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Teachers’ Interactive-Direct Teaching Strategies as Predictors of
Students’ Interest in Learning English
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Abstract.The study investigated the influence of teachers’ interactive-direct teaching strategies
on the student’s interest in learning English. The researcher selected 156 elementary school
teachers in Bunawan District, Davao City, as the study’s respondents. A stratified random
sampling technique was utilized in the selection of the respondents. A non-experimental
quantitative research design using a descriptive-correlational method was employed. The data
collected were subjected to the following statistical tools: Mean, Pearson Moment Product
Correlation, and linear regression analysis. Findings revealed that teachers’ interactive-direct
teaching strategies were moderately extensive, while students’ interest in learning English in
Bunawan District in Davao City was extensive. Further, correlation analysis demonstrated a
significant relationship between teachers’ interactive-direct teaching strategies and students’
interest in learning English in Bunawan District in Davao City. Regression analysis proved
that teachers’ Interactive-direct teaching strategies regarding classroom interaction, learning
engagement, skills development, learning attention, and a conducive environment significantly
influenced the students’ interest in learning English in Bunawan District in Davao City. Future
researchers may engage in action research projects that involve collaboration with educators
and policymakers to implement and evaluate innovative language education strategies. The
study, therefore, was conducted further to utilize findings through publication in a reputable
research journal.
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1. Introduction

Interest in learning is a concept that often
arises when creating suitable learning environ-
ments for all students. It concerns the funda-
mental question of why students behave as they
do and is one of the essential factors in sec-
ond language learning and acquisition. That
process of interest in learning English signif-
icantly influences some students who can ob-

tain English skills. The students have to master
all English skills either actively or passively.
Students can be stressed because of the many
skills that must be mastered in learning English.
The interest to learn (a mental ability) is of-
ten connected to motivation and is expressed
in some learning activities. The English lan-
guage is essential in our lives as it helps us



NIJSE (2024) X-X

communicate. It is the primary language used
to study any subject worldwide. English is im-
portant for students as it broadens their minds,
develops emotional skills, and improves their
quality of life by providing job opportunities.
Hayikaleng (2016) noted that students with a
high interest in learning English will spend their
time fully in the classroom activity, thus increas-
ing their engagement in learning English. In
addition, Chumbley et al. (2015) mentioned
that students with a high interest in learning are
more betrothed in acquisition and do practical
tasks more entirely than those with low inter-
est. According to Chinappi (2015), students
interested in learning tend to engage in class-
room activities and achieve the learning goal be-
cause they pay attention and use their time effec-
tively during teaching and learning in the class.
Moreover, Zeidan and Jayosi (2015) reported
that students interested in learning can quickly
understand complex concepts presented in the
class. Hence, the school is supposed to enhance
students’ engagement and motivation by encour-
aging them to take initiative and actively partic-
ipate in their learning processes. This implica-
tion of the teachers’ interactive-direct teaching
ability to affect factors related to the students
makes learning interest a crucial task for teach-
ers (and even students). According to Yıldırım
(2014), interactive-direct teaching strategies cre-
ate a student-centered environment where stu-
dents support each other’s learning and con-
struct knowledge using information resources
and various tools to solve problems or reach
their learning goals. In such a classroom, Tunca
(2015) noted that teachers provide experience
with the knowledge-constructing process, mean-
ing learners gain experience constructing knowl-
edge. Kwan and Wong (2014) concluded that
one of the main aims of constructivism is devel-
oping critical thinking via experiences; thus, or-
ganizing a classroom environment aligned with
interactive-direct learning environment charac-
teristics can effectively support critical thinking.

On the one hand, previous investigations show
that the interactive-direct teaching approach is
linked to an interest in learning English among
students. The study conducted by Cetin-Dindar
(2016) showed that interactive-direct teaching
strategies enhance students’ interest in learn-
ing English using student-centered approaches.
The interactive-direct teaching approach devel-
ops students to interact with knowledge and
each other using various tools and emphasizes
the learning environment where learning occurs
rather than instruction itself. Also, Jorde and
Dillon (2012) noted that in an interactive-direct
learning environment, the teacher is a facilitator
and guides students to achieve learning goals
through interactive-direct teaching approaches;
students freely voice their thoughts and share
their opinions. On the other hand, research in-
dicated that poor interest in learning English
remains a perennial concern among young and
adolescent students worldwide (Jin, 2014). As
a fact, the report of Lasagabaster et al. (2014)
showed that less interest in learning English is
closely related to lower scores on achievement
tests and grades. For instance, most of these stu-
dents had difficulties in language learning, as ev-
idenced by low performance. Similarly, Wimol-
mas (2012) reported that low interest in learning
English resulted in the students’ lack of interest
in pursuing language-related courses. Likewise,
Thapa (2011) asserted that those students’ poor
academic performance is due to their not trying
to learn and not wanting to do extra labor, result-
ing in poor interest in learning. Although pre-
vious investigations (Cetin-Dindar, 2016; Jorde
Dillon, 2012) showed a link between interactive-
direct teaching strategies and students’ interest
in learning English, those studies were limited
to a few aspects. First, studies that explore the
relationship between these variables are scarce
in the Philippine setting. Second, it was found
that most of the studies utilized a qualitative
approach. In this context, using a quantitative
approach, the researcher needed to fill in the
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research gap by conducting a study in the Philip-
pine setting, particularly in Bunawan District,
Davao City. Specifically, the researcher used a
descriptive-correlational design to understand
the students’ interest in learning English better,
as determined by the teachers’ interactive-direct
teaching strategies, which is found to be scarce.
The present study intends to contribute to the
limited body of knowledge regarding the stu-
dent’s interest in learning English in the context
of students in Bunawan District, Davao City.
The results of this study may be of interest to
other researchers as they could provide valuable
knowledge for their research.

1.1. Review of Significant Literature—
1.1.1. Interactive-Direct Teaching Strate-

gies—Interactive-direct teaching strategies com-
bine interactive and direct teaching methods
to engage students while providing structured
guidance. This approach balances teacher ex-
planations and student-centered activities, pro-
moting clear communication and active stu-
dent involvement (Yıldırım, 2014; Tunca, 2015;
Anagün, 2018). Students participate in discus-
sions and hands-on activities, which cater to
diverse learning styles and needs (Ahmad et al.,
2015; Mutlu Güler, 2017). Regular feedback
helps assess understanding and adjust instruc-
tion (Gurses et al., 2015).

In interactive-direct environments, both
teachers and students share responsibilities, fos-
tering critical thinking and collaborative learn-
ing (Alkin, 2013; Alzahrani Woollard, 2013;
Ndon, 2012; Cooper White, 2012). These class-
rooms support student expression and holistic
learning experiences (Alt, 2016; Milner et al.,
2012; McDougall, 2015). Assessment in such
settings involves observations, exhibitions, and
portfolios, focusing on reflective and creative
thinking (Cirik et al., 2013; Evans, 2014; Lund
Hauge, 2012).

1.1.2. Students’ Interest in Learning En-
glish—Students’ interest in learning English in-
volves attraction, curiosity, and enthusiasm for

the language, leading to better engagement and
outcomes (Glynn et al., 2012; Cardelús, 2015;
Andersson, 2017). This interest fosters cross-
cultural understanding and a sense of global
citizenship, facilitating social connections and
networking opportunities (Wiliam, 2011; Chan
Norlizah, 2017; Chumbley et al., 2015).

An interest in English often becomes a life-
long pursuit, engaging students with cultural
works and personal growth (Albalate et al.,
2018; Zeidan Jayosi, 2015). Students who see
high value in learning English are more moti-
vated and engaged, setting specific goals and
working towards language proficiency (Tuan et
al., 2005; Altındağ Senemoğlu, 2013; Granito
Chernobilsky, 2012).

1.1.3. Indicators of Teaching Strategies
and Interest—Conducive Environment: Effec-
tive management of classroom space and re-
sources enhances student engagement and learn-
ing (Yıldırım, 2014; Savas Gurel, 2014; Tom-
linson Jarvis, 2014; Agbabi et al., 2013; Blazar,
2016). Performance Goal: Setting clear ob-
jectives and regular progress monitoring lead
to better language proficiency and satisfaction
(Tuan et al., 2005; Guido Dela Cruz, 2011; Ako-
molafe Adesua, 2015; Michaelis, 2015). Skills
Development: Interactive teaching promotes
strong communication, teamwork, and study
skills (Yıldırım, 2014; Harding, 2019; Alsaleh,
2020; Panadero, 2017; Aregu, 2013; Lauril-
lard, 2012). Learning Environment Simulation:
Designing optimal learning environments en-
hances engagement and motivation (Tuan et al.,
2005; Akomolafe Adesua, 2015; Taylor, 2014).
Learning Engagement: High engagement en-
courages curiosity and exploration beyond the
curriculum, connecting new knowledge with ex-
isting concepts (Gee, 2013; Kober, 2015; Kelly,
2014). By integrating these strategies, teach-
ers can significantly boost students’ interest and
performance in learning English.

1.2. Synthesis—Therefore, this portion of
the paper provides the researcher with the re-
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sults of other research to which the present study
is related or has some bearing and similarity.
More so, the literature showed that the con-
structivist instructional approach, as proposed
by Yıldırım (2014), is measured in terms of
communication and interaction, relation estab-
lishment, skills development, time usage and
assessment, learning and teaching, and learning
environment organization. Meanwhile, as con-
textualized by Tuana et al. (2005), academic
motivation is indicated by self-efficacy, active
learning strategies, science learning values, per-
formance goals, achievement goals, and learn-
ing environment simulations. Interactive teach-
ing was used to teach methods that engage the
classroom. Unlike memorization, interactive
teaching encourages students and teachers to
collaborate to foster learning. Interactive learn-
ing is a hands-on approach to helping students
become more engaged and retain more material.
With or without a form of technology, interac-
tive learning helps students strengthen problem-
solving and critical thinking skills. Hence, the
above literature review helped the researcher
establish the conceptual and theoretical frame-
work by explicitly discussing the nature of vari-
ables, the choice of population, and the method
to answer the research objectives identified. It
also provides the basis for the interpretation
of data. In addition, reviews of the literature
suggested that there are limited indicators of a
constructivist instructional approach that were
indisputably associated with the academic moti-
vation of the learners.

1.3. Theoretical/Conceptual Framework—
The study is anchored on Dörnyei and Csizér’s
(1998) Motivational Strategies, which focus on
teaching actions and moments that motivate stu-
dents to engage in the second-language class-
room. According to Dörnyei and Csizér (1998),
the characteristics of the model are broad recom-
mendations that teachers can apply to increase
students’ interest in language learning. They
were quite practical, and their usage and ef-

ficacy could result in differing outcomes de-
pending on contextual, cultural, and even ed-
ucational factors and settings surrounding the
circumstances in which they are used. In sup-
port, Ogden (2017) postulated that teaching-
related factors like the teacher’s leadership abil-
ity, didactic skills in effectively communicating
the subject content to students, and relationship
building and fostering ability and engagement
are also highlighted as having a high impact
on student’s performance to a great extent. Ac-
cordingly, some of these aspects include the
teacher’s specific characteristics, such as the
acts and personality and the teaching situation
created by the teacher. Adding more, good re-
lations between the teacher and his or her stu-
dents, the teacher’s (high) expectations of all
students, the teacher’s ability to focus on what
is essential in the teaching, and even sound
and properly timed feedback. The study was
also anchored on Constructivist Theory by Pi-
aget (1968), which indicates that humans create
knowledge by interacting with their experiences
and ideas. The view of constructivism inspires
radical constructivism because he believes that
the individual is at the center of the knowledge
creation and acquisition process. This inten-
tion and their perceptions of capability deter-
mine their likelihood of performing this behav-
ior. The theory implies that social phenomena
and categories are not only produced through
social interaction but are constantly revised. In
other words, this position reflects understanding
a phenomenon via the perspective of those who
live it and make sense of it. Moreover, Cetin-
Dindar (2016) posited that a constructivist learn-
ing environment enhances learners’ interaction
with knowledge and each other using various
tools and emphasizes the learning environment
where learning occurs rather than instruction
itself. In a constructivist learning environment,
the teacher is a facilitator and guides learners to
achieve learning goals. Through constructivist
teaching approaches, learners freely voice their
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Fig. 1. The Conceptual Framework of the Study
thoughts and share their opinions. As shown
in Figure 1, the study consists of two variables.
The study’s independent variable is teachers’
interactive-direct teaching strategies or the set
of skills that help create a student-centered en-
vironment where learners support each other’s
learning and construct knowledge by using in-
formation resources and various tools to solve
a problem or reach their learning goals. The
measures of teachers’ interactive-direct teach-
ing strategies, according to Yıldırım (2014), are
classroom interaction or the reciprocal actions
that take place in a room, in a school, between
the teacher and the students; learning engage-
ment or the extent to which the teachers en-
gage with learners in direct experience and fo-
cused reflection; skills development or the pro-
cess wherein the students use cognitive skills or
strategies that increase the probability of a desir-
able learning outcome in constructivist learning
environment; time consciousness or the extent
in which students organized their schedule in
such a way that they achieve their goals effi-
ciently and effectively; learning attention or the
ability of the teacher to use strategies that attract

students attention and keep them on tasks; and
conducive environment or the teachers’ ability
to cooperatively manage space, resources, and
students’ roles and behaviors. The dependent
variable of this study was the student’s interest
in learning English or the set of processes con-
cerned with a force that energizes behavior and
directs it toward it. The measures of students’
interest in learning English are self-efficacy or
the belief in one’s own ability to perform well
in learning tasks; active learning strategies or
the use of a variety of strategies to construct
new knowledge based on their previous under-
standing; learning value or the acquisition of
problem-solving efficiency, mastery the investi-
gation prosperity, shake they’re taking into con-
sideration and find the pertinence of humanities
with daily life; performance goal or the goal
to compete with other students and get atten-
tion from the teacher; and learning environment
stimulation which refers to a scenario in the
class, wherein learning neighborhood surround-
ing students, such as course, teachers’ instruc-
tion, and pupil interaction influenced students’
motivation in humanities learning.

1.4. Statement of the Problem—The pri-
mary aim of this study was to determine which
domains of teachers’ interactive-direct teaching

strategies significantly influence the students’
interest in learning English in Bunawan District,
Davao City. Specifically, this study sought to
answer the following questions:

(1) What is the extent of teachers’ interactive-direct teaching strategies in terms of:
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(1) Classroom Interaction;
(2) Learning Engagement;
(3) Skills Development;
(4) Time Consciousness;
(5) Learning Attention; and
(6) Conducive Environment?

(2) What is the extent of students’ interest in learning English in terms of:
(1) self-efficacy;
(2) active learning strategies;
(3) learning values;
(4) performance goal; and
(5) learning environment simulation?

(3) Is there a significant relationship between teachers’ interactive-direct teaching strategies
and students’ interest in learning English in Bunawan District, Davao City?

(4) Which domain of teachers’ interactive-direct teaching strategies significantly influences
the students’ interest in learning English in Bunawan District, Davao City?

1.5. Hypothesis—The following null hy-
potheses were tested at a 0.05 level of sig-
nificance: H01: There is no significant rela-
tionship between teachers’ interactive-direct
teaching strategies and students’ interest in
learning English in Bunawan District, Davao
City. H02: None of the domains of teach-
ers’ interactive-direct teaching strategies signif-
icantly influence students’ interest in learning
English in Bunawan District, Davao City. The
current study would generate social value be-
cause it contributes to educational and socio-
logical study in three critical ways. This study
may benefit identified sectors of the academe
in the Philippines. School Administrator. The
study’s outcome may provide the school admin-
istrator with an understanding of the seriousness
of increasing interest in learning English among
students in society nowadays, especially in the
elementary school context. Lack of interest in
learning is something that every teacher encoun-
ters during his or her teaching career. This may
serve as the basis for the school administrators
to send teachers to training and seminars in or-

der for the teacher to increase students’ ability
by paying attention to students’ wishes based
on their motivation. Teachers. The teacher must
know how students are motivated to improve
their ability to learn English. When a teacher
already knows how to increase students’ inter-
est, it may be easier for the teacher to approach
when teaching English in class so students can
take lessons with pleasant feelings. Besides that,
it could help teachers to make plans to teach ef-
fective English. The teacher can also find out
that students who have an interest in learning
English when learning can absorb lessons better
than students who are not motivated. Therefore,
the teacher must continue to stimulate students
so that the motivation to learn English appears.
Future Researchers. Prospective researchers
are expected to conduct the same research in
a broader population and sample because other
levels of institutions would have different re-
sults. However, this thesis would still help con-
tribute to and provide information to future re-
searchers so that the developers of other English
education can also feel the advantages and ben-
efits.
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2. Methodology

This chapter will outline the processes and steps involved in conducting the study. This will
encompass selecting the study’s design, identifying the respondents and the sampling method,
choosing the research instruments for data collection, and delineating the data analysis process.
The researcher employed artificial intelligence methods to meticulously proofread this work
during its preparation. Artificial Intelligence (AI) enhanced the manuscript’s quality, coherence,
and precision. This methodology is being openly communicated to adhere to ethical norms in
research. Leveraging AI for proofreading underscores a commitment to the responsible use of
cutting-edge technologies and acknowledges AI’s growing role and potential in professional and
academic writing.

2.1. Research Design—The researcher
used the quantitative descriptive-correlational
research technique to achieve the study’s ob-
jectives and gather data, ideas, facts, and infor-
mation related to the study. Bhandari (2020)
defined quantitative research as a research strat-
egy that focuses on quantifying the collection
and analysis of data. It is formed from a de-
ductive approach that emphasizes testing the-
ory, shaped by empiricist and positivist philoso-
phies. At the same time, non-experimental re-
search lacks the manipulation of an indepen-
dent variable. Rather than manipulating an
independent variable, researchers conducting
non-experimental research measure variables as
they naturally occur in the real world. Mean-
while, according to Myers and Well (2013),
correlational research examines how the inde-
pendent variable influences the dependent vari-
able and establishes cause-and-effect relation-
ships between variables. In this study, the re-
searcher investigated the relationship between
two variables– the relationship between teach-
ers’ interactive-direct teaching strategies and
students’ interest in learning English. In this
connection, the study focused on the relation-
ships between these variables to determine the
significance of the relationship. In this study,
using descriptive-correlational was appropriate
because the researcher only focused on the be-
havioral aspect of the respondents and did not
perform an experiment in a controlled set-up.

2.2. Research Respondents—The study’s
respondents were elementary school teachers in
Bunawan District, Davao City. The 156 respon-
dents were selected through a stratified random
sampling technique in this study. Stratified ran-
dom sampling is a method of sampling that in-
volves the division of a population into smaller
sub-groups known as strata. According to Shi
(2015), in stratified random sampling, or strat-
ification, the strata are formed based on mem-
bers’ shared attributes or characteristics, such
as income or educational attainment. Stratified
random sampling was appropriate in this study
because there was heterogeneity in a population
that could be classified with ancillary informa-
tion. In this study, specific inclusion criteria
were implemented to determine the respondents.
The primary consideration of this study is to
select respondents who can provide information
to achieve the purpose of this study. The fol-
lowing are the inclusion criteria: teachers with
a minimum of 3 years of experience in teach-
ing English; teachers with at least a bachelor’s
degree in English or a related field; teachers
with a high level of proficiency in English to en-
sure effective communication and instruction in
the language; and those who voluntarily signed
the ICF were given the survey questionnaires.
Moreover, the study was delimited only to the
nature of the problem based on the research
questions. Thus, it did not consider the teachers’
socio-economic status and performance rating.
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2.3. Research Instrument—The study em-
ployed researcher-made questionnaires to fit the
context of the respondents of this study. The
first part of the instrument is concerned with the
teachers’ teachers’ interactive-direct teaching
strategies. The instrument was composed of

statements divided into indicators: classroom
interaction, learning engagement, skills devel-
opment, time development, time consciousness,
learning attention, and conducive environment.
The questionnaire made use of a 5-point Likert
scale and was determined based on the follow-
ing range of mean:

Range of Mean Descriptive Level Interpretation

4.20 - 5.00 Very Extensive The teachers’ interactive-direct teaching
strategies are always observed.

3.40 – 4.19 Extensive The teachers’ interactive-direct teaching
strategies are often observed.

2.60 – 3.39 Moderately
Extensive

The teachers’ interactive-direct teaching
strategies are sometimes observed.

1.80 – 2.59 Less Extensive The teachers’ interactive-direct teaching
strategies are seldom observed.

1.00 – 1.79 Not Extensive The teachers’ interactive-direct teaching
strategies are never observed.

The second part of the instrument is about
interest in learning English. The questionnaire
comprised self-efficacy statements, active learn-
ing strategies, learning values, performance
goals, and learning environment goals. The
reliability of the new scale obtained Cronbach’s
alpha value of 0.947, which was interpreted as
excellent, indicating high reliability and con-

sistency among the items. In answering the
questionnaire, the respondents made use of the
5-Likert scale. As a guide in determining the
extent of students’ interest in learning English,
the researcher made use of the range of means,
descriptions, and interpretations as presented
below:

Range of Mean Descriptive Level Interpretation

4.20 - 5.00 Very Extensive The student’s interest in learning English is
always manifested.

3.40 – 4.19 Extensive The student’s interest in learning English is
oftentimes manifested.

2.60 – 3.39 Moderately
Extensive

The student’s interest in learning English is
sometimes manifested.

1.80 – 2.59 Less Extensive The student’s interest in learning English is
seldom manifested.

1.00 – 1.79 Not Extensive The student’s interest in learning English is
never manifested.
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The scaling was done by having one-half
of the value of 5 as an average cut-off point or
the fair level, with a uniform interval of 0.80.
Before the administration of the instrument, it
was subject to validation by three experts and
was revised according to their expert comments.

2.4. Data Gathering Procedure—The re-
searcher undertook the steps in conducting the
study after validating the research question-
naire. Permission to Conduct the Study. The
researcher obtained permission to conduct the
study and gained endorsement from the Dean
of the Graduate School. The endorsement letter
from the Dean was attached to the permission
letters, which were then forwarded for endorse-
ment to the school’s division superintendent and
subsequently to the school principals of the se-
lected public elementary schools in Bunawan
District, Division of Davao City. Distribution
and Retrieval of the Questionnaire. After the
study was approved, the researcher distributed
the research instrument to the respondents. The
study was conducted in the first quarter of S.Y.
2023-2024. Upon distributing the question-
naires, the benefits of the survey were briefly
discussed and explained to the identified respon-
dents of the study. For the questionnaire ad-
ministration, the researcher adhered to compli-
ance with Health protocols issued by both local
and national authorities. The study respondents
were given enough testing time to finish the
questionnaires. After this, the data collected
were subjected to quantitative analysis. Colla-
tion and Statistical Treatment of Data. After
the questionnaire was retrieved, each respon-
dent’s scores were tallied to organize the data
per indicator. Then, each score was subjected to
descriptive and inferential analysis using SPSS.

2.5. Ethical Considerations—The re-
searcher promptly observed the protocols
deemed necessary as the standard guidelines
in carrying out the research study following
the study protocol assessment criteria, particu-
larly in managing the population and data. The

survey questionnaires with supporting authors
were submitted for further evaluation. After
the approval from the Ethics Committee, the
researcher proceeded to the next phase of the
study. Informed Consent. The researcher ob-
tained the consent of respondents through writ-
ten informed consent. They were adequately
informed about the purpose of the study, and
ample explanations were provided so that they
could better understand the reason for their par-
ticipation and choose whether to participate. It
was made clear that the respondent’s involve-
ment in the study was voluntary. If they refused
to participate, the researcher did not force them.
Besides, the researcher was cautious in ensur-
ing the respondents’ psychological well-being.
Written permission was secured from them. The
researcher informed the respondents that the
study aimed to study the factors that hinder/pro-
mote the students’ interest in learning English
and about teachers’ interactive-direct teaching
strategies that may contribute to the enhance-
ment. Vulnerability of Research Participants.
The study’s respondents are learners, so they are
considered vulnerable since all of them are not
yet of legal age. They are also considered highly
vulnerable psychologically. The researcher em-
phasized that the survey would be set at the
respondents’ convenience. Also, the researcher
protected the confidentiality of the information
disclosed. Privacy and Confidentiality. This
study observed the Data Privacy Act of 2012,
wherein the researcher assured that the data
could not be traced back to the participants,
who were the natural source of information,
to protect the respondents’ identities. More-
over, the researcher assured that no personal
data would be shared without the respondents’
consent. Thus, the access was limited to the
researcher alone to ensure that no personal data
would be exposed. After the necessary data was
collected, the researcher permanently deleted
all the survey results to ensure that data could
not be traced back to the participants, who were
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the natural source of information.
2.6. Data Analysis—The following statisti-

cal tools the researcher utilized in processing the
gathered data: Mean. This was useful in charac-
terizing the teachers’ interactive-direct teaching
strategies and students’ interest in learning En-
glish in Bunawan District, Davao City. This
was used to supply the answer for objectives 1
and 2. Pearson Product Moment Correlation.
It was used in this study to assess the signifi-
cant relationship between independent (teach-
ers’ interactive-direct teaching strategies) and

dependent (students’ interest in learning En-
glish) variables. It was a statistical measure
of the strength of a linear relationship between
paired data. In a sample, it is usually denoted
by r. This was used to supply the answer for
objective 3. Multiple linear regression was ap-
plied to evaluate the significance of the influ-
ence of the independent (teachers’ interactive-
direct teaching strategies) variable on the de-
pendent (students’ interest in learning English)
variable. This was utilized to supply the answer
for objective 4.

3. Results and Discussion

This chapter presents the results generated from the data gathered. It is sequenced based on
the study’s objectives, as presented in the first chapter. Thus, it presents the extent of teachers’
interactive-direct teaching strategies and students’ interest in learning English in Bunawan District,
Davao City; the significant relationship between teachers’ interactive-direct teaching strategies
and students’ interest in learning English in Bunawan District, Davao City; and the influence
of teachers’ interactive-direct teaching strategies on the students’ interest in learning English in
Bunawan District, Davao City.

3.1. Teachers’ Interactive-Direct Teaching
Strategies—

3.1.1. Classroom Interaction—Table 1
shows that the respondents assessed the teach-
ers’ interactive-direct teaching strategies regard-
ing classroom interaction as moderately exten-
sive with a category mean of 3.21, interpreted
as sometimes observed in Bunawan District,
Davao City. The mean rating of the different
items ranges from 2.26 to 4.19. On the one
hand, the item Encouraging me to communi-
cate using English both with me and each other
has a mean rating of 4.19, described as exten-
sive and interpreted as oftentimes observed by
the respondents. On the other hand, the item
Encouraging me to be enterprising reflects a
mean of 2.26 described as less extensive and

interpreted as seldom observed by the teachers.
This implies that the balanced and purposeful
communication exchange between teachers and
students is sometimes observed in Bunawan
District, Davao City. The result agrees with
the view of Bawa and Zubairu (2015) that a
two-way flow of communication characterizes
interaction in the classroom. Teachers provide
information, guidance, and explanations while
students actively engage by responding, asking
questions, and expressing their thoughts. This
also supports the idea of Hurst et al. (2013) that
teachers use interaction to ensure that students
understand the material. They provide imme-
diate feedback to correct misconceptions and
reinforce learning. Students also seek clarifica-
tion when they encounter difficulties.

3.1.2. They are learning Engagement—
Results in Table 2 show that the teachers’
interactive-direct teaching strategies in learn-

ing engagement got an extensive category mean
rating of 3.41, meaning that the teachers in
Bunawan District, Davao City, often observe

10
ISSN 3028-1261

10.5281/zenodo.12704274/NIJSE.2024



NIJSE (2024) X-X

Table 1. Teachers’ Interactive-Direct Teaching Strategies in Terms of Classroom
Interaction

# Statement Mean Descriptive Rating

1. Taking students’ opinions into account when discussing
topics in English.

3.35 Moderately Extensive

2. Encouraging students to take the floor, to speak and to
discuss to express their opinions regarding the topic
discussed in English.

3.50 Extensive

3. Encouraging me to be enterprising. 2.26 Less Extensive

4. Encouraging me to give decision skills of the students. 3.13 Moderately Extensive

5. Encouraging me to communicate using English both
with me and each other.

4.19 Extensive

6. Supporting the development of the feeling of
responsibility in the students.

3.45 Extensive

7. In English class, students should be included in
rule-making and decision-making processes.

2.56 Moderately Extensive

8. Supporting the development of self-discipline skills in
the students.

3.23 Moderately Extensive

Overall
Mean

3.21 Moderately Extensive

this domain. The mean rating of the different
items ranges from 2.25 to 4.21. The item giv-
ing feedback to the students in English class re-
flects a mean rating of 4.21, which is described
as very extensive and interpreted as an item al-

ways observed. Meanwhile, the item Guiding
the students to give meaning to what they learn
in English class 2.25 is described as less exten-
sive and interpreted as an item seldom observed
by the teachers.

Table 2. Teachers’ Interactive-Direct Teaching Strategies in Terms of Learning
Engagement

# Statement Mean Descriptive Rating

1. Giving feedback to the students in English class. 4.21 Very Extensive

2. Giving students the opportunity to establish a
relationship between what they learn in English and the
facts and concepts in nature.

3.27 Moderately Extensive

3. Asking open-ended questions that provoke thinking in
the students.

3.32 Moderately Extensive

4. Guiding the students to give meaning to what they learn
in English class.

2.25 Less Extensive

5. Stimulating the prior knowledge and previous
experiences of students in order to facilitate the
construction of knowledge in English class.

4.00 Extensive

Overall
Mean

3.41 Extensive
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This means students are enthusiastic, self-
directed learners who actively participate, col-
laborate, and strive for a deep understanding of
the subject matter. This environment fosters a
love for learning and equips students with valu-
able skills and knowledge that extend beyond
the classroom. The result agrees with Agsalog’s
(2019) proposition that students actively engage
in class activities, discussions, and tasks. They
willingly participate in classroom activities and
contribute to discussions. They are internally
motivated to learn. They are genuinely inter-
ested in the subject matter and find personal
value in their studies. This supports the asser-
tion of Gee (2013) that extensive learning en-
gagement encourages students to ask questions,
seek answers, and explore topics beyond what
is covered in the curriculum. They exhibit a

natural curiosity about the subject.
3.1.3. Skill Development—Teachers’

interactive-direct teaching strategies in terms of
skill development acquired a category mean of
3.27, described as moderately extensive, which
means that the teachers in Bunawan District,
Davao City sometimes observe it. Table 3 fur-
ther reveals that the mean rating of the items
ranges from 2.56 to 4.18. It is noteworthy that
supporting the development of high-level think-
ing skills of the students has a mean rating of
4.18, described as extensive, interpreted as an
item oftentimes observed, while the item Sup-
porting the development of information access
and the usage English language skills of the
students has a mean rating of 2.56, described
as moderately extensive and interpreted as item
sometimes observed by the respondents.

Table 3. Teachers’ Interactive-Direct Teaching Strategies in Terms of Skill Develop-
ment

# Statement Mean Descriptive Rating

1. Supporting the development of question asking,
questioning, and research skills.

3.02 Moderately Extensive

2. Supporting the development of high-level thinking skills
of the students.

4.18 Extensive

3. Supporting the development of the problem-solving
skills of the learners.

3.33 Moderately Extensive

4. Supporting the development of information access and
the usage of English language skills of the students.

2.56 Less Extensive

5. Supporting the development of information access and
the usage of English language skills of the students.

3.42 Extensive

6. Supporting the development of purpose determination
and the realization skills of the students.

3.13 Moderately Extensive

Overall
Mean

3.27 Moderately Extensive

This implies that students acquire subject-
specific knowledge and a wide range of valu-
able skills. This supports Harding’s (2019) idea
that students should be encouraged to develop
strong communication skills, including effec-
tive speaking, listening, reading, and writing.
Class discussions, presentations, and written as-

signments contribute to this development. Ad-
ditionally, this supports Alsaleh’s (2020) that
interactive activities and group projects promote
the development of teamwork and collaboration
skills. Students learn to work effectively with
others, share responsibilities, and communicate
within a team.
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3.1.4. Time Consciousness—Results in Ta-
ble 4 show that teachers’ interactive-direct
teaching strategies in terms of time conscious-
ness got an extensive category mean rating of
3.45, which is often observed in Bunawan Dis-
trict, Davao City. The mean rating of the differ-
ent items ranges from 3.15 to 3.77. The item
encouraging students to use the time efficiently

and effectively reflects a mean rating of 3.77, de-
scribed as extensive and interpreted as an item
oftentimes observed. Meanwhile, the item con-
sidering the learning process of the students,
rather than the results in the assessment, shows
a rating of 3.15, described as moderately ex-
tensive and interpreted as an item sometimes
observed by the respondents.

Table 4. Teachers’ Interactive-Direct Teaching Strategies in Terms of Time Con-
sciousness

# Statement Mean Descriptive Rating

1. Giving the students the necessary time to answer the
questions.

3.65 Extensive

2. Giving the students enough time in English learning
activities.

3.19 Moderately Extensive

3. Encouraging students to use their time efficiently and
effectively.

3.77 Extensive

4. Using different assessment techniques to evaluate the
students.

3.25 Moderately Extensive

5. Taking the learning process of the students into
consideration rather than the results in the assessment.

3.15 Moderately Extensive

6. Encouraging the students to make self-assessments. 3.67 Extensive

Overall
Mean

3.45 Extensive

This suggests that the heightened awareness
of time as a valuable and limited resource within
the classroom is oftentimes observed. It em-
phasizes efficient time management for instruc-
tional activities, student engagement, and learn-
ing outcomes. This supports Obijiaku’s (2015)
idea that teachers meticulously plan and orga-
nize their lessons, ensuring they are focused,
coherent, and well-structured. Clear learning
objectives are established to guide the efficient
use of time. They are skilled at pacing their
lessons effectively. They allocate appropriate
amounts of time to different activities, ensuring
that no single task dominates the class. Adding
more, the result agrees with Clark’s (2014) idea
that teachers provide timely and constructive
feedback to students.

3.1.5. Learning Attention—Results in Ta-
ble 5 show that teachers’ interactive-direct
teaching strategies in learning attention got a
moderately extensive category mean rating of
3.32, sometimes observed in Bunawan District,
Davao City. The mean rating of the differ-
ent items ranges from 2.90 to 4.17. The item
Conducting the English lesson by focusing on
main concepts reflects a mean rating of 4.17, de-
scribed as extensive and interpreted as an item
oftentimes observed. Meanwhile, the item De-
vising English learning activities for the stu-
dents’ active learning shows a rating of 2.90,
described as moderately extensive and inter-
preted as an item sometimes observed by the
respondents. This suggests that students are en-
gaged, focused, and attentive during learning.
The result corroborates Temli-Dumus’s (2016)
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idea that teachers’ interactive-direct teaching at
moderate levels involves creating an environ-
ment where students are sufficiently engaged,
focused, and attentive to the instructional con-
tent and activities. It balances teacher guidance
and student participation to sustain interest and

concentration. This also supports the assertion
of Llego (2017) that active learning strategies,
such as problem-solving, case studies, and de-
bates, are incorporated to keep students engaged
through participation and hands-on experiences.

Table 5. Teachers’ Interactive-Direct Teaching Strategies in Terms of Learning
Attention

# Statement Mean Descriptive Rating

1. Conducting the English lesson by focusing on main
concepts.

4.17 Extensive

2. Using various teaching methods and techniques which
are consistent with the lesson’s purpose.

3.20 Moderately Extensive

3. Devising some activities in the lesson to attract student
attention and to increase participation in English class.

3.15 Moderately Extensive

4. Devising English learning activities for the active
learning of the students.

2.90 Moderately Extensive

5. Centering learning around students’ English interests
and needs.

3.16 Moderately Extensive

Overall
Mean

3.32 Moderately Extensive

3.1.6. Conducive Environment—Teachers’
interactive-direct teaching strategies in terms of
a conducive environment acquired a category
mean of 3.53, described as moderately exten-
sive, which is sometimes observed by the teach-
ers in Bunawan District, Davao City. Table 6
further reveals that the mean rating of the items
ranges from 2.96 to 4.02. It is noteworthy that
Presenting real-life problems or unsolved inci-
dents to the students has a mean rating of 4.02,
described as extensive, interpreted as an item
oftentimes observed, while the item Prepare an
order of seating which facilitates the communi-
cation and interaction among the students has
a mean rating of 2.96, described as moderately
extensive and interpreted as item sometimes ob-
served by the respondents. This implies that
the classroom environment provides a support-

ive, engaging, and responsive atmosphere for
learning. It is designed to foster student mo-
tivation, participation, and overall well-being.
This is congruent with Savas and Gurel’s (2014)
idea that a conducive classroom environment
contributes to an overall positive school expe-
rience for students, which can increase their
satisfaction and engagement in the educational
process. It provides the necessary conditions
for students to flourish academically, emotion-
ally, and socially. When students feel safe, sup-
ported, and engaged, they are more likely to
reach their full potential and develop into well-
rounded individuals ready to meet future chal-
lenges. Adding more, the result supports the
idea of Tomlinson and Jarvis (2014) that a well-
designed classroom that promotes engagement
and active learning helps students better absorb
and retain information.
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Table 6. Teachers’ Interactive-Direct Teaching Strategies in Terms of Conducive
Environment

# Statement Mean Descriptive Rating

1. Presenting real-life problems or unsolved incidents to
the students.

4.02 Extensive

2. Making learning possible outside of the school as well
as in it.

3.89 Extensive

3. Using various real materials and primary sources to
support the participation.

3.26 Moderately Extensive

4. Preparing an order of seating which facilitates the
communication and interaction among the students.

2.96 Moderately Extensive

Overall
Mean

3.53 Extensive

Lastly, Table 7 shows the teachers’
interactive-direct teaching strategies in
Bunawan District, Davao City. It shows that
the overall mean of teachers’ interactive-direct
teaching strategies is 3.36, which is moderately
extensive and sometimes observed. In addition,
teachers’ interactive-direct teaching strategies
in terms of a conducive environment acquired

the highest mean score of 3.53, described as ex-
tensive and interpreted as oftentimes observed.
In contrast, teachers’ interactive-direct teaching
strategies regarding classroom interaction got
the lowest mean score of 3.21, described as
moderately extensive and interpreted as some-
times observed by the respondents in Bunawan
District, Davao City.

Table 7. Summary of Teachers’ Interactive-Direct Teaching Strategies in Bunawan
District, Davao City

Statement Mean Descriptive Rating

Classroom Interaction 3.21 Moderately Extensive

Learning Engagement 3.41 Extensive

Skills Development 3.27 Moderately Extensive

Time Consciousness 3.45 Extensive

Learning Attention 3.32 Moderately Extensive

Conducive Environment 3.53 Extensive

Overall Mean 3.36 Moderately Extensive

¨

This suggests that the balance between
teacher guidance and student involvement falls
somewhere in the middle, offering a well-
rounded approach to instruction. The re-
sult corroborates Anagun’s (2018) assertion
that teachers balance direct instruction and
student-centered activities in a moderate level
of interactive-direct teaching. This means that
teachers provide clear explanations and instruc-

tions when necessary and allow students to take
ownership of their learning. Teachers main-
tain clear and effective communication with stu-
dents. They ensure that students understand
the lesson’s content, objectives, and expecta-
tions. This also supports the idea of Ahmad
et al. (2015) that in interactive-direct teaching
strategies, students are actively engaged in the
learning process. They can participate in discus-
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sions, ask questions, and apply what they have
learned through hands-on activities or projects.

3.2. Students’ Interest in Learning English
in Bunawan District, Davao City—

3.2.1. Self-Efficacy—Table 8 shows stu-
dents’ interest in learning English regarding
self-efficacy, described as extensive, with a cate-
gory mean of 3.51. This means that the students
in Bunawan District, Davao City, oftentimes

manifest it. The mean rating of the different
items ranges from 4.41 to 3.10. Finding English
lessons easy and understandable shows a mean
rating of 4.41, which is described as extensive
and interpreted as this item always observed by
the teachers. Further, the item Doing well in En-
glish tests has a mean rating of 3.10, described
as moderately extensive and interpreted as this
item sometimes manifested.

Table 8. Students’ Interest in Learning English in Terms of Self-Efficacy

Statement Mean Descriptive Rating

Finding the English lessons easy and
understandable.

4.14 Extensive

Doing well in English tests. 3.10 Moderately Extensive
Answering English activities by
myself.

3.29 Moderately Extensive

Mean 3.51 Extensive

This implies that students are confident that
they can engage effectively with English, ac-
quire language skills, and maintain a strong in-
terest in learning. The result agrees with Gun
and Yildiz’s (2014) assertion that students with
high self-efficacy have a positive self-image re-
garding their language skills, encouraging them
to stay interested and motivated. They are proac-
tive in seeking out and utilizing resources for
language learning. They take ownership of their
learning process. This also supports the idea
of Aurah (2017) that high self-efficacy encour-
ages students to believe in their ability to learn

English, which, in turn, boosts their motivation
and interest in the subject. They are more likely
to set and achieve specific goals related to En-
glish language learning. They are confident in
their ability to work towards these goals.

3.2.2. Active Learning Activities—This do-
main of students’ interest in learning English
in terms of active learning activities, as shown
in Table 9, reflects an extensive category mean
of 3.46, which means that the respondents in
Bunawan District, Davao City, oftentimes mani-
fest it. Notably, the mean ratings of the different
items range from 4.13 to 2.85.

The table further reveals that the item Find-
ing relevant resources that will help me when
I do not understand an English concept has a
mean rating of 4.13, described as extensive and
interpreted as an item oftentimes manifested by
the respondents. Meanwhile, the item Connect-
ing my previous knowledge to the new topic in
English has a mean rating of 2.85, described

as moderately extensive and interpreted as stu-
dents’ interest in learning English is sometimes
manifested. This implies that the teaching meth-
ods and strategies that require students to ac-
tively engage with the language and its content
are often manifested. This is congruent with the
view of Kubischta (2014) that active learning
activities capture students’ attention and encour-
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Table 9. Students’ Interest in Learning English in Terms of Active Learning Activities

Statement Mean Descriptive Rating

Connecting my previous knowledge to a new
topic in English.

2.85 Moderately Extensive

Discussing with the teacher or other students to
clarify my understanding when I do not
understand a concept in English.

3.49 Extensive

Trying to find out why when I make a mistake
in English class activities.

3.38 Moderately Extensive

Finding relevant resources that will help me
when I do not understand an English concept.

4.13 Extensive

Overall Mean 3.46 Extensive

age them to participate actively in the learning
process, increasing their overall engagement.
Active activities provide students ample oppor-
tunities to practice and improve their language
skills in real-life contexts. Moreover, the result
corroborates Bramucci’s (2013) findings that
active learning activities can be intrinsically ex-
citing and enjoyable, stimulating students’ cu-

riosity and interest in the English language.
3.2.3. Learning Value—As shown in Table

10, this domain has a category mean of 3.44, de-
scribed as moderately extensive, and interpreted
that this domain of students’ interest in learning
English is sometimes manifested. Adding on,
the mean ratings of the different items range
from 3.74 to 2.98.

Table 10. Students’ Interest in Learning English in Terms of Learning Value

Statement Mean Descriptive Rating

Thinking that learning English is important
because it is useful in my daily life.

3.60 Extensive

Thinking that learning English is important
because it stimulates thinking.

2.98 Moderately Extensive

I think that learning English is important
because it helps me learn to solve problems.

3.43 Extensive

Class gives me the opportunity to answer
questions in my mind.

3.74 Extensive

Overall Mean 3.44 Extensive

Specifically, the item Class gives me the op-
portunity to answer questions in my mind has a
mean rating of 3.74, described as extensive and
interpreted as an item oftentimes manifested by
the teachers. The item Thinking that learning
English is important because it stimulates think-
ing reflects a mean rating of 2.98, described
as moderately extensive and interpreted as an
item sometimes manifested by the teachers in
in Bunawan District, Davao City. The result

indicates that students see English as a valuable
skill and a meaningful part of their education.
The result supports the assertion of Altındağ
and Senemoğlu (2013) that high learning value
inspires students to be motivated and actively
engaged in learning English, as they recognize
its significance in their lives. When students be-
lieve that learning English is intrinsically valu-
able, their natural curiosity and interest in the
language are more likely to be sustained. This
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also supports Granito and Chernobilsky’s (2012)
idea that students with high learning value are
more inclined to set and work towards specific
language learning goals, as they understand the
importance of achieving proficiency.

3.2.4. Performance Goal—Table 11 shows
Students’ interest in learning English in terms of
performance goals was described as extensive,
with a category mean of 3.64. This means that
the student’s interest in learning English is often-
times manifested by the respondents. The mean
rating of the different items ranges from 4.51 to

3.18. The item I participate in the English class
activities not to compete with my classmates
but to learn together and to share ideas shows
a mean rating of 4.51, described as extensive
and interpreted as this item always observed by
the teachers. Further, the item I participated in
in the English class activities not only to get
good grades but also to learn new things has a
mean rating of 3.18, described as moderately
extensive and interpreted as this item sometimes
manifested.

Table 11. Students’ Interest in Learning English in Terms of Performance Goal

Statement Mean Descriptive Rating

Participating in English class activities not only to get good
grades but also to learn new things.

3.18 Moderately Extensive

Participating in the English class activities not to compete with
my classmates but to learn together and to share ideas.

4.51 Very Extensive

Participating in the English class activities not to impress my
teacher but to fulfill my curiosity.

3.22 Moderately Extensive

Overall Mean 3.64 Extensive

This implies that students set clear targets
for their language skills and academic achieve-
ments. The result is congruent with Guido
and Dela Cruz’s (2011) conclusion that high-
performance goals provide students with a clear
direction and purpose in their English language
learning, as they know what they aim to achieve.
They often invest focused effort and dedication
to attain their language proficiency and aca-
demic objectives in English. This also supports
the idea of Akomolafe and Adesua (2015) that
performance goals encourage students to mon-
itor their progress regularly, which can lead to
more effective and targeted language improve-
ment.

3.2.5. Learning Environmental Goal—
This domain of students’ interest in learning
English, as shown in Table 12, reflects a mod-
erately extensive category mean of 3.14, which
means that the respondents in Bunawan District,

Davao City sometimes manifest it. Notably,
the mean ratings of the different items range
from 3.64 to 2.78. The table further reveals
that the item Being willing to participate in the
English class because I am given the opportu-
nity to express my idea has a mean rating of
3.64, described as extensive and interpreted as
an item oftentimes manifested by the respon-
dents. Meanwhile, the item Being interested
in participating in the English class activities
because the teacher gives me enough time to
complete the task has a mean rating of 2.78,
described as moderately extensive and inter-
preted as students’ interest in learning English
is sometimes manifested. This suggests that the
learning environment empowers students with
an average interest to believe in their ability to
succeed in learning English and take control of
their language learning journey. Adding more,
the result supports the idea of Akomolafe and
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Adesua (2015) that setting learning environmen-
tal goals encourages educators to create a more
conducive and supportive atmosphere for stu-
dents, which is especially beneficial for those
with average levels of interest in learning En-

glish. This is congruent with Taylor’s (2014)
idea that a well-designed learning environment
can help boost students’ engagement with av-
erage levels of interest in English, making the
learning process more appealing.

Table 12. Students’ Interest in Learning English in Terms of Learning Environment
Goal

Statement Mean Descriptive Rating

Being willing to participate in the class because the topics are
exciting and challenging.

3.01 Moderately Extensive

Being willing to participate in the English class because I am
given the opportunity to express my ideas.

3.64 Extensive

I am interested in participating in the English class activities
because the teacher gives me enough time to complete the task.

2.78 Moderately Extensive

Overall Mean 3.14 Moderately Extensive

Lastly, Table 13 shows the summary of stu-
dents’ interest in learning English in Bunawan
District, Davao City. As shown in the table,
students’ interest in learning English obtained
an overall mean score of 3.51 with a descrip-
tive rating of extensive and interpreted as of-
tentimes manifested by the teachers. Adding
more, results in Table 13 show that students’
interest in learning English in terms of perfor-
mance goal acquired the highest mean score of
3.64, described as extensive and interpreted as
oftentimes manifested, while students’ interest
in learning English in terms of Learning envi-
ronment simulation acquire the lowest mean
score of 3.14 described as moderately extensive
and interpreted as sometimes manifested among
teachers. The result implies that students are ea-
ger to participate in language-related activities,

seek opportunities for language development,
and actively engage with the language both in
and out of the classroom. This supports the
idea of Zeidan and Jayosi (2015) that students
with high interest are naturally more motivated
to learn English, making them more engaged
in the learning process. High levels of inter-
est often result in greater effort and dedication,
leading to improved language proficiency. This
is similar to Wiliam’s (2011) findings that stu-
dents’ interest in learning English is not only
a valuable educational goal but also a key to
personal and professional success in an increas-
ingly interconnected world. It opens doors to
opportunities and enriches their lives in multiple
ways, enabling them to engage in global conver-
sations, expand their horizons, and contribute
to a more inclusive and diverse society.

3.3. Relationship Between Teachers’ Inter-
active-Direct Teaching Strategies and Students’
Interest in Learning English in Bunawan Dis-
trict, Davao City—The results of the analysis of
the relationship between teachers’ interactive-
direct teaching strategies and students’ inter-
est in learning English in Bunawan District in

Davao City are presented. Bivariate correlation
analysis using Pearson product-moment correla-
tion was used to determine the relationship be-
tween the mentioned variables. Table 14 shows
that school-based training has a significant posi-
tive relationship with the learning organization
skills of teachers in Bunawan District, Davao
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Table 13. Summary on Students’ Interest in Learning English in Bunawan District,
Davao City

Statement Mean Descriptive Rating

Self-efficacy 3.51 Extensive

Active learning strategies 3.46 Extensive

Learning values 3.44 Extensive

Performance goal 3.64 Extensive

Learning environment simulation 3.14 Moderately Extensive

Mean 3.51 Extensive

City, with a p-value of .000 that is less than
the .05 level of significance (two-tailed) (r =
0.568, p ¡ 0.05). It means that as the extent of
teachers’ interactive-direct teaching strategies
changes, students’ interest in learning English
also changes significantly. Adding more, re-
sults on the table show that teachers’ interactive-
direct teaching strategies of teachers in terms
of classroom interaction; learning engagement;

skills development; time consciousness; learn-
ing attention and a conducive environment have
a significant positive relationship with the stu-
dent’s interest in learning English with a p-value
of .000 that is less than .05 level of significance
(two-tailed) (r = 0.330, p ¡ 0.05), (r = 0.413, p ¡
0.05), (r = 0.352, p ¡ 0.05), and (r = 0.562, p ¡
0.05), (r = 0.365, p ¡ 0.05), (r = 0.342, p ¡ 0.05),
respectively.

Table 14. Correlation Table: Students’ Interest in Learning English

Variables r-value p-value Decision

Classroom Interaction 0.330* 0.000 Reject H0
Learning Engagement 0.413* 0.000 Reject H0
Skills Development 0.352* 0.000 Reject H0
Time Consciousness 0.562* 0.000 Reject H0
Learning Attention 0.365* 0.000 Reject H0
Conducive Environment 0.342* 0.000 Reject H0
Overall Teachers’
Interactive-Direct Teaching
Strategies

0.568* 0.000 Reject H0

*Significant @ p ¡ 0.05
Legend: Perfect Correlation for r = 1.00; Strong Correlation for 0.7 r ¡ 1.00;
Moderate Correlation for 0.3 r ¡ 0.7; Weak Correlation for 0.3 ¡ r ¡ 0.00;
No Correlation for r = 0.00

This implies that teachers’ interactive-direct
teaching strategies create a more engaging and
dynamic learning environment that fosters stu-
dents’ interest in learning English. The result
agrees with Milner et al.’s (2012) contention that

interactive teaching encourages students to prac-
tice and improve their communication skills in
English. Students becoming more proficient in
expressing themselves often find the language
more interesting and valuable. Additionally, this
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is congruent with the view of Saeed and Zyngier
(2012) that interactive teaching often involves
the exploration of English-speaking cultures, lit-
erature, and media. This exposure can pique
students’ curiosity and interest in the cultural
aspects of the language. It increases students’
motivation to participate actively in class.

3.4. Influence of Teachers’ Interactive-Di-
rect Teaching Strategies on the Students’ In-
terest in Learning English in Bunawan Dis-
trict, Davao City—The significance of the in-
fluence of teachers’ interactive-direct teaching
strategies on students’ interest in learning En-
glish in Bunawan District, Davao City, was an-
alyzed using linear regression analysis. Table
15 shows that when teachers’ interactive-direct
teaching strategies in terms of classroom in-
teraction, learning engagement, skills develop-
ment, time consciousness, learning Attention,
and conducive environment are considered pre-
dictors of teachers’ interactive-direct teaching
strategies, the model is significant, as evident
in F-value of 110.650 with p¡0.05. Therefore,
teachers’ interactive-direct teaching strategies
predict the students’ interest in learning English

in Bunawan District, Davao City. Meanwhile,
the computed adjusted R2 value of 0.446 in-
dicates that teachers’ interactive-direct teach-
ing strategies have contributed significantly to
the variability of students’ interest in learning
English by 44.60In addition, table 15 shows
that there are domains of teachers’ interactive-
direct teaching strategies that significantly influ-
ence the students’ interest in learning English
in Bunawan District, Davao City. This table
also indicates that teachers’ interactive-direct
teaching strategies regarding classroom interac-
tion, learning engagement, skills development,
learning attention, and conducive environment
are significant when the predictors are consid-
ered. This means that the extent of students’
interest in learning English increases by 0.157,
0.290, 0.115, 0.218, and 0.169 for each unit in-
crease in teachers’ interactive-direct teaching
strategies. Thus, this leads to the rejection of
the null hypothesis that none of the domains of
teachers’ interactive-direct teaching strategies
significantly influence the students’ interest in
learning English in Bunawan District, Davao
City.

Table 15. Influence of Teachers’ Interactive-Direct Teaching Strategies on the Stu-
dents’ Interest in Learning English in Bunawan District, Davao City

Variables B Beta S.E. p-value Decision

Classroom Interaction .157* .150 .046 .000 Reject H0

Learning Engagement .290* .319 .051 .000 Reject H0

Skills Development .115* .323 .047 .000 Reject H0

Time Consciousness -.020 .108 .003 .112 Accept H0

Learning Attention .218* .230 .042 .001 Reject H0

Conducive Environment .169* .167 .063 .000 Reject H0

R2 = 0.446

F-value = 110.650*

p-value = 0.000

*Significant @ p ¡ 0.05

This affirmed that interactive teaching strate-
gies undeniably improved the students’ interest
in learning English. The result is congruent

with the view of Cetin-Dindar (2016) that in-
teractive teaching strategies, such as group dis-
cussions, debates, and hands-on activities, ac-

21
ISSN 3028-1261

10.5281/zenodo.12704274/NIJSE.2024



NIJSE (2024) X-X

tively engage students in the learning process.
Students are more likely to stay interested and
focused on the subject when actively involved.
It often connects English language learning to
real-world situations, making the content more
relevant and meaningful to students. This helps
students see the practical applications of the lan-

guage, increasing their interest. This also cor-
roborates with Jorde and Dillon’s (2012) idea
that interactive teaching can incorporate tech-
nology, such as language-learning apps, multi-
media resources, and online language exercises.
Technology use often aligns with modern stu-
dents’ interests and preferences.

4. Conclusions and Recommendations

This part of the paper presents the researcher’s conclusions and recommendations. The literature
supported the discussions in the first chapters, and the conclusions were based on the problem
presented in this study.

4.1. Findings—The primary objective of
this study was to evaluate which domains of
teachers’ interactive teaching strategies signifi-
cantly influence students’ interest in learning
English utilizing a non-experimental quanti-
tative design using the descriptive-correlation
technique. The researcher selected the 156 ele-
mentary school teachers in Bunawan District
in Davao City as the respondents through a
stratified random sampling method. The re-
searcher used modified and enhanced adapted
survey questionnaires, which were pilot-tested
in a nearby school to ensure high reliability
and internal consistency of the items in the
instrument. Teachers’ interactive-direct teach-
ing strategies in Bunawan District, Davao City,
got an overall mean of 3.36 with a moderately
extensive descriptive rating. Also, teachers’
interactive-direct teaching strategies in terms
of classroom interaction, learning engagement,
skills development, time consciousness, learn-
ing attention, and conducive environment ob-
tained mean scores of 3.21, 3.41, 3.27, 3.45,
3.32, and 3.53, respectively. Students’ inter-
est in learning English in Bunawan District in
Davao City has an overall mean of 3.51, with
an extensive descriptive rating. Also, students’
interest in learning English in terms of self-
efficacy, active learning strategies, learning val-
ues, performance goals, and learning environ-

ment simulation obtained mean scores of 3.51,
3.46, 3.44, 3.64, and 3.14, respectively. Teach-
ers’ interactive-direct teaching strategies have
a significant positive relationship with the stu-
dents’ interest in learning English in Bunawan
District in Davao City with a p-value of .000 that
is less than .05 level of significance (two-tailed)
(r = .568, p¡0.05). Teachers’ Interactive-Direct
Teaching Strategies regarding classroom interac-
tion, learning engagement, skills development,
learning attention, and conducive environment
significantly influenced the students’ interest in
learning English in Bunawan District in Davao
City, as evidenced by the F-value of 110.650
and p¡0.05. The r2 value of 0.446 indicated that
teachers’ interactive-direct teaching strategies
had contributed significantly to the variability
of the student’s interest in learning English by
44.40

4.2. Conclusions—Based on the findings
of this study, several conclusions were gen-
erated: Teachers’ interactive-direct teach-
ing strategies in Bunawan District, Davao
City, were moderately extensive. Teachers’
interactive-direct teaching strategies in terms
of classroom interaction, skills development,
and learning attention obtained moderately
extensive descriptive ratings, while teachers’
interactive-direct teaching strategies in learning
engagement, time consciousness, and conducive
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environment obtained moderately extensive de-
scriptive ratings. This implies that the balance
between teacher guidance and student involve-
ment falls somewhere in the middle, offering
a well-rounded approach to instruction. Stu-
dents’ interest in learning English in Bunawan
District in Davao City was rated as extensive.
Students’ interest in learning English regarding
self-efficacy, active learning strategies, learn-
ing values, and performance goals belong to
moderately extensive ratings. In contrast, stu-
dent’s interest in learning English in a learning
environment simulation acquired moderately ex-
tensive ratings. This implies that students are
eager to participate in language-related activi-
ties, seek opportunities for language develop-
ment, and actively engage with the language
both in and out of the classroom. Teachers’
interactive-direct teaching strategies have a sig-
nificant positive relationship with students’ in-
terest in learning English in Bunawan District
in Davao City. This means that as the extent of
teachers’ interactive-direct teaching strategies
changes, students’ interest in learning English
also significantly changes. This implies that
teachers’ interactive-direct teaching strategies
create a more engaging and dynamic learning
environment that fosters students’ interest in
learning English. Teachers’ interactive-direct
teaching strategies in planning, instruction, and
management significantly influenced the stu-
dents’ interest in learning English in Bunawan
District in Davao City. This affirmed that stu-
dents’ interest in learning English is a function

of teachers’ interactive-direct teaching strate-
gies in Bunawan District in Davao City.

4.3. Recommendations—The Department
of Education may develop policies that ensure
equitable access to English language education,
regardless of socioeconomic background or ge-
ographic location. Additionally, DepEd may
implement standardized assessments to mea-
sure language proficiency and regularly monitor
the effectiveness of language programs. School
heads may promote continuous professional de-
velopment for English teachers, allowing them
to stay updated on modern teaching techniques
and strategies. They may foster a positive and
inclusive learning environment by encouraging
students to engage actively in English language
learning. English teachers may seek out op-
portunities for professional development to im-
prove teaching skills and stay updated on lan-
guage education trends. Adding more, they
should introduce students to English-speaking
cultures, literature, and media to make language
learning more engaging and relevant. Students
may actively participate in English language
classes, engage in discussions, and seek oppor-
tunities to practice and use the language. More-
over, they may immerse themselves in English-
speaking environments to apply and reinforce
their language skills whenever possible. Fu-
ture researchers may engage in action research
projects that involve collaboration with educa-
tors and policymakers to implement and evalu-
ate innovative language education strategies.
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