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Teacher Professionalism as Predictor of Home-School
Partnership in Jose Abad Santos, Davao Occidental
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Abstract.This study investigated the correlation between teacher professionalism and home-
school partnerships in Jose Abad Santos, Davao Occidental. Employing a non-experimental
quantitative research design, data were gathered from 100 elementary school teachers using
stratified random sampling. Modified survey questionnaires assessed teacher professionalism
and home-school partnerships. Results indicate extensive mean scores for both variables, signi-
fying elevated levels of professionalism and effective partnerships. Furthermore, a significant
positive relationship emerged between teacher professionalism and home-school partnerships,
highlighting the influential role of professionalism in fortifying partnerships. The teacher
professionalism significantly influenced the home-school partnership of teachers in Jose Abad
Santos, Davao Occidental. Notably, dimensions such as knowledge, skills, values, professional
identity, and autonomy substantially impacted home-school partnerships. These findings align
with existing literature emphasizing the pivotal role of teacher professionalism in cultivating
positive home-school collaborations. The study offers valuable insights for the Department of
Education, educators, parents, and future researchers, aiming to advance teacher professional-
ism and fortify home-school partnerships within educational contexts.
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1. Introduction

Professionalism is a consistent mode of be-
havior teachers observe within education. For
classroom instructors, this includes maintain-
ing subject knowledge and instructing students
at age-appropriate levels while collaborating
with other educators to plan teaching methods.
Meanwhile, home-school partnerships involve
collaborative working relationships between
families and schools. They can support students
in more productive and consistent work and be-
havior, improving students’ interest, motivation,
and engagement in learning at home and school.

The home-school would give maximum benefit
to the students, such as strengthening and sus-
tained by constant, timely, specific, and mean-
ingful communication and feedback among the
parents, students, and teachers. These two pro-
fessionalism of teachers and home-school part-
nerships were crucial topics of the discussions,
and their association would significantly im-
pact teaching and learning development. In the
Global context, as Creemers Kyriakides (2008)
stressed, Education is indispensable in the devel-
opment of society and the individual, forming
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the bedrock upon which knowledge, values, and
skills are imparted). Teacher professionalism
is a fundamental component among the numer-
ous elements that constitute an effective educa-
tional system. Teacher professionalism denotes
the capacity of educators to fulfill their duties
in a proficient, ethical, and efficacious manner.
It entails having the expertise to foster student
progress, a steadfast dedication to lifelong learn-
ing and self-improvement, and adherence to the
highest moral and professional standards (Har-
greaves, 2000; Sachs, 2016). However, several
variables, including the caliber of homeschool
connections, can impact the manifestation and
efficacy of teacher professionalism. Teacher
professionalism encompasses a spectrum of at-
tributes, including subject-matter expertise, ped-
agogical knowledge, professional ethics, con-
tinuous learning, and collaboration. Empirical
research has accentuated the salience of these at-
tributes in promoting robust and effective home-
school partnerships (Epstein, 2001; Sheldon,
2003). Concurrently, the degree of professional-
ism teachers manifest can significantly impact
the quality of these partnerships, influencing
parental involvement and, ultimately, student
outcomes (Mawhinney Rinke, 2017). Thus, ex-
amining how facets of teacher professionalism
can enhance homeschool partnerships is essen-
tial. Homeschool partnerships, a pivotal learn-
ing environment component, foster a symbiotic
relationship between families and educational
institutions. These partnerships are conduits
for parental involvement, contributing substan-
tially to students’ academic, social, and personal
development (Epstein, 2001; Sheldon, 2003).
The dynamics of this relationship can be signifi-
cantly influenced by the level of teacher profes-
sionalism, making exploring the role of teacher
professionalism in shaping homeschool partner-
ships a significant area of interest in educational
research. Several studies have delved into the re-
lationship between teacher professionalism and
homeschool partnerships. For instance, a semi-

nal study by Moles (1993) posited that teachers’
professional skills and attitudes significantly de-
termine the quality of homeschool partnerships.
Similarly, empirical work by Sanders and Shel-
don (2009) indicated that teacher professional-
ism, characterized by practical communication
skills and a collaborative ethos, significantly
augments homeschool partnerships. Teacher
professionalism is a vital factor in achieving
educational excellence. Professional educators
have the knowledge, competencies, and abili-
ties to promote efficient learning and student
growth. Darling-Hammond (2000) and Inger-
soll (2003) are dedicated to pursuing ongoing
professional development, upholding the high-
est ethical standards, and applying best practices
in the classroom. Homeschool partnerships
have also been recognized as influential factors
in student success. In the Philippines, where
family involvement in education is highly val-
ued, strong home-school partnerships can posi-
tively impact student outcomes (Padilla, 2019).
These partnerships involve collaborative rela-
tionships between families and schools, foster-
ing shared responsibility for student learning
and development (Epstein, 2001). Understand-
ing the relationship between teacher profession-
alism and homeschool partnerships is crucial
in the Philippine context to improve education
quality. By investigating how teacher profes-
sionalism influences the quality of homeschool
partnerships, policymakers and educators can
develop strategies to enhance collaboration and
engagement between teachers and families, ul-
timately improving student outcomes (Güven
Karataş, 2021). Despite these valuable insights,
there remains a substantial research gap con-
cerning the role of teacher professionalism as a
predictor of the quality of homeschool partner-
ships. Specifically, there is a need to explore the
predictive power of various aspects of teacher
professionalism, such as professional ethics, col-
laboration skills, and commitment to continuous
learning, on the quality of homeschool partner-
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ships. This study will fill this gap by examining
teacher professionalism and homeschool part-
nership in Jose Abad Santos, Davao Occiden-
tal. The findings of this study will contribute
to the existing literature on teacher profession-
alism and homeschool partnership, as well as
provide insights for policymakers and educa-
tional leaders on how to improve the quality of
education in the Philippines. Therefore, this
study would help to probe the predictive rela-
tionship between teacher professionalism and
homeschool partnerships. Specifically, it would

scrutinize how different aspects of teacher pro-
fessionalism, including knowledge of subject
matter and pedagogy, professional ethics and
values, commitment to continuous learning and
improvement, collaboration, and effective class-
room management, impact the quality of home-
school partnerships. The findings from this
study would contribute to the existing body of
literature on teacher professionalism and home-
school partnerships and provide valuable in-
sights for educators, administrators, and poli-
cymakers aiming to enhance these partnerships.

2. Methodology

This section contains the research design, research respondents, research instrument, data gather-
ing procedure, and data analysis.

2.1. Research Design—This study em-
ployed a descriptive quantitative research de-
sign, which aimed to provide an overview and
explore the factors influencing a particular phe-
nomenon. The design allowed for examining
quantifiable variables and developing organi-
zational capabilities based on strategic manage-
ment literature (Parida et al., 2016). A survey in-
strument was utilized to gather quantitative data
regarding the phenomenon. The survey was
specifically designed for the target respondents
to answer a series of questions. This survey
focused on collecting quantitative data related
to the phenomenon under investigation. The
design of the survey instrument was suitable
for gathering data from the target respondents
and capturing their responses to the survey ques-
tions. This research specifically used survey re-
search. Survey research provides a quantitative
or numeric description of a population’s trends,
attitudes, or opinions by studying a sample of
that population (Creswell, 2009). The purpose
of the survey was to explain the characteristics
of a population. In essence, what the researcher
wanted to discover was how members of a popu-
lation were distributed themselves on a variable

or more (for example: age, ethnicity, religion,
attitude toward school)

2.2. Research Respondents—The study’s
respondents were Jose Abad Santos, Davao Oc-
cidental elementary school teachers. The 100 re-
spondents were selected through a stratified ran-
dom sampling technique in this study. The par-
titioning of a population into smaller subgroups,
known as strata, was a key component of the
sampling technique known as stratified random
sampling. Shi (2015) asserts that in stratified
random sampling, also known as stratification,
the strata are created based on the shared traits
or features of the members, such as income or
level of education. Because the population in
this study was heterogeneous and could be cate-
gorized using auxiliary data, stratified random
sampling was appropriate. Stratified random
sampling was a widely used statistical technique
in which a population was divided into different
subgroups, or strata, based on some shared char-
acteristics. The purpose of stratification was
to ensure each stratum in the sample and make
inferences about specific population subgroups.
In this study, specific inclusion criteria were im-
plemented to determine the respondents. The
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primary consideration of this study is to select
respondents who can provide information to
achieve the purpose of this study. Hence, only
permanent-regular teachers in Jose Abad Santos,
Davao Occidental, those not subjected to any
administrative or criminal cases, and those who
voluntarily signed the ICF were given the survey
questionnaires. Moreover, the study was delim-
ited only to the nature of the problem based on
the research questions. Thus, it did not con-
sider the gender and socio-economic status of

the teachers.
2.3. Research Instrument—The research

instrument used was a researcher-made ques-
tionnaire that suited the context of the study.
The questionnaires dealt with the role of
Teacher Professionalism in Homeschool Part-
nerships. The contents of the instrument were
presented to a group of experts for validation.
Five orderable gradations with their respective
range of means descriptions were considered:

Range of Means, Descriptive Equivalent, and Interpretation of Teacher
Professionalism

Range of Means Descriptive Equivalent Interpretation

4.30 – 5.0 Very Extensive Teacher professionalism is always
manifested

3.50 – 4.20 Extensive Teacher professionalism is frequently
manifested

2.70 – 3.40 Moderately extensive Teacher professionalism is
sometimes manifested

1.90 – 2.60 Less Extensive Teacher professionalism is seldom
manifested

1.00 – 1.80 Not Extensive Teacher professionalism is never
manifested

Range, Descriptive Equivalent, and Interpretation of Homeschool Partnerships

Range Descriptive Equivalent Descriptive Interpretation

4.20 – 5.00 Very Extensive This means that the Homeschool
Partnerships is very much observed.

3.40 – 4.19 Extensive This means that the Homeschool
Partnerships is much observed.

2.60 – 3.39 Moderately Extensive This means that the Homeschool
Partnerships is fairly observed.

1.80 – 2.59 Less Extensive This means that the Homeschool
Partnerships is less observed.

1.00 – 1.79 Not Extensive This means that the Homeschool
Partnerships is not observed.

2.4. Data Gathering Procedure—
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Upon validation of the research question-
naire, the researcher followed specific steps in
conducting the study: Permission to Conduct
the Study: The researcher obtained permission
to conduct the study by securing an endorse-
ment from the Dean of the Graduate School at
Rizal Memorial Colleges, Inc., Davao City. The
endorsement letter was attached to the permis-
sion letters addressed to the school principals of
the selected public elementary schools in Jose
Abad Santos, Davao Occidental. The researcher
contacted the identified respondents in Jose
Abad Santos and explained the research study,
seeking their consent to participate. To main-
tain anonymity, a link to the survey and consent
form was sent to the principals, who then for-
warded it to the respondents. A comprehensive
explanation of the voluntary nature of the study
accompanied the link, and paper copies were
provided upon request. The email communica-
tion assured the participants that their school

principals had granted prior approval. Distri-
bution and Retrieval of the Questionnaire: Fol-
lowing the approval to conduct the study, the
researcher distributed the questionnaires to the
respondents. During this process, the researcher
briefly discussed the benefits of the survey and
provided clarification to the identified respon-
dents. The questionnaire administration strictly
adhered to health protocols, including the use
of face masks and shields and adherence to so-
cial distancing guidelines. Sufficient time was
given to the respondents to complete the ques-
tionnaires. After collecting the data, it was sub-
jected to quantitative analysis. Collation and
Statistical Treatment of Data: Once the ques-
tionnaires were retrieved, the researcher tallied
the scores of each respondent to organize the
data according to the indicators. Subsequently,
the scores underwent descriptive and inferential
analysis using the Statistical Package for the
Social Sciences (SPSS) software.

2.5. Data Analysis—The researcher uti-
lized the following statistical tools to process
the gathered data: Mean: This statistical mea-
sure was employed to characterize and summa-
rize the variables examined in the study. Pear-
son Product Moment Correlation: This statis-
tical method was used to assess the significant

relationship between the independent variable
(Teacher Professionalism) and the dependent
variable (Homeschool partnerships). It mea-
sured the strength and direction of the linear
association between paired data points. In this
study, the correlation coefficient, denoted as ”r,”
was utilized to evaluate the relationship between
the variables.

3. Results and Discussion

This chapter presents the results generated from the data gathered. It is sequenced based on
the study’s objectives, as presented in the first chapter. Thus, it presents the extent of Teacher
professionalism and its indicators, the extent of home-school partnership and its indicators, and
the significant influence between the two variables.

Summary of the Extent of Teacher Profes-
sionalism Indicators

The table presents the overall mean results
for teacher professionalism, specifically focus-
ing on Knowledge and Understanding, Skills

and Competencies, Values and Attitude, Pro-
fessional Identity, and Agency and Autonomy.
The overall mean scores for these aspects range
from 4.06 to 4.20, indicating a high level of
agreement among the respondents in all areas.
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Table 1. Summary of the Extent of Teacher Professionalism Indicators

Indicator Overall Mean Descriptive Equivalent

Knowledge and Understanding 4.06 Extensive
Skills and Competencies 4.06 Extensive
Values and Attitude 4.19 Extensive
Professional Identity 4.20 Extensive
Agency and Autonomy 4.18 Extensive

Overall 4.14 Extensive
Summary of the extent of home-school part-

nership
Table 2 presents the extent of home-school

partnership with the overall mean results for
different indicators: Open and Effective Com-
munication, Parental Involvement, Goal Setting
and Expectation, and Mutual Trust and Respect.
The mean scores for all the indicators range
from 4.17 to 4.18, indicating extensive agree-
ment among the respondents in each aspect.

Among the indicators, Open and Effective Com-
munication, Parental Involvement, and Goal
Setting and Expectation have an overall mean
of 4.18, suggesting a high level of agreement
among the respondents. These results imply
that the teachers in Jose Abad Santos, Davao
Occidental, perceive open and effective commu-
nication, parental involvement, and goal setting
as essential components of a successful home-
school partnership.

Table 2. Summary of the Extent of Home-School Partnership Indicators

Indicator Mean Descriptive Equivalent

Open and Effective Communication 4.18 Extensive
Parental Involvement 4.18 Extensive
Goal Setting and Expectations 4.18 Extensive
Mutual Trust and Respect 4.17 Extensive

Overall Mean 4.18 Extensive

The Mutual Trust and Respect indicator has
a slightly lower overall mean of 4.17, indicat-
ing a similar level of agreement among the re-
spondents. This indicator emphasizes the sig-
nificance of trust, respect, and collaboration
between teachers and parents in fostering a
supportive and inclusive learning environment.
Overall, the extensive level of agreement in all
aspects underscores teachers’ positive percep-
tions and experiences regarding different indi-
cators of home-school partnerships. These re-
sults imply that teacher professionalism, includ-

ing knowledge, skills, values, and attitudes, is
crucial in establishing effective communication,
promoting parental involvement, setting clear
goals and expectations, and fostering mutual
trust and respect between teachers and parents.
The highest mean score among the indicators
is observed in Open and Effective Communi-
cation, Parental Involvement, and Goal Setting
and Expectation, all with a mean of 4.18. This
indicates a strong agreement among the respon-
dents in these areas, highlighting their signif-
icance in building and sustaining a successful
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home-school partnership. The aspect with the
slightly lower mean score of 4.17, Mutual Trust
and Respect, also reflects a substantial level of
agreement and emphasizes the importance of
trust and respect in the partnership.

Relationship Between Teacher Profession-
alism and Home-School Partnership Jose Abad
Santos, Davao Occidental

Table 3 presents the mean scores and de-
scriptive equivalents for the questions related
to the influence of teacher professionalism on
home-school partnerships. The overall mean for
this aspect is 4.26, indicating a pervasive level
of agreement among the respondents. These
results highlight the teachers’ recognition of the
significant role of teacher professionalism in fos-
tering effective home-school partnerships. The
highest mean scores are observed for the state-
ments ”Teacher professionalism significantly
contributes to the quality of home-school part-
nership” and ”The level of teacher professional-
ism directly impacts the level of parental in-
volvement in the student’s education,” with
mean scores of 4.30 and 4.28, respectively.
These results indicate that the teachers in Jose
Abad Santos, Davao Occidental, strongly be-
lieve that their professionalism substantially im-
pacts the quality of the partnership between the
school and parents. They acknowledge the im-
portance of their professional conduct, exper-
tise, and commitment to building strong collab-
orative relationships with parents and engaging
them in their child’s education. The mean score
for ”Teacher professionalism enhances open
and effective communication between teach-

ers and parents” is 4.25, indicating a pervasive
level of agreement. This demonstrates that the
teachers perceive their professionalism as a crit-
ical factor in establishing and maintaining open
lines of communication with parents. Effec-
tive communication promotes understanding,
collaboration, and shared decision-making be-
tween teachers and parents, ultimately benefit-
ing the student’s learning and development. The
mean score for the statement ”The profession-
alism exhibited by teachers promotes trust and
respect in the home-school partnership” is 4.23,
indicating a very extensive level of agreement.
This reflects the teachers’ understanding of pro-
fessionalism’s essential role in building trust
and respect between teachers and parents. By
demonstrating professionalism in their interac-
tions, teachers create a positive and supportive
partnership that fosters mutual respect and coop-
eration. The mean score for the statement ”The
professionalism of the teachers influences the
effectiveness of the home-school partnership” is
4.26, indicating a pervasive level of agreement.
This underscores the teachers’ belief that their
professionalism significantly impacts the effec-
tiveness of the home-school partnership. When
teachers exhibit professionalism, it strengthens
the partnership and creates an environment con-
ducive to student success and holistic develop-
ment.The extensive levels of agreement among
the respondents on the influence of teacher pro-
fessionalism on the home-school partnership
aspect demonstrate the teachers’ awareness of
their professionalism’s crucial role in fostering
effective partnerships with parents.

These findings align with previous research
emphasizing the significance of teacher pro-
fessionalism in promoting robust home-school
partnerships. The results underscore the im-
portance of continuous professional develop-
ment and maintaining high ethical and profes-
sional standards among teachers to enhance

collaboration, communication, trust, and re-
spect between teachers and parents. Strength-
ening these partnerships improves student out-
comes, academic success, and overall well-
being. The table presents the correlation coeffi-
cients (R-values) and p-values for the relation-
ship between teacher professionalism factors
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Table 3. Relationship Between Teacher Professionalism and Home-School
Partnership Jose Abad Santos, Davao Occidental

Teacher Professionalism
Factors

r-value p-value Interpretation Decision

Knowledge and Understanding 0.587 0.001 Significant Reject H0
Skills and Competencies 0.432 0.012 Significant Reject H0
Values and Attitude 0.341 0.034 Significant Reject H0
Professional Identity 0.256 0.093 Significant Reject H0
Agency and Autonomy 0.613 0.001 Significant Reject H0

*Significant @ p¡0.05

and home-school partnership. The interpreta-
tions indicate that all factors have significant
relationships with home-school partnerships, as
all p-values are less than 0.05. The findings re-
veal that Knowledge and Understanding, Skills
and Competencies, Values and Attitude, Profes-
sional Identity, and Agency and Autonomy are
all significantly positively correlated with home-
school partnerships. This means that the qual-
ity of the home-school partnership improves as
teachers demonstrate higher levels of knowl-
edge, skills, positive values and attitudes, pro-
fessional identity, and autonomy. The findings
from the correlation analysis between teacher
professionalism factors and home-school part-
nership align with the existing literature on this
topic. Previous studies have emphasized the
significance of teacher expertise, pedagogical
skills, positive values and attitudes, professional
identity, and autonomy in fostering effective col-
laboration between teachers and parents (Moles,
1993; Sanders Sheldon, 2009). The positive and
significant correlations observed in this study
indicate that the home-school partnership im-
proves as teachers demonstrate higher levels of
knowledge, skills, positive values and attitudes,
professional identity, and autonomy. These find-
ings are consistent with the research by Moles
(1993), who suggested that teachers’ profes-
sional skills and attitudes significantly deter-

mine the quality of home-school partnerships.
The study by Sanders and Sheldon (2009) also
indicated that teacher professionalism, charac-
terized by practical communication skills and
a collaborative ethos, significantly enhances
home-school partnerships. The significant rela-
tionships between teacher professionalism fac-
tors and home-school partnerships provide valu-
able insights for improving educational prac-
tices and strengthening the partnership between
schools and families. These findings support the
existing literature on the significance of teacher
professionalism in shaping successful home-
school partnerships and emphasize the impor-
tance of ongoing professional development and
support for teachers in fostering positive and
collaborative relationships with parents.

Influence of The Influence of Teacher Pro-
fessionalism on Home-School Partnership Re-
sults in Jose Abad Santos, Davao Occidental
Elementary School teachers

The significance of teacher professionalism
in significantly influencing the home-school
partnership among Jose Abad Santos and Davao
Occidental elementary school teachers was ana-
lyzed using linear regression analysis. Table 13
shows that teacher professionalism significantly
influences the home-school partnership knowl-
edge and understanding, skills and competen-
cies, values and attitude, professional identity
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agency, and autonomy are considered predic-
tors of students’ autonomy; the model is signif-
icant, as evident in the F-value of 27.837 with
p¡0.05. Therefore, teacher professionalism sig-
nificantly influences the home-school partner-
ship between Jose Abad Santos and Davao Occi-
dental elementary school teachers. Meanwhile,
the computed adjusted R2 value of 0.351 indi-
cates that teachers’ learning environment man-
agement skills have contributed significantly to
the variability of students’ autonomy by 35.10
of the total variability. Therefore, the difference
of 64.90 was credited to other factors not cov-
ered in this study. In addition, the table shows

that all the domains of Teacher Professionalism
significantly influence the Home-School part-
nership in Jose Abad Santos, Davao Occidental
Elementary School teachers. This table also
indicates that teachers’ Teacher Professional-
ism in knowledge and understanding, skills and
competencies, values and attitude, professional
identity agency, and autonomy are significant
when the predictors are considered. Thus, this
leads to rejecting the null hypothesis that none
of the domains of teachers’ learning environ-
ment management skills significantly influence
the teacher professionalism in Jose Abad Santos,
Davao Occidental Elementary School teachers.

Table 4. The Influence of Teacher Professionalism on Home-School Partnership
Results

Teacher
Professionalism

B Beta S.E. p-value Decision

Knowledge and
Understanding

.121* .231 .045 .000 Reject H0

.200* .231 .045 .000 Reject H0

.400* .231 .045 .000 Reject H0
.000 .231 .045 .000 Reject H0

Skills and Competencies .161* .231 .045 .000 Reject H0
Values and Attitude .161* .231 .045 .000 Reject H0
Professional Identity .295* .408 .047 .000 Reject H0
Agency and Autonomy .185* .308 .049 .012 Reject H0

R2 = 0.351
F-value = 27.837*
p-value = 0.000

The importance of professionalism and ex-
hibiting the dispositions associated with a pro-
fessional can be conveyed overtly and covertly.
Overall, the program can explain to the students
the programmatic expectations for each person
upon admission to the program and then ad-
dress how these expectations will be assessed
throughout the curriculum. When consider-
ing professionalism in teacher preparation pro-

grams, this author advocates that consideration
should be given to The Framework for Teaching
(Danielson, 2013). This set of research-based in-
struction components is aligned to the Interstate
Teacher Assessment and Support Consortium
(InTASC) standards. Particular focus should
be given to defining professionalism in teacher
education programs to Domain 4: Professional
Responsibilities. This domain includes the sub-
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sets of Reflecting on Teaching, Maintaining Ac-
curate Records, Communicating with Families,
Participating in the Professional Community,
Growing and Developing Professionally, and.
Showing Professionalism. These components
are further broken down into “indicators” of
fulfilling professional responsibilities. One in-
stitution of higher learning has adapted these
indicators to fit not the professional responsi-
bilities of teachers more readily but the pro-
fessional responsibilities of teacher candidates.
The findings align with the study of Zakaria and
Iksan (2012), which states that effective man-
agement skills involve setting clear expectations
and guidelines for classroom behavior and aca-
demic performance. When students know what
is expected of them, they can better plan and
manage their learning activities.. Lastly, the
result corroborates with Wegner et al. (2014)

that teachers with strong learning environment
management skills create a classroom culture
that values independence and self-directed learn-
ing. When students feel safe, respected, and
encouraged to express their ideas and prefer-
ences, they are more likely to take ownership
of their learning. Jose Abad Santos, Davao Oc-
cidental elementary school teachers.The exten-
sive agreement among the respondents in all the
indicators indicates a positive and conducive
home-school partnership in Jose Abad Santos,
Davao Occidental. These findings contribute to
the existing literature on teacher professional-
ism and home-school partnerships, highlighting
the crucial role of teacher professionalism in
establishing and maintaining effective collab-
oration and engagement between teachers and
parents.

4. Conclusions and Recommendations

This section of the paper provides the researcher’s conclusions and recommendations based on
the findings. The conclusions drawn were supported by the existing literature discussed in the
earlier chapters, and they address the research problem identified in this study.

4.1. Findings—The primary purpose of
this study was to evaluate the level of teacher
professionalism in home-school partnerships us-
ing a quantitative research design that involves
administering questionnaires. The sample for
this study consists of 100 school teachers from
Jose Abad Santos, Division of Davao Occiden-
tal, who were selected using a stratified random
sampling method. To ensure the reliability and
internal consistency of the questionnaire items,
the researcher modified and enhanced existing
survey questionnaires, which were pilot-tested
in a nearby school. Based on the analysis of the
data and results obtained from the study, the fol-
lowing summary of findings can be highlighted:
The overall mean results for the teacher profes-
sionalism indicators indicate extensive teacher
professionalism among the Jose Abad Santos,

Davao Occidental respondents, with an overall
mean of 4.14 on a 5-point Likert scale. The
home-school partnership indicators also show
extensive partnerships, with an overall mean
of 4.18, suggesting effective communication,
parental involvement, goal setting, and mutual
trust and respect between teachers and parents.
A positive and significant relationship exists be-
tween teacher professionalism and home-school
partnerships, with correlation coefficients rang-
ing from 0.256 to 0.613 and p-values less than
0.05, indicating solid associations. The aspects
of teacher professionalism that have the most
substantial impact on home-school partnerships
are knowledge and understanding (r = 0.587,
p ¡ 0.001), skills and competencies (r = 0.432,
p = 0.012), values and Attitude (r = 0.341, p
= 0.034), professional identity (r = 0.256, p =

10
ISSN 3028-1261

10.5281/zenodo.12704439/NIJSE.2024



NIJSE (2024) -

0.093), and agency and autonomy (r = 0.613, p
¡ 0.001). The extensive home-school partner-
ships indicate effective communication (mean
= 4.18), parental involvement in school activi-
ties (mean = 4.18), shared goal setting (mean
= 4.18), and mutual trust and respect (mean =
4.17) between teachers and parents. The signif-
icant relationship between teacher profession-
alism and home-school partnerships suggests
that fostering teacher professionalism could en-
hance the quality of partnerships and ultimately
benefit student learning and development. The
teacher professionalism significantly influenced
the home-school partnership of teachers in Jose
Abad Santos, Davao Occidental.

4.2. Conclusions—Based on the extensive
analysis of the results presented in this study, the
following conclusions were drawn: The teach-
ers in Jose Abad Santos, Davao Occidental, ex-
hibit extensive professionalism and competence
in various aspects, including knowledge and
understanding, skills and competencies, values
and Attitude, professional identity, and agency
and autonomy. There was a strong positive
relationship between teacher professionalism
and home-school partnership, indicating that
the professionalism exhibited by teachers signif-
icantly contributes to the quality of the partner-
ship. All Domains in teacher professionalism
significantly influenced the home-school part-
nership. of teachers in Jose Abad Santos, Davao
Occidental.The district’s teachers were commit-
ted to ongoing professional development and
extensively engaged in activities that enhanced
their knowledge and skills.

4.3. Recommendations—Based on the
study’s findings and conclusions, the researcher
recommends the following: This study’s find-
ings provide important implications for various
stakeholders in the education sector, including
the Department of Education, teachers, parents,
and future researchers. For the Department
of Education: Strengthen professional devel-
opment initiatives: The Department of Educa-

tion may prioritize developing and implement-
ing comprehensive and ongoing professional
development programs for teachers. These pro-
grams may focus on enhancing subject matter
expertise, promoting effective teaching strate-
gies, and fostering a culture of continuous im-
provement. Supporting the establishment of col-
laborative platforms for the Department of Edu-
cation may facilitate the creation of collabora-
tive platforms and networks where teachers can
engage in meaningful discussions, share best
practices, and collaborate on innovative teach-
ing approaches. This could be done by establish-
ing professional learning communities, online
forums, and regional or national conferences.
Most teachers firmly believe in creating a posi-
tive and inclusive learning environment, main-
taining extensive expectations for students, and
building positive relationships with students and
their families. Teachers in Jose Abad Santos per-
ceive themselves as lifelong learners dedicated
to their student’s learning and growth, and they
view themselves as important members of a pro-
fessional community working towards improv-
ing education. The teachers feel empowered to
make decisions about instructional strategies,
advocate for their student’s needs, collaborate
with colleagues, and sought innovative teaching
strategies. Open and effective communication
between teachers and parents is a prominent
feature of the district, with regular and clear
communication about student progress, com-
fortable parent-teacher interactions, and active
listening and valuing of parental viewpoints.
Parental involvement is encouraged and valued,
with opportunities for parents to participate in
school activities, volunteer in the classroom,
and be involved in decision-making processes
related to their child’s education. For teach-
ers to engage in continuous professional devel-
opment, they may actively participate in pro-
fessional development opportunities to update
their knowledge and skills in their respective
subject areas. This can involve attending work-
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shops, conferences, and training programs and
pursuing higher education or advanced certifi-
cations to enhance their expertise further. To
foster positive relationships with parents, the
teachers may prioritize building positive rela-
tionships with parents and actively involve them
in their child’s education. This could be done
through regular communication, parent-teacher
meetings, and collaboration on goal-setting and
academic support strategies. Teachers could
strengthen the home-school partnership by pro-
moting open and effective communication and
creating a supportive learning environment. Par-
ents to actively participate in their child’s ed-
ucation: may actively engage in their child’s
education by attending parent-teacher meetings,
school events, and volunteering opportunities.
They may also support their child’s learning at
home by providing a conducive environment,
assisting with homework, and engaging in dis-
cussions about their child’s progress. Advocate
for quality education: Parents may actively ad-
vocate for quality education by engaging with
school administrators, attending parent-teacher
association meetings, and providing feedback
on school policies and practices. By actively

participating in decision-making processes, par-
ents can contribute to creating a positive and
conducive learning environment. For Future Re-
searchers: Conduct longitudinal studies: Future
researchers may consider conducting longitu-
dinal studies to explore the long-term effects
of teacher professionalism on student outcomes
and home-school partnerships. Longitudinal
studies can provide valuable insights into the
sustainability and impact of various factors on
educational practices and student success. Inves-
tigate other dimensions of teacher profession-
alism: Further research may explore additional
dimensions, such as teacher-student relation-
ships, instructional strategies, and classroom
management. By examining these dimensions,
researchers could provide a more comprehen-
sive understanding of the factors influencing
teacher professionalism and its educational im-
plications. By implementing these recommen-
dations, the Department of Education, teachers,
parents, and future researchers can collectively
improve education, enhance teacher profession-
alism, and foster stronger home-school partner-
ships to benefit students and the education sys-
tem.
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