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Coping Strategies and Stress Resilience of Secondary School
Teachers in Davao Del Sur

Praxedes L. Saniel

Abstract. This study aimed to ascertain how much secondary school teachers in the Davao del
Sur Division used coping mechanisms to predict their ability to handle stress. The findings
revealed that time management, academic guidance, mentoring, appraisal-focused, emotion-
focused, and occupation-focused coping strategies frequently materialize. Instructors often
put much effort into improving coping strategies to teach the curriculum effectively. This was
manifested in their positive coping responses to challenges. However, some items in the coping
strategy of teachers were appraisal-focused and emotion-focused, as shown in the results
that they were extensive. Teachers’ stress resilience in students’ behavior, teacher-teacher
relations, intrapersonal conflict, physical symptoms, and stress management techniques are
often manifested. However, the indicator of stress resilience in terms of students’ behavior,
parent-teacher relations, intrapersonal conflicts, physical symptoms of stress, and stress man-
agement techniques was sometimes manifested, emphasizing that teachers need to develop
mechanisms to enhance stress resilience. There was a significant relationship between coping
strategies and stress resilience of secondary teachers. The robust coping mechanisms would
make teachers resilient to challenges encountered by the learners and other stakeholders. Cop-
ing strategies regarding time management, academic advice and mentoring, and occupation
focus significantly influence the learner’s performance.
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1. Introduction

In our educational system, many teachers
are experiencing difficulties and facing com-
plicated challenges in their fields. These chal-
lenges can lead to significant stress, yet the de-
mand for teachers remains high, making the
teaching profession highly dynamic. Despite
these hurdles, many teachers enjoy their profes-
sion because of their love and commitment to
their sworn duty. Their resilience and ability
to cope with stress are essential to their sus-
tained passion and effectiveness in teaching. On

the other hand, some teachers, especially the
new ones, experience high stress. After the
first year of teaching, they leave the field of
education due to a lack of administrative sup-
port, inability to manage personal and profes-
sional expectations, limited teaching resources,
lack of professional development, and difficulty
handling behavioral problems in the classroom.
There is an increased attrition rate by as much
as 50Undeniably, the focus in education is the
welfare of the students. Mitigation measures
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were implemented to determine how the learn-
ers can be most helped in their education and
how to improve their learning outcomes. How-
ever, not much research has been conducted to
investigate the welfare of teachers, particularly
regarding the kind of instructional support they
have been receiving to continue their instruc-
tional delivery. More so, not much is known
about their struggles, and not much is known
about how they keep their resilient spirits high
despite the odds. In most cases, teachers found
they had to become digital resource develop-
ers, amateur broadcasters, and module writers
overnight. In essence, when teachers are given
the adequate support they need, this can trans-
late into better service to the learners. The con-
cern of the teachers assigned to different special-
izations, with the lack of coping strategies, is
apparent in a specific sub-section within the ed-
ucation field, specifically in geographical areas
and subjects where these mechanisms are highly
needed. Offering countless mechanisms to new
teachers that may help and support them to bet-
ter assimilate into their new school cultures and
roles. In Singapore, teachers encounter several
challenges in curriculum delivery. They are
rigorous standards, diverse student population,
time constraints, technology integration, profes-
sional development needs, and curriculum re-
view and adaptation. Thus, teachers utilize vari-
ous coping strategies and stress resilience strate-
gies to deliver the curriculum despite the chal-
lenges they face effectively. These mechanisms
include building a support network, self-care
practices, time management skills, continuous
professional development, seeking professional
support, and effective communication. Overall,
combining these coping strategies and stress re-
silience strategies enables Singapore teachers to
navigate curriculum delivery challenges while
prioritizing their well-being and professional
growth (Malik, 2018). The difficulties that ed-
ucators encounter are not specific to any one
nation; rather, they are a global problem that

affects all educational systems. According to
Goodwin (2018), due to time constraints, it is
frequently difficult to provide the critical aca-
demic mentoring and advising that is needed for
both teacher preparation and student achieve-
ment. Teachers in many nations also struggle to
control the behavior of their students, leading
varied and occasionally turbulent classrooms
without the proper assistance or training. These
difficulties show that in order to enhance teacher
support, extensive stress management strategies
and systemic adjustments are required. In ad-
dition, as Evmenova (2018) stated, the prob-
lem is made worse by the absence of efficient
coping strategies that are emotion-focused and
appraisal-focused, which raises attrition rates,
particularly for recently hired teachers. There
are intrapersonal conflicts and strained teacher
relations due to teachers feeling underappreci-
ated and unsupported. Thus, there is a con-
cerning global trend of teachers quitting their
jobs after only a few years, compromising the
continuity and standard of instruction. Putting
into practice practical stress-reduction strategies
and creating a nurturing learning environment
are critical steps to achieve this goal. The de-
ployment of these mechanisms has shown to
be a successful strategy in the Philippine con-
text, as evidenced by the notable decrease in the
number of first-year teachers who left the pro-
fession due to frustration, unrewarding work,
and unbearable difficulties during the school
year. These tactics have also improved overall
job satisfaction and teacher retention rates by
fostering a more resilient and supportive teach-
ing community (Rilveria, 2018). The shift in
teaching modalities from face-to-face to remote
education caused the preparation of lessons for
instruction to become stressful for teachers. The
current setup expects them to prepare engaging
lesson content while learning about new digi-
tal technologies. Many teachers not within the
”Millennial” and Gen Z timeframe are experi-
encing distress. Teachers in most of the world
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are not trained or educated to teach virtually, so
blended learning is not their normative teaching
platform. This causes distress and frustration
among educators (Dziuban, Graham Moskal,
2018). to continually learn amidst the pandemic.
Many educators feel morally responsible for
their students’ continuing education. Hence,
even if they also have their struggles to attend
to, they need to keep themselves resilient as
they try to establish a work-family-self balance.
In a study conducted by Sharfstein (2020), it
was found that 9 of 10 teachers feel incredibly
stressed and anxious when they learn that they
need to shift to a hybrid-multimodal teaching
approach. Additionally, the survey report also
revealed that 81Teachers encounter supplemen-
tary difficulties exacerbated by systemic prob-
lems in the educational environment. Teachers
frequently deal with packed classrooms and sub-
par teaching materials due to a growing student
body and scarce resources, which adds to the
stress of an already taxing workload. In addi-
tion, the profession is further burdened by the
prevalence of intrapersonal conflicts and prob-
lems with teacher relations, exacerbated by the
dearth of practical stress management strate-
gies. Despite these difficulties, Filipino educa-

tors show incredible resiliency by overcoming
barriers with their inventive spirit and dedica-
tion to their students’ education (Baloran, 2023).
The Philippines can strive toward creating a
more enduring and encouraging environment
for its committed educators through coopera-
tive efforts and focused interventions address-
ing time management, academic mentoring, and
teacher support. The workload has been tough
for teachers in the southern Mindanao region,
but despite it all, teachers remained commit-
ted to their learners’ education (Cahapay, 2020).
Though tired from the grueling responsibilities,
they remained resilient. They have developed
resilience mechanisms to adapt their thoughts,
actions, and emotions to survive effectively. In
the face of difficult circumstances, this commit-
ment indicates the strong sense of vocation that
Filipino teachers in southern Mindanao possess.
From all these scenarios, the researcher was ea-
ger to dwell on the resiliency of the stress and
the instructional support given by the school
leaders and stakeholders to teachers. The study
suggests further technical assistance on utilizing
technology as a gap in implementing face-to-
face learning to improve learning outcomes at
the elementary level successfully.

2. Methodology

This chapter presented the methods used in the study, which consisted of the research design,
research respondents, research instrument, data gathering procedure, and data analysis. This
study aimed to determine the effect of coping strategies and stress resilience on the Davao del Sur
Division.

2.1. Research Design—The researcher
employed the non-experimental quantitative de-
sign utilizing the descriptive method of research
by which the main tool was the adapted and
modified standardized survey questionnaire to
determine the significant relationship between
blended learning design and learner outcomes.
According to Calmorin (2018), the descriptive
survey is used when the study’s objective is

to seek a specific picture of the population
under investigation regarding their social and
economic characteristics, opinions, and knowl-
edge about or behavior toward a particular phe-
nomenon. The researcher employed the quanti-
tative descriptive type using correlation analysis
in this study. Descriptive research is a type of
quantitative research that involves carefully de-
scribing educational phenomena (Gall Borg,
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2018). This research design has limited control
over extraneous variables, no independent vari-
able manipulation, and is susceptible to threats
and internal validity (Polit et. al., 2019). Quanti-
tative research is a formal, objective, systematic
process using numerical data to obtain infor-
mation about the world. According to Burns
and Grove (2020), the Quantitative research
method describes variables, examines relation-
ships among variables, and determines cause-
and-effect interactions between variables. The
method’s ability to produce exact and objective
results was largely dependent on numerical data
and statistical analysis. Large volumes of data
that could be extrapolated to larger populations
could be gathered by researchers through struc-
tured instruments such as experiments and sur-
veys. Moreover, according to Valdez (2019), de-
scriptive research is concerned with the descrip-
tion of data and characteristics of a population.
The goal was to acquire factual, accurate, and
systematic data for averages, frequencies, and
similar statistical calculations. This research
focuses on observing and recording current con-
ditions rather than adjusting variables. Before
more extensive research is done, descriptive re-
search is frequently used as a first step to deter-
mine the extent and nature of an issue. It also
aids in discovering patterns and trends that can
guide the formulation of policies and decision-
making.

2.2. Research Respondents—The study’s
respondents were the one hundred twenty (120)
teachers of the Davao del Sur Division who
have been in the service for three (3) years and
are deemed permanent employees. These em-
ployees were randomly selected. The sample
size was obtained using the fishbowl technique.
In this technique, the researcher was randomly
picked from the fishbowl of all teachers in their
respective schools. These employees were con-
sidered the respondents of the study.

2.3. Research Instrument—The researcher
utilized adapted questionnaires from the studies

of Montesur (2019) and, Luciano Salvatierra,
(2022). which were modified to suit the present
study’s concept, place, situation, and ideas. The
draft of the research instrument was submitted
to the research adviser for comments, sugges-
tions, and recommendations. The final copy of
the research survey questionnaire was validated
by the panel of experts for approval. The final
revision incorporated all the corrections, com-
ments, and suggestions the experts gave before
distribution and administration. The draft of the
questionnaire was presented and evaluated by
some expert validators. A standard evaluation
tool was provided to them to rate, comment,
and suggestions for the improvement and de-
velopment of the questionnaire. The results of
the validation, together with the draft of the
research instrument, were submitted to the re-
search adviser for comments and suggestions.
The ambiguous items were deleted; the weak
items were strengthened and improved. After
correction and refinement, the research instru-
ment was returned to the researcher for finaliza-
tion. Cronbach’s alpha is calculated by taking
a score from each scale item and correlating it
with the total score for each observation. The
resulting correlations were then compared with
the variance for all individual item scores. Cron-
bach’s Alpha for the instrument was 0.857, indi-
cating strong internal consistency. This suggests
that the instrument’s items measured the same
underlying construct with good correlation. The
instrument’s high reliability contributes to the
validity of the study’s conclusions by guarantee-
ing the consistency and dependability of the
data gathered. The respondents to the pilot
test were excluded from the research survey,
which was carried out in the Davao del Sur Di-
vision. Before the test instrument was used in
the main study, this initial testing phase was
designed to ensure validity and reliability. The
researchers found and fixed any possible prob-
lems or ambiguities in the questionnaire by car-
rying out the pilot testing. The questionnaire
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was thoughtfully created and altered in light of
the feedback obtained better to meet the unique
requirements and circumstances of the respon-
dents. In the end, this procedure assisted in
improving the tool to guarantee that the infor-
mation gathered would be precise, pertinent,
and helpful for the study’s goals. This study
used adapted and modified questionnaires. The
first set was designed to draw out information
concerning the extent of the coping strategies
in terms of time management, academic advice,
mentoring, appraisal-focused, emotion-focused,
and occupation-focused coping. The second
set is designed to draw out data on stress re-

silience in terms of students’ behavior, employ-
ee/administrator relations, teacher/teacher rela-
tions, time management, intrapersonal conflicts,
physical symptoms of stress, psychological/e-
motional symptoms of stress, and stress man-
agement techniques in Davao del Sur, Division.
For the necessity of validation and comprehen-
sive instrument content, the researchers sought
a knowledgeable person in the field of com-
ments and suggestions. The questionnaire used
a 5-point Likert scale to determine the extent of
coping strategies and to describe the extent of
stress resilience. The following interpretations
of the data are found below.

Table. Scale, Descriptive Rating, and Interpretation of Coping Strategies of
Teachers

Scale Rating Descriptive Interpretation
4.21 – 5.00 Very Extensive The coping strategies of Teachers is always

manifested.

3.41 – 4.20 Extensive The coping strategies of Teachers is often-
times manifested.

2.61 – 3.40 Moderately Extensive A coping strategy of Teachers is sometimes
manifested.

1.80 – 2.60 Less Extensive The coping strategies of Teachers approach
is rarely manifested.

1.0 – 1.79 Not Extensive The coping strategies of Teachers approach
is not manifested.

2.4. Data Gathering Procedure—The researcher followed the following procedures in this
study. The necessary data were gathered on December 4, 2023, through the following procedure:
The researcher asked permission from the office of the Schools Division Superintendent of Davao
del Sur would conduct an online survey of the teachers of Davao del Sur. Likewise, the granted
letter of permission from the Schools Division Superintendent was brought to the principals and
supervisors of public schools in Davao del Sur for the arrangement of the conduct of the research
study. The arrangement was made with the school principals and supervisors upon observation of
safety protocol regarding the conduct of the research.

An endorsement letter from the Dean of the
Graduate School is given to the graduate stu-
dent on November 18, 2023, for the approval of
the division superintendent, a letter of permis-
sion for the Schools Division Superintendent,

the School Principal, and the concerned gender
and development coordinators were prepared
for easy collection of data on December 4, 2023.
Upon approval, the researcher personally admin-
istered the research, conducted the survey, and
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Table. Scale, Descriptive Rating, and Interpretation of Stress Resilience of
Teachers

Scale Rating Descriptive Interpretation
4.21 – 5.00 Very Extensive The stress resilience of Teachers is always

manifested.

3.41 – 4.20 Extensive The stress resilience of Teachers is often-
times manifested.

2.61 – 3.40 Moderately Extensive The stress resilience of Teachers is some-
times manifested.

1.80 – 2.60 Less Extensive The stress resilience of Teachers is rarely
manifested.

1.0 – 1.79 Not Extensive The stress resilience of Teachers is not man-
ifested.

retrieved the data through an online platform.
The survey questionnaire was sent through the
email of the respondents, and once answered,
it was sent to the email of the researcher. A re-
ceived copy of the letter presented was secured
from the principals to vouch that the researcher
honestly conducted and collected the data from

the participants of the study online. The data
gathered on December 4, 2023, was tallied, tab-
ulated, analyzed, and interpreted confidentially
and accordingly. The study’s results were ana-
lyzed and interpreted based on the purpose of
the study.

2.5. Data Analysis—The following statis-
tical tools were used, and the null hypothesis
was tested at a 0.05 significance level. The data
were gathered, tallied, and treated using the Sta-
tistical Package for Social Sciences. Mean. The
weighted arithmetic mean applies to options
of different weights (Calmorin, 2018). This
study used this statistical tool to measure the
extent of coping strategies and stress resilience.
Pearson’s r. The person product-moment of the

correlation coefficient is a linear correlation to
find the degree of the association of two sets of
variables (Calmorin, 2018). In this study, this
statistical tool was used to determine the signifi-
cant relationship between coping strategies and
stress resilience of the Davao del Sur, Division.
Regression Analysis. The regression analysis
was used to determine the domains of coping
strategies that significantly influence teachers’
stress resilience.

3. Results and Discussion

This chapter discusses the problems in this study. They are thoroughly discussed, analyzed, and
interpreted under the following headings and sequence: coping strategies and stress resilience.

The summary of the extent of coping strate-
gies of teachers

Table 1 presents a summary of the Extent of
Coping Strategies of Teachers in Davao del Sur
Division in terms of its indicators among teach-

ers in Davao del Sur, Division, namely: time
management (4.29), academic advice and men-
toring (4.26), appraisal-focused (4.16), emotion-
focused (4.12), and occupation-focused (4.24),
which exhibit very extensive coping strate-
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gies of teachers, while appraisal-focused and
emotion-focused show extensiveness. The over-
all mean rating of 4.21 suggests that teachers’

coping strategies are often time-limited and thus
extensive among teachers in the Division of
Davao del Sur.

Table 1. Summary of the Extent of Coping Strategies of Teachers

No. Indicators Mean Descriptive Equiva-
lent

1 Time Management 4.29 Very Extensive
2 Academic advice and

mentoring
4.26 Very Extensive

3 Appraisal-focused 4.16 Extensive
4 Emotion-focused 4.12 Extensive
5 Occupation-focused 4.24 Very Extensive

Overall Mean 4.21 Very Extensive

The very extensive overall mean rating in
this study suggests that the teachers’ coping
strategies are always manifested. This conforms
to the views of Lazarus and Folkman (2018),
who suggest that individuals utilize appraisal-
focused coping or emotion-focused coping in
response to stressors. Appraisal-focused coping
involves tackling the stressor directly, aiming
to change the situation causing distress. On
the other hand, emotion-focused coping entails
regulating emotional responses to the stressor.
People can navigate a wider range of stressors
in their personal and professional lives with a
more comprehensive toolkit when they com-
prehend the subtle interactions between these
coping strategies. The significance of consid-
ering coping strategies within the broader con-
text of coping flexibility involves the ability to
adaptively shift between different coping strate-
gies based on situational demands (Cheng et al.,
2014). Teachers with higher levels of coping
flexibility exhibit better psychological adjust-
ment and resilience in the face of stressors. By

cultivating coping strategies, individuals can
enhance their capacity to effectively manage
diverse stressors encountered across various do-
mains of life. Therefore, integrating coping
strategies into coping interventions and stress
management programs could offer valuable in-
sights for promoting adaptive coping strategies
and fostering psychological well-being.

Summary of the extent of stress resiliency
of teachers.

Table 2 shows the summary of the teach-
ers’ stress resilience, which reveals that the
overall mean is 3.31, which is the equiva-
lent of moderately extensive. The three in-
dicators are presented with their correspond-
ing mean rating, namely: Students’ Behav-
ior (4.08), Employee/Administrator Relations
(4.00); teacher/Teacher Relations (2.01). Two
of these indicators have a descriptive equivalent
of extensive. However, most of the indicators
have a descriptive equivalent of moderately ex-
tensive.
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Table 2. Summary of the Extent of Stress Resiliency of Teachers

Indicators Mean (x̄) Descriptive Equiva-
lent

Students Behavior 4.08 Extensive
Teacher/Teacher Relations 2.01 Less Extensive
Intrapersonal Conflicts 2.92 Moderately Extensive
Physical Symptoms of Stress 2.92 Moderately Extensive
Symptoms of Stress 2.92 Moderately Extensive
Stress Management Techniques 2.92 Moderately Extensive
Overall Mean 2.97 Moderately Extensive

The overall mean was 2.97 or moderately
extensive which explained that the stress re-
silience of the respondents was able to adapt
to stress in the school by means of dealing with
the students, parents and the school community
well and healthy learning environment (Hart
Nash, 2020). Stressful situations are connected
with affected educators’ capacities to teach ef-
fectively and provide emotional support for stu-
dents. Despite the adversity educators, are en-
during and bouncing back to normal since the
work of teaching must continue. Given the de-
manding nature of their work, it is clear that
teachers frequently struggle with mild to mod-
erate levels of physical stress and its related
symptoms. This observation is consistent with
the results of a study conducted by Garcia and
Martinez (2021), which highlights the high in-
cidence of physical stressors experienced by
educators. On the other hand, the same study
implies that teachers might not feel as stressed
out when interacting with students as they do
when they are with their colleagues. These re-
sults emphasize the complex nature of stress
experiences in the teaching profession and the
necessity of specialized support systems to deal
with the many issues that teachers face. It is ev-
ident that although educators may face physical
strain and related symptoms, their experiences
with student interactions and teacher-teacher
relationships appear to be less taxing. This ob-

servation raises questions about the different
stressors that come with being a teacher, with
physical demands frequently taking precedence.
The idea that instructors might not go through as
much stress in their interpersonal interactions,
however, highlights how complicated educator
well-being is. It implies that although there
may be obvious physical strain, there are other
difficulties associated with teaching, such as
emotional and social strain.

The relationship between the extent of Cop-
ing strategies and stress resilience of teachers

Shown in Table 3 are data about the sig-
nificant relationship between teachers’ coping
strategies and stress resilience. Analyzing the
data by Pearson Product-Moment Correlation
Coefficient or Pearson r, the results are the com-
puted r-value for coping strategies of teachers
versus stress resilience in teaching is 0.62 which
denotes an almost substantial relationship or
definite relationship. While computing the sig-
nificant difference of r –values, it is found as
4.41 with a probability value of 0.013, which is
lesser than the 0.05 level of significance. Hence,
there is a significant relationship between cop-
ing strategies and the stress resilience of teach-
ers. The greater the coping strategies of teach-
ers, the greater the stress resilience of teachers
in teaching subjects; hence, a positive relation-
ship occurs when an increase in two variables
decreases at the same time. This example of
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a linear correlation or straight-line relationship
between two variables. A correlation of the
Pearson r can range between -1 (perfect neg-

ative relationship) and +1 (perfect positive re-
lationship), with 0 indicating no straight-line
relationship.

Table 3. Relationship Between Coping Strategies and Stress Resilience of
Teachers

Variables r-values Computed t-value P value Remarks/Decision

Teachers’ coping strate-
gies (x)

0.62 4.41 0.013 Reject

Teachers’ stress re-
silience (y)

Teachers in most of the world are not trained
or educated to teach virtually, so blended learn-
ing is not their normative teaching platform.
This causes distress and frustration among ed-
ucators (Dziuban et al., 2018) to continually
learn amidst the pandemic. Many educators feel
morally responsible for their students’ contin-
uing education. Hence, even if they also have
their struggles to attend to, they need to keep
themselves resilient as they try to establish a
work-family-self balance. Selye (2021) offers
valuable insights into the complex process of
coping, which is characterized as the dynamic
interaction between behavioral and cognitive
responses to perceived stressors. The signif-
icance of adaptive strategies in meeting both
internal and external demands is emphasized
by this holistic understanding. When teachers’
stress resilience is taken into account, it is clear
that their ability to use useful coping strategies
has a substantial impact on their ability to deal
with difficulties in the classroom. By accept-

ing coping as a fundamental component of re-
silience, educators can develop a wide range of
coping strategies to efficiently handle stressors
and maintain their well-being.

On the indicators of coping strategies that
significantly influence the stress resilience of
teachers

Table 4 depicts the regression coefficient
analysis on the significant influence of coping
strategies that significantly influence the stress
resilience of teachers. All indicators of cop-
ing strategies provided, namely, time manage-
ment (0.344), academic advice and mentoring
(0.152), and occupation-focused coping (0.345),
except appraisal-focused (0.015) and emotion-
focused (0.001) indicate statistically significant
influence on the stress resilience of teachers in
Davao del Sur, Division. This gives empirical
evidence to show that the indicators of coping
strategies provided directly influence the stress
resilience of teachers.

Meanwhile, the R2 value of 0.886 suggests
that the coping strategies account for 90.9 of
the variance of stress resilience. This provides
empirical evidence that variability of the cop-
ing strategies can be accounted for and be ex-
plained by the indicators as enumerated under

stress resilience of teachers in the Davao del
Sur, Division. In addition, the F-value shows all
the sums of squares, given regression being the
model and Residual being the error. The F-value
(117.330) and F-statistic are significant p<.001,
which tells that the model is significantly a bet-
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Table 4. Regression Coefficient Analysis on Coping Strategies Influencing
Stress Resilience of Teachers

Model Unstandardized
Coeffi-
cients

Standard
Error

Standardized
Coeffi-
cients

p-
value

Decision

3.356 0.056 60.083 <.001

0.167 0.157 1.069 0.287

Time man-
agement

0.086 0.091 0.100 0.949 0.344

Academic
advice and
mentoring

0.132 0.092 0.158 1.444 0.152

Appraisal-
focused

0.203 0.082 0.257 2.472 0.015 *Reject

Emotion-
focused

0.337 0.073 0.425 4.638 <.001 *Reject

Occupation-
focused

0.087 0.092 0.100 0.898 0.345

R² = 0.909, F-value = 117.330, p-value = < .001
ter predictor of stress resilience.

The appraisal-focused (p<0.015) and
emotion-focused ( p<0.001) have probability
values less than the acceptance region with
these two indicators. Thus the null hypothesis
is rejected. These two indicators of coping
strategies significantly influence the stress re-
silience of teachers. On the other hand, the
time management, academic advice and men-
toring, and occupation-focused, with p<0.344,
p<0.152, and <0.345, mean that the probability
value is more than the acceptance region with
these three indicators. Therefore, the null hy-
pothesis is accepted, and these three domains
of coping strategies do not significantly influ-
ence the productivity of teachers. In a study

conducted by Sharfstein (2020), it was found
that 9 of 10 teachers feel incredibly stressed
and anxious learning that they need to shift to
a hybrid-multimodal way of teaching. How-
ever, as the teachers appraised their emotions,
they were able to cope with stress. Addition-
ally, the survey report revealed that 81 of the
educators who were respondents to the study
put in more than 14 hours a day to finish their
professional responsibilities. Mental and emo-
tional distractions were found to cause improper
anger management and procrastination among
teachers. To sum up, coping strategies that are
appraisal-focused and emotion-focused con-
tribute to the stress resilience of teachers in the
Davao del Sur Division.
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4. Conclusions and Recommendations

This chapter presents the findings, conclusions, and recommendations based on the results of the
data analyzed, discussed, and implications drawn. Findings were based on the problem’s posed
statement; conclusions are based on the findings generated, and recommendations are based on
the implications of the discussions.

4.1. Findings—The descriptive correla-
tional method of research was utilized. The
instruments used were the survey questionnaires
formulated by the researchers and evaluated
by the panel committees. Based on the anal-
yses and interpretations of the data gathered,
the following findings were drawn according
to the sequence of the study’s objectives. The
extent of teachers’ coping strategies regard-
ing time management, academic advice, and
mentoring, appraisal-focused, emotion-focused,
and occupation-focused has obtained an overall
mean of 4.29 with the mean descriptive equiva-
lent of very extensive, thus always manifested.
The extent of teachers’ stress resilience in terms
of students’ behavior, teacher/teacher relations,
intrapersonal conflicts, physical symptoms of
stress, and stress management techniques gar-
nered an overall mean of 3.98 which was an
equivalent of extensive, thus oftentimes mani-
fested. There was a relationship between coping
strategies and stress resilience; an R2 value of
0.90.9 suggests that the teacher’s public rela-
tions account for 88.6 of the variance of the
teacher’s productivity. The F-value (117.330)
and F-Statistics were significant p<.001, which
tells that the model is significantly a better
predictor of teachers’ coping strategies in the
school. Results indicated that there was suf-
ficient evidence to reject the null hypothesis.
Thus, there was a significant relationship be-
tween the two variables. The time manage-
ment, academic advice and mentoring, and
occupation-focused, with p<0.344, p<0.152, and
<0.345, mean that the probability value is less
than the acceptance region with these three in-
dicators. Therefore, the null hypothesis is ac-

cepted, and these three domains of coping strate-
gies do not significantly influence the produc-
tivity of teachers. While time management, aca-
demic advice and mentoring, and occupation-
focused do not significantly influence coping
strategies, these may be factors that cause stress
resilience among secondary school teachers.

4.2. Conclusions—Given the findings of
the study presented, the following were the con-
clusions to wit; Teachers of the Davao del Sur
Division exhibited very extensive coping strate-
gies in terms of time management, academic
advice, and mentoring, as well as appraisal-
focused, emotion-focused, and occupation-
focused. The extent of stress resilience in terms
of students’ behavior and teacher/teacher rela-
tions among teachers in the Davao del Sur Di-
vision was revealed to be very extensive. There
is a significant relationship between the extent
of coping strategies and stress resilience among
teachers in the Davao del Sur Division. There
was a conclusive result that proves the evidence
to reject the null hypothesis. Thus, there was
a significant relationship between the two vari-
ables. Three domains of coping strategies; time
management, academic advice and mentoring,
and occupation-focused do not significantly in-
fluence the stress resilience of teachers.

4.3. Recommendations—With the pre-
sented conclusions of the study, the following
were recommendations to wit; DepEd officials
may look at other factors that contribute to inten-
sifying strategies to prepare the teachers to be
more focused for overwhelming workloads that
may affect their performance. Public School
District Supervisors. This study may provide
district superintendents with valuable insights
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into offering technical assistance to teachers
struggling with the pressures of overwhelming
tasks. By supporting and expanding mental
wellness programs, superintendents can help
teachers improve their stress management and
overall well-being. School Heads. This study
may provide school Heads with information
on technical assistance to teachers who have
difficulty coping with the pressure due to the
overwhelming tasks they face. Sustain the prac-
tices in intensifying implementation and max-
imization of mental wellness programs to con-
tinuously improve themselves. Teachers may
provide sufficient information to improve inter-
personal and intrapersonal relations. Moreover,

this may promote a healthier school environ-
ment, which can be more conducive to learn-
ing. Enhancing proficiency may improve learn-
ing outcomes. Being with a resilient teacher
can boost students’ study habits and develop
their positive attitudes, which will lead them to
be productive individuals in the future. bene-
fit from this study because they would have an
emotionally stable teacher who would deliver
the curriculum efficiently. Future Researchers.
Future research may include the underlying em-
pirical investigations on other factors that may
enhance teachers’ coping strategies to be more
resilient and other initiatives to improve profes-
sional growth
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