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A Sequential Explanatory Study on the Influence of Faculty
Development on Pedagogical Accomplishment of Teachers
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Abstract. This study explored the significant relationship between faculty development and
the pedagogical accomplishment of teachers. In this study, the researcher selected 208 ele-
mentary school teachers in Mati South District, Davao Oriental, as the study’s respondents
in the quantitative phase, while 10 students were chosen for IDI and FGD in the qualita-
tive phase. A mixed-method research design using an explanatory sequential approach was
employed. The data collected were subjected to the following statistical tools: Mean and
Pearson-r Correlation Analysis. Findings revealed that teachers’ faculty development and
pedagogical accomplishment were rated as moderately extensive. Correlation analysis proved
that there was a significant relationship between faculty development and the pedagogical
accomplishment of teachers. The thematic analysis confirmed the moderately extensive rating
on faculty development for teachers was due to enhancing teaching skills, meeting professional
development requirements, and keeping up with educational trends. The moderately extensive
rating on the pedagogical accomplishment of teachers was due to effective teaching practices,
differentiated instruction, and student engagement and learning. Thematic analysis showed
that the themes, ongoing mentorship and coaching, access to resources and tools, and reflective
practices confirmed the significant relationship between faculty development and the pedagogi-
cal accomplishment of teachers.
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1. Introduction

The study aimed to explore professional de-
velopment’s influence on teachers’ pedagogical
accomplishment using a sequential explanatory
mixed-method approach. This research method
combined quantitative and qualitative data to
understand how professional development ini-
tiatives impacted teaching practices comprehen-
sively. Initially, the study collected and an-
alyzed quantitative data through surveys and
performance evaluations to identify trends and

correlations between professional development
activities and teachers’ pedagogical accomplish-
ments. The quantitative phase laid the ground-
work by highlighting critical areas of interest
and providing statistical evidence of the rela-
tionship between professional development and
teaching effectiveness. Following the quantita-
tive analysis, the study proceeded with a quali-
tative phase to gain deeper insights into the ex-
periences and perceptions of teachers regarding
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professional development. This phase involved
conducting interviews and focus group discus-
sions with a selected group of participants to
explore the nuances and contextual factors that
influenced the effectiveness of professional de-
velopment programs. By employing a sequen-
tial explanatory mixed-method approach, the
study aimed to triangulate the findings, offer-
ing a robust and holistic view of the impact of
professional development on pedagogical ac-
complishment. This approach ensured that the
quantitative data was enriched and validated by
qualitative insights, ultimately providing action-
able recommendations for enhancing teacher
professional development programs.

1.1. Rationale—In the United States,
the report of Podolsky, Kini, and Darling-
Hammond (2019) showed that poor pedagogi-
cal practices lead to low academic achievement
among students. If teachers lack the skills and
knowledge to deliver instruction effectively, stu-
dents may struggle to understand key concepts,
leading to gaps in learning and poor perfor-
mance on assessments. Another issue is the
high turnover rate among teachers, particularly
in underserved communities. Ingersoll et al.
(2019) highlight that teacher attrition is sig-
nificantly higher in schools with low-income
students, disrupting instruction continuity and
negatively impacting student learning outcomes.
In Asia, Chen (2019) reported that ineffective
teaching methods can create a hostile learn-
ing environment characterized by frustration,
boredom, and lack of motivation. This can im-
pact students’ well-being and mental health, as
they may feel discouraged or undervalued in the
classroom. Students may feel frustrated when
they encounter teaching methods that do not
effectively communicate concepts or provide
opportunities for meaningful learning. This frus-
tration can stem from a sense of confusion or
lack of clarity in instruction, leading students
to become discouraged or disheartened about
their ability to succeed academically. Moreover,

another challenge is the traditional emphasis on
rote memorization and exam-oriented education
systems, which can limit the adoption of inno-
vative and student-centered teaching practices.
This focus on exam performance often leaves
little room for teachers to explore creative in-
structional methods that cater to diverse learn-
ing needs and promote critical thinking skills
(Bautista et al., 2020). Additionally, the lack of
resources and support, particularly in rural ar-
eas, poses a significant barrier to effective teach-
ing. Teachers in these regions often work with
outdated materials and have limited access to
technology, which hinders their ability to imple-
ment modern pedagogical techniques (Mizell
et al., 2019). Taking things in the Philippine
setting, Afalla and Fabelico (2020) noted that
poor pedagogical practices represent a waste of
educational resources, including time, funding,
and infrastructure. When students fail to learn
effectively due to inadequate teaching, it un-
dermines educational investments and hampers
the potential for future success. According to
Gepila (2020), when students struggle to grasp
concepts or fail to engage with the material,
lessons may need to be repeated or extended,
resulting in inefficient use of classroom time.
This can delay the progression of the curriculum
and hinder teachers’ ability to cover essential
content within the allocated timeframe. In the
Davao region, Santos and Cruz (2020) noted
that a lack of training and familiarity with edu-
cational technology tools can hinder teachers’
ability to incorporate these resources effectively
into their lessons. Additionally, some areas’
inconsistent access to reliable internet and digi-
tal devices exacerbates this problem. Teachers
struggle to engage students in interactive and
innovative ways without adequate technolog-
ical support and training, limiting their peda-
gogical effectiveness. Studies on faculty de-
velopment and pedagogical accomplishment of
teachers lie in the predominance of quantitative
approaches and the lack of integrated mixed-
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method studies. While numerous quantitative
studies have explored the impact of faculty de-
velopment programs on teaching effectiveness
or assessed teachers’ pedagogical accomplish-
ments through quantitative measures, there is a
lack of research that combines both qualitative
and quantitative methodologies within a single
study framework. One notable gap is the lim-
ited understanding of how faculty development
initiatives influence pedagogical practices and
accomplishments. Quantitative studies may pro-
vide valuable insights into the effectiveness of
specific interventions or the correlation between
participation in faculty development programs
and specific teaching outcomes. However, they
often lack the depth and context needed to un-
derstand the underlying processes, experiences,
and perspectives of teachers undergoing profes-
sional development. Thus, in this context, the
researcher felt the need to fill in the research gap
by conducting a study in the Philippine setting,
particularly in Davao Oriental, using a mixed-
method approach. Specifically, the researcher
used an explanatory sequential design to better
understand teachers’ pedagogical accomplish-
ments, as determined by faculty development,
which is found to be scarce. More so, mixed-
method designs allowed the researcher to ex-
plore mediating factors or processes that may
moderate the relationship between faculty devel-
opment and pedagogical accomplishment. Re-
searchers could identify key mechanisms, bar-
riers, or facilitators that influence translating
professional learning into improved teaching
practices by triangulating quantitative results
with qualitative narratives.

1.2. Review of Significant Literature—
1.2.1. Faculty Development—Refers to en-

hancing teachers’ knowledge, skills, and com-
petencies to improve classroom effectiveness
through professional activities (Steinert et al.,
2019; Parrish Sadera, 2019; Behar-Horenstein
et al., 2019). It helps teachers adapt to changing
student needs, address classroom challenges,

and enhance student outcomes. Kinzie et al.
(2019) and Frantz et al. (2019) highlight its
role in fostering innovative teaching approaches
and collaboration. Sancar, Atal, and Deryakulu
(2021) found that active professional develop-
ment leads to improved instruction and collab-
oration. Programs offer skills enhancement,
classroom management, and assessment meth-
ods (Benbow, Lee Hora, 2021; Tenzin, Dorji,
Choeda, Pongpirul, 2019). Compliance with
development requirements ensures high teach-
ing standards (MacPhail et al., 2019; Fairman
et al., 2023; Lawson, Kirk, MacPhail, 2020).
Keeping up with educational trends is vital for
adapting teaching practices (Smith, 2019; Mur-
ray et al., 2021; Faulkner et al., 2019).

1.2.2. Accessibility of professional devel-
opment—Refers to its availability and inclusiv-
ity (Steinert et al., 2019; Kawas, Vonessen, Ko,
2019). Accessible development supports contin-
uous learning and improvement (Van Schaik,
2021; Bali Caines, 2019; Proctor, Leeder,
Mattick, 2020).

1.2.3. Empathy and Understanding—
These are crucial for creating supportive learn-
ing environments (Steinert et al., 2019; Rieck-
hoff et al., 2020). Empathy promotes collab-
oration and professional fulfillment (Ge et al.,
2021; Appleton, 2019; Aldrup, Carstensen,
Klusmann, 2022).

1.2.4. Mentorship—Supports professional
growth through guidance and feedback (Steinert
et al., 2019; Walters, Robinson, Walters, 2020).
It fosters a collaborative culture and enhances
job satisfaction (Betlem et al., 2019; Kvernenes
et al., 2021; Olesova Campbell, 2019).

1.2.5. Collaboration and Teamwork—In-
volve educators working together to achieve
common goals (Steinert et al., 2019; Noben
et al., 2022). It enhances job satisfaction
and promotes continuous improvement (Bartell
Boswell, 2019; Lipscombe, Buckley-Walker,
McNamara, 2020; Elmberger et al., 2020).
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1.2.6. Pedagogical Accomplishment—In-
volves proficiency in instructional strategies and
classroom management (Eloff Dittrich, 2021;
Jacob et al., 2020; Gess-Newsome et al., 2019).
It promotes student learning and collaboration
(Christakis, Van Cleve, Zimmerman, 2020;
Canning et al., 2019; Oducado, 2020). Effective
teaching practices are essential for professional
growth (Caena Redecker, 2019; Heck et al.,
2019; Park, Lee, Cooc, 2019).

1.2.7. Content Knowledge—Refers to a
deep understanding of the subject matter (Eloff
Dittrich, 2021; Neumann et al., 2019; Andyani
et al., 2020). It enables clear and engag-
ing instruction, promoting inclusivity (Ak-
sland Chang Rundgren, 2020; Hume, Cooper,
Borowski, 2019).

1.2.8. Instructional Strategies—These are
diverse methods to facilitate learning (Eloff Dit-
trich, 2021; Albarra, Shidiq et al., 2022). High-
level strategies promote critical thinking and
collaboration (Brunzell et al., 2019; Zeng et al.,
2019; Szumski Karwowski, 2019).

1.2.9. Assessment and Feedback—Involve
evaluating student learning and providing guid-
ance (Eloff Dittrich, 2021; Winstone Carless,
2019; Daniëls et al., 2019; Van der Kleij, 2019;
Abrahams et al., 2019).

1.2.10. Impact of Faculty Development on
Pedagogical Accomplishment—Faculty devel-
opment enhances teaching strategies and en-
courages reflective practice (Ayllón et al., 2019;
Fauth et al., 2019; Kim et al., 2019; Redding,
2019). Ongoing mentorship supports continu-
ous improvement (Kutsyuruba Godden, 2019;
Abetang et al., 2020; Squires, 2019).

1.3. Synthesis—The effect of faculty de-
velopment on the pedagogical accomplishment
of teachers is a critical factor in shaping the over-
all quality of education and student outcomes.
Research suggests that when teachers receive
substantial support from their colleagues, ad-
ministrators, and educational institutions, their
teaching performance improves significantly.

One crucial aspect of faculty development is
the provision of professional development op-
portunities. When teachers access workshops,
conferences, and training programs, they can en-
hance their instructional skills and stay abreast
of innovative teaching strategies. Collaborative
learning communities also play a significant
role in faculty support. When educators can
engage in collaborative practices, such as shar-
ing ideas and best practices, it positively influ-
ences their teaching approaches. Effective feed-
back and evaluation mechanisms provided as
part of faculty support further enhance teaching
performance. When teachers receive construc-
tive feedback and evaluation, they can identify
areas for improvement and capitalize on their
strengths. Access to resources and technology
is another essential element of faculty support.

1.4. Theoretical/Conceptual Framework—
The current study is anchored on Social Cog-
nitive Theory by Bandura (1986). According
to the Social Cognitive Theory, by address-
ing teachers’ self-efficacy, outcome expecta-
tions, observational learning experiences, and
social support, faculty support can promote pos-
itive changes in teachers’ instructional practices
and improve teaching performance and student
learning outcomes. Faculty support, such as
mentoring, coaching, and professional devel-
opment, can enhance teachers’ self-efficacy by
giving them the necessary knowledge, skills,
and encouragement to tackle challenges effec-
tively. In the context of faculty development,
Social Cognitive Theory suggests that teachers
learn not only from direct instruction but also
by observing the behaviors and practices of oth-
ers, including colleagues and facilitators. Fac-
ulty development programs can leverage this
aspect of the theory by providing opportuni-
ties for teachers to observe effective teaching
strategies in action, either through classroom
demonstrations, video recordings, or peer ob-
servations. Additionally, Social Cognitive The-
ory emphasizes the role of self-efficacy beliefs,
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which refer to individuals’ confidence in their
ability to perform specific tasks or achieve de-
sired outcomes. Faculty development programs
can help enhance teachers’ self-efficacy by pro-
viding them with the knowledge, skills, and
resources needed to effectively implement new
teaching practices. By offering supportive feed-
back, encouragement, and opportunities for suc-
cess, these programs can help teachers develop
greater confidence in their instructional abili-
ties.

Moreover, a pragmatic paradigm was ap-
plied in this study. It aims to identify the prob-
lem and view it within its broadest context. The
pragmatic paradigm prioritizes practical solu-
tions to real-world problems (Hafsa, 2019). The
pragmatic paradigm, in the context of the rela-
tionship between faculty development and the
pedagogical accomplishment of teachers, un-
derscores a practical approach to professional
growth and educational effectiveness. Within
this paradigm, faculty development initiatives
are designed to produce tangible outcomes that
directly enhance teachers’ pedagogical accom-
plishments. This might involve implementing
evidence-based strategies, refining instructional
practices, and fostering a supportive learning
environment. Lastly, pragmatism encourages
integrating multiple perspectives and stakehold-
ers’ input in problem-solving processes (Gobo,
2023). In the context of the relationship be-
tween faculty development and teachers’ peda-
gogical accomplishment, pragmatism empha-
sizes the importance of considering various
viewpoints, experiences, and expertise when ad-

dressing challenges or seeking opportunities for
professional growth. As shown in Figure 1, the
study consists of two variables. The indepen-
dent variable was faculty development or the
assistance, guidance, and resources provided
by the academic staff or faculty members to
students, colleagues, or other educational com-
munity members. The measure of faculty devel-
opment according to our accessibility or the ac-
cessibility and approachability of teachers; em-
pathy and understanding or the ability to demon-
strate empathy and understanding towards the
challenges and needs of students and colleagues;
mentorship or the extent of guidance and sup-
port given to the less-experienced colleagues
or students in their academic or professional
journeys; and collaboration and teamwork or
the collaborative and cooperative atmosphere
among faculty members, encouraging teamwork
and shared responsibilities. The dependent vari-
able was pedagogical accomplishment or the
effectiveness and quality of an educator’s in-
structional practices and their ability to facili-
tate student learning and achievement. The mea-
sure of pedagogical accomplishment are content
knowledge or the teachers’ understanding of the
subjects they teach and their knowledge about
the curriculum, standards, and the latest devel-
opments in their field of expertise; instructional
strategies or the various instructional techniques
and methodologies to engage students with di-
verse learning styles; and assessments and feed-
backs or the implementation of ongoing assess-
ments to monitor student progress and identify
areas for improvement.

1.5. Statement of the Problem—This study
addressed the influence of faculty development
on the pedagogical accomplishment of teachers
in Mati South District, Davao Oriental. An ex-
planatory sequential mixed methods design was
used, and it involved collecting qualitative data
after quantitative results to explain or follow up

on the quantitative results in more depth. In
the quantitative phase of the study, primary data
was collected from elementary school teachers
regarding the influence of faculty development
on the pedagogical accomplishment of teachers.
The qualitative phase was conducted to estab-
lish the authenticity of the regression model
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Fig. 1. The Conceptual Framework of the Study
obtained from the quantitative results. The re-
search questions underlying the investigation in

this study are as follows:

(1) What is the extent of faculty development for teachers?
(2) What is the extent of pedagogical accomplishment of teachers?
(3) Is there a significant relationship between faculty development and the pedagogical

accomplishment of teachers?
(4) What are the standpoints of the participants on the salient points of the results on the

extent of faculty development and pedagogical accomplishment of teachers?
(5) 5. What are the standpoints of the participants on the salient points of the results on the

significant relationship between faculty development and the pedagogical accomplishment
of teachers?

1.6. Hypothesis—The following null hy-
potheses were tested at a 0.05 level of signif-
icance: H01: There is no significant relation-
ship between faculty development and the peda-
gogical accomplishment of teachers.The study
would benefit the following organizations and
individuals: Department of Education. By un-
derstanding the impact of faculty development
on teaching performance, the Department of
Education can allocate resources more strategi-
cally. They could invest in initiatives that have
been proven effective in supporting teachers
rather than adopting ineffective or wasteful ap-
proaches. School Heads. Faculty development
that positively impacts teaching performance

can lead to higher job satisfaction and teacher
retention rates. School heads could use this
knowledge to design retention strategies prior-
itizing teacher support and well-being. Teach-
ers. Faculty development can directly impact
teachers’ instructional practices and their ability
to engage students effectively. Understanding
the effect of different types of support can help
identify the most impactful approaches to im-
prove teacher effectiveness. Future researchers.
Other researchers would benefit from the result
of this study because the findings may provide a
framework and model for future research in the
context of the pedagogical accomplishment of
teachers as well as faculty development among
teachers in Davao Oriental.

2. Methodology

This section contains the research design, research respondents, research instrument, trustworthi-
ness of the study, ethical considerations, data gathering procedure, and data analysis.
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2.1. Research Design—The researcher
employed mixed methods in this study, specifi-
cally an explanatory sequential research design.
Toyon (2021) defines a mixed-method research
design as an approach to research that combines
elements of both qualitative and quantitative
methodologies. It involved collecting and ana-
lyzing quantitative data (such as numerical mea-
surements or statistical analyses) and qualita-
tive data (such as observations or interviews)
to better understand the research topic. Mixed-
method research designs were employed when
researchers sought to explore complex phenom-
ena that could not be fully understood using
only one methodological approach. By com-
bining quantitative and qualitative data collec-
tion and analysis techniques, researchers could
complement each other’s strengths and weak-
nesses, providing a more nuanced and holis-
tic understanding of the research problem. An
explanatory sequential approach was a mixed
methods approach where quantitative data was
collected and analyzed first, followed by qualita-
tive data collection and analysis to provide addi-
tional depth and understanding (Birgili Demir,
2022). In this design, the quantitative phase typ-
ically preceded the qualitative phase, and the
qualitative phase was used to help explain or
elaborate on the quantitative findings. This se-
quential process allowed researchers to gain a
more comprehensive understanding of the re-
search problem by integrating both quantitative
and qualitative perspectives. By sequentially
combining quantitative and qualitative data, re-
searchers could gain deeper insights and provide
a more comprehensive analysis of the research
topic (Othman et al., 2020). In the quantita-
tive phase, the researcher used correlational and
comparative research techniques to gather data,
ideas, facts, and information about the study.
The descriptive-correlational approach was a
research method that aimed to establish the re-
lationship or association between two or more
variables without implying causation. In this

design, researchers measured the degree of re-
lationship or correlation between variables to
understand how changes in one variable may
be related to changes in another. Correlational
research typically involves collecting data on
the variables of interest from a sample popula-
tion and then analyzing the data to determine
their relationship (Pace, 2019). In the context
of this study, correlational research design al-
lowed the researcher to examine the relationship
between faculty development and the pedagog-
ical accomplishment of teachers. In the quali-
tative phase, the researcher used a phenomeno-
logical approach. A phenomenological study
is a methodology that explores understanding
individuals’ lived experiences, perceptions, and
perspectives of a particular phenomenon. It fo-
cused on uncovering the essence or meaning
of these experiences from the participants’ per-
spectives (Williams, 2021). This design allowed
researchers to delve deeply into the participants’
subjective experiences and gain insights into
how they understood and navigated issues re-
lated to reproductive health. Researchers uti-
lizing this method often engaged in extensive
interviews or group discussions with primary
school educators to delve into their encounters
and actions concerning faculty development and
teachers’ pedagogical accomplishments. Re-
searchers employed open-ended inquiries and
attentive listening to unveil the implicit signifi-
cances and patterns woven into the participants’
accounts. The sequential explanatory mixed
method design would be highly appropriate for
a study exploring the faculty development and
pedagogical accomplishment of teachers. This
method combines quantitative data collection
and analysis with qualitative exploration. Ini-
tially, quantitative data can provide a broad un-
derstanding of the relationship between faculty
development and pedagogical accomplishment
across a larger sample. Following this, qualita-
tive data collection methods such as interviews
or focus groups allow for a deeper exploration
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of this relationship’s mechanisms and nuances.
By using both quantitative and qualitative meth-
ods sequentially, researchers can corroborate
findings from different sources. This triangula-
tion strengthens the validity of the results and
provides a more complete understanding of the
relationship between faculty development and
pedagogical accomplishment. Following the
quantitative phase, the qualitative phase employ-
ing a phenomenological approach would deepen
the understanding of the quantitative findings.
Quantitative data can reveal patterns, trends,
or associations at a larger scale, while quali-
tative data can provide insights into individual
teachers’ context, motivations, and experiences.
The combination of both methods allowed the
researcher to gain a richer understanding of
the factors influencing pedagogical accomplish-
ment within the context of faculty development.
Sequential explanatory mixed methods offered
flexibility in research design. Researchers could
adapt the study based on preliminary quantita-
tive findings, allowing them to explore specific
areas in more depth during the qualitative phase.
This methodological approach provided theo-
retical insights and practical implications for
educational practice. By understanding the rela-
tionship between faculty development and peda-
gogical accomplishment more comprehensively,
policymakers and educational institutions could
make informed decisions about designing and
implementing faculty development programs
to enhance teaching effectiveness and student
learning outcomes.

2.2. Research Respondents—
2.2.1. Quantitative Phase—The re-

searcher selected 208 elementary school teach-
ers in Mati South District, Davao Oriental. The
respondents were selected using a stratified ran-
dom sampling technique. According to Riaz
et al. (2022), stratified random sampling is a
sampling technique where the population is di-
vided into subgroups or strata based on certain
characteristics relevant to the research objec-

tives. Samples are randomly selected from each
stratum, ensuring representation from all popu-
lation segments. In the context of the conducted
study, stratified sampling was highly appropri-
ate. This was because teachers varied in terms
of their experience, educational background,
teaching specialization, and other relevant fac-
tors that could have influenced their engagement
with faculty development programs and their
pedagogical accomplishments. By stratifying
the population based on these characteristics,
researchers ensured that each subgroup was
adequately represented in the sample, allowing
for more accurate analysis and interpretation
of the data. In implementing the study, the re-
searcher first identified the relevant strata based
on key characteristics of the population, such
as years of teaching experience, educational
qualifications, teaching specialization, and so
on. Then, within each stratum, a random sample
of teachers was selected to participate in the
study. This ensured that the sample reflected
the diversity of the population and allowed
for comparisons and analysis across different
subgroups. Using this approach, researchers
obtained a more nuanced understanding of how
faculty development related to pedagogical
accomplishment among teachers with varying
backgrounds and characteristics. The researcher
implemented inclusion criteria when selecting
the respondents. This included teachers who
are currently employed in schools within Mati
South District, Davao Oriental; teachers with
varying levels of teaching experience to capture
a diverse range of perspectives and experiences;
teachers from different subject areas or disci-
plines, such as mathematics, science, language
arts, social studies, and others; and teachers
who have participated in faculty development
programs or activities within a specified time-
frame to ensure relevance to the study’s focus
on faculty development. In contrast, teachers
working in schools outside Mati South District,
Davao Oriental, as the study focuses specifi-
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cally on this geographical area, and teachers
without participation in faculty development
were excluded from the study.

2.2.2. Qualitative Phase—The researcher
purposively selected 5 elementary school teach-
ers for the in-depth interview (IDI) and 5 ele-
mentary school teachers for the focus group dis-
cussion (FGD). A total of 10 elementary school
teachers in Mati South District, Davao Oriental,
were invited as participants. Purposive sampling
was utilized in selecting the participants of the
study. Purposive sampling is a non-random sam-
pling technique where researchers deliberately
choose participants who possess specific charac-
teristics or meet predetermined criteria relevant
to the research objectives. Purposive sampling
allowed researchers to target individuals who
are most likely to provide rich and relevant infor-
mation pertinent to the study objectives, thereby
enhancing the depth and quality of the research
findings. In the context of the current study, pur-
posive sampling allowed researchers to select
participants who met specific criteria relevant
to the study’s objectives. In the context of fac-
ulty development and pedagogical accomplish-
ment, researchers may have wanted to include
teachers who had actively participated in fac-
ulty development programs, had demonstrated a
certain level of pedagogical accomplishment, or
represented diverse teaching backgrounds and
experiences. The inclusion criteria used were as
follows: teachers who were currently employed
in schools within Mati South District, Davao
Oriental; teachers with varying levels of teach-
ing experience to capture a diverse range of
perspectives and experiences; teachers from dif-
ferent subject areas or disciplines, such as math-
ematics, science, language arts, social studies,
and others; and teachers who had participated
in faculty development programs or activities
within a specified timeframe to ensure relevance
to the study’s focus on faculty development.

2.3. Ethical COnsideration—The re-
searcher observed promptly the protocols

deemed necessary as the standard guidelines in
carrying out the research study following the
study protocol assessments criteria, particularly
in managing the population and data. The sur-
vey questionnaires with supporting authors were
submitted for further evaluation. After the ap-
proval from the Ethics Committee the researcher
proceeded to the next phase of the study. Social
Value. The study addressed real-world chal-
lenges faced by educators, particularly in the
context of elementary school education. By
examining how faculty development initiatives
impact pedagogical accomplishment, the re-
search aimed to provide practical solutions to
enhance teaching quality and student learning
outcomes, thereby contributing to the improve-
ment of educational practices and outcomes.
In addition, the findings of the study had the
potential to inform the development of policies
and practices related to faculty development
and teacher training programs. By identifying
effective strategies for enhancing pedagogical
accomplishment through faculty development,
the research aimed to provide actionable rec-
ommendations for policymakers, educational
administrators, and teacher training institutions.
Informed Consent. In the study concerning
the relationship between faculty development
and pedagogical accomplishment of elemen-
tary school teachers, informed consent was
implemented by the researcher to ensure ethical
considerations were met. Before participating
in the study, elementary school teachers would
have received a participant information sheet.
This document would have provided detailed in-
formation about the purpose of the study, what
participation entails, potential risks and bene-
fits, confidentiality measures, and the voluntary
nature of participation. Teachers who agreed
to participate in the study would have been
required to sign a consent form indicating their
voluntary agreement to take part in the research.
This form would have reiterated the information
provided in the participant information sheet
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and emphasized that participation is entirely
voluntary, and participants can withdraw at any
time without consequences. In addition to writ-
ten materials, the researcher may have verbally
explained the study procedures, risks, and bene-
fits to participants during recruitment or before
data collection. This ensured that participants
fully understood what their involvement would
entail and had the opportunity to ask questions
or seek clarification. The researcher would have
ensured that participants had the capacity to
provide informed consent, meaning they were
of legal age and mental capacity to understand
the information presented to them and make
an autonomous decision about participation.
Participants would have been assured of confi-
dentiality and anonymity throughout the study.
This means that their identities and responses
would be kept confidential, and only aggregate
data would be reported to maintain anonymity.
Lastly, participants would have been informed
of their right to withdraw from the study at any
time without repercussions. This ensures that
participants feel comfortable and empowered
to discontinue participation if they no longer
wish to be involved. Moreover, participants
were given the opportunity to ask questions
about the study before deciding whether to
participate. The researcher addressed any con-
cerns or uncertainties raised by participants
and provided additional clarification as needed
to ensure that they had a clear understanding
of what participation entailed. Lastly, partici-
pants were assured that their responses would
be kept confidential and that no personally
identifiable information would be disclosed in
any reports or publications resulting from the
study. Measures were implemented to safe-
guard participants’ privacy and ensure that their
responses could not be linked back to them
individually. Vulnerability of Research Partic-
ipants. The researcher would have recognized
that as research participants, elementary school
teachers may be considered vulnerable due to

power dynamics within educational institutions,
potential job-related pressures, and the potential
for emotional investment in their profession. To
mitigate coercion, the researcher would have
emphasized the voluntary nature of participa-
tion and ensured that teachers understood they
could withdraw from the study at any time
without consequences. Adding more, given
the sensitive nature of the study topic and the
potential for professional repercussions, the re-
searcher would have taken measures to protect
the confidentiality and anonymity of partici-
pants. This would include using pseudonyms or
codes to anonymize participant data and ensur-
ing that no personally identifiable information
was disclosed in the research findings. After par-
ticipating in the study, teachers may have been
offered a debriefing session where they could
discuss any emotional reactions or concerns
arising from their involvement. The researcher
would have provided information on support
services available to participants if needed. Pri-
vacy and Confidentiality. This study observed
the Data Privacy Act of 2012. The researcher
have ensured that data collection methods, such
as interviews or surveys, were conducted in
private settings to protect participants’ privacy.
This may have involved scheduling interviews
during non-teaching hours or in secluded areas
of the school where conversations could not
be overheard. To maintain confidentiality, the
researcher would have assigned pseudonyms or
codes to participants instead of using their real
names in research documents. This practice en-
sures that individual identities remain protected
throughout the study. Any data collected from
participants, including interview transcripts, sur-
vey responses, or field notes, would have been
stored securely to prevent unauthorized access.
This may have involved password-protecting
electronic files or storing physical documents in
locked cabinets accessible only to the researcher.
The researcher would have restricted access to
participant data to only those directly involved
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in the study, such as the research team. This
prevents unauthorized individuals from viewing
or using sensitive information without consent.
Lastly, the researcher may have required confi-
dentiality agreements from anyone with access
to participant data, including research assistants
or transcriptionists. These agreements outline
the importance of maintaining confidentiality
and the consequences of breaching it. Risk,
Benefits, and Safety. The researcher conducted
a thorough risk assessment to identify any po-
tential harms or discomforts that participants
might experience while taking part in the study.
Risks could include psychological stress from
discussing sensitive topics or breaches of confi-
dentiality if privacy measures are not adequately
maintained. To mitigate potential risks, the re-
searcher have implemented various strategies.
This includes ensuring confidentiality, provid-
ing clear information about the study’s purpose
and procedures, obtaining informed consent,
and offering support services or referrals to
participants if they experience distress during
the study. Meanwhile, the researcher has em-
phasized the potential benefits of participating
in the study for individual participants and the
broader educational community. This includes
opportunities for professional development,
contributing to the advancement of knowledge
in the field, and ultimately improving teaching
practices and student outcomes. Safety consid-
erations have been paramount throughout the
study to protect participants’ physical and emo-
tional well-being. This might involve creating a
supportive and respectful research environment,
ensuring participants feel comfortable and re-
spected during data collection, and providing
resources or support if any issues arise. Prior
to participating in the study, participants were
fully informed about any potential risks and
benefits associated with their involvement. This
includes clearly explaining the study’s purpose,
procedures, expected duration, confidentiality
measures, and any potential risks or discomforts

they might encounter. Lastly, the researcher has
obtained ethics approval from the relevant in-
stitutional review board or ethics committee.
This ensures that the study adheres to ethical
guidelines and safeguards the rights and well-
being of participants. Justice. The researcher
has ensured that the selection of participants
is fair and unbiased. Involve using inclusive
criteria for participant eligibility and recruiting
a diverse sample of teachers to represent differ-
ent backgrounds, experiences, and perspectives.
All participants have been treated fairly and
respectfully throughout the research process.
This includes providing equal opportunities
for participation, ensuring that each partici-
pant’s voice is heard and valued, and avoiding
discrimination or favoritism. The benefits of
participating in the study, such as professional
development opportunities or contributions to
educational research, have been equally accessi-
ble to all participants. No individual or group
was unfairly excluded from these benefits based
on irrelevant factors. Special consideration
has been given to vulnerable or marginalized
groups within the participant population, such
as teachers with limited English proficiency
or those from underrepresented communities.
Measures have been taken to ensure their in-
clusion and protection throughout the study. In
analyzing and reporting the data, the researcher
has maintained fairness and accuracy. This in-
cludes presenting the findings in a balanced and
unbiased manner, accurately representing the
perspectives of all participants, and avoiding
any manipulation or distortion of the data to
favor certain outcomes. Transparency. The
researcher openly disclosed the research pro-
cedures and methodologies used in the study,
including data collection techniques, analysis
methods, and any potential limitations or bi-
ases. This transparency helped participants
understand how their data would be used and in-
terpreted, promoting trust and confidence in the
research process. Throughout the research pro-
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cess, the researcher maintained clear and open
communication with participants, addressing
any questions, concerns, or misunderstandings
promptly and honestly. This transparency fos-
tered a collaborative and respectful relationship
between the researcher and participants, enhanc-
ing the quality and integrity of the data collected.
After completing the study, the researcher com-
mitted to sharing the findings with participants
and the broader community in a transparent
and accessible manner. This may have involved
presenting results in plain language summaries,
organizing community meetings or workshops
to discuss findings, and publishing research ar-
ticles in open-access journals. Qualification of
the Researcher. The researcher has possessed a
solid understanding of research methodologies,
particularly sequential explanatory research
design, which involves both quantitative and
qualitative data collection and analysis. This
expertise ensures the soundness of the study’s
design and methodology. Also, the researcher
have been well-versed in ethical guidelines
and regulations governing research involving
human participants, such as ethical review com-
mittees. This familiarity ensures that the study
adheres to ethical standards and protects the
rights and well-being of the participants. Fur-
ther, the researcher has received training in data
collection techniques, including conducting in-
depth interviews and facilitating focus group
discussions. This training ensures that data col-
lection processes are conducted professionally,
respectfully, and ethically, with due consider-
ation for participants’ privacy, confidentiality,
and autonomy. Furthermore, the researcher has
been skilled in obtaining informed consent from
participants, explaining the purpose of the study,
the voluntary nature of participation, and any
potential risks or benefits involved. This ensures
that participants are fully informed and could
make autonomous decisions about their involve-
ment in the research. Adequacy of Facilities.
The researcher selected research sites, such as

schools or community centers, that provided
safe and accessible spaces for data collection
activities. These spaces were conducive to con-
ducting interviews, focus group discussions,
surveys, and other data collection methods in
a comfortable and private setting. As needed
for data collection and analysis, the researcher
ensured access to technological and audiovi-
sual equipment, such as computers, tablets,
projectors, and audio recording devices. These
resources facilitated the recording, transcription,
and analysis of qualitative data and administer-
ing surveys or questionnaires for quantitative
data. The researcher created a comfortable
and welcoming research environment that en-
couraged participation and engagement from
research participants. This may have involved
arranging seating arrangements, providing re-
freshments, and creating a relaxed atmosphere
conducive to open and honest communication.
The researcher ensured that research facilities
were accessible to all participants, including
those with disabilities or mobility limitations.
This may have involved selecting research sites
with wheelchair ramps, elevators, and other
accessibility features, as well as providing al-
ternative formats for data collection materials,
such as large print or audio recordings, for par-
ticipants with visual impairments. Community
Involvement. The researcher has engaged with
relevant stakeholders in the community, such
as school administrators, teachers’ associations,
and parents’ groups. This engagement ensures
that the study is aligned with the needs and pri-
orities of the community and that stakeholders
have a voice in the research process. The re-
searcher collaborated with community members
and organizations in planning the study, includ-
ing determining research questions, selecting
methodologies, and designing data collection in-
struments. This collaborative approach ensures
that the study is culturally sensitive, contextu-
ally relevant, and responsive to the community’s
concerns. Community members have been in-
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volved in recruiting participants, such as by
helping to identify eligible teachers or facili-
tating contact with potential participants. This
involvement fosters trust and rapport between
the researcher and the community, increasing
the likelihood of participation and enhancing
the sample’s representativeness. After the study,
the researcher would have disseminated find-
ings to the community in an accessible and
understandable format. This may have involved
community presentations, workshops, or reports
shared with relevant stakeholders. By sharing
findings with the community, the researcher
ensures transparency and accountability and
allows community members to benefit from the
research outcomes.

2.4. Research Instrument—This study
used two sets of instruments: one for the quan-
titative phase and one for the qualitative phase.

These questionnaires were subjected to content
validity by a panel of experts and underwent
pilot testing to test their validity and reliabil-
ity. The comments, corrections, and suggestions
given by the experts were incorporated in the fi-
nal revisions of the questionnaires. In the quan-
titative phase, the first part of the instrument
is concerned with faculty development. The
instrument consists of four domains, namely
accessibility, empathy and understanding, men-
torship, and collaboration and teamwork. The
reliability of the new scale obtained an overall
Cronbach’s alpha value of 0.970. In the man-
ner of answering the questionnaire, the items
the respondents made used the 5-Likert scale.
As a guide in determining the extent of faculty
support, the researcher used the range of means,
descriptions, and interpretations as presented
below.

Range of Mean Description Interpretation

4.20 - 5.00 Very Extensive The faculty development is always observed.
3.40 - 4.19 Extensive The faculty development is oftentimes observed.
2.60 - 3.39 Moderately Extensive The faculty development is sometimes observed.
1.80 - 2.59 Less Extensive The faculty development is rarely observed.
1.00 - 1.79 Not Extensive The faculty development is never observed.

The second tool was about the pedagogical
accomplishment of teachers. The questionnaire
for the pedagogical accomplishment of teachers
consisted of statements that were divided into
indicators, namely: content knowledge, instruc-
tional strategies, and assessment and feedback.

The reliability of the new Scale obtained an
overall Cronbach’s alpha value of 0.927. In
the manner of answering the questionnaire, the
items the respondents made used the 5-Likert
scale.

As a guide in determining the extent of ped-
agogical accomplishment of teachers, the re-
searcher made use of the range of means, de-
scriptions, and interpretations as presented be-
low. In the qualitative phase, the researcher
conducted an IDI and FGD with a total of 10 ele-
mentary school teachers using a semi-structured
interview. The researcher-made semi-structured

interview guide was composed of general ques-
tions with probing questions to elaborate and
dig deeper into the participants’ thoughts re-
garding the topic. This interview guide was
developed upon consultation, reviewed by the
experts, and underwent several processes to ac-
commodate their suggestions. The components
to be validated include the language and the
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Range of Mean Description Interpretation

4.20 - 5.00 Very Extensive The pedagogical accomplishment of
teachers is always manifested.

3.40 - 4.19 Extensive The pedagogical accomplishment of
teachers is oftentimes manifested.

2.60 - 3.39 Moderately Extensive The pedagogical accomplishment of
teachers is sometimes manifested.

1.80 - 2.59 Less Extensive The pedagogical accomplishment of
teachers is rarely manifested.

1.00 - 1.79 Not Extensive The pedagogical accomplishment of
teachers is never manifested.

conceptual levels of questions if suited to the
participant’s level of understanding, the suitabil-
ity of the items to the research design in which
there should be no leading questions, and the
alignment of the interview questions to the ob-
jective of the study.

2.5. Research Procedure—The researcher
undertook the steps in conducting the study af-
ter validating the research questionnaire. The
researcher obtained permission to conduct the
study after receiving the endorsement from the
Dean of the Graduate School and an ethical
clearance certificate from the Research Ethics
Committee. The endorsement letter from the
Dean of the Graduate School along with the
ethical clearance certificate from the RMC-
Research Ethics Committee, was included with
the permission letters to be endorsed to the
school principals of the selected public schools
in Mati South District, Davao Oriental. The
researcher identified and recruited two hundred-
eight elementary school teachers in Mati South
District, Davao Oriental. Inclusion criteria have
included factors such as teachers who are cur-
rently employed in schools within Mati South
District, Davao Oriental; teachers with vary-
ing levels of teaching experience to capture a
diverse range of perspectives and experiences;
teachers from different subject areas or disci-
plines, such as mathematics, science, language
arts, social studies, and others; and teachers

who have participated in faculty development
programs or activities within a specified time-
frame to ensure relevance to the study’s focus
on faculty development. Before data collec-
tion, the researchers obtained informed consent
from all participants, explaining the purpose of
the study, the voluntary nature of participation,
and the confidentiality of their responses. Re-
spondents were allowed to ask questions and
clarify any concerns before agreeing to partici-
pate in the study. The researcher explained that
the survey questionnaires measure their percep-
tion of faculty development and teachers’ ped-
agogical accomplishments. In the quantitative
phase, survey questionnaires were distributed
to elementary school teachers in Mati South
District, Davao Oriental. The data collected
through these questionnaires served as the ba-
sis for analyzing teachers’ faculty development
and pedagogical accomplishments. After the
data retrieval of the questionnaire, the scores
of each respondent were tallied to organize the
data per indicator. After this, each score was
subjected to descriptive and inferential analy-
sis using SPSS. In the qualitative phase, the
researcher conducted in-depth interviews with
senior high school students to gather rich and de-
tailed information about their perception of fac-
ulty development and the pedagogical accom-
plishments of teachers. The interviews were
conducted in a private and comfortable setting,
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such as the participant’s homes or schools, to en-
sure confidentiality and encourage open commu-
nication. The researcher used open-ended ques-
tions and prompts to elicit detailed responses
from the students, allowing them to share their
thoughts, feelings, and experiences in their own
words. During the interviews, the researcher
took detailed notes and recorded audio or video
with the participants’ consent. This allowed for
a comprehensive record of the interviews, cap-
turing the nuances of the teachers’ responses
and providing rich data for analysis. Further,
quantitative data were analyzed using statistical
techniques such as descriptive statistics, correla-
tion analysis, and inferential statistics to exam-
ine relationships between variables, differences
between groups, and the overall distribution of
responses. Furthermore, qualitative data were
analyzed using thematic analysis or another ap-
propriate qualitative method. Researchers iden-
tified recurring themes, patterns, and insights
within the interview transcripts, focusing on
how students conceptualized and experienced
faculty development and pedagogical accom-
plishments of teachers. Lastly, the researcher
synthesized quantitative and qualitative findings,
weaving together both sets of data to develop
a comprehensive narrative that addressed the
research objectives. They interpreted the find-
ings in light of existing literature and theoretical
frameworks, drawing meaningful conclusions
about faculty development and teachers’ peda-
gogical accomplishments.

2.6. Data Gathering Procedure—In the
quantitative phase, the researcher developed a
structured survey instrument based on estab-
lished measures of faculty development and
pedagogical accomplishments of teachers. The
survey included items covering various aspects
of faculty development and the pedagogical ac-
complishments of teachers. After that, the re-
searcher administered the survey to the selected
respondents either in person or through online
platforms, depending on the logistics and pref-

erences of the respondents. Clear instructions
were provided to ensure consistent understand-
ing and completion of the survey items. Once
data collection was complete, researchers ana-
lyzed the survey responses using appropriate sta-
tistical techniques. Descriptive statistics, such
as means, were calculated to summarize respon-
dents’ faculty development and pedagogical ac-
complishments. Inferential statistics, such as
correlation analysis, were used. In the qualita-
tive phase, the researcher conducted in-depth
interviews and focus group discussion with the
teachers to gather rich and detailed information
about their faculty development and pedagog-
ical accomplishments. During the interviews,
participants were asked to share their thoughts,
opinions, and experiences related to faculty de-
velopment and pedagogical accomplishments
of teachers. Interviews were audio-recorded
and/or transcribed verbatim to capture partici-
pants’ responses accurately. Field notes may
have also been taken to document non-verbal
cues, contextual information, and reflections
during the interview. Once data collection was
complete, researchers analyzed the qualitative
data using thematic or another appropriate qual-
itative analysis technique. They systematically
coded the interview transcripts to identify re-
curring themes, patterns, and insights related
to faculty development and the pedagogical ac-
complishments of teachers. After the quanti-
tative and qualitative data were obtained, the
researcher integrated the qualitative findings
with the quantitative results to provide a com-
prehensive understanding of teachers’ faculty
development and pedagogical accomplishments.
They compared qualitative themes with quanti-
tative data to identify areas of convergence, di-
vergence, or complexity, thus offering nuanced
insights into the relationship between faculty
development and the pedagogical accomplish-
ments of teachers. Triangulation was employed
to enhance the validity and credibility of the
findings. Researchers compared qualitative find-
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ings with quantitative results, looking for cor-
roborating evidence or discrepancies that could
be explored further. The qualitative findings
were interpreted in the broader research objec-
tives and literature context. Researchers pro-
vided rich descriptions and illustrative quotes
to support their interpretations, ensuring trans-
parency and clarity in reporting the qualitative
results.

2.7. Data Analysis—Quantitative Phase.
The following were the statistical tools utilized
by the researcher in processing the gathered
data: Mean. This was useful in characterizing
the faculty development and pedagogical ac-
complishment of teachers. Pearson Moment
Product Correlation. It was applied to eval-
uate the significant relationship between the
two. Qualitative Phase. The researcher con-
ducted qualitative interviews or focus group
discussions with elementary school teachers to
gather rich, in-depth data on their experiences
and perspectives related to faculty development
and the pedagogical accomplishment of teach-
ers. Teachers were encouraged to share their
thoughts, feelings, and experiences openly and
honestly during these interviews or discussions.
After the interviews or focus group discussions,
the researcher transcribed the audio recordings
or notes taken during the sessions. This en-
sured that the data were accurately captured
and preserved for analysis. After the transcrip-
tion, the researchers familiarized themselves
with the data by reading and re-reading the tran-
scripts multiple times. This process helped the
researcher comprehensively understand the con-
tent and identify initial ideas or patterns within
the dataset. The researcher systematically coded
the data by identifying meaningful units of infor-
mation or ”codes” that captured key concepts,
ideas, or themes related to faculty development
and pedagogical accomplishment of teachers.
This involved highlighting relevant passages of
text and assigning descriptive labels or codes to
them. The researcher organized the coded data

into broader themes or patterns that emerged
from the dataset. Themes represented recurrent
topics, ideas, or experiences shared by the par-
ticipants and captured the main findings of the
study. The researcher reviewed the coded data
and developed themes, ensuring that they accu-
rately reflected the content of the dataset and
captured the diversity of participants’ perspec-
tives. Themes were refined through iterative
analysis and discussion among researchers to
enhance their clarity and coherence. Finally, the
researcher interpreted the themes in relation to
the research questions and objectives, consid-
ering how they shed light on the experiences
and perceptions of respondents regarding fac-
ulty development and the pedagogical accom-
plishment of teachers. Interpretation involved
synthesizing the findings, identifying implica-
tions for theory and practice, and considering
any limitations or biases in the data. Sequence,
Emphasis, and Mixing Procedures. In the study
on the influence of faculty development on the
pedagogical accomplishments of teachers, the
researcher implemented a sequential explana-
tory mixed-method design. This design involves
two distinct phases: quantitative data collection
and analysis, followed by qualitative data col-
lection and analysis. The sequence began with
the quantitative phase, where the researcher ad-
ministered surveys and gathered performance
evaluation data from a large sample of teachers.
This phase aimed to identify general trends, cor-
relations, and statistical relationships between
faculty development activities and pedagogical
accomplishments. After analyzing the quantita-
tive data, the researcher proceeded to the quali-
tative phase. This involved selecting a subset of
participants from the initial sample for in-depth
interviews and focus group discussions. The
qualitative phase explored the underlying rea-
sons and contextual factors that could explain
the quantitative findings. By following this se-
quence, the researcher ensured that the qualita-
tive data could be used to explain and elaborate
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on the quantitative results, providing a more
comprehensive understanding of the research
problem. The sequential explanatory mixed-
method design typically starts with a stronger fo-
cus on the quantitative phase, which establishes
the primary framework of the study. In this re-
search, the emphasis was initially placed on col-
lecting and analyzing quantitative data to gener-
ate a broad, generalizable understanding of the
relationship between faculty development and
pedagogical accomplishments. The quantitative
phase provided the foundation and guided the
development of the qualitative phase. However,
the emphasis shifted to the qualitative phase to
gain deeper insights into the quantitative results.
This shift allowed the researcher to explore the
nuances and contextual factors influencing the
relationship identified in the quantitative phase.
By strongly emphasizing the qualitative follow-
up, the researcher could provide a richer, more
detailed explanation of how and why faculty
development activities impacted teachers’ peda-
gogical accomplishments. Meanwhile, mixing
procedures in a sequential explanatory mixed-
method design involves integrating the quantita-
tive and qualitative data at different stages of the
research process. In this study, the researcher

implemented mixing procedures during the in-
terpretation phase, where the quantitative and
qualitative findings were merged to provide a
holistic understanding of the research problem.
The quantitative data analysis revealed statisti-
cal relationships and general trends, which in-
formed the development of qualitative research
questions and the selection of participants for
the qualitative phase. The researcher conducted
interviews and focus group discussions during
the qualitative phase to delve into the partic-
ipants’ experiences and perspectives. The re-
searcher used both sets of data to draw com-
prehensive conclusions. For instance, if the
quantitative data showed a significant positive
correlation between faculty development and
pedagogical accomplishments, the qualitative
data helped explain the mechanisms behind this
relationship, such as specific types of profes-
sional development activities that were particu-
larly effective or the contextual challenges faced
by teachers. This integrative approach ensured
that the findings were not only statistically ro-
bust but also contextually rich and meaningful,
enhancing the overall validity and applicability
of the research.

2.8. Trustworthiness of the Study—To es-
tablish the study’s trustworthiness, the re-
searcher followed the four proposed criteria
for evaluating interpretive research work by
Lincoln and Guba (1985): credibility, transfer-
ability, dependability, and confirmability. This
study’s trustworthiness was addressed through
a thorough data collection by survey and in-
depth interview, supported by FGD for triangu-
lation. Credibility. To ensure the credibility of
this study, the researcher collected data through
multiple methods, such as surveys, interviews,
and observations. Triangulating data from dif-
ferent sources allowed for the validation of find-
ings and increased confidence in the accuracy

and reliability of the results. After data collec-
tion, the researcher provided participants with
summaries or excerpts of their responses and
asked for feedback to ensure their perspectives
were accurately represented. Member checking
enhanced credibility by allowing participants
to verify the accuracy of their contributions.
Moreover, the researcher maintained reflexivity
throughout the research process, acknowledg-
ing and transparently documenting their biases,
assumptions, and preconceptions. By reflect-
ing on their role in the research, the researcher
ensured transparency and allowed readers to
assess the potential impact of researcher sub-
jectivity on the study’s credibility. Also, the
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Fig. 2. Flow of Procedures
researcher provided detailed descriptions of the
research context, participants, and data collec-
tion procedures. Thick description facilitated a
deeper understanding of the study’s methodol-
ogy and context, increasing the trustworthiness
of the findings by enabling readers to evalu-
ate the study’s rigor and relevance. Transfer-
ability. To address the transferability, the re-
searcher provided a thorough description of the
research context, including the characteristics
of the elementary schools, the demographics of
the teachers, and the nature of the faculty devel-
opment programs. By offering rich contextual
information, readers could assess the relevance
of the findings to similar educational settings.
Also, the researcher clearly outlined the crite-
ria used to select elementary school teachers
as participants. This included factors such as
geographic location, teaching experience, sub-
ject area expertise, and participation in faculty
development activities. By transparently defin-
ing the participant characteristics, readers could

evaluate the applicability of the findings to other
teacher populations with similar attributes. Fur-
ther, the researcher documented the research
methods and procedures in detail, including data
collection techniques, analysis procedures, and
interpretations of the findings. Methodologi-
cal transparency allowed readers to understand
how the study was conducted and to assess the
transferability of the results to other research
contexts. Furthermore, the researcher acknowl-
edged the study’s limitations, such as sample
size, geographic location, and specific charac-
teristics of the elementary schools. By openly
discussing the study’s limitations, readers could
consider the constraints of the research context
and make informed judgments about the trans-
ferability of the findings to their contexts. De-
pendability. To address the dependability issue
more directly, the researcher provided a clear
and detailed description of the research design,
including the sequential explanatory approach.
This included outlining the sequence of data
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collection and analysis phases, as well as the ra-
tionale for using this particular design. A clear
research design enhances dependability by en-
suring that the study procedures are systematic
and well-defined. She also employed rigorous
data collection procedures to ensure consistency
and reliability in the data obtained. This may
have included standardized interview protocols,
observation checklists, or survey instruments
with established validity and reliability. Con-
sistent data collection procedures enhance de-
pendability by minimizing variability and en-
suring that data are collected systematically.
Additionally, the researcher utilized multiple
data sources, such as interviews, surveys, and
classroom observations, to triangulate the find-
ings. Triangulation involves cross-validating
data from different sources to enhance the credi-
bility and reliability of the findings. By triangu-
lating data, the researcher increased the study’s
dependability by corroborating findings across
multiple sources. Furthermore, the researcher
maintained a detailed audit trail documenting
the research process, including decisions made
during data collection, analysis, and interpreta-
tion. An audit trail provides transparency and
accountability, allowing for the replication of
the study by other researchers and enhancing
the dependability of the findings. Confirma-

bility. To ensure confirmability, the researcher
engaged in reflexivity exercises to acknowledge
and critically reflect on their biases, assump-
tions, and potential influences on the research
process. By being aware of their own perspec-
tives, researchers aimed to minimize the impact
of subjectivity on data collection and analysis.
Multiple data sources were also collected and
analyzed to corroborate findings and reduce the
risk of bias. Triangulation involves comparing
data from different sources, such as surveys,
interviews, and observations, to ensure consis-
tency and reliability in the results. In addition,
participants were allowed to review and validate
the accuracy of their contributions during data
analysis. Member checking ensured that the
researcher’s interpretations accurately reflected
the participants’ perspectives and experiences.
In qualitative data analysis, multiple researchers
independently coded the data to identify themes
and patterns. Inter-coder reliability checks were
conducted to ensure consistency and agreement
among coders, enhancing the qualitative find-
ings’ trustworthiness. By implementing these
strategies, the research project aimed to estab-
lish the confirmability of its findings, ensuring
that the data collected and the interpretations
made were credible, objective, and free from
undue influence or bias.

3. Results and Discussion

This reflects the presentation, analysis, and interpretation of findings. Specifically, this chapter
reveals both quantitative and qualitative data relevant to address the research questions formulated
in Chapter 1. The tabulated quantitative findings are presented in the Tables 1-3, while, qualitative
findings are presented in the Figures 1-3.

3.1. Faculty Support—Table 1 shows the
summary of faculty development for teachers. It
shows that the overall mean of faculty develop-
ment for teachers is 3.34, which is described as
moderately extensive and interpreted as some-

times observed. The findings indicate that fac-
ulty development offers teachers opportunities
to expand their teaching repertoire and remain
updated with current educational trends and re-
search, which are crucial for maintaining rele-
vance and effectiveness.
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Table 1. Faculty Development for Teachers in Mati South District, Davao Oriental

Indicators Mean Descriptive Equivalent

Accessibility 3.51 Extensive
Empathy and Understanding 3.42 Extensive
Mentorship 3.11 Moderately Extensive
Collaboration and Team Work 3.33 Moderately Extensive
Overall Mean 3.34 Moderately Extensive

This result aligns with the research by Par-
rish and Sadera (2019), highlighting the sig-
nificance of faculty development in providing
teachers with avenues to broaden their teaching
approaches, stay abreast of contemporary edu-
cational developments and research, and fine-
tune their instructional methods. Moreover, it
assists teachers in adapting to evolving student
requirements, addressing classroom obstacles
more adeptly, and ultimately elevating student
learning achievements. Meanwhile, faculty de-
velopment in terms of accessibility got a cate-
gory mean score of 3.51 described as extensive
and interpreted as oftentimes observed. This
indicates that engaging in diverse development
opportunities, teachers can expand their reper-
toire of instructional techniques and educational
strategies, enhancing their effectiveness in the
classroom. This aligns with van Schaik’s (2021)
notion that accessible faculty development ini-
tiatives empower educators to embrace lifelong
learning and ongoing professional advancement.
Through active involvement in training sessions,
workshops, and conferences, teachers remain
abreast of contemporary pedagogical trends,
research discoveries, and innovative teaching
methodologies, ultimately refining their instruc-
tional competencies as they progress in their ca-
reers. Moreover, faculty development in terms
of empathy and understanding achieved a cate-
gory mean score of 3.42, denoted as extensive
and commonly witnessed. This shows that rtur-
ing empathy enables teachers to establish a nur-
turing and inclusive educational setting, where

students experience a sense of appreciation, dig-
nity, and comprehension. This aligns with the
perspective presented by Rieckhoff et al. (2020)
that emphasizing empathy and understanding
in faculty development is crucial, particularly
for educators aiming to excel in their careers.
Cultivating empathy enables teachers to estab-
lish a nurturing and inclusive classroom atmo-
sphere, fostering a sense of belonging and vali-
dation among students. Further, faculty develop-
ment in terms of mentorship acquired a category
mean score of 3.11 described as moderately ex-
tensive and interpreted as sometimes observed.
This indicates that the endeavor directed at aid-
ing the mentee’s professional evolution, skill
enhancement, and career progression is occa-
sionally noted. This aligns with the research by
Walters, Robinson, and Walters (2020), high-
lighting how mentorship provides invaluable
chances for mentees to glean wisdom, tactics,
and optimal approaches from seasoned educa-
tors, hastening their journey toward professional
development. This underscores the significance
of mentorship in nurturing the growth and ad-
vancement of educators, underscoring its role
in fostering a supportive learning environment.
Furthermore, faculty development in terms of
collaboration and teamwork acquired a category
mean score of 3.33 described as moderately ex-
tensive and interpreted as sometimes observed.
This aligns with the concept proposed by Bartell
and Boswell (2019) that collaborative efforts
and teamwork cultivate a feeling of community
and inclusiveness among educators, establish-
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ing a supportive community of peers capable
of offering support, input, and guidance. Such
a collaborative setting boosts teachers’ satis-
faction and morale and cultivates a culture of
ongoing learning and enhancement within the
educational institution. It underscores the signif-
icance of collaboration in fostering professional
growth and camaraderie among educators.

3.2. Pedagogical Accomplishment of
Teachers—As shown in Table 2 is the sum-
mary of the pedagogical accomplishment of
teachers in Mati South District, Davao Oriental.
As shown in the table, pedagogical accom-
plishment of teachers obtained an overall mean
score of 3.32 with a descriptive rating of mod-

erately extensive and interpreted as sometimes
manifested by the respondents. This shows
that those teachers exhibit a dynamic approach
to their craft, embracing change and seeking
opportunities for growth. This aligns with Odu-
cado’s (2020) discovery that educators with
moderate levels of pedagogical achievement
frequently demonstrate a readiness to explore
novel methodologies and integrate innovative
techniques into their teaching practices. Their
eagerness to experiment with new approaches
and adjust to evolving methodologies fosters
an environment conducive to ongoing enhance-
ment in educational methods.

Table 2. Pedagogical Accomplishment of Teachers in Mati South District, Davao
Oriental

Indicators Mean Descriptive Equivalent

Content Knowledge 3.27 Moderately Extensive
Instructional Strategies 3.44 Extensive
Assessment and Feedback 3.24 Moderately Extensive
Overall Mean 3.32 Moderately Extensive

Meanwhile, the pedagogical accomplish-
ment of teachers in terms of content knowl-
edge acquired a mean score of 3.27, which is
described as moderately extensive and inter-
preted as sometimes manifested. This shows
that possessing a strong grasp of content knowl-
edge equips teachers with the tools needed to
personalize their teaching methods effectively.
By catering to individual student needs, edu-
cators can foster an inclusive learning environ-
ment where every student has the opportunity
to thrive and excel. This aligns with the conclu-
sions drawn by Hume and colleagues (2019)
regarding the significance of content knowl-
edge for educators. Content knowledge em-
powers teachers to tailor their instruction ac-
cording to the unique requirements of each stu-
dent. They can offer supplementary assistance

or advanced tasks as necessary, guaranteeing
that every student receives suitable levels of
challenge and assistance throughout their edu-
cational progression. On one hand, pedagogi-
cal accomplishment of teachers in terms of in-
structional strategiess reflected a mean score of
3.44 described as extensive and interpreted as
oftentimes manifested. This indicates that by
employing methods that encourage active en-
gagement, critical thinking, and meaningful in-
teraction with course material, teachers can en-
hance the depth and breadth of student learning.
This aligns with the discovery made by Szumski
and Karwowski (2019) that educators who em-
ploy effective instructional strategies facilitate
a more profound comprehension, retention, and
application of knowledge among students. Such
strategies enable learners to establish significant
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links between newly acquired information and
their existing knowledge base. On the other
hand, pedagogical accomplishment of teachers
in terms of assessment and feedbacks acquired
a mean score of 3.24 described as moderately
extensive and interpreted as sometimes mani-
fested. This indicates that offering timely and
targeted feedback, teachers can empower stu-
dents to reflect on their performance, identify ar-
eas for growth, and take proactive steps towards
improvement. This aligns with the argument
presented by Daniëls (2019) that educators with
intermediate levels of pedagogical proficiency
deliver feedback to students that is prompt, pre-
cise, and actionable. They commend students
for their strengths while providing constructive
feedback on areas requiring enhancement, aid-
ing students in comprehending their advance-
ments and identifying avenues for further skill
development. While their feedback might not al-
ways be deeply personalized or extensive, these

teachers endeavor to provide valuable guidance
that fosters student learning and motivates con-
tinual progress.

3.3. Significant Relationship Between Fac-
ulty Development and Pedagogical Accomplish-
ment of Teachers—The results of the analysis of
the relationship between faculty development
and pedagogical accomplishments of teachers
in Mati South District, Davao Oriental, are pre-
sented. Bivariate correlation analysis using
Pearson Product Moment Correlation was uti-
lized to determine the relationship between the
variables mentioned. Table 3 shows that faculty
development has a significant positive relation-
ship with the pedagogical accomplishments of
teachers with a p-value of .000, which is less
than the .05 level of significance (two-tailed)
(r = .848, p ¡ 0.05). It means that as the ex-
tent of the faculty development changes, the
pedagogical accomplishments of teachers also
significantly change.

Table 3. Faculty Development and Pedagogical Accomplishment of Teachers

Faculty Development r-value p-value Decision

Accessibility 0.544* 0.000 Reject H0

Empathy and Understanding 0.742* 0.000 Reject H0

Mentorship -0.023 0.101 Accept H0

Collaboration and Team Work 0.023 0.089 Accept H0

Overall Faculty Development 0.848* 0.000 Reject H0

Note. *Significant at p ¡ 0.05.

The table’s results show that faculty support
in terms of accessibility, empathy, and under-
standing was significantly correlated with teach-
ers’ pedagogical accomplishments, as evident
by correlation coefficient values of 0.544 and
0.742, respectively. Thus, this led to the re-
jection of the null hypothesis of no significant
relationship between faculty development and
teachers’ pedagogical accomplishments. The
result shows that faculty development programs

play a crucial role in equipping teachers with
the tools and knowledge necessary to adapt their
teaching methods to meet the diverse needs of
learners. By encouraging the exploration of
innovative instructional approaches, these ini-
tiatives empower educators to create dynamic
and engaging learning experiences that resonate
with students of varying backgrounds, abilities,
and learning styles. This aligns with Ayllón et
al.’s (2019) perspective, suggesting that faculty
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development initiatives offer educators chances
to acquire and apply impactful teaching method-
ologies that address the varied needs of learners.
Through the exploration of inventive instruc-
tional techniques, teachers are empowered to
craft learning environments that are both capti-
vating and interactive for their students. More-
over, the result is in agreement with Redding’s
(2019) proposition that one way faculty develop-
ment encourages reflective practice is through
structured opportunities for self-assessment and
feedback. Teachers may participate in work-
shops or seminars where they analyze video
recordings of their classroom instruction, re-
view student work samples, or engage in peer
observations. Through activities like review-
ing classroom videos or analyzing student work,
educators can gain valuable insights into their
teaching methods, identify areas for improve-
ment, and refine their instructional practices ac-
cordingly. By facilitating ongoing reflection
and self-evaluation, faculty development initia-
tives contribute to the continuous growth and
enhancement of teaching effectiveness.

3.4. Standpoints of the Participants on the
Quantitative Results Regarding the Extent of
Faculty Development and Pedagogical Accom-
plishment of Teachers—Figure 3 presents the
participants’ standpoints on the quantitative re-
sults regarding the moderately extensive rat-
ing on teacher faculty development. The three
emerging sub-themes are Enhancing teaching
skills, meeting professional development re-
quirements, and keeping up with educational
trends.

3.4.1. Enhancing Teaching Skills—Fac-
ulty development programs offer teachers oppor-
tunities to enhance their teaching skills, includ-
ing instructional strategies, classroom manage-
ment techniques, and assessment methods. This
indicates that incremental improvements from
each training session collectively contribute sig-
nificantly to a teacher’s overall performance,
emphasizing the importance of continuous, step-

by-step professional development. T001 em-
phasizes that staying informed about the latest
educational trends through training programs
ensures teachers can adopt and implement in-
novative practices, keeping their teaching meth-
ods current and relevant. This shows that fac-
ulty development programs offer teachers the
chance to explore and experiment with new
teaching strategies, enriching their instructional
approaches and enhancing student engagement
and learning outcomes. Engaging in profes-
sional development enables teachers to adopt
new teaching strategies, collaborate with col-
leagues, and reflect on their practices. This ac-
tive participation not only broadens their teach-
ing methods but also promotes a culture of in-
novation and continuous improvement within
the school community. This aligns with San-
car’s assertion (2021) that educators who ac-
tively participate in professional development
initiatives demonstrate a propensity to explore
novel instructional methods, collaborate with
peers, and engage in reflective practices to re-
fine their teaching methodologies.

3.4.2. Meeting Professional Development
Requirements—Participating in faculty develop-
ment activities allows teachers to fulfill these re-
quirements and demonstrate their commitment
to continuous learning and professional growth.
By engaging in ongoing professional learning
and development, educators can demonstrate
their commitment to excellence in teaching and
contribute to advancing education as a whole.
The statement indicates that participation in
seminars and workshops is crucial for teach-
ers’ professional growth. It provides opportuni-
ties to update their skills and knowledge, which
is essential for maintaining high teaching stan-
dards. The requirement to submit certificates
from training programs ensures that teachers en-
gage in ongoing professional development, con-
tributing to the school’s moderately extensive
rating in faculty development. The statement
underscores that participation in professional de-
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velopment workshops is a prerequisite for career
advancement, motivating teachers to engage in
these opportunities to qualify for promotions
actively. This shows that the school encour-
ages teachers to participate in online courses
and webinars, facilitating their growth and de-
velopment by providing flexible and accessi-
ble professional development options. Teach-
ers’ involvement in faculty development shows
their commitment to ongoing growth and adap-
tation to new educational trends. This proactive
approach enhances their teaching capabilities
and contributes to a culture of lifelong learn-
ing and continuous school improvement. The
outcome aligns with the viewpoint expressed
by MacPhail et al. (2019), suggesting that en-
gaging in faculty development initiatives en-
ables educators to meet these prerequisites and
showcase their dedication to ongoing profes-
sional development and growth. Thus, by ac-
tively engaging in faculty development activi-
ties, teachers are willing to adapt to evolving
educational paradigms and embrace innovative
teaching methodologies.

3.4.3. Keeping Up with Educational
Trends—Faculty development initiatives equip
educators with the latest knowledge and re-
sources to remain abreast of contemporary edu-
cational trends and optimal methodologies. This
empowers them to tailor their instructional ap-
proaches to align with the most recent develop-
ments in the sector, thereby delivering top-notch
education to their students. The school rec-
ognizes the importance of new teaching meth-
ods and encourages teachers to attend training
sessions to learn and implement these innova-
tive approaches in their classrooms. Keeping
abreast of technological advancements is cru-
cial for modern education, and participation
in seminars and workshops ensures that teach-
ers are equipped with the latest tools and tech-
niques. Actively engaging in professional devel-
opment allows teachers to adopt new teaching
trends, enhancing students’ learning experience

by making instruction more effective and en-
gaging. Understanding and applying current
educational trends in the classroom requires
continuous training and learning, ensuring that
teachers’ instructional methods remain relevant
and effective. Faculty development programs
help teachers understand how to build positive
relationships with students, provide timely and
constructive feedback, and create a supportive
learning environment. This, in turn, leads to
increased student satisfaction as they feel more
valued and understood in their learning jour-
ney. Faculty development programs inform
teachers about current educational trends, in-
cluding new methodologies, technologies, and
policies. These programs help educators expand
their knowledge and skills, equipping them to
effectively handle the evolving challenges and
opportunities in education. The challenges and
opportunities of faculty development programs
in the context of changing educational needs
and expectations are multifaceted and complex.
From resource constraints to time pressures, and
lack of support to technological advancements,
the landscape is marked by contrasts and poten-
tial. By doing so, faculty development programs
can continue to evolve, thrive, and play a vital
role in shaping the future of education for both
teachers and students. This supports Faulkner
et al.’s (2019) perspective on faculty develop-
ment programs, emphasizing their role in help-
ing educators remain up-to-date with prevailing
educational trends. These trends encompass var-
ious aspects, such as evolving methodologies,
emerging technologies, innovative pedagogical
approaches, and changes in educational policies.
Such programs serve as a conduit for educators
to continually expand their knowledge and skill
set, ensuring they remain well-equipped to ad-
dress the dynamic challenges and opportunities
within the education sector. Meanwhile, Fig-
ure 4 represents the participants’ standpoints
on the quantitative results regarding the mod-
erately extensive rating on the pedagogical ac-
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Fig. 3. Standpoints of Participants as Regard to Salient Point on the Moderately
Extensive Rating on Faculty Development of Teachers

complishment of teachers. The three emerging
subthemes are Effective teaching practices, dif-

ferentiated instruction, and student engagement
and learning.

3.5. Moderately Extensive Pedagogical
Accomplishment—

3.5.1. Effective Teaching Practices—Ped-
agogical accomplishment encompasses the
knowledge and skills necessary to teach stu-
dents effectively. Teachers aim to develop ex-
pertise in various instructional strategies, class-
room management techniques, and assessment
methods to create engaging and impactful learn-
ing experiences for their students. The state-
ment highlights the idea that professional devel-
opment is crucial for teachers to stay updated
with the latest teaching methodologies, ensuring
their instructional methods remain effective and
up-to-date, thereby maintaining high teaching
standards. The practical application of newly
acquired teaching techniques from professional
development directly enhances teaching quality,
which is positively reflected in teacher evalua-
tions and ratings. This shows that the contin-
uous adaptation and integration of innovative
teaching practices through regular attendance
at seminars is essential for sustaining effective
teaching performance. This shows that partici-
pation in training programs equips teachers with
numerous effective teaching strategies, empha-
sizing the importance of ongoing professional
development to uphold teaching quality. Over-
all, the result shows that teachers with a moder-

ate level of pedagogical accomplishment benefit
significantly from effective teaching practices.
These practices equip them with essential tools
and strategies that help them advance in their
careers and enhance student learning outcomes.
It emphasizes the importance of continuously
improving teaching methods to achieve better
educational results. The result supports the find-
ings of Caena and Redecker (2019) that effec-
tive teaching practices serve as invaluable assets
for teachers who are at moderate levels of peda-
gogical accomplishment, offering them the nec-
essary tools and strategies to progress in their
teaching careers and contribute positively to stu-
dent learning outcomes.

3.5.2. Differentiated Instruction—Peda-
gogical accomplishment equips teachers with
the ability to differentiate instruction to meet
the diverse needs of their students. Teachers
can adapt their teaching approaches, materi-
als, and assessments to accommodate varying
learning styles, abilities, and interests, ensuring
that all students have equitable access to qual-
ity education. The above narrative highlights
that implementing differentiated instruction is
key to addressing the diverse learning needs
of students, thereby enhancing overall teach-
ing effectiveness. Tailoring activities to match
various learning styles through differentiated
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instruction significantly aids student learning
by accommodating individual preferences and
needs. This shows that the integration of dif-
ferentiated instruction within the classroom is
a significant factor contributing to the teachers’
moderately extensive ratings, reflecting their
ability to address diverse student needs. The
statement emphasizes that individual student
differences through differentiated instruction
is crucial for achieving better educational out-
comes, highlighting its importance in teaching
practices. Pedagogical proficiency at a moder-
ate level allows teachers to tailor their instruc-
tion to meet the unique needs of each student.
This customization includes adapting teaching
methods, materials, and assessments to accom-
modate various learning styles, abilities, and in-
terests. As a result, all students have equal and
inclusive opportunities to receive high-quality
education, highlighting the importance of ped-
agogical expertise in creating an environment
conducive to academic success for all learners.
The findings align with Moosa and Shareefa’s
(2019) assertion that pedagogical proficiency
empowers educators to customize instruction
to suit the individual needs of their students.
This proficiency enables teachers to adjust their
teaching methods, learning materials, and as-
sessment strategies to cater to diverse learning
styles, abilities, and interests. Consequently, all
students are provided with fair and inclusive
opportunities to access high-quality education.

3.5.3. Student Engagement and Learning—
Pedagogical accomplishment enable teachers to
design and implement instructional activities
that actively engage students in the learning
process. By employing innovative and effec-
tive teaching methods, teachers can foster a
positive classroom environment conducive to
student learning and academic success. This
shows that engaging students through interac-
tive lessons is vital for accelerating their learn-
ing process, making student engagement a key
focus in teaching. This statement underscores

that active learning techniques are employed
to foster student engagement, which is an in-
dicator of their interest and involvement in the
learning process. This statement underscores
that active learning techniques are employed
to foster student engagement, which is an in-
dicator of their interest and involvement in the
learning process. This statement highlights that
integrating technology into teaching practices
is an effective strategy for boosting student en-
gagement, thereby enhancing the overall learn-
ing experience. The study of the engagement
of students in online learning helps teachers un-
derstand the engagement of students in order
to facilitate timely intervention, help students
reflect on their own learning, and promote their
engagement in the learning process. Student
engagement is a quantitative question of student
engagement, including the quantification of stu-
dent behavior, the quantification of cognitive
engagement, and the quantification of emotions.
At present, research has focused on the study
of student engagement in the construction of
theoretical models, explicit behavior statistics,
influencing factors and effect analysis, and lack
of precise measurement of student engagement.
Educators with a moderate level of pedagogi-
cal accomplishment are committed to promot-
ing deep learning and developing critical think-
ing skills in their students. They design educa-
tional experiences encouraging students to think
critically, evaluate information, and apply their
knowledge to solve real-world problems. This
aligns with Reeve et al.’s (2020) perspective,
which suggests that educators at a moderate
level of pedagogical accomplishment are dedi-
cated to fostering profound learning and honing
critical thinking abilities in their students. These
teachers craft educational encounters that urge
students to engage in critical thought, assess in-
formation, and employ their understanding to
address real-world issues. Through such prac-
tices, these educators aim to cultivate a deeper
level of comprehension and analytical thinking
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Fig. 4. Standpoints of Participants as Regards to Salient Point on the Moderately
Extensive Rating on Pedagogical Accomplishment of Teachers

among their students.

3.6. Standpoints of the Participants on the
Significant Relationship Between Faculty De-
velopment and Pedagogical Accomplishment of
Teachers—Figure 5 presents the participants’
standpoints on the quantitative results regarding
the significant relationship between faculty de-
velopment and teacher pedagogical accomplish-
ment. Three emerging subthemes were identi-
fied: ongoing mentorship and coaching, access
to resources and tools, and reflective practices.

3.6.1. Ongoing Mentorship and Coach-
ing—Faculty support initiatives frequently in-
clude ongoing mentorship and coaching from
experienced educators, providing teachers with
valuable guidance, feedback, and support to
enhance their pedagogical skills. Continuous
mentorship offers practical, classroom-based
guidance, enhancing teachers’ instructional ca-
pabilities and contributing to their pedagogi-
cal development. Coaching sessions facilitate
the exchange of experiences and best practices
among teachers, leading to improved teaching
methods and effectiveness. Through coaching,
teachers acquire and refine effective teaching
strategies, which directly enhance their peda-
gogical achievements and instructional quality.
Mentorship programs enable teachers to incor-
porate technology into their teaching practices,
significantly benefiting student engagement and

overall teaching performance. Overall, person-
alized support in faculty development provides
customized guidance and motivation that aligns
with individual teachers’ needs and career goals.
This tailored approach fosters a positive and
supportive relationship between mentors and
teachers, creating an environment where edu-
cators feel valued and motivated to improve
their teaching skills. The results are consistent
with Abetang et al.’s (2020) perspective, indi-
cating that personalized support offers educa-
tors tailored guidance, feedback, and motivation
aligned with their unique needs and career as-
pirations. This individualized approach fosters
a supportive relationship between mentors or
coaches and teachers, cultivating an environ-
ment where educators feel appreciated, inspired,
and empowered to enhance their pedagogical
abilities.

3.6.2. Access to Resources and Tools—
Faculty support initiatives often provide teach-
ers with access to resources, tools, and instruc-
tional materials that support their professional
growth and enable them to implement innova-
tive teaching strategies effectively. This state-
ment underscores the idea that the access to
advanced teaching tools through faculty devel-
opment programs boosts teachers’ performance,
as reflected in their improved ratings. The avail-
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ability of updated resources allows teachers to
implement contemporary teaching strategies,
thereby enhancing their pedagogical skills and
effectiveness. The participant shows that inno-
vative tools introduced during training sessions
contribute to the improvement of teachers’ in-
structional techniques, leading to better teach-
ing practices. The above statement shows that
faculty development resources assist teachers
in crafting effective lesson plans, resulting in
higher pedagogical accomplishments. Access to
a variety of instructional materials, technology
resources, and professional development oppor-
tunities empowers teachers to innovate in the
classroom. This support allows educators to ex-
plore new teaching techniques, continually im-
prove their methods, and implement evidence-
based practices, thereby fostering an environ-
ment of academic excellence. This supports the
notion of Xu (2019) that access to diverse in-
structional materials, technology resources, and
professional development opportunities enables
educators to innovate within the classroom, ex-
plore novel teaching techniques, and consis-
tently enhance their teaching methods. These
resources offer teachers the necessary support
to hone their instructional approaches, integrate
evidence-based practices, and cultivate an envi-
ronment of academic excellence in their class-
rooms.

3.6.3. Reflective Practice—Faculty sup-
port encourages teachers to engage in reflective
practice, prompting them to critically evaluate
their teaching methods, identify areas for im-
provement, and implement changes to enhance
their pedagogical effectiveness. This statement
underscores that reflective practice encouraged
through faculty development allows teachers to
evaluate and enhance their teaching methods,
leading to improved pedagogical accomplish-

ments. By engaging in reflective practice, teach-
ers critically analyze their teaching experiences
and pinpoint areas for improvement, which en-
hances their overall teaching effectiveness. Re-
flective practice enables teachers to observe the
effects of their teaching on students, allowing
them to implement best practices more effec-
tively in the classroom. Reflective practice as
part of faculty development increases teachers’
awareness of their professional growth, leading
to continuous improvement in their teaching per-
formance. The faculty development programs
help teachers understand how to build positive
relationships with students, provide timely and
constructive feedback, and create a supportive
learning environment. This, in turn, leads to
increased student satisfaction as they feel more
valued and understood in their learning journey.
Faculty development is the need of the hour,
and continuous teacher training/enhancement is
necessary for teachers to equip themselves and
cater seamlessly to 21st-century learners. En-
gaging in reflective practice encourages teach-
ers to embrace continuous learning and profes-
sional growth. This approach leads educators
to proactively seek opportunities to enhance
their pedagogical skills through ongoing self-
reflection and professional development, pro-
moting a mindset of lifelong improvement and
advancement in their teaching careers. This
aligns with the perspective presented by Zahid
and Khanam (2019) that involvement in reflec-
tive practice nurtures an attitude of perpetual
learning and advancement in one’s profession.
Teachers adopt a lifelong learning approach,
proactively seeking chances to augment their
pedagogical expertise, abilities, and proficien-
cies through continual introspection and profes-
sional advancement.
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Fig. 5. Standpoints of Participants as Regards to Salient Point on the Relationship
Between Faculty Development and Pedagogical Accomplishment of Teachers

4. Conclusions and Recommendations

This part of the paper presents the researcher’s conclusions and recommendations. The discussions
were supported by the literature presented in the first chapters, and the conclusions were statements
of the problem presented in this study.

4.1. Findings—This study explores the re-
lationship between faculty development and
pedagogical accomplishment of teachers in
Mati South District, Davao Oriental, using
mixed methods, specifically the sequential-
explanatory design wherein adapted survey
questionnaires were used in the quantitative
phase and through in-depth interview (IDI) and
focus group discussion (FGD) in the qualita-
tive phase. On the one hand, in the quantitative
phase of the study, adapted survey question-
naires were used to gather data from the teachers
to determine the extent of faculty development
and pedagogical accomplishment of teachers in
Mati South District, Davao Oriental. For the
quantitative strand, the researcher made use of
modified and enhanced adapted survey ques-
tionnaires, which were pilot-tested in a nearby
school to ensure high reliability and internal
consistency of the items in the instrument, while
a semi-structured interview guide was used in
the qualitative strand. Based on the results, the
summary of the findings was the following: Fac-
ulty development for teachers in Mati South
District, Davao Oriental, acquired a moderately
extensive rating. Meanwhile, faculty develop-

ment for teachers in terms of accessibility em-
pathy, and understanding got extensive ratings,
while faculty development for teachers in terms
of mentorship collaboration and teamwork were
rated as moderately extensive. The pedagogi-
cal accomplishment of teachers in Mati South
District, Davao Oriental, acquired a moderately
extensive rating. Meanwhile, the pedagogical
accomplishment of teachers in terms of instruc-
tional strategies got an extensive rating, while
the pedagogical accomplishment of teachers in
terms of content knowledge, assessment, and
feedback was rated as moderately extensive.
Faculty development has a significant positive
relationship with the pedagogical accomplish-
ment of teachers in Mati South District, Davao
Oriental. Also, faculty development in terms of
accessibility, empathy, and understanding has
significant positive relationships with the peda-
gogical accomplishment of teachers. From the
standpoints of the participants on the quantita-
tive results regarding the moderately extensive
rating on faculty development for teachers, the
three emerging codes are as follows: enhancing
teaching skills, meeting professional develop-
ment requirements, and keeping up with edu-
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cational trends. From the standpoints of the
participants on the quantitative results regard-
ing the moderately extensive rating on the peda-
gogical accomplishment of teachers, the three
emerging codes were as follows: effective teach-
ing practices, differentiated instruction, and stu-
dent engagement and learning. The participants’
standpoints on the quantitative results regarding
the significant relationship between faculty de-
velopment and pedagogical accomplishment of
teachers in Mati South District in Davao Orien-
tal suggest that the three emerging codes were
ongoing mentorship and coaching, access to re-
sources and tools, and reflective practices.

4.2. Conclusions—Based on the findings
of this study and within the limitations and re-
strictions (such as the survey questionnaire and
number of respondents), several conclusions
were generated: Faculty development for teach-
ers in Mati South District, Davao Oriental, was
sometimes observed. This suggests that faculty
development allows teachers to diversify their
teaching strategies and stay informed about the
latest trends and research in education, which
is essential for staying relevant and effective.
This finding was consistent with the findings
of Parrish and Sadera (2019), underscoring the
importance of faculty development in enabling
teachers to expand their teaching methods, stay
updated on current educational advancements
and research, and refine their instructional tech-
niques. Teachers in Mati South District, Davao
Oriental, sometimes manifested their pedagog-
ical accomplishments. This shows that those
teachers exhibit a dynamic approach to their
craft, embracing change and seeking growth op-
portunities. This aligns with Oducado’s (2020)
discovery that educators with moderate levels of
pedagogical achievement are frequently ready
to explore novel methodologies and integrate in-
novative techniques into their teaching practices.
Faculty development has a significant positive
relationship with the pedagogical accomplish-
ment of teachers. This indicates that faculty de-

velopment initiatives are essential for providing
teachers with the skills and information needed
to adjust their teaching approaches to suit the
diverse requirements of students. This is consis-
tent with the viewpoint of Ayllón et al. (2019),
who propose that faculty development programs
offer educators opportunities to gain and imple-
ment effective teaching techniques that cater
to the diverse needs of learners. The quanti-
tative results regarding the moderately exten-
sive rating on faculty development for teachers
support the views of various authors (MacPhail
et al., 2019; Sancar, 2021; Smith, 2019) that
moderately extensive rating of faculty develop-
ment for teachers is due to enhancing teach-
ing skills, meeting professional development
requirements, and keeping up with educational
trends. The quantitative results regarding the
moderately extensive rating on the pedagogical
accomplishment of teachers support the view
of various researchers (Caena Redecker, 2019;
Moosa Shareefa, 2019; Reeve et al., 2020) that
effective teaching practices, differentiated in-
struction, and student engagement and learn-
ing lead to moderate level. On the significant
relationship between faculty development and
pedagogical accomplishment of teachers, the
result agrees with the authors (Abetang et al.,
2020; Xu, 2019; Zahid Khanam, 2019) that was
contributed by ongoing mentorship and coach-
ing; access to resources and tools; and reflective
practices.

4.3. Recommendations—The Department
of Education may develop policies that encour-
age ongoing professional development and in-
centivize teachers to participate in such pro-
grams. Prioritizing ongoing professional de-
velopment signals the education system’s com-
mitment to supporting teachers’ growth and de-
velopment. These policies should be informed
by research findings and best practices to en-
sure their effectiveness in enhancing teacher
capacity and student learning outcomes. School
heads may facilitate access to faculty develop-
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ment opportunities for all teachers, including
mentoring, coaching, workshops, and seminars.
By providing access to various faculty develop-
ment opportunities, including mentoring, coach-
ing, workshops, and seminars, school heads em-
power teachers to expand their knowledge and
skills. They may also ensure that faculty devel-
opment activities align with the school’s goals
and address the specific needs of teachers and
students. Teachers may embrace reflective prac-
tices to assess and improve teaching methods,
incorporating feedback from peers and mentors.
Embracing reflective practices enables teach-
ers to critically assess their teaching methods,

identify areas for improvement, and implement
changes to enhance student learning. Incorpo-
rating feedback from peers and mentors fos-
ters a culture of collaboration and continuous
improvement within the teaching community.
Teachers should actively seek opportunities for
professional growth and take ownership of their
professional development journey. Future re-
searchers may explore the influence of contex-
tual factors such as school culture, resources,
and community support on the success of fac-
ulty development initiatives and delve deeper
into the contextual factors that influence their
effectiveness.
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