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Continuing Professional Development of Teachers: A Reflection
of Experiences

Eliene D. Fernandez

Abstract. This study revealed the experiences of teachers in continuing professional develop-
ment. It aimed to draw significant information on teachers’ experiences, challenges, coping
mechanisms, and insights into their journey for continuing professional development. Eight (8)
teachers of Aejal Elementary School, Carmen District, Division of Davao Del Norte, partici-
pated in the study. This study used a phenomenological approach to extract the participants’
ideas. The in-depth interview was employed to gather information about their respective experi-
ences. Using the thematic analysis, the following themes emerged: the experiences of teachers
in continuing professional development delved into professional networking and collaboration,
increased job satisfaction and motivation, and skill enhancement and knowledge enrichment.
The coping mechanisms of teachers in addressing challenges captured the themes: setting clear
goals and objectives, prioritizing and managing time effectively, and staying adaptable and
flexible. The insights drawn from the study’s findings focused on long-term sustained profes-
sional development, enhancing reflective practice, and engaging with collaborative learning.
Professional development experiences can empower teachers to take on leadership roles within
the institution, fostering a culture of shared decision-making and accountability.

KEY WORDS

1. continuing professional development 2. reflection of experiences
3. coping mechanisms

Date Received: May 21, 2024 — Date Reviewed: May 23, 2024 — Date Published: June 5, 2024

1. Introduction

Continuing Professional Development
(CPD) of teachers is integral to enhancing edu-
cational quality and adapting to evolving ped-
agogical demands. However, while CPD has
the potential to significantly improve teaching
practices and student outcomes, it also presents
several issues and challenges. Teachers often
face time constraints, making it difficult to
balance professional development with their
extensive workload and personal commitments.
Additionally, access to high-quality CPD re-
sources can be limited, particularly in under-

resourced schools. There are also challenges
related to the relevance and applicability of
CPD programs, which may not always align
with teachers’ specific needs or classroom real-
ities. These challenges highlight the necessity
for well-structured, accessible, and contextually
relevant CPD programs that support teachers’
professional growth while considering their
practical constraints and diverse educational
environments. Access to quality CPD remains
uneven, particularly in low-income and rural
areas. In countries like India and South Africa,
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disparities in resources and infrastructure pose
significant barriers to effective CPD (Govender,
2020). Addressing these inequities requires
targeted policies and investment in educational
infrastructure. The United Kingdom has empha-
sized evidence-based CPD, with frameworks
like the Teacher Development Trust (TDT)
model advocating for structured, sustained, and
collaborative professional learning. Teachers
value CPD, which offers clear links to improved
teaching practices and student outcomes. How-
ever, teachers often report that CPD programs
are too theoretical and disconnected from class-
room realities. In many contexts, there is a need
for CPD that is practical, context-specific, and
directly applicable to teaching practice. This
challenge is noted in both developed and de-
veloping countries. (Desimone Garet, 2018).
Known for its high educational standards, Fin-
land emphasized a collaborative and research-
based approach to CPD. Finnish teachers en-
gage in CPD that promotes reflective practice
and continuous improvement. The country’s
decentralized education system allows for sig-
nificant autonomy and tailored professional
development opportunities (Sahlberg, 2019).
Effective CPD requires sustained support and
follow-up, which are often lacking. Short-
term workshops without ongoing mentoring or
coaching fail to produce meaningful changes
in teaching practices. Studies highlighted the
need for continuous, iterative learning oppor-
tunities. The Philippine government, through
the Department of Education (DepEd), has im-
plemented various CPD programs to enhance
teacher competencies. Initiatives like the Learn-
ing Action Cell (LAC) sessions, which promote
collaborative learning among teachers, have
been highlighted as effective in fostering pro-
fessional growth (DepEd, 2018). One of the
primary challenges in CPD is the disparity in
access to quality professional development op-
portunities. Teachers in urban areas often have
more access to CPD programs compared to

those in rural and remote areas. This inequality
is exacerbated by limited resources and infras-
tructure in underserved regions (Pascua Chua
,2019). Many teachers have reported that CPD
programs are not always aligned with their
immediate classroom needs and challenges.
Programs that are too theoretical or not context-
specific fail to address the practical aspects of
teaching (Castillo, 2021). Ensuring that CPD
content is relevant and practical is essential
for its effectiveness. Continuing Professional
Development (CPD) for teachers is essential
for ensuring that educators in Davao del Norte,
as in other regions, are equipped with the lat-
est pedagogical skills and knowledge. CPD
encompasses various activities such as work-
shops, seminars, in-service training, and peer
collaborations aimed at enhancing teachers’
professional competencies. The Department
of Education (DepEd) in Davao del Norte has
implemented several CPD programs, such as
the Learning Action Cell (LAC) sessions, which
focus on collaborative learning among teachers.
These initiatives aim to foster continuous profes-
sional growth and are generally well-received
by educators as remarked by DepEd Davao
del Norte (2019). This study explored public
elementary teachers’ experiences of continuing
professional development. It focused on the
teachers’ actual participation in TPD initiatives,
and how they picture the conduct of TPD in the
new normal. The argument is consistent with
Atapattu et al. (2019) who stated that effective
TPD involves teachers as “active learners and
content co-creators”. Eventually, through this
study, inputs towards TPD learning design are
explored as this contributes to achieving innova-
tions in the education sector (Asensio-Perez et
al., 2017). Specifically, it aimed to present the
varied experiences and challenges encountered
by teachers regarding continuing professional
development as it delved into the rationale of
TPD being a significant aspect of one’s teaching
practice, linked as to how the experiences have
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shaped their professional practice. This study
also served as an avenue to gather the voices
of teachers on continuing professional develop-

ment as they deemed timely and relevant but
not given attention to.

1.1. Purpose of the Study—The purpose of this qualitative study was to explore and uncover
teachers’ experiences on their continuing professional development, identify the challenges and
the coping mechanisms while developing professionally and gain insights from the findings of
this study. This study may be beneficial for administrators, as data gathered served as research-
based information used in acquiring the support from numerous stakeholders by providing ideas
pertaining to the needs of teachers on professional development. This study may also be beneficial
for teachers for needs assessment and be capacitated to address their professional needs. Moreover,
the focus for this study examined the experiences of teachers in their journey towards continuing
professional development. Further, the results generated may provide comprehensive data in
conducting future researches with similar or relevant scope.

1.2. Research Questions—The study intended to gain insights and the experiences of the
teachers in continuing professional development. Specifically, the study sought answers the
following questions:

(1) What are the experiences of teachers in continuing professional development?
(2) How do teachers cope with the challenges in continuing professional development?
(3) What are the insights gained from the finding of this study?

1.3. Definition of Terms—The following
term is operationally defined to make this study
more comprehensive: Continuing professional
development of teacher. It is a lifelong learn-

ing process which aims to enhance the compe-
tence of the teachers by upgrading and updating
knowledge and skills as brought by moderniza-
tion, scientific and technical advancements in
the profession.

1.4. Significant of the Study—The high-
lights of this study may be significant to the fol-
lowing: The Department of Education. DepEd
may design and deliver various CPD programs,
such as the Learning Action Cell (LAC) ses-
sions, in-service training, and specialized work-
shops. These programs aim to address the di-
verse needs of teachers and enhance their in-
structional skills. The School Heads are respon-
sible for setting a clear vision for professional
development within their schools. They may ar-
ticulate the importance of CPD and integrate it
into the school’s strategic planning. Their lead-
ership is essential in creating a culture that val-
ues and prioritizes ongoing professional growth.
The Teachers are expected to take an active

role in their professional development. This
involves engaging with CPD opportunities, re-
flecting on their practice, and implementing new
strategies and knowledge in their classrooms.
The Learners may offer valuable insights into
teaching effectiveness through formal and infor-
mal feedback mechanisms. Their perspectives
help teachers identify areas for improvement
and tailor their professional development activ-
ities. The Research Enthusiasts may conduct
studies that provide insights into effective teach-
ing methods and CPD practices. Their findings
help in designing and implementing CPD pro-
grams that are grounded in empirical evidence,
ensuring that professional development activi-
ties are relevant and impactful.

3
ISSN 3028-1261

10.5281/zenodo.12595306/NIJSE.2024



NIJSE (2024) -

1.5. Theoretical Lens—This study is an-
chored on Socio-cultural theory and learning. In
applying socio-cultural theory and Vygotsky’s
thoughts and ideas, Warford (2011) claims that
teachers’ learning is situated. Facts are not trans-
ferred to the learners, but the learners appropri-
ate their own meaning relating to the content by
means of cultural artefacts. Cultural artefacts
may, in this context, be language used in conver-
sation, or the learner may be in dialogue with
a text. Teaching teachers with this perspective
as the guide would often require a dialogue be-
tween the previous experience’s teachers have,
their tacit perception of pedagogy and the educa-
tional content they interact with in their training.
According to Warford (2011), teacher trainers
cannot promote the learning of teachers with-
out awakening their previous knowledge and
experiences during the learning process. Based
on the previous knowledge of teachers, they
may be assisted in their zones of proximal de-
velopment by more competent others (Vygot-
sky 1978). More competent others may, in
this setting, be colleagues, external teachers or
other resource persons. The professional de-
velopment model employed in this study ac-
knowledges the limitations of the transmission
type of professional learning (Johnston, Hadley
Waniganayake, 2019). It embodies the concept
of sustainable engagement where educators en-
gage in critical thinking and evaluative stances
for their own beliefs and practices (Hadley,
Waniganayake Shepherd, 2015; Sumsion et
al., 2015). It supports Jao and McDougall’s
(2016) contention that teachers must update con-
tinuously, under the circumstances of changing
educational standards, coupled with increasing
diversity in students’ cultural and social back-
grounds. Thus, in the PD model employed in
this study, teachers’ participations were lauded

as they continued to be engaged in an authen-
tic data reporting which referenced their im-
proved classroom practices (Dimmock, 2015).
As it highlighted “continuous professional de-
velopment of teachers and leaders for improved
quality teaching and learning outcomes”, it re-
inforced “shared values among staff, collective
responsibility for pupils’ learning, collabora-
tion focused on learning, continuous individual
and collective professional learning, reflective
professional enquiry, openness, networks and
partnerships, inclusive participation, and mutual
trust, respect and support” (Dimmock, 2015).
Considering the impact of self-directed learning,
the PD model employed in this study supported
professional meaning-making as teachers be-
came accountable for their own learning, and
became faithful in implementing the products
of their collaborative inquiry (Cochran-Smith
Lytle, 2009). It can also fall within the bounds
of adult learning theory which highlights re-
search that is socially situated and constructed
(Ben-Peretz, Kleeman, Reichenberg Shimoni,
2010) in the process of iterative inquiry through
sharing of ideas and practices. In the process
teachers, who are the key players, were empow-
ered to identify their learning needs, critically
appraise new information, reflect, and express
their views on their learning process.

The conceptual framework of the study is
presented in Figure 1. This study conceptual-
ized the idea about the experiences and coping
mechanisms of teachers in continuing profes-
sional development and insights drawn from
the findings of this study. These three intercon-
nected variables are the focus of the study to
explore on teachers’ experiences as to their jour-
ney in continuing professional development and
be able to reflect on these practices to address
their needs.
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Fig. 1. The Conceptual Framework of the Study
2. Methodology

This chapter presents the method, research participants, data collection, role of the researcher, data
analysis, trustworthiness of the study and the ethical consideration. Explored facts and knowledge
in this study necessitate the consequent design and implementation as elaborated in this chapter.

2.1. Philosophical Assumptions—The
philosophical assumption is a framework use to
collect, analyze and interpret the data collected
in a specific field of study. It establishes the
background use for the following conclusions
and decisions. Typical philosophical assump-
tions have different types and are elaborated
below. Ontology. This part of the research per-
tains on how the issue related to the nature of
reality. According to Creswell (2012), reality is
subjective and multiple as seen by participants
in the study. The ontological issue addresses the
nature of reality for the qualitative researcher.
The reality was constructed by individuals in-
volved in the research situation. Thus, multiple
realities exist, such as the realities of the re-
searcher, those of individuals being investigated,
and those of the reader or audiences interpreting
the study. In this study, the researcher relied
on voices and interpretations of the participants
through extensive quotes, themes that reflected

their words and provided evidence of different
perspectives. The answers of the participants to
the study were coded and analyzed to build and
construct for the commonality and discreteness
of responses. The researcher made sure that
the responses of the participants were carefully
coded to ensure the reliability of the result.
The researcher upheld the authenticity of the
responses and precluded from making personal
bias as the study progressed. Epistemology.
This refers to the awareness of how knowledge
claims are justified by staying as close to the
participants as possible during the study to ob-
tain firsthand information. Guba and Lincoln
as cited by Creswell (2012) states that on the
epistemological assumption, the researcher at-
tempted to lessen the distance between their
self and the participants. It is suggested that
being a researcher, it is expected that time is
spent in the field with participants, and becomes
an ‘insider’. It is assured that the researcher
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established a close interaction with the partici-
pants to gain direct information that shed light
on the knowledge behind the inquiry. Axiol-
ogy referred to the role of values in research.
Creswell (2012) states that the role of values
in a study is significant. Axiology suggested
that the researcher openly discussed values that
shape the narrative and included their interpre-
tation in conjunction with the interpretation of
participants. The researcher upheld the dignity
and value of every detail of information obtain
from the participants. The researcher under-
stood the personal and value-laden nature of
information gathered from the study. The re-
searcher preserved the merit of the participants’
answers and carefully understood the answers
in the light of the participants’ interpretation.

Rhetoric meant that reporting what reality
was through the eyes of my research partici-
pants. The researcher used personal voice and
qualitative terms such as credibility, transferabil-
ity, dependability, and conformability instead
of internal and external validity and objectiv-
ity. Patton (2000) defined phenomenology as
an inquiry which asks the questions,” What is

the structure and essence of the experience of
his phenomenon for these people? The goal
of this research study will work well with this
definition in trying to understand the teachers’
experiences on their journey for continuing pro-
fessional development. Guba (2007) pointed
out that the researcher needed to prepare for
an investigation that greater in both depth and
breadth than the offered description implied. He
suggested information be viewed as only” the
tip of the iceberg.” The researcher implemented
the qualitative research method of phenomenol-
ogy to allow for exploration of the teachers’
experiences in continuing professional develop-
ment. Burns and Grove (2003) stated that phe-
nomenology is a philosophy, an approach or per-
spective to living, learning and doing research”.
The phenomenological researches’ goal was to
capture the lived experiences, to find meaning
that may or may not be known to the person who
experienced it, and to describe the phenomenon
through the composite narrative. For the quali-
tative researcher, the only reality is the reality
participants involved in the research situations
constructed.

2.2. Qualitative Assumptions—Through
the use of qualitative methodology, a phe-
nomenological approach was chosen for this
study. This study used an in-depth interview.
Researcher conducted the interview using in-
terview guide made by the researcher, which
the participants answered based on their expe-
riences and practices that were related in this
study. In-depth-interview is a qualitative re-
search technique that involves conducting inten-
sive individual interviews with a small number
of respondents to explore their perspectives on

a particular idea, program, or situation (Boyce
and Neale, 2006). Interviews are primarily
done in qualitative research and occur when re-
searchers ask one or more participants general,
open-ended questions and record their answers.
To gain a broader insight, a phenomenological
approach was used. Phenomenology is an ap-
proach to qualitative research that focuses on
the commonality of a lived experience within
a particular group. The fundamental goal of
the approach is to arrive at a description of the
nature of the particular phenomenon for investi-
gatory inquiry. (Creswell, 2013).

2.3. Design and Procedure—The study
aimed to utilize a qualitative research method

employing a phenomenological qualitative de-
sign. According to Lester, phenomenological
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research concerns with the study of experiences
from the perspective of the individual, ”brack-
eting” taken-for-granted assumptions and usual
ways of perceiving. The phenomenological ap-
proach was based on a paradigm of personal
knowledge and subjectivity. It emphasized the
importance of personal perspective and inter-
pretation. Thus, it is powerful for understand-
ing subjective experiences, gaining insights into
participants’ motivations and actions and cut-
ting through the clutter of taken-for-granted
assumptions and conventional wisdom. The
qualitative research was mostly associated with
words, language, and experiences rather than
measurements, statistics and numerical figures.
Qualitative research referred to the inductive,
holistic, epic, subjective and process-oriented
methods use to understand, interpret, describe
and develop a theory on phenomena or set-
ting. It is a systematic, subjective approach
used to described life experiences and given
them meaning (Burns Grove 2003). The phe-
nomenological research design selected in this
study was used to collect data on the experi-
ences of teachers in continuing professional de-
velopment. This research approach deepened
the understanding of nature and the meaning of
everyday experiences. According to Corbetta
(2003), the phenomenological research design
is a qualitative type of research for which in-
terviews provide an in-depth method that can
grant access to deep knowledge and explana-
tions and help to grasp the subject’s perspec-
tive. Bryman (2012) posited that through in-
terviews or face-to-face discussions, personal
and detailed personal story could be told, with
a focus on how the interviewee understands and
explains different phenomena. The researcher
aimed to draw an in-depth study of the lived
experiences of the teachers in continuing profes-
sional development. Qualitative research was
interested in understanding how people inter-
pret their experiences, how they construct their
worlds, and what meaning they attribute to their

experiences” (Merriam, 2009). This form of re-
search provided a deep understanding of the sub-
ject and results in enhanced explanatory power.
The researcher becomes “a part of the world
they study; the knower and the known are taken
to be inseparable” (Hatch, 2002). Because of
the researcher’s involvement, however, “much
qualitative research is subjective. . . ” (Wrench,
Thomas-Maddox, Richmond, and McCroskey,
2008) Bloomberg and Volpe, (2008) described
qualitative research as ”idea generation.” Its de-
sign was proposed up front, but open and emer-
gent, rather than rigid and fixed to permit ex-
ploration. It uses small samples purposefully.
It takes place within natural contexts, and real-
world situations were studied as they unfold. Its
framework allows for flexibility and creativity.
The qualitative research explored and describe
teachers’ experiences and coping mechanisms
with the challenges in continuing professional
development. The research technique used was
a modified Van Kaam method described by
Moustakas (2000) based upon recorded and tran-
scribed interviews using semi-structured ques-
tions to capture the teachers’ experiences in con-
tinuing professional development. Specifically,
phenomenology was the study of the subjec-
tive experiences of others. It researched the
world through the eyes of another person by dis-
covering how they interpret their experiences.
It describes the meaning of the lived experi-
ences for several individuals about a concept or
a phenomenon. Phenomenology explores the
structures of consciousness in human experi-
ences as noted by Polkinghorne (2000). This
involved procedures which the qualitative re-
searchers should follow. First, the researcher
wrote research questions that would explore
the meaning of life experiences for individuals
and asked individuals to describe these experi-
ences. The researcher collected data, typically
via lengthy interviews, from individuals who
had experienced the phenomenon under investi-
gation. Next, the data analysis involved horizon-
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talization that was extracting significant state-
ments from transcribed interviews. The signifi-
cant statements were transformed into clusters
of meanings according to how each statement
would fall under specific psychological and phe-
nomenological concepts. Moreover, these trans-
formations were tied up together to make a gen-
eral description of the experience – both the
textual description of what was experienced and
the structural description of how it was experi-
enced. The researcher incorporated their mean-
ing of the experience here. Finally, the report
wrote such that readers understand better the
essential, invariant structure of the essence of
the experience. Conversely, several challenges
had been pointed out. The researcher required a
solid grounding in the philosophical guidelines
of phenomenology. The subjects selected in the
study were individuals who had experienced the
phenomenon. The researcher needed to bracket
their own experiences and observations, which
was difficult to do. The researcher needs to
decide as to how and when their observations
were incorporated into the study. Accordingly,
Hycner, (2008) phenomenology in business re-
search studies ideas were generated from the
abundant amount of data using induction and
human interests, as well as stakeholder perspec-
tive may have their reflection on the study. A
study that attempted to assess teachers’ expe-
riences in their journey for continuing profes-
sional development via conducting in-depth in-
terviews is a relevant example for research with
a phenomenology philosophy. Advantages asso-
ciated with phenomenology include a better un-

derstanding of meanings attached by people and
its contribution to the development of new theo-
ries. Its disadvantages include difficulties with
analysis and interpretation, usually lower lev-
els of validity and reliability compared to pos-
itivism, and more time and other resources re-
quired for data collection (Hycner, 2008). Simi-
larly, Schutz, (2010) stressed that the purpose of
the phenomenological approach is to illuminate
the specific, to identify phenomena through how
they are perceived by the actors in a situation. In
the human sphere, this translates typically into
gathering ‘deep’ information and perceptions
through inductive, qualitative methods such as
interviews, discussions and participant observa-
tion, and representing it from the perspective
of the research participant(s). Phenomenology
concerned with the study of experience from
the perspective of the individual, ‘bracketing’
taken-for-granted assumptions and usual ways
of perceiving. Epistemologically, phenomeno-
logical approaches were based on the paradigm
of personal knowledge and subjectivity, and em-
phasize the importance of personal perspective
and interpretation. As such, they were dom-
inant for understanding the subjective experi-
ence, gaining insights into people’s motivations
and actions, and cutting through the clutter of
taken-for-granted assumptions and conventional
wisdom It is the researcher’s purpose to employ
the phenomenology type of qualitative method
research used since the focal point of this study
was to uncover teachers’ experiences in their
continuing professional development.

2.4. Research Participants—The key in-
formants of this study were the selected ele-
mentary teachers of Alejal Elementary School,
Carmen District, Division of Davao Del Norte.
The researcher utilized eight (8) teachers for
qualitative participants in an in-depth interview
(IDE) who were randomly selected from the dif-

ferent grade levels. The informants should have
been teaching 3 years or more years with their
permanent appointment regardless of sex and
marital status. The researcher utilized the pur-
posive sampling design since the participants
were chosen based on the criteria or purpose of
the study. It was also known as judgmental, se-
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lective or subjective sampling. The selection of
the participants was purposefully done to ensure

that the findings would be authentic (Marshall,
1996).

2.5. Ethical Considerations—The ethical
considerations were of paramount importance
in the design of this research study. The re-
searcher needed to consider several ethical is-
sues about the research participant groups ad-
dressed in this fieldwork. Ethical considerations
could be specified as one of the most critical
parts of the research. The researcher adhered to
promote the aims of the research imparting fac-
tual knowledge, truth, and prevention of error.
Social Value. Research was essential to society.
In this study, the social value focuses on the
experiences of teachers in their continuing pro-
fessional development. Thus, the social prob-
lem that pushed the interest of the researcher
is the challenges they’ve experienced while de-
veloping professionally. This study could serve
as a basis for the higher authorities to create
more programs and resolutions where class-
room teacher could benefit. Informed Consent.
Gaining the trust and support of research par-
ticipants is critical to informed and ethical aca-
demic inquiry and phenomenological research
(Walker, 2007 as cited by Pellerin, 2012). All
participants were given an informed consent
form before scheduling the interviews and par-
ticipating in the phenomenological research pro-
cess. Each participant was required to provide
signed personal acknowledgment, consent, and
an indication of a willingness-to-participate-in-
the-study release. The purpose of the informed
consent letter was to introduce the research ef-
fort, provide contact information, articulate the
intent of the study, request voluntary partici-
pation by the recipients, and identify the an-
ticipated information that the informants were
expected to provide. All participants were re-
quired to sign and return the letter of consent
to the researcher before participating in the re-
search. In the conduct and practice of this study,

the Treaty Principle of Participation as cited by
McLeod (2009) is adhered to. The invitation
to participate ensured that participation in the
research was entirely voluntary in nature, and
based on an understanding of adequate infor-
mation. The participant recruitment and selec-
tion were being lodged in the appendices of
this study. The vulnerability of Research Par-
ticipants. The participants of this study were
deemed capable of answering the research in-
strument for they were all professional teach-
ers in public elementary schools. Thus, the re-
searcher then assured the participants that they
could easily be reached through their contact
number and address in case there are some clar-
ifications or questions about the study. Risks,
Benefits, and Safety. The recruitment of the
respondents was free of coercion, undue influ-
ence or inducement. Moreover, respondents
were provided with the contact numbers of the
chair of the panel or panel members in case
they had queries related to the study. This was
done to answer possible questions of the respon-
dents. Furthermore, if respondents experienced
possible discomfort and inconvenience while
answering the questions, they were not com-
pelled to participate in any manner. Further, the
researcher had to ensure that the respondents
were safe during the conduct of the survey and
interview. Thus, the distribution of the ques-
tionnaire was conducted in a safe venue and
administered during a convenient time. The
dominant concern of this study was the Treaty
Principle of Protection, as reflected in the re-
spect for the rights of privacy and confidential-
ity, and minimization of risk. This was done
by assigning pseudonyms for each informant
so as not to disclose their identity. The possi-
bility of a degree of risk inherent to this was
minimized through taking all reasonable steps
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to guarantee participant confidentiality. Privacy
and Confidentiality of Information. This study
observed the Data Privacy Act of 2002 to assure
that the data could be traced back to their real
sources to protect participants’ identities. Thus,
utmost care was taken to ensure the anonymity
of the data sources. Hence, any printed out-
puts that were carried out from this study was
kept in anonymity. Furthermore, all the issues
were given considerations so that there would
be no conflict of interest among the researcher
and the respondents. Any type of misleading
information, as well as representation of pri-
mary data findings in a biased way was avoided.
Justice. The respondents were informed of the
researcher’s role and their corresponding role
during data gathering. They were then briefed
that they had to give their full honesty in an-
swering the survey questions and additionally,
any type of communication about the research
could be done with honesty. Similarly, they
were informed that they were the ones to benefit
first with the results of the study. Transparency.
The results of the study could then be accessed
by the respondents and heads of the participat-
ing schools because the information is available,
and is placed in CD or other storage devices
which can be requested from the researcher to
provide. Also, by learning on the results of the
study, classroom teachers would be aware of
the significance of the study and its contribution
to their well-being. Further, each of the par-
ticipants was advised that they had the right to
withdraw their information at any time up to the
completion of the data collection process and
that they could request to be allowed to verify
their transcript after the interview was carried
out. The participants were provided with the op-
portunity to amend or remove any information
which they feel might identify them. The re-
searcher reserved the right to employ the use of
pseudonyms, and changing names and/or non-
significant dates in the interest of the protection
of the identity of the participant in all subse-

quent data analysis and reporting. Qualification
of the Researcher. The researcher ensured the
possession of the needed qualification to con-
duct the study. The researcher had completed
the academic requirements, passed the compre-
hensive examination before thesis writing which
is the last requirement to obtain the researcher’s
master’s degree, and that he was qualified to
conduct the study physically, mentally, emotion-
ally and financially. Also, the advisee-adviser
tandem was ensured that the study would reach
its completion. Adequacy of Facilities. The
researcher strived that the study would be com-
pleted successfully on the specified time and
that he was equipped with the necessary re-
sources. Likewise, the technical committee
would be of help in the enhancement of the
paper by giving the needed suggestions and rec-
ommendations for the improvement of the study.
The researcher also ensured that he had enough
funds to continue and finish the research. Com-
munity Involvement. The researcher showed
respect to the local tradition, culture, and views
of the respondents in this study. Moreover, this
study involved any use of deceit in any stage
of its implementation, and specifically, in the
recruitment of the participants, or methods of
data collection. Furthermore, the researcher
deemed it necessary to express their great plea-
sure for their whole-hearted participation in the
conduct of this study. Plagiarism and Fabrica-
tion as the researcher. The researcher respected
other works by adequately citing the author and
rewrite what someone else had said in their way.
Understood the context of the study and avoid
copy–paste the text verbatim from the reference
paper. Used quotes to indicate that the text had
been taken from another paper. Similarly, he
would assure them that honesty in working the
manuscript and that there was no intentional
misrepresentation in the study and making up
of data and/or results, or purposefully putting
forward conclusions that were not accurate.
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2.6. Role of the Researcher—The re-
searcher made a letter asking permission from
the Schools Division Superintendent. After this,
another permission letter was secured and sub-
mitted to the participants. Upon approval, I
used the data collection forms as prescribed
in the qualitative design. In this study, an in-
depth interview was recorded. The researcher
needs to understand the subjective interaction
between the study participants. The researcher
relied heavily on naturalistic methods (inter-
viewing and audio recording), using the in-
terpretive paradigm. Interpretive approaches
rely heavily on naturalistic methods like inter-
viewing, observation, and analysis of existing
texts. These methods ensure adequate dialog
between the researchers and those with whom
they interact so that they can construct a mean-
ingful reality collaboratively. Yin, as cited by

Aquilam (2014), suggested numerous forms of
data collection, including documents, archival
records, interviews, direct observation, partic-
ipant observation, and physical artifacts. To
obtain legitimate and trustworthy data on teach-
ers’ continuing professional development, the
researcher conducted an in-depth interview and
focus group discussion. This interview aimed
to explore teachers’ experiences in their jour-
neys for professional development. The partici-
pants were encouraged to express their answers
in their most comfortable manner. The inter-
view with the teacher was transcribed word for
word. Lastly, the researcher analyzed the data
collected using discourse analysis and thematic
analysis. Creswell (2007) suggested that to suc-
ceed in the study, the data must be stored so
that they can be easily found and protected from
damage and loss.

2.7. Data Collection—The following were
the step-by-step processes of gathering the data
needed. Securing endorsement. The researcher
provided an ethics compliance certificate from
the Dean of the Graduate School of Rizal Memo-
rial Colleges to pursue the study during the
first week of May 2023. They were asking per-
mission from the Schools Division Superinten-
dent. The researcher asked permission from the
Schools Division Superintendent to conduct the
study in the identified school on the 2nd week
of May, 2023. The researcher sent a letter ad-
dressed to the Schools Division Superintendent
with the attached Chapter 1 and 2 together with
the research instrument which explained the ob-
jectives of the study and the identification of
the participants. The researcher received the
approved letter from the SDS on the 1st week of
June, 2023. Asking permission from the school
heads. After securing the approval of the SDS,
the researcher sent letters to the principals of
the schools explaining the study to be conducted
in their school on the 3rd week of June 2023.

Obtaining consent from the participants. The re-
searcher asked permission from the participants
on the 4th week of June 2023. They were for-
mally oriented about the study and the process
they went through as participants. Conducting
the interview. The researcher conducted the in-
depth interview using the questionnaire on the
1st and 2nd weeks of July 2023. The profile
of the participants was taken, notes were jotted
down, and conversations were recorded using
a sound recorder for ease of transcription. The
researcher carefully listened and responded ac-
tively during the interviews. Transcribing the
responses of the interviewees. The researcher
transcribed the responses of the interviewees
precisely by recalling their answers from the
sound recorder on the 3rd and 4th weeks of July
2023. Data Coding and thematizing. After the
transcription, the data were then categorized
and coded for the whole month of August 2023.
Then, themes were extracted, and individual
data from the participants was compared and
contrasted in order to come up with patterns
and trends.

11
ISSN 3028-1261

10.5281/zenodo.12595306/NIJSE.2024



NIJSE (2024) -

2.8. Data Analysis—In this study, the-
matic analysis was utilized to analyze the gath-
ered data. The researcher analyzed the answers
of the participants from the conducted inter-
views using Creswell’s Model, specifically the
identifying of themes approach. According to
Creswell (2012), themes in qualitative research
are similar codes aggregated together to form a
major idea in the database. Familiarization with
the data is common to all forms of qualitative
analysis; the researcher immersed herself in and
became intimately familiar with the data, read-
ing and re-reading the data and noting any initial
analytic observations. Coding is also a common
element of many approaches to qualitative anal-
ysis and involves generating pithy labels for
essential features of the data of relevance to the
(broad) research question guiding the analysis.
Coding is not simply a data reduction method;
it is also an analytic process, so codes capture

both a semantic and conceptual reading of the
data. The researcher coded every data item and
ended this phase by collating all their codes and
relevant data extracts. Searching for themes is a
coherent and meaningful pattern in the data rel-
evant to the research question. The researcher
ended this phase by collating all the coded data
relevant to each theme. Reviewing themes, the
researcher reflected on whether the themes tell
a convincing and compelling story about the
data and began to define the nature of each indi-
vidual theme and the relationship between the
themes. Defining and naming themes. The re-
searcher prepared a detailed analysis of each
theme, identifying its ‘essence’ and construct-
ing a concise, punchy, and informative name
for each theme. Writing-up involves weaving
together the analytic narrative and data extracts
to tell the reader a coherent and persuasive story
about the data, and contextualizing it in relation
to existing literature.

2.9. Framework of Analysis—The frame-
work analysis of this research was flexible, al-
lowing the researcher to either collect all the
data and then analyze it or do data analysis dur-
ing the collection process. In the analysis stage,
the data will be sifted, charted, and sorted by
key issues and themes. This involved a five-step
process: familiarization, identifying a thematic
framework, indexing, charting, and mapping
and interpretation (Ritchie Spencer, 1994). Fa-
miliarization was the process during which the
researcher was familiarized with the transcripts
of the data collected, like interview or focus
group transcripts, observation, or field notes,
and gained an overview of the collected data
(Ritchie Spencer, 1994). In other words, the
researcher became immersed in the data by lis-
tening to audiotapes, studying the field, or read-
ing the transcripts. Throughout this process, the
researcher became aware of key ideas and recur-
rent themes and made a note of them. Due to

the sheer volume of data that can be collected
in qualitative research, the researcher may not
be able to review all of the material. Thus, a
selection of the data set was utilized. The se-
lection would depend on several aspects of the
data collection process. For example, the mix
of methods used (e.g. interviews, documents,
observations) The second stage, identifying a
thematic framework, occurs after familiariza-
tion, when the researcher recognizes emerging
themes or issues in the data set. These emerg-
ing themes or issues may have arisen from a
priori themes issues; however, it is at this stage
that the researcher was allowed the data to dic-
tate the themes and issues. The researcher used
the notes taken during the familiarization stage
to achieve this end. The key issues, concepts,
and themes that had been expressed by the par-
ticipants formed the basis of a thematic frame-
work that will be used to filter and classify the
data (Ritchie Spencer, 1994). Indexing means
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Fig. 2. Analytical Framework of the Study
identifying portions or sections of the data that
correspond to a particular theme. This process
was applied to all the textual data that has been
gathered (e.g., transcripts of interviews). For
convenience, Ritchie and Spencer recommend
that a numerical system be used for the index-
ing references and annotated in the margin be-
side the text (1994). Qualitative data analysis
tools are ideal for such a task. The final stage,
mapping, and interpretation, involved the anal-
ysis of the key characteristics as laid out in the
charts. This analysis provided a schematic dia-
gram of the event/phenomenon thus guiding the

researcher in their interpretation of the data set.
At this point, the researcher was cognizant of
the objectives of qualitative analysis: “defining
concepts, mapping range and nature of phenom-
ena, creating typologies, finding associations,
providing explanations, and developing strate-
gies” (Ritchie Spencer, 1994). Once again,
these concepts, technologies, and associations
are reflective of the participant. Therefore, any
strategy or recommendations made by the re-
searcher echo the actual attitudes, beliefs, and
values of the participants.

2.10. Trustworthiness of the Study—The
concepts of validity and reliability would be
relatively foreign to the field of qualitative re-

search. Qualitative researchers substitute data
trustworthiness instead of focusing on reliabil-
ity and validity. Trustworthiness consists of
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the components such as credibility, transferabil-
ity, dependability, and conformability (Harts,
2016). Credibility refers to the extent to which
a research account is believable and appropri-
ate, particularly regarding the level of agree-
ment between participants and the researcher.
Credibility is most often associated with the
framework presented by Yvonna Lincoln and
Egon Guba. Transferability was the degree to
which qualitative research results can be trans-
ferred to other contexts or settings with other
respondents. The researcher facilitates the trans-
ferability judgment by a potential user through
thick description. Dependability is the extent

to which the study could be repeated by other
researchers and that the findings would be con-
sistent. In other words, if a person wanted to
replicate your study, they should have enough
information from your research report to do so
and obtain similar findings as your study did.
Conformability refers to the objectivity of re-
search during data collection and data analy-
sis. There needs to be congruency between two
or more independent persons about the data’s
accuracy, relevance, or meaning (Polit Beck,
2012). Conformability also indicates a means
to demonstrate quality.

3. Results and Discussion

This chapter presents and discusses the study’s results regarding its aim and the themes that
emerged from the data gathered. The results present the description and background of the
participants assigned to pseudonyms to conceal their identity.

3.1. Experiences of Teachers in Continu-
ing Professional Development—Teachers’ expe-
riences in CPD are multifaceted. They can vary
based on the type of CPD, the level of engage-
ment, the relevance to their teaching practice,
the available resources, and the institutional sup-
port provided. Teachers often engage in work-
shops, seminars, conferences, online courses,
peer collaboration, action research, and other
forms of professional development. These expe-
riences can influence their teaching approaches,

instructional strategies, classroom management,
and professional growth. Teachers may find
CPD experiences enriching and beneficial, pro-
viding them with new teaching tools and strate-
gies and a deeper understanding of their sub-
ject areas. Engaging with colleagues and ex-
perts in the field can broaden their perspectives
and introduce fresh ideas into their teaching
methodologies. Additionally, CPD experiences
can help teachers adapt to changing student de-
mographics, technological advancements, and
educational policies.

3.1.1. Professional Networking and Col-
laboration—The participants described that
CPD often involves interactions with fellow
educators, experts, and professionals. Teach-
ers have the opportunity to collaborate, share
experiences, and discuss best practices. This
networking fosters a sense of community and
provides a platform for the exchange of ideas
and strategies. Limited resources, including
funding, access to professional development

programs, and technology infrastructure, may
hinder teachers’ participation in networking and
collaboration initiatives. Adequate support and
investment are needed to facilitate equitable
access to CPD opportunities as described by
Bryk Schneider (2020). Organizational culture
and structural barriers within schools and edu-
cational institutions can impede effective net-
working and collaboration. Overcoming siloed
structures, fostering a culture of collaboration,
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and promoting inclusive practices are essen-
tial for building robust professional networks
as imparted by Moolenaar et al. (2019). Par-
ticipant 1 outlined their approach to manag-
ing professional development and continuous
learning, which includes focusing on objectives,
managing obstacles, setting boundaries, mak-
ing learning a habit, identifying their learning
style, and collaborating with others, engaging in
various activities such as attending workshops,
discussions, independent reading, observing col-
leagues, and pursuing further education to en-
hance professional growth. Moreover, Partici-
pant 2 underscored the importance of contin-
uing professional development in enhancing
skills and knowledge, staying updated on cur-
rent learning ideas, and fostering openness to
new ideas for the benefit of children, emphasiz-
ing the connection between professional growth
and improved outcomes for students. Teach-
ers who are actively involved in professional
networking and collaboration often experience
higher levels of job satisfaction. Being part of a
supportive community where ideas are valued
and contributions recognized enhances overall
job fulfillment (Harris Jones, 2019). Teach-
ers often face time constraints that limit their
ability to participate in networking and collabo-
ration activities. Balancing teaching responsibil-
ities, administrative tasks, and personal commit-

ments can make it challenging to engage fully
in professional development opportunities (Har-
greaves Fullan, 2018). The participant high-
lighted the lifelong nature of continuing pro-
fessional development (CPD) for educators and
emphasizes the importance of actively engaging
in various activities such as earning CPD units,
enhancing skills in information technology, par-
ticipating in team-building exercises, and simi-
lar endeavors to become more efficient and up-
dated teachers. This underscores the ongoing
commitment of educators to improve their prac-
tice and stay current with advancements in the
field of education. The findings were consistent
with the results study of Robinson (2021), a no-
table figure in the field of educational leadership
and professional development who emphasizes
the importance of collaboration and networking
among educators. Dr. Robinson’s research of-
ten delves into how collaboration and network-
ing positively impact teacher development and
student outcomes. Certainly, Elmore (2018) is
one of the famous authors known for their work
in teacher professional development, particu-
larly in the theme of professional networking
and collaboration. While he has contributed to
various aspects of education, his work on pro-
fessional learning communities and the role of
collaboration in teacher development is highly
regarded.

3.1.2. Increased Job Satisfaction and Mo-
tivation—. Engaging in CPD that aligns with
teachers’ values and beliefs about education
can lead to increased job satisfaction. When
their professional development aligns with what
they care about, they feel more connected and
committed to their work. CPD that focuses on
time management, stress reduction, or work-life
balance can contribute to increased job satis-
faction by helping teachers manage their work-
load effectively and create a healthier work-life
balance. CPD provides teachers with opportu-
nities for professional growth, including skill

development, knowledge enhancement, and ca-
reer advancement. Engaging in meaningful
learning experiences contributes to job satisfac-
tion by fulfilling teachers’ desire for personal
and professional development as opened up by
Buchanan Preston (2019). Effective CPD pro-
grams recognize and validate teachers’ exper-
tise, contributions, and achievements. When
teachers feel valued and appreciated for their
efforts in professional development, they expe-
rience increased job satisfaction and motivation
to continue improving their practice as viewed
by Van Nuland et al. (2020). Based on the
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responses, Participant 3 emphasized the impor-
tance of fostering a supportive learning culture
in the workplace to cultivate a happy and healthy
environment. It also highlighted the qualities of
great teachers, being both passionate about their
pupils and purposeful in their teaching methods,
which contributes to their professional develop-
ment. More so, Participant 7 underscored the
significance of continuing professional develop-
ment as an ongoing process in education. They
express satisfaction in being able to continue
their education to stay updated with educational
trends, studying lessons to apply them effec-
tively in the classroom, and ultimately becom-
ing more effective and efficient in their teaching
practice. CPD activities focusing on evidence-
based practices and instructional strategies con-
tribute to teachers’ sense of efficacy. When
teachers believe they can make a difference in
students’ lives through their teaching, they expe-
rience higher levels of job satisfaction and moti-
vation (Guskey, 2018). CPD initiatives that fos-
ter collaborative learning environments, such as
Professional Learning Communities (PLCs) or
peer coaching programs, promote camaraderie,
support, and shared responsibility among teach-
ers. Collaborating with colleagues enhances job
satisfaction by creating a sense of belonging and
collective purpose. (Harris Jones, 2019). The
statement highlighted the importance of contin-
uing professional development (CPD) in updat-
ing knowledge and skills and expressing grati-
tude for completing their master’s degree. The

participant further noted attending seminars and
workshops as part of their CPD efforts and ex-
pressed aspirations to pursue a doctoral degree.
It is reflected in how their CPD experiences
have benefited them as a teacher, enabling them
to provide learners with up-to-date strategies in
the teaching-learning process. This underscored
the value of ongoing education and professional
growth in enhancing teaching effectiveness and
student learning outcomes. This finding is con-
gruent with the study by Frederick Herzberg.
Herzberg, (2021) is renowned for his work on
job satisfaction and motivation, particularly the
Two-Factor Theory. This theory distinguishes
between factors that lead to job satisfaction (sat-
isfiers or motivators) and factors that lead to
job dissatisfaction (hygiene factors). Enhancing
Teacher Professional Development: The Role
of Job Satisfaction and Motivation - A Study
based on Frederick Herzberg’s Two-Factor The-
ory his research paper focuses on investigating
the relationship between job satisfaction, moti-
vation, and teacher professional development.
One of the renowned authors known for their
work in the theme of ”Increased Job Satisfac-
tion and Motivation” in the context of teacher
professional development is Dr. Michael Fullan.
Dr. Fullan, (2020) is a prominent educational
researcher and scholar who has made significant
contributions to the field of education, includ-
ing the areas of professional development and
teacher motivation.

3.1.3. Skill Enhancement and Knowledge
Enrichment—The participants stated that CPD
allows teachers to acquire new skills and knowl-
edge relevant to their subject areas, teaching
methodologies, classroom management, and ed-
ucational technologies. This helps them stay
updated with the latest developments in their
field and employ innovative teaching techniques.
CPD also exposes teachers to innovative and ef-
fective teaching strategies that they can integrate

into their classrooms. Teachers participating in
CPD experience improved teaching effective-
ness as they apply new instructional strategies,
integrate technology, and refine their assessment
practices. Enhanced teaching skills contribute
to increased student engagement, achievement,
and satisfaction. The study’s findings agree with
Hattie (2018). CPD programs build teachers’
confidence in their abilities to meet the needs
of diverse learners and adapt to changing edu-
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cational contexts. Teachers who acquire new
knowledge and skills through professional de-
velopment feel more capable and empowered
(Timperley, 2020). Participant 5 emphasized
the benefits of professional development in stay-
ing up to date with the latest trends, learning
new skills, and improving performance, which
serve as concrete proof of professionalism and
commitment. They also mention strategies such
as being productive, developing a professional
image, and managing time efficiently to further
their professional development. Also, Partici-
pant 6 highlighted how continuing professional
development fosters eagerness to learn and ap-
ply new knowledge to their chosen field, moti-
vating them to do more. They both emphasized
the importance of focus and time management
in professional development, noting how effec-
tively managing their time allows them to dedi-
cate sufficient attention to their ongoing learn-
ing and growth. CPD activities aim to deepen
teachers’ content knowledge in their subject ar-
eas, ensuring they have a solid understanding of
the curriculum standards and academic content.
Teachers engage in subject-specific professional
development workshops, courses, and collab-
orative planning sessions to enhance their ex-
pertise (Darling-Hammond et al., 2020). CPD
programs expose teachers to current research
findings, educational theories, and evidence-
based practices. Teachers engage in critical
inquiry, literature reviews, and discussions to
stay informed about emerging trends and educa-
tion research, enabling them to make informed
decisions in their teaching practice (Kennedy,
2019). CPD initiatives promote cultural com-
petence among teachers by providing training
and resources to engage with diverse student
populations effectively. Teachers develop an
understanding of cultural diversity, equity, and
inclusion, which enhances their ability to cre-
ate inclusive learning environments (Gay, 2020).
Based on the figure, three themes emerged from
the participants’ responses. Continuing Pro-

fessional Development (CPD) experiences for
teachers encompass three key themes: Profes-
sional Networking and Collaboration, Increased
Job Satisfaction and Motivation, and Skill En-
hancement and Knowledge Enrichment. These
themes are pivotal in shaping educators’ over-
all development and effectiveness in the class-
room. Professional Networking and Collabo-
ration participating in CPD creates opportuni-
ties for teachers to engage with a broader com-
munity of educators. They can share experi-
ences, challenges, and solutions, fostering a
sense of belonging and shared purpose. CPD
facilitates the exchange of knowledge and ideas
among educators. Collaborating with peers
helps in gaining insights into different teach-
ing methodologies, approaches, and best prac-
tices. Teachers engaging in CPD often collabo-
rate on projects that allow them to leverage each
other’s expertise. This collaborative effort can
lead to the development of innovative teaching
resources and strategies. Networking in CPD
events offers opportunities for mentorship and
guidance, where more experienced educators
can provide advice, encouragement, and sup-
port to their colleagues. Increased Job Satis-
faction and Motivation in CPD assists teachers
in setting and achieving professional develop-
ment goals, leading to a sense of accomplish-
ment and increased job satisfaction. Engaging
in CPD ensures that teachers acquire knowl-
edge and skills relevant to their roles, increas-
ing their job satisfaction by making them feel
more competent and confident. Recognition for
completing CPD activities or achieving mile-
stones can boost a teacher’s sense of value and
validation, enhancing overall job satisfaction.
CPD often opens up opportunities for career
growth, motivating teachers to actively partic-
ipate in professional development activities to
advance in their careers. Skill Enhancement and
Knowledge Enrichment encourage a culture of
continuous learning among teachers. They con-
tinually enhance their skills and acquire new
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Fig. 3. . Emerging themes on the experiences of teachers in continuing professional
development

knowledge to stay updated with the latest edu-
cational trends and advancements. CPD offers
various workshops and training sessions that
aid in developing teaching methodologies, class-
room management techniques, and innovative
instructional approaches. Teachers can improve
their proficiency with educational technologies
through CPD, enabling them to integrate these
tools effectively into their teaching practices.
CPD helps teachers deepen their understanding

of their subjects, making them more knowledge-
able and proficient in delivering high-quality
education to their students. Figure 3 shows
teachers’ experiences in continuing professional
development and decision-making. The three
themes emerged: professional networking and
collaboration, increased job satisfaction and mo-
tivation, and skill enhancement and knowledge
enrichment.

3.2. Coping mechanisms with the chal-
lenges in continuing professional development —
Continuing Professional Development (CPD) is
vital to maintaining relevance and competence
within any profession. However, the journey
of CPD is often fraught with challenges that
can sometimes seem insurmountable. Devel-
oping effective coping mechanisms is essen-
tial to navigate these hurdles and maintain a
steady progression in one’s professional devel-
opment. Establishing clear and achievable goals
is paramount. Without a defined direction, CPD
can become overwhelming and lack focus. Set-
ting specific objectives provides a roadmap, en-
abling professionals to measure their progress

and stay motivated. This clarity allows for better
organization and planning, breaking down the
journey into manageable tasks and deadlines.
Coping mechanisms are indispensable tools in
navigating the challenges of Continuing Pro-
fessional Development. Through setting clear
goals, effective time management, adaptability,
seeking support, maintaining a positive mind-
set, practicing self-care, embracing reflection,
and utilizing available resources, professionals
can overcome obstacles and achieve success in
their CPD journey. The commitment to lifelong
learning and growth is fortified by these coping
mechanisms, ensuring professionals remain at
the forefront of their respective fields.
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3.2.1. Setting Clear Goals and Objec-
tives—The participants believed that specific
and achievable goals for your CPD. Having a
clear direction helps you stay focused and moti-
vated, even in the face of challenges. Continu-
ing Professional Development (CPD) is educa-
tors’ lifeblood of growth and excellence. Well-
defined goals provide teachers with a sense of
purpose and motivation to participate in CPD
activities. As Darling-Hammond et al. (2020)
noted, when teachers understand the relevance
and potential impact of professional develop-
ment, they are more likely to engage actively
and persist in their learning endeavors. Set-
ting clear goals allows teachers to monitor their
progress and evaluate the effectiveness of CPD
initiatives. By establishing measurable indica-
tors of success, such as improved instructional
practices or student outcomes, teachers can as-
sess their professional growth and adjust their
strategies (Kennedy, 2019). Participant 1 re-
flected on the challenges they have faced in their
professional development journey, noting that
they have helped them become more profes-
sional and effective educators. They suggest
various strategies for managing continuing pro-
fessional development, such as understanding
strengths and weaknesses, seeking free learn-
ing opportunities, utilizing social media, find-
ing mentors, identifying needs, reflecting on
learning, applying new knowledge, and shar-
ing with others. Participant 2 acknowledged
the challenge of time management, particularly
given the demanding nature of their profession.
Despite this, they emphasized the importance
of proper time management, effort, and pa-
tience in balancing their professional responsi-
bilities with ongoing research and training. This
highlighted the dedication required to continue
professional development amidst the demands
of daily professional practice. Setting clear
goals encourages teachers to reflect on their

strengths, weaknesses, and professional aspira-
tions. Through self-assessment and goal-setting
exercises, teachers gain a deeper understanding
of their learning needs and areas for improve-
ment (Loughran, 2020). Clear goals enable
teachers to select CPD activities aligned with
their specific objectives and priorities. Teach-
ers can tailor their professional development
plans to address identified areas of need, en-
suring that their learning experiences are rele-
vant and impactful (Borko, 2019). Participant
4 described their coping mechanism for man-
aging challenges by focusing on positive qual-
ities such as determination and perseverance.
They outline their approach of describing the
situation, actions taken, and resulting outcomes,
which allows them to navigate difficulties effec-
tively. This method helps them maintain a posi-
tive outlook and stay resilient in adversity. Set-
ting clear goals and objectives is fundamental to
effective professional development for teachers.
According to Thompson and Adams (2018), ed-
ucators should establish specific, measurable,
achievable, relevant, and time-bound (SMART)
goals to guide their professional growth. By
aligning their goals with educational standards
and the needs of their students, teachers can
enhance their teaching. Professional develop-
ment for teachers is most effective when it is
driven by clear goals and objectives. Accord-
ing to research conducted by Smith and Brown
(2018), educators who establish specific learn-
ing objectives are more likely to achieve mean-
ingful outcomes in their professional develop-
ment. This involves defining what they hope
to achieve, whether it’s enhancing classroom
management skills, incorporating technology
into lessons, or improving student assessment
techniques. Clear goals serve as a roadmap for
professional growth and guide teachers in choos-
ing the most relevant training and resources.
practices and contribute positively to student
outcomes.
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3.2.2. Prioritizing and Managing Time Ef-
fectively—Time, the most valuable resource in
our lives, takes center stage in the realm of Con-
tinuing Professional Development (CPD) for
teachers. The journey through CPD has illu-
minated the critical importance of prioritizing
and managing time effectively in this pursuit
of perpetual growth and excellence. Effective
time management allows teachers to allocate
sufficient time for CPD activities, such as work-
shops, courses, and conferences. By prioritizing
professional development, teachers can make
the most of available learning opportunities and
stay updated on current educational practices
(Reeves Fox, 2021). Teachers often face heavy
workloads, including lesson planning, grading,
and extracurricular activities. Effective time
management helps teachers balance their profes-
sional responsibilities with CPD commitments,
ensuring they can dedicate time to teaching and
personal (Hargreaves Fullan, 2018). Partici-
pant 6 identified financial constraints and time
management as primary challenges in continu-
ing their professional development, noting the
difficulty of budgeting tuition fees alongside ex-
penses for their children’s education and basic
necessities. He further emphasized the impor-
tance of time management as a coping mecha-
nism to balance work, schooling, and personal
responsibilities. Similarly, Participant 7 echoed
similar challenges regarding time and finances
in pursuing professional development, highlight-
ing the need for effective time management and
seeking additional income as coping strategies.
This underscores the importance of resource

allocation and prioritization in managing com-
peting demands while striving towards career
advancement. Prioritizing time for CPD allows
teachers to invest in their professional growth
and development, which can contribute to per-
sonal satisfaction and well-being. Teachers can
feel fulfilled and motivated in their careers by
engaging in meaningful learning experiences
and pursuing their interests (Loughran, 2020).
Teachers who manage their time effectively are
better equipped to complete tasks efficiently and
meet deadlines. By establishing priorities, set-
ting goals, and minimizing distractions, teach-
ers can optimize their workflow and accomplish
more in less time (Hirsh Hord, 2019). Re-
search by Brown and Clark (2019) emphasized
the importance of developing time management
strategies to balance teaching responsibilities,
professional development activities, and per-
sonal well-being. By utilizing techniques such
as time blocking and delegating non-essential
tasks, teachers can optimize their schedules
and allocate time for meaningful professional
growth. Effective time management is criti-
cal for teachers engaged in continuous profes-
sional development. Johnson and Davis (2019)
stressed that educators often have demanding
schedules, making it essential to prioritize their
professional development activities. This in-
volves allocating time for workshops, seminars,
and self-study, while ensuring it doesn’t com-
promise their classroom responsibilities. Ef-
fective time management helps teachers strike
a balance between their ongoing learning and
their teaching commitments, ensuring that both
areas benefit.

3.2.3. Staying adaptable and flexible—
Adaptability and flexibility have emerged as the
cornerstone of Continuing Professional Devel-
opment (CPD) journey as a teacher. In a dy-
namic and ever-evolving educational landscape,
the ability to adjust and pivot has been instru-

mental in the quest for growth and improve-
ment. The nature of education is such that new
methodologies, technologies, and student needs
are in a perpetual state of change. Teachers
may struggle to step out of their comfort zones
and embrace unfamiliar practices or method-
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ologies. Overcoming resistance to change re-
quires support, encouragement, and opportuni-
ties for professional development that promote
risk-taking and experimentation (Reeves Fox,
2021). Limited resources, including time, fund-
ing, and access to training opportunities, can
hinder teachers’ ability to adapt and innovate.
Schools and educational institutions must pri-
oritize investment in CPD initiatives that foster
adaptability and provide teachers with the neces-
sary support and resources (Hirsh Hord, 2019).
Participant 2 acknowledged the challenge of
time management and the effort required in bal-
ancing professional responsibilities with further
education and skill development. By effectively
managing their time, exerting effort, and prac-
ticing patience, they can engage in research and
training opportunities that contribute to their
professional growth and skill enhancement. Par-
ticipant 3 described their coping mechanism for
managing challenges, focusing on positive qual-
ities such as determination and perseverance.
He outlined his approach of describing situa-
tions, actions taken, and resulting outcomes,
which allows them to navigate difficulties effec-
tively while maintaining a positive outlook and
resilience. Students come from diverse back-
grounds and have varying learning styles, abili-
ties, and interests. Teachers need to adapt their
instructional strategies and approaches to meet
the needs of all learners effectively. Flexibility
in CPD enables teachers to explore alternative
methods and tailor their practices to support di-
verse student populations (Reeves Fox, 2021).
Innovation is a driving force in education, lead-
ing to the emergence of new teaching methods,
technologies, and pedagogical trends. Teachers
who embrace innovation and remain open to ex-
perimentation and change are better positioned
to incorporate innovative practices into their
teaching and enhance student learning outcomes
(Hargreaves Fullan, 2018). Based on the figure,
three themes emerged from the responses of the

participants, which were setting clear goals and
objectives, prioritizing and managing time effec-
tively, and staying adaptable and flexible. These
themes implied that Continuing Professional
Development (CPD) for educators is a trans-
formative journey shaped by the central theme
of setting clear goals and objectives, prioritiz-
ing and managing time effectively, and staying
adaptable and flexible. These themes intertwine
to create a successful and enriching CPD expe-
rience. Setting clear goals and objectives marks
the inception of the CPD voyage. This theme
underscores the necessity of establishing spe-
cific and achievable goals, providing a roadmap
for growth and development. By defining these
objectives, educators can tailor their CPD ini-
tiatives, channeling efforts towards relevant ar-
eas such as improving teaching methodologies,
mastering new technologies, or enhancing class-
room engagement. Clear goals serve as guiding
stars, ensuring that each step taken aligns with
the larger vision of professional advancement.
Reflecting on these themes, it is evident that
they form an intertwined fabric of continuous
growth and improvement in education. Clear
goals and objectives set the direction, effective
time management propels progress, and adapt-
ability ensures that the journey remains enrich-
ing and impactful. As educators embark on their
CPD endeavors, these themes serve as guiding
principles, reminding us that every step taken
should be purposeful, every moment utilized
efficiently, and every challenge embraced with
an open mind. These efforts culminate by en-
hancing individual teaching practices and the
empowerment to shape a brighter future for fu-
ture generations. Figure 5 shows the Coping
Mechanisms with the Challenges in Continuing
Professional Development. The emergence of
the three themes: Setting clear goals and objec-
tives, Prioritizing and managing time effectively,
and Staying adaptable and flexible
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Fig. 4. Emerging themes on coping mechanisms with the challenges in continuing
professional development

3.3. Educational Management Insights
Gained from the Findings of the Study—The par-
ticipants shared their educational management
insights and it was narrowed down into one to

generate the themes. These themes were care-
fully analyzed and formulated based on infor-
mants’ accounts and reflections. The subthemes
are shown below:

3.3.1. Long-term Sustained Professional
Development—Committing to effective CPD is
not a one-time event but an ongoing process.
Long-term, sustained professional development
with regular follow-ups and continuous learning
and reflection opportunities are essential. In the
dynamic realm of education, teachers are the
backbone, nurturing the minds of future gen-
erations. Long-term professional development
allows teachers to deepen their expertise in spe-
cific areas of teaching and learning over time.
Through ongoing learning opportunities, reflec-
tive practice, and peer collaboration, teachers
can refine their skills and knowledge to become
more effective educators (Darling-Hammond et
al., 2020). Sustained professional development
encourages teachers to reflect on their practice
and identify areas for improvement continu-
ously. By revisiting and refining their profes-
sional goals over an extended period, teachers

can make meaningful progress in their develop-
ment and enhance their teaching effectiveness
(Loughran, 2020). Participant 1 emphasized the
importance of continuous professional develop-
ment (CPD) for individuals, including educa-
tors, to keep their thinking fresh, skills relevant,
and motivation high. They advocate for setting
professional development goals, practicing time
management and self-assessment, pursuing fur-
ther education such as a master’s degree, and at-
tending trainings/seminars/workshops to contin-
ually grow and develop professionally. Further,
Participant 3 reflected on the value of teaching
in recognizing the unique qualities each learner
brings to the educational experience. They un-
derscore the significance of growing profession-
ally to provide each child with the best possi-
ble learning environment, highlighting the im-
portance of ongoing development in enhancing
teaching effectiveness and meeting the diverse
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needs of students. Teachers who participate
in long-term professional development develop
expertise in specific areas of interest or need.
Through sustained engagement in learning com-
munities, action research projects, and men-
torship programs, teachers deepen their under-
standing and mastery of pedagogical practices
(Buchanan Preston, 2019). Long-term profes-
sional development leads to adopting evidence-
based instructional practices that positively im-
pact student learning outcomes. By implement-
ing new strategies and refining existing ones
over an extended period, teachers can enhance
the quality and effectiveness of their instruction

(Hargreaves Fullan, 2018). Long-term and sus-
tained professional development is crucial for
educators to achieve lasting improvements in
their teaching practices. According to a study by
Johnson et al. (2019), short-term, one-off work-
shops or training sessions often result in limited
changes in teaching methods. Long-term pro-
grams that span several months or years provide
teachers with the time and support needed to
develop deep and lasting skills and knowledge.
This type of professional development allows
teachers to gradually implement new strategies
in their classrooms and reflect on their effective-
ness over time.

3.3.2. Reflective Practice—Encouraging
reflective practice as part of CPD helps teachers
to critically analyze their teaching methods, out-
comes, and experiences, leading to continuous
improvement. The role of a teacher extends be-
yond the boundaries of the classroom. A teacher
is a perpetual learner, constantly seeking ways
to enhance their craft, inspire their students, and
cultivate an environment of growth. Reflective
practice enables teachers to develop a deeper un-
derstanding of their teaching methods, beliefs,
and values. Through structured reflection activ-
ities, such as journaling, self-assessment, and
peer feedback, teachers gain insights into their
strengths, weaknesses, and areas for growth
(Loughran, 2020). Reflective practice fosters
a culture of lifelong learning among teachers
by encouraging ongoing self-assessment and
professional growth. Teachers who engage in
reflective practice are more likely to seek out
new learning opportunities, experiment with
innovative approaches, and adapt their teach-
ing strategies to meet evolving student needs
(Darling-Hammond et al., 2020). Participant
2 emphasized the value of daily experiences
as opportunities for continuous learning in the
teaching profession. They advocate for shar-
ing and applying learnings daily and remaining

progressive in incorporating new updates into
classroom practice, highlighting the importance
of lifelong learning and seeing every day as an
opportunity to grow and learn. Participant 4
reflected on their experiences and commits to
approaching challenges with optimism and in-
telligence. They stress the importance of profes-
sional participation, striving to improve job per-
formance by consistently doing their best, and
reducing negative thinking. This underscores
the importance of maintaining a positive attitude
and continuous improvement in professional
practice. Teachers who engage in reflective
practice experience increased teaching effective-
ness as they refine their instructional practices
based on self-reflection and feedback. By identi-
fying areas for improvement and implementing
targeted changes, teachers can enhance student
engagement, understanding, and achievement
based on the study findings of Buchanan Pre-
ston (2019). Reflective practice contributes to
teachers’ ongoing professional growth and de-
velopment. Through regular reflection on their
teaching experiences, challenges, and successes,
teachers deepen their pedagogical knowledge,
refine their instructional techniques, and de-
velop their identities as reflective practitioners
(Hargreaves Fullan, 2018). Reflective practice
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ultimately benefits student outcomes by promot-
ing effective teaching practices and personal-
ized learning experiences. Teachers who engage
in reflective practice are better equipped to meet

the diverse needs of their students, differentiate
instruction, and create supportive learning envi-
ronments conducive to student success (Reeves
Fox, 2021).

3.3.3. Collaborative Learning—CPD pro-
grams that encourage collaboration among
teachers can be highly effective. Peer learning,
sharing experiences, and discussing strategies
can enrich the professional development experi-
ence. In the vibrant tapestry of education, col-
laboration among educators stands as a beacon
of innovation and progress. Collaborative learn-
ing fosters a sense of belonging and camaraderie
among teachers, creating a supportive learning
community where professionals feel valued, re-
spected, and empowered. By building strong re-
lationships and trust, collaborative learning en-
vironments encourage risk-taking, experimenta-
tion, and innovation (Buchanan Preston, 2019).
Enhanced Instructional Practices: Teachers who
engage in collaborative learning experience en-
hanced instructional practices through exposure
to diverse perspectives and approaches. Teach-
ers can expand their repertoire of teaching strate-
gies and techniques by collaborating with col-
leagues, attending professional learning com-
munities, and participating in peer coaching
(Reeves Fox, 2021). Participant 4 is committed
to approaching challenges with optimism and
intelligence based on their experiences. They
pledge to engage in continuous professional par-
ticipation, always striving to improve job per-
formance by giving their best effort and mini-
mizing negative thinking. Likewise, Participant
5 reflects on their experiences as a kindergarten
teacher, emphasizing the enjoyment of learning
through play and exploration. They acknowl-
edge the importance of embracing mistakes as
opportunities for learning and highlight the sig-
nificance of the learning process over the final
answer. Collaborative learning contributes to in-
creased job satisfaction and professional fulfill-

ment among teachers. Teachers feel valued, sup-
ported, and motivated by connecting with peers,
sharing successes, and supporting each other
through challenges (Hargreaves Fullan, 2018).
Collaborative learning ultimately benefits stu-
dent outcomes by promoting effective teaching
practices and personalized learning experiences.
Teachers who engage in collaborative learning
are better equipped to meet their students’ di-
verse needs, differentiate instruction, and create
supportive learning environments conducive to
student success (Loughran, 2020). Based on
the figure, three themes emerged from the par-
ticipants’ responses: long-term sustained pro-
fessional development, reflective practice, and
collaborative learning. Three pivotal themes
emerge as transformative agents: long-term
sustained professional development, reflective
practice, and customization and differentiation.
These themes, extracted from dedicated stud-
ies and insightful research, shed light on the
crucial facets that underpin effective teacher de-
velopment. Long-Term Sustained Professional
Development nurturing growth and expertise
long-term sustained professional development
emerges as a linchpin for enriching educators’
capabilities and fostering a culture of continu-
ous growth. The findings underscore the signifi-
cance of an ongoing, comprehensive approach
to professional development. Through continu-
ous, longitudinal engagement, teachers immerse
themselves in a continuum of learning experi-
ences, allowing for deeper understanding and
mastery of both subject matter and effective
pedagogical techniques. Long-term CPD fa-
cilitates the integration of new knowledge and
skills into daily teaching practices, resulting
in sustainable and long-lasting improvements
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Fig. 5. Emerging themes on the insights gained from the findings of the study
in classroom instruction. Involvement in ex-
tended professional development programs en-
courages teachers to embrace a growth mindset,
promoting adaptability and resilience in the face
of evolving educational landscapes. Reflective
Practice is a mirror that encourages educators
to contemplate, assess, and refine their teaching
approaches. It emphasizes the importance of
self-reflection, enabling teachers to assess the
efficacy of their methods, identify strengths and
weaknesses, and chart a deliberate path for im-
provement. Cultivating a culture of reflective
practice promotes a deep understanding of the
teaching and learning process, encouraging ed-
ucators to make informed decisions based on
evidence and experience. Engaging in regular
reflection encourages self-awareness and empa-
thy, enhancing the teacher-student relationship

and fostering a more conducive and inclusive
learning environment. Collaborative learning is
a dynamic force that unites educators, fostering
an environment of shared insights, collective
problem-solving, and mutual growth. It empha-
sizes the power of collaboration and encourages
teachers to learn from one another, creating a
robust network of support and knowledge ex-
change. Collaborative learning enhances profes-
sional development by encouraging the sharing
of best practices, diverse perspectives, and inno-
vative teaching strategies, enriching the collec-
tive expertise of educators. Through collabora-
tive learning, educators synergize their efforts,
sparking creativity and innovation in developing
instructional materials and strategies, ultimately
enhancing the quality of education.

4. Implications and Future Directions

In exploring the continuing professional development of teachers as a reflection of experiences,
we delve into the implications based on the reflections and insights gathered from the experiences
discussed in the earlier chapters. This chapter provides a critical analysis and vision for how
these experiences can shape the ongoing professional development of educators and the broader
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education landscape.

4.1. Findings—The study aimed to ex-
plore teachers’ experiences, challenges, and
coping mechanisms in their continuing profes-
sional development. Emerging themes were
drawn in each of the phenomena in the concep-
tual framework of this study. Regarding teach-
ers’ experiences, three themes were identified
from the participants’ responses: professional
networking and collaboration, increased job sat-
isfaction and motivation, and skill enhancement
and knowledge enrichment. These themes are
pivotal in shaping educators’ overall develop-
ment and effectiveness in the classroom. Profes-
sional Networking and Collaboration Participat-
ing in CPD creates opportunities for teachers to
engage with a broader community of educators.
They can share experiences, challenges, and
solutions, fostering a sense of belonging and
shared purpose. CPD facilitates the exchange
of knowledge and ideas among educators. Col-
laborating with peers helps gain insights into
different teaching methodologies, approaches,
and best practices. Teachers engaging in CPD
often collaborate on projects that allow them
to leverage each other’s expertise. This col-
laborative effort can lead to the development
of innovative teaching resources and strategies.
Networking in CPD events offers opportunities
for mentorship and guidance, where more expe-
rienced educators can provide advice, encour-
agement, and support to their colleagues. In-
creased Job Satisfaction and Motivation in CPD
assists teachers in setting and achieving profes-
sional development goals, leading to a sense of
accomplishment and increased job satisfaction.
Engaging in CPD ensures that teachers acquire
knowledge and skills relevant to their roles, in-
creasing their job satisfaction by making them
feel more competent and confident. Recognition
for completing CPD activities or achieving mile-
stones can boost a teacher’s sense of value and
validation, enhancing overall job satisfaction.

CPD often opens up opportunities for career
growth, motivating teachers to actively partic-
ipate in professional development activities to
advance in their careers. Skill Enhancement and
Knowledge Enrichment encourages a culture of
continuous learning among teachers. They con-
tinually enhance their skills and acquire new
knowledge to stay updated with the latest trends
and advancements in education. CPD offers
various workshops and training sessions that
aid in the development of teaching methodolo-
gies, classroom management techniques, and
innovative instructional approaches. Teachers
can improve their proficiency with educational
technologies through CPD, enabling them to in-
tegrate these tools effectively into their teaching
practices. CPD helps teachers deepen their un-
derstanding of the subjects they teach, making
them more knowledgeable and proficient in de-
livering high-quality education to their students.
By focusing on these three themes - Profes-
sional Networking and Collaboration, Increased
Job Satisfaction and Motivation, and Skill En-
hancement and Knowledge Enrichment - teach-
ers can enrich their professional lives, cultivate
a more fulfilling teaching experience, and pro-
vide enhanced learning opportunities for their
students. Meanwhile, themes were identified re-
garding coping mechanisms with the challenges,
such as setting clear goals and objectives, pri-
oritizing and managing time effectively, and
staying adaptable and flexible. These themes
implied that Continuing Professional Develop-
ment (CPD) for educators is a transformative
journey shaped by the central theme of setting
clear goals and objectives, prioritizing and man-
aging time effectively, and staying adaptable
and flexible. These themes intertwine to cre-
ate a successful and enriching CPD experience.
Setting clear goals and objectives marks the
inception of the CPD voyage. This theme un-
derscores the necessity of establishing specific
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and achievable goals, providing a roadmap for
growth and development. Educators can tailor
their CPD initiatives by defining these objec-
tives and channeling efforts toward relevant ar-
eas such as improving teaching methodologies,
mastering new technologies, or enhancing class-
room engagement. Clear goals serve as guiding
stars, ensuring each step aligns with the larger
vision of professional advancement. However,
a clear path is incomplete without effective time
management, the second critical theme. Time,
a finite resource, demands prudent allocation
and meticulous organization. Prioritization is
paramount. Balancing the demands of teach-
ing, administrative duties, personal life, and
CPD requires a structured approach. Effective
time management involves identifying the most
impactful CPD activities, allocating dedicated
time slots, and adhering to these commitments.
It necessitates discipline, the conscious choice
to invest time wisely, honoring the objectives
set for CPD. In this fast-evolving educational
landscape, adaptability and flexibility constitute
the third crucial theme. The ability to adapt
to new teaching methodologies, emerging tech-
nologies, and evolving student needs is the hall-
mark of a proficient educator. CPD should equip
teachers to respond dynamically to change, wel-
coming challenges as opportunities for growth.
Embracing feedback, modifying strategies, and
customizing approaches to suit diverse learn-
ing styles are inherent to staying flexible. The
resilience to navigate uncertainties and unfore-
seen circumstances ensures the sustainability
and relevance of one’s professional journey. Re-
flecting on these themes, it is evident that they
form an intertwined fabric of continuous growth
and improvement in education. Clear goals and
objectives set the direction, effective time man-
agement propels progress, and adaptability en-

sures that the journey remains enriching and
impactful. As educators embark on their CPD
endeavors, these themes serve as guiding princi-
ples, reminding us that every step taken should
be purposeful, every moment utilized efficiently,
and every challenge embraced with an open
mind. The culmination of these efforts is not
only the enhancement of individual teaching
practices but also the empowerment to shape
a brighter future for generations to come. Re-
garding the educational insights drawn from the
findings of the study, three themes also emerged
from the responses of the participants which
are long-term sustained professional develop-
ment, enhancing reflective practice and engag-
ing with collaborative learning. Three pivotal
themes emerge as transformative agents: long-
term sustained professional development, reflec-
tive practice, and customization and differenti-
ation. These themes, extracted from dedicated
studies and insightful research, shed light on the
crucial facets that underpin effective teacher de-
velopment. Long-Term Sustained Professional
Development nurturing growth and expertise
long-term sustained professional development
emerges as a linchpin for enriching educators’
capabilities and fostering a culture of continu-
ous growth. The findings underscore the signifi-
cance of an ongoing, comprehensive approach
to professional development. Through continu-
ous, longitudinal engagement, teachers immerse
themselves in a continuum of learning experi-
ences, allowing for deeper understanding and
mastery of both subject matter and effective ped-
agogical techniques. Long-term CPD facilitates
the integration of new knowledge and skills into
daily teaching practices, resulting in sustainable
and long-lasting improvements in classroom in-
struction.

4.2. Implications—The involvement in ex-
tended professional development programs en-

courages teachers to embrace a growth mind-
set, promoting adaptability and resilience in the
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face of evolving educational landscapes. Reflec-
tive Practice acts as a mirror that encourages
educators to contemplate, assess, and refine
their teaching approaches. It emphasizes the
importance of self-reflection, enabling teachers
to assess the efficacy of their methods, identify
strengths and weaknesses, and chart a deliberate
path for improvement. Cultivating a culture of
reflective practice promotes a deep understand-
ing of the teaching and learning process, encour-
aging educators to make informed decisions
based on evidence and experience. Engaging
in regular reflection encourages self-awareness
and empathy, enhancing the teacher-student re-
lationship and fostering a more conducive and
inclusive learning environment. Collaborative
learning was a dynamic force that unites edu-
cators, fostering an environment of shared in-
sights, collective problem-solving, and mutual
growth. It emphasizes the power of collabora-
tion and encourages teachers to learn from one
another, creating a robust network of support
and knowledge exchange. Collaborative learn-
ing enhances professional development by en-
couraging the sharing of best practices, diverse
perspectives, and innovative teaching strategies,
enriching the collective expertise of educators.
Through collaborative learning, educators syn-
ergize their efforts, sparking creativity and in-
novation in developing instructional materials
and strategies, ultimately enhancing the quality

of education. This underscores the critical need
for deliberate reflection on professional develop-
ment experiences and their implications for the
future. By leveraging these insights, education
stakeholders can design and implement more
effective and impactful professional develop-
ment programs, ultimately leading to enhanced
teaching practices and improved student out-
comes. This reflective process sets the stage for
a continuously evolving educational landscape.
Reflecting on experiences highlights the need
for continuous improvement in pedagogical ap-
proaches, incorporating innovative methods and
strategies learned during professional develop-
ment. Linking professional development ex-
periences to student achievement emphasizes
the positive correlation between effective teach-
ing practices and enhanced learning outcomes.
The role of professional development in nurtur-
ing a collaborative and growth-oriented school
culture is emphasized, creating a conducive en-
vironment for educators and students. Profes-
sional development experiences can empower
teachers to take on leadership roles within the in-
stitution, fostering a culture of shared decision-
making and accountability. Ensuring that pro-
fessional development aligns with the institu-
tion’s broader educational goals and policies
is crucial for achieving sustained growth and
progress.

4.3. Future Directions—It’s crucial to en-
sure a comprehensive and collaborative ap-
proach when considering the future directions
for policymakers, administrators, and teachers
in the realm of continuing professional devel-
opment (CPD) for educators. The policymak-
ers may ensure that CPD policies align with
broader educational goals and are seamlessly
integrated into the overall education framework.
Develop flexible CPD frameworks that cater to
the evolving needs of educators and accommo-

date emerging trends and technologies in educa-
tion. Establish incentives for teachers to engage
in CPD, such as financial rewards, career ad-
vancement opportunities, or recognition, to en-
courage active involvement. Implement mecha-
nisms to continuously monitor and evaluate the
quality and impact of CPD programs to ensure
they meet defined standards and expectations.
Encourage policymakers to base decisions on
solid research, leveraging data on CPD effec-
tiveness, teacher performance, and student out-
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comes. The school administrators may conduct
regular needs assessments to identify specific
areas for teacher development, guiding the de-
sign of tailored CPD programs. Foster a culture
that encourages and values professional growth
by providing resources, time, and support for
teachers to engage in CPD activities. Forge part-
nerships with educational institutions, industry
experts, and organizations to offer various CPD
opportunities, promoting a broader spectrum of
learning experiences. Embrace technology to
deliver CPD programs efficiently, providing on-
line courses, webinars, and interactive platforms
for collaborative learning. Establish mentorship
programs within schools, facilitating peer-to-
peer learning and support networks that enhance
CPD outcomes. The teachers may take initia-
tive in identifying their own learning needs and
actively participating in CPD opportunities that

align with their professional goals. Cultivate a
mindset of lifelong learning, seeking continuous
growth and improvement throughout their ca-
reers. Actively engage in collaborative learning
with peers, sharing best practices, insights, and
experiences gained from CPD programs. Reg-
ularly reflect on their teaching methods, inte-
grating insights from CPD experiences to refine
their instructional strategies. Advocate for the
importance of CPD both within their school
communities and in the broader educational
landscape, emphasizing its impact on profes-
sional growth and student success. By align-
ing efforts and perspectives, policymakers, ad-
ministrators, and teachers can collectively drive
a transformative agenda in continuing profes-
sional development, ensuring that educators are
well-equipped to meet the evolving needs of the
education sector.
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