagiarism—Teofilo V. Fernandez
National High School students have found Chat-
GPT to be a double-edged sword in their En-
glish learning journey, with the tool presenting
plagiarism-related challenges. While it serves
as a valuable resource for generating content
and refining language skills, some students in-
advertently reproduce ChatGPT-generated text
without proper attribution, leading to concerns
about plagiarism. From the responses men-
tioned above, these high school students (S1,
S3, S4, S6, S11, S13, and S15) embraced Chat-
GPT as a resource for handling demanding as-
signments, appreciating its ability to generate
impressive content quickly. However, many
faced unexpected consequences, as heavy re-
liance on ChatGPT led to accusations of pla-

giarism. Teachers became adept at identify-
ing similarities between student work and Chat-
GPT output, detecting familiar language pat-
terns and structures. Unaware of the potential
pitfalls, some students were scolded and tagged
for plagiarizing, realizing the importance of
proper paraphrasing and referencing. Consis-
tent with the student’s responses, Thorp (2023)
pointed out that when ChatGPT is used as a co-
author in writing, it can produce similar content
across multiple articles without proper cross-
referencing, leading to self-plagiarism. Basic
et al. (2023) corroborated this, showing that
students using ChatGPT are more prone to pla-
giarism than those who do not. Using ChatGPT
for plagiarism undermines academic integrity
and the fundamental objective of assessments,
which is to measure student learning accurately.

3.1.2. Biases and Inaccuracy of Informa-
tion—Biases and inaccuracies in information
were another facet of the ChatGPT experience
for Teofilo V. Fernandez National High School
students. The vast dataset upon which ChatGPT
relies may introduce unintentional biases and
inaccuracies in the responses it generates. Stu-
dents were encouraged to approach the informa-
tion provided critically, cross-referencing it with
reliable sources to validate accuracy. The stu-
dents (S2, S4, S7, S8, S9, S12, S14) collectively
highlighted various concerns with ChatGPT’s
accuracy and reliability. While S2 emphasized
the necessity of skepticism due to occasional
inaccuracies, S4 and S12 expressed frustration
over outdated information, particularly regard-
ing the release dates of novels. S7 encoun-
tered fabricated details, and S8 noted issues

with ChatGPT generating nonsensical terms,
complicating information extraction. Also, S9
raised awareness of potential biases in Chat-
GPT’s responses. Lastly, S14 pointed out Chat-
GPT’s indecisiveness and uncertainty, leading
to doubts about its accuracy and possible bi-
ases. Aligning with participant feedback, Fort
Ferrara (2023) contended that bias is prevalent
in language models, leading to factual distor-
tions, attribution errors, and misrepresentations.
ChatGPT is not immune to these issues, and
persistent use may result in discussions veering
into irrelevant topics, potentially amplifying the
technological capability to generate misleading
websites based on its data. Zhou et al. (2023)
furthered this, emphasizing that even though
chatbot models facilitate human-like conversa-
tions, AI models like ChatGPT introduce ethical
concerns, prominently the issue of bias.

3.1.3. Potential for Academic Dishonesty—
Furthermore, the potential for academic dishon-
esty loomed as a concern among Teofilo V. Fer-
nandez National High School students using
ChatGPT. The tool’s accessibility and the ease

with which it generates content tempt some stu-
dents to engage in practices that compromise
academic integrity. According to the student’s
responses, using ChatGPT for academic tasks
without putting in effort (S1) undermined their
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critical thinking and integrity in learning. This
misuse (S5) contradicted the tool’s purpose, as
they may rely on generated content without un-
derstanding. Additionally, easy access to Chat-
GPT (S6) tempted students to opt for quick so-
lutions rather than genuine learning, fostering
academic dishonesty. Hence, it was crucial to
recognize that using ChatGPT as a substitute
for personal work (S9) compromised academic
integrity and misrepresented true abilities to oth-
ers. Furthermore, relying solely on ChatGPT
without effort (S10) compromised their integrity
and devalued the learning experience for them-
selves and others. Inappropriate engagement
with ChatGPT (S14) led to academic dishonesty,
and habitual misuse of ChatGPT (S15) fostered
this culture, hindering personal growth and intel-
lectual development. Following this, Yu (2023)

elucidated that using ChatGPT by students to
complete assignments poses a significant risk
of fostering academic dishonesty and cheating.
This concern has sparked resistance from multi-
ple universities, newspapers, and experts. Con-
versely, there is a notable amount of opposition
and apprehension within academic circles re-
garding the inappropriate application of Chat-
GPT in scholarly pursuits. The tool’s potential
to facilitate dishonest practices in academia has
raised concerns among educators and experts
alike. Cotton et al. (2024) additionally asserted
that students leveraging ChatGPT to produce
high-quality work obtain an unfair edge over
those without access to the tool. Consequently,
ChatGPT’s potential to enable plagiarism com-
promises academic integrity and undermines the
true aim of assessments.

3.1.4. Enhancement of learning English—
Improvement in English language proficiency
has been observed through the utilization of
ChatGPT. Despite the hurdles presented to high
school students by this tool, they remained
steadfast in their belief that it has still played
a role in refining their grammatical skills, en-
hancing writing coherence and clarity, and fa-
cilitating the creation of diverse materials such
as essays and reports. The challenges encoun-
tered serve as stepping stones for overcoming
linguistic obstacles, contributing to a more ro-
bust understanding of English. According to
the students’ responses, ChatGPT has been in-
strumental in transforming how they learned
English grammar (S2). By breaking down com-
plex concepts into easily understandable expla-
nations, ChatGPT significantly enhanced their
learning efficiency. This improvement extended
beyond grammar to writing skills (S4). Chat-
GPT introduces them to unfamiliar writing con-
cepts, refines sentence structures, enhances vo-
cabulary, and teaches new writing techniques,
resulting in noticeable skill enhancement. More-

over, ChatGPT played a collaborative role in
essay development (S6), enriching essays both
grammatically and intellectually with sugges-
tions and ideas. The nature of ChatGPT (S8)
turned grammar improvement into engaging di-
alogue, allowing them to participate actively in
the learning process. Furthermore, ChatGPT’s
contribution to vocabulary expansion (S9) is
notable, exposing them to diverse linguistic nu-
ances contributing to richer English expression.
ChatGPT’s continuous availability (S13) as a
language companion ensured instant access to
explanations and examples during assignments
or reading. Despite initial doubts, they highly
valued ChatGPT’s feedback on writing skills
(S15), understanding that effective usage leads
to significant improvements over time. In line
with this, it is still believed that ChatGPT serves
as a valuable tool for enhancing English lan-
guage learning among students by effectively
identifying and correcting grammatical errors,
improving text coherence and clarity, and gener-
ating new content (Castillo, 2022). In line with
the participant’s responses, according to Rah-
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Fig. 3. The Experiences of High School Students in using ChatGPT as an Academic
Support in Learning English

man Watanobe (2023), ChatGPT demonstrates
top performance across various applications, in-
cluding content creation, essay writing, chatbot
responses, language translation, question-and-
answer functionalities, and programming code,
where students can utilize ChatGPT to write es-
says, describe subjects, and solve complex prob-

lems, thereby expediting their learning process.
Figure 3 shows the lived experiences of high
school students using ChatGPT as an Academic
Support, Plagiarism, biases and inaccuracy of
information, enhancement of English learning,
and potential for academic dishonesty.

3.2. The coping mechanisms of high
school students in using ChatGPT as an Aca-
demic Support—High school students navigated
their interactions with ChatGPT by employ-
ing strategies to enhance their user experience.
They utilized this tool as an academic resource

for advancing their proficiency in the English
language. This section provides a comprehen-
sive overview of these coping strategies, accom-
panied by the specific responses of participants,
highlighting the themes that emerge from their
identified approaches.
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3.2.1. Verification Process—First and fore-
most, students engaged in a meticulous veri-
fication process, exercising caution to ensure
the accuracy of information obtained from the
AI model. Recognizing the potential limi-
tations and occasional inaccuracies inherent
in any automated system, students adopted a
discerning approach to separate reliable data
from speculative content. This critical eval-
uation involved cross-referencing information
with reputable sources, fact-checking, and ap-
plying their judgment to assess the credibil-
ity of the AI-generated content. Derived from
the feedback of the research participants, they
have emphasized a consistent practice of fact-
checking and cross-referencing information ob-
tained from ChatGPT with reputable sources.
Students strategically integrated ChatGPT into
their research process, utilizing its insights as
a springboard for exploration (S13). While
valuing the information from ChatGPT, they
cross-referenced it with credible sources to en-
sure accuracy and depth (S1). This indepen-
dent fact-checking was habitual to validate the
information and cultivate a comprehensive un-
derstanding (S2). Before incorporating Chat-

GPT’s findings into presentations, students con-
ducted thorough verification through additional
research, enriching content with confidence and
accuracy (S3). By incorporating ChatGPT into
study routines (S9), they reinforced work qual-
ity and knowledge breadth by cross-referencing
with textbooks and articles. This approach not
only upholds academic rigor but also broadens
perspectives with diverse viewpoints. Trusting
ChatGPT for general knowledge (S10), they
also contributed to scholarly discourse by ver-
ifying information against scholarly resources,
ensuring accuracy and credibility. In accor-
dance with the students’ responses, Romero et
al. (2023) and Fauzi et al. (2023) mentioned
that there should be a verification process for
utilizing ChatGPT as a tool in academic set-
tings. The study highlights concerns such as
the tool providing incorrect responses, poten-
tial impacts on developing essential skills, lack
of acknowledgment of intellectual authorship,
and sociocultural biases in responses. Verify-
ing the accuracy of ChatGPT’s answers before
acceptance and strengthening academic ethics
and awareness are ways to verify ChatGPT’s
responses.

3.2.2. ChatGPT as a Supplementary Tool—
ChatGPT, according to high school students,
should be regarded as a supplementary tool,
complementing rather than supplanting essen-
tial components of the learning process. While
ChatGPT provides insights and support, it is
not a substitute for the learning experiences
derived from face-to-face engagement, class-
room interactions, and individual study efforts.
The research participants believed ChatGPT
was a valuable tool for enhancing their learning
(S1) and engaging with teachers and textbooks
for comprehensive understanding (S6). They
viewed ChatGPT as an excellent supplement to
their studies but not a substitute for the depth
gained from real-life experiences and interac-

tions (S5, S10). Students also found ChatGPT
beneficial for clarifying concepts but should not
replace classroom instruction, discussions, and
traditional learning (S11, S15). While Chat-
GPT provides quick answers and explanations,
they stress the importance of not relying on it
entirely and continuing to develop critical think-
ing skills (S14). In line with this vein, Fautzi
et al. (2023) pointed out that ChatGPT should
be seen as an additional tool for students, not
as a replacement for face-to-face engagement
or their diligent efforts to learn and succeed in
school. Additionally, Al-Worafi et al. (2023)
suggested that students and teachers should in-
corporate ChatGPT into their classroom prepa-
ration rather than relying on it entirely to replace
their efforts.
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3.2.3. Topic Understanding before Chat-
GPT Utilization—Ultimately, before utilizing
ChatGPT, students proactively equipped them-
selves with a foundational understanding of the
topic. This preemptive knowledge ensured that
they could critically assess and contextualize
the AI-generated responses, enhancing the over-
all effectiveness of their interaction with Chat-
GPT as an educational resource. Despite the
challenge of inaccurate data and biases, this
coping strategy blurred out the potential of re-
lying heavily on ChatGPT. The students’ ap-
proach to using ChatGPT was highly struc-
tured and deliberate. They prioritized familiar-
ity with lessons from English classes to estab-
lish a strong knowledge base (S2) and ensured
they were well-acquainted with the subject mat-
ter before seeking assistance from AI (S4, S9).
By thoroughly studying English class lessons
beforehand, they approached ChatGPT as a sup-
plementary resource (S7) that enriched their
comprehension by integrating AI-generated in-
sights into their coursework (S8). This inten-
tional approach allowed students to engage with

ChatGPT more purposefully, asking targeted
questions and gaining additional perspectives af-
ter establishing a comprehensive understanding
of the material (S10). The students’ strategies
emphasized the importance of building a solid
foundation through traditional learning methods
before leveraging AI technologies for further
insights and perspectives. Shoufan (2023) so-
lidified the claim of the research participants,
who said that students who want to use Chat-
GPT effectively must have a solid foundation in
the subject area to create pertinent prompts and
evaluate the system’s output. Students without
prior knowledge should not depend solely on
ChatGPT to study. Hence, ChatGPT should act
as an essential tutor, aiding students by summa-
rizing information, assisting with drafts, offer-
ing feedback, and answering questions based on
the materials they possess (Lo, 2023). Figure
4 shows the coping mechanism for the school
heads’ challenges in defining their roles and
decision-making and the emergence of the three
themes: Verification process, ChatGPT as a
Supplementary tool, topic understanding before
ChatGPT utilization

3.3. The insights of high school students
in using ChatGPT as an Academic Support—
While students have had their fair share of expe-

riences using ChatGPT as an academic support
tool in learning the English language, they have
also offered and emphasized insights concern-
ing its usage in the classroom.

3.3.1. ChatGPT personalizes learning ex-
periences—High school students gained a pro-
found insight into the personalized learning ex-
periences facilitated by ChatGPT. Recognizing
the capabilities of this AI-driven platform, stu-
dents observed how ChatGPT tailors its inter-
actions to individual learning styles and prefer-
ences. By adapting its responses to user input,
the system fosters an engaging and effective ed-
ucational journey for each student, ensuring that
knowledge acquisition aligns with their unique

needs and pace. ChatGPT has transformed the
student’s learning experience (S3), adapting to
their unique style and pace and enhancing their
grasp of complex subjects. Moreover, Chat-
GPT’s ability to tailor explanations and create
study guides (S6) played a crucial role in the
student’s exam preparation, aligning perfectly
with their academic level. Acting like a knowl-
edgeable study companion (S7), ChatGPT pa-
tiently explained difficult topics and nurtured
problem-solving skills, making learning more
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Fig. 4. The Coping Mechanisms of High School Students in Using ChatGPT as
Academic Support in Learning English
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engaging. The students also valued ChatGPT’s
efficiency in summarizing extensive readings
(S9), saving time while ensuring understand-
ing across different subjects. Beyond standard
textbooks, ChatGPT provides supplementary
explanations (S11), encouraging exploration of
various topics aligned with the student’s inter-
ests. Furthermore, for language learning pur-
poses (S14), ChatGPT served as a partner offer-
ing practice, grammar correction, and cultural
insights, enhancing experience. Finally, Chat-
GPT’s adaptability to diverse learning styles
(S15) ensured that explanations were delivered
clearly and patiently, addressing the student’s
needs and surpassing traditional learning re-
sources. Consistent with this, Shoufan (2023)

asserted that ChatGPT proves advantageous for
students’ academic pursuits, opening the door
to many possibilities. Leveraging its features,
students appreciate its intuitive design and life-
like responses, enhancing their overall learning
experience. Furthermore, ChatGPT enables col-
laborative learning by generating various scenar-
ios for group activities and provides structured
discussions, real-time feedback, and person-
alized guidance to support group interactions
and debates and to create dialogues to aid stu-
dents in learning English, offering students an
interactive and personalized learning environ-
ment (Kasneci et al., 2023; Topsakal Topsakal,
2022).

3.3.2. The Need for Artificial Intelligence
Literacy—High school students identified the
pressing need for AI literacy, recognizing that
understanding artificial intelligence is essential
in the modern world. Their insight emphasized
the importance of incorporating AI literacy into
educational curricula, as students acknowledge
that being proficient in AI concepts and appli-
cations is crucial for learning in an increasingly
AI-driven society. Students expressed and em-
phasized the benefits of ChatGPT in learning
English-related topics. However, they empha-
sized the need for AI literacy for everybody.
Initially skeptical about integrating AI into liter-
ature (S2), the students’ doubts dissolved as they
discovered how ChatGPT enhanced their under-
standing and collaboration within the literary
realm. This transformation occurred as the stu-
dent’s apprehensions about AI potentially over-
shadowing human storytelling were dispelled
(S4), realizing that ChatGPT served as a ben-
eficial tool enriching literary exploration and
creativity. Furthermore, their view of writing
shifted from being solely human-centered (S5)
to perceiving AI like ChatGPT as a collabora-
tive partner, suggesting new perspectives and

expanding creative boundaries. Despite ques-
tioning AI’s role in literature (S8), the student
found that ChatGPT transformed complex con-
cepts into manageable parts, acting as a per-
sonal tutor for deeper literary understanding.
Integrating AI like ChatGPT into literary dis-
cussions (S9) opened new perspectives, enrich-
ing exploration beyond mere technological use.
ChatGPT, exemplifying AI’s potential (S11),
enhances literary analysis by uncovering hid-
den meanings and acting as a digital compan-
ion, enriching the exploration of complex texts.
Ultimately, they viewed AI, particularly Chat-
GPT (S12), as an ever-available resource that
transforms literature study into an interactive
experience. In alignment with these perspec-
tives, Su and Lai (2023) assert that the introduc-
tion of ChatGPT offers both opportunities and
challenges for argumentative writing training.
Rather than outrightly prohibiting students from
utilizing chatbots as writing assistants, there is
a call for educators and learners to be equipped
with guidance on posing effective questions, em-
ploying ChatGPT as a tool for critical thinking
and personal growth, and utilizing the technol-
ogy ethically and effectively. This approach
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encourages a shift in focus from skepticism to
using ChatGPT to enhance students’ writing
skills through thoughtful engagement, fostering
a balance between technological assistance and
nurturing individual writing abilities. Dwivedi

et al. (2023) and Theophilou (2023) also added
that while there is the presence of AI in recent
days, comprehensive AI literacy is necessary
and beneficial for everybody for effective usage
techniques and strategies.

3.3.3. AI Helps Non-native English Speak-
ers—High school students gained valuable in-
sight into the supportive role that ChatGPT
played for non-native English speakers. Rec-
ognizing the challenges individuals face learn-
ing English as a second language, students ob-
served how ChatGPT’s natural language pro-
cessing capabilities aid in language acquisition
and communication skills. The tool’s ability to
generate coherent and contextually appropriate
responses provides a valuable resource for non-
native speakers seeking to improve their English
proficiency. High school students, particularly
non-native English speakers, have found Chat-
GPT to be a tool for enhancing their language
skills. According to (S1), he found ChatGPT
indispensable for improving language skills and
confidence through real-time grammar feed-
back, likening its role to a personal writing assis-
tant. They also praised ChatGPT as an effective
learning tool that offers grammar feedback with
clear explanations, similar to having a virtual
English tutor available 24/7 (S3). ChatGPT’s
adaptability across writing styles was also high-
lighted as beneficial for refining language and
structure in academic and creative contexts, pro-
viding grammar corrections and insightful sug-
gestions (S4). For effective communication in
English, ChatGPT was crucial in ensuring clar-
ity and error-free content tailored to academic
needs, maintaining a positive school image (S6).

More so, they valued ChatGPT’s dynamic feed-
back for language learning, describing it as
conversing with an English expert that accel-
erates grammar understanding and guides to-
ward native-like expressions (S10). In language
exchange sessions, ChatGPT enhanced learn-
ing by correcting grammar, providing cultural
context, and engaging in conversations like a pa-
tient language part (S13). Moreover, ChatGPT
was invaluable for the student’s literary writing,
offering feedback that refines grammar, style,
and tone, ultimately elevating their academic
work (S15). Accordingly, Moqbel and Al-Kadi
(2023) endorsed that sophisticated AI chatbots,
exemplified by ChatGPT, can offer extensive
support to foreign language learners in their
educational responsibilities. Such a language
chatbot underscores the importance of reevalu-
ating methods for assessing learning outcomes.
Hwang et al. (2023) also added that ChatGPT
could support individuals who are not native
English speakers. This AI model can serve as
a personal, 24/7 English tutor, which is espe-
cially beneficial for helping non-native speakers
with their writing. Figure 5 shows the coping
mechanism for the school heads’ challenges in
defining their roles and decision-making and
the emergence of the three themes: ChatGPT
personalizes learning experiences, the need for
artificial intelligence (AI), and AI helps native
English speakers.

4. Implications and Future Directions

In this chapter, I present a summary of the study. I derived implications and future directions
from the findings summarized here. My research aimed to investigate the experiences, coping
strategies, and insights of high school students at Teofilo V. Fernandez National High School who
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Fig. 5. The Insights of High School Students in Using ChatGPT as an Academic
Support in Learning English
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utilized ChatGPT as an academic support in learning English. To achieve my research objectives,
I employed a qualitative phenomenological research design. I utilized Collaizi’s data analysis tool
and approach. In this study, I comprehensively described the experiences shared by high school
students in using the said AI tool—ChatGPT—and its role as an academic support in learning
English. These students possess valuable knowledge about the phenomenon under investigation,
which was thoroughly discussed in the previous chapter.

4.1. Findings—Based on the results of the
thematic analysis of the responses from the par-
ticipants of the study, the following findings
and their corresponding themes were revealed:
the experiences of high school students in us-
ing ChatGPT as academic support in learning
English were biased and information accuracy,
plagiarism, and the potential of scholastic dis-
honesty. Despite these travails, students also be-
lieve that ChatGPT has the potential to enhance
their way of learning the English language. On
the other hand, despite the challenges that high
school students encounter while steering the
complexities of ChatGPT for academic support
in learning English, several commendable cop-
ing strategies have emerged. One noteworthy
approach involved the implementation of a thor-
ough verification process. Recognizing the po-
tential pitfalls of misinformation, students have
learned to cross-reference responses generated
by ChatGPT with reliable sources, thereby hon-
ing their critical thinking skills and ensuring
the accuracy of the information obtained. An-
other strategic adaptation involved a proactive
commitment to understanding the topic before
engaging with ChatGPT. By familiarizing them-
selves with the subject matter beforehand, stu-
dents enhanced their ability to discern relevant
and meaningful insights from the model’s re-
sponses, fostering a more effective learning ex-
perience. Moreover, many students have em-
braced ChatGPT not as a standalone solution
but as a supplementary tool. They integrated
its capabilities into their broader learning strate-
gies, combining the strengths of artificial intelli-
gence with traditional study methods to achieve
a more comprehensive and well-rounded edu-

cational approach. In navigating ChatGPT’s
challenges, high school students have demon-
strated resilience, adaptability, and a proactive
commitment to optimizing their learning expe-
riences. Ultimately, high school students have
come to appreciate ChatGPT as a transforma-
tive tool in their academic journey, attributing
significant value to its ability to personalize
learning experiences. Recognizing that each stu-
dent has unique learning needs, they have found
that ChatGPT tailors its responses to individual
queries, offering a customized approach that en-
hances comprehension and engagement. More-
over, students have acknowledged the growing
importance of AI literacy in the modern educa-
tional landscape. Using ChatGPT, they gained
subject-specific knowledge and developed cru-
cial skills in interacting with artificial intelli-
gence, preparing them for a future where such
literacy is increasingly essential. Additionally,
non-native English speakers have found a valu-
able ally in ChatGPT. Its language capabilities
and contextual understanding have proven ben-
eficial in aiding the language acquisition pro-
cess, providing targeted support and guidance
for those navigating the nuances of English as a
second language. In embracing these insights,
high school students have harnessed the power
of ChatGPT as a dynamic and personalized
academic companion, promoting a more inclu-
sive and adaptive approach to learning English.
In the context of a study examining students’
perceptions of using ChatGPT as an academic
learning support in English, several theoretical
perspectives can provide valuable insights, and
social representation theory touches on the re-
search problem being investigated. According
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to Moscovici (1984), this theory explores how
group interactions and communication shape in-
dividuals’ thoughts and emotions. This theory
helped contextualize how students constructed
meanings around ChatGPT as a social object in
the study. It considered how students communi-
cated and negotiated shared understandings of
ChatGPT within their academic communities.
The theory highlighted the symbolic representa-
tions and shared comprehension that emerged
among students, influencing their attitudes and
behaviors towards ChatGPT in the learning con-
text. Also, Georgouli et al.’s framework (2008)
also solidified this study. Their framework em-

phasized the multifaceted impact of technology
on learning, including administration, content
delivery, activities, and community engagement.
In the study, this framework guided the explo-
ration of ChatGPT’s integration within educa-
tional settings. Researchers examined how ad-
ministrative policies, content delivery methods,
interactive activities, and community dynamics
shaped students’ experiences and perceptions of
ChatGPT. These components informed effective
strategies for leveraging ChatGPT as a positive
learning support tool while addressing potential
challenges or misuse.

4.2. Implications—The implications for
practice derived from the research study on the
experiences of high school students in Teofilo
V. Fernandez National High School utilizing
ChatGPT as an academic support in learning
English, with a qualitative-phenomenological
research design and 15 purposively sampled par-
ticipants, reveal several key recommendations.
Firstly, it was crucial to address the issue of
plagiarism. Educational institutions should in-
corporate explicit guidelines and workshops on
the ethical use of AI tools like ChatGPT, empha-
sizing the importance of originality and proper
citation. This could be integrated into the cur-
riculum to ensure students are well-informed
about plagiarism’s potential pitfalls and conse-
quences. Secondly, given the biases and inac-
curacies identified in the information provided
by ChatGPT, educators should actively engage
students in discussions about critical thinking
and source evaluation. Incorporating lessons
on information literacy, where students learn to
question and cross-verify information, would
enhance their ability to discern the reliability of
AI-generated content. Moreover, the research
highlights the positive impact of ChatGPT on
learning English. Educators can leverage this
finding by integrating AI tools as supplemen-

tary resources in the classroom. Providing guid-
ance on effective utilization and encouraging
students to explore ChatGPT within the context
of their coursework can enhance language learn-
ing experiences. Institutions should establish a
verification process for submitted work to miti-
gate the potential for academic dishonesty. This
process should involve discussions and reflec-
tions on how students utilized ChatGPT, ensur-
ing transparency and honesty in acknowledging
AI assistance. The coping mechanisms iden-
tified by students, such as understanding the
topic before utilizing ChatGPT and treating it
as a supplementary tool, suggest the need for
educational interventions. Teachers can guide
students on effective study habits, emphasizing
the importance of using AI tools as aids rather
than substitutes for personal understanding and
effort. Additionally, recognizing ChatGPT’s
role in personalizing learning experiences, edu-
cators should explore ways to integrate AI tools
into personalized learning plans. This involves
tailoring educational content to individual stu-
dent’s needs and preferences, maximizing the
benefits of AI in supporting diverse learning
styles. Lastly, the insights from non-native En-
glish speakers highlight the potential of AI in
addressing language barriers. Schools should

24
ISSN 3028-1261

10.5281/zenodo.12704580/NIJSE.2024



NIJSE (2024) -

consider offering AI literacy programs to en-
hance students’ understanding of these tools and
their applications, especially for language learn-
ers. In conclusion, the implications for practice
center around fostering ethical AI use, promot-
ing critical thinking skills, integrating AI as a
supplementary learning tool, establishing verifi-

cation processes, guiding effective coping mech-
anisms, personalizing learning experiences, and
addressing the specific needs of non-native En-
glish speakers. These recommendations aim to
create a balanced and responsible integration of
AI in the educational landscape.

4.3. Future Directions—To further ad-
vance our understanding of ChatGPT as an aca-
demic support tool among high school students
learning English, several recommendations for
future research studies emerge. Firstly, there
was a critical need for quantitative studies to
complement the qualitative findings obtained in
this phenomenological research. A quantitative
approach could involve conducting large-scale
surveys to assess the prevalence of ChatGPT
usage, identify patterns of its impact on aca-
demic performance, and explore correlations
between frequency of use and language profi-
ciency. Additionally, incorporating a mixed-
methods design could offer a comprehensive
perspective by integrating quantitative data with
in-depth qualitative insights, enabling more un-
derstanding of the diverse experiences and out-
comes associated with ChatGPT use. Expand-
ing the participant pool beyond the current sam-
ple would also significantly enhance the gener-
alizability of findings. A more extensive and di-
verse population, possibly across multiple high
schools, could provide a more comprehensive
view of how different demographic factors in-
fluence the adoption and effectiveness of Chat-
GPT as an academic support tool. Given the

dynamic nature of technology, a longitudinal
study tracking students’ experiences over an
extended period would capture the evolving im-
pact of ChatGPT on their learning journey. This
longitudinal approach could help researchers
observe changes in perceptions, academic per-
formance, or ethical considerations over time.
Concurrently, exploring the perspectives of edu-
cators and administrators alongside student ex-
periences could offer a holistic understanding
of the implementation of ChatGPT within the
school system. Investigating how educational
institutions shape policies around AI tools, pro-
viding training for teachers and students, and in-
tegrating these technologies into the curriculum
would provide valuable insights into the broader
academic context. Additionally, future research
could delve into designing and evaluating edu-
cational interventions to foster responsible AI
use. This could involve developing and testing
curriculum modules that explicitly address AI
literacy, ethical considerations, and strategies
for effective and ethical utilization of tools like
ChatGPT. These interventions could contribute
to developing guidelines for educators and poli-
cymakers aiming to maximize the benefits of AI
technologies while mitigating potential risks.
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