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School Organizational Innovation and Productivity of Public
Elementary Teachers in Digos South District
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Abstract. This study aimed to determine the extent of school organizational innovation as a
determinant of the productivity of public elementary teachers of Digos South District. The
findings revealed that school organizational innovation in curriculum and instruction, school
counseling and activities, teacher expertise development, resource application, and classroom
construction innovation are always manifested. However, school counseling and activities and
resource application were occasionally manifested. Schools may design more comprehensive
counseling programs to increase learning outcomes. Maximize the utilization of resources
to implement innovative programs for the welfare of learners. Moreover, the productivity of
teachers in terms of physical facilities, grants, staff management, and learning environment
was occasionally manifested. However, staff management and learning environment were
rarely manifested. Teachers needed more staff development training to enhance productivity.
Professional and personal development is necessary to be an effective facilitator of learning. A
positive learning environment should be provided to the learners for maximum learning. There
was a significant relationship between school organizational innovation and the productivity of
teachers. The greater the availability of innovative teaching facilities, the higher the teachers’
performance appraisal and job performance. School organizational innovation in teacher
expertise development and resource application significantly influences the productivity of
public elementary teachers.
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1. Introduction

The concept of school organizational inno-
vation has garnered increasing attention in an ed-
ucational environment that is constantly chang-
ing, as educators, policymakers, and stakehold-
ers work to improve learning outcomes, adjust
to societal changes, and prepare students for the
challenges of the twenty-first century. School
organizational innovation is the planned and
strategic introduction of new practices, struc-
tures, and procedures into educational institu-

tions to enhance teaching and learning expe-
riences. This strategy recognizes that conven-
tional educational approaches might not be suffi-
cient to meet the needs of a world that is chang-
ing quickly. As a result, educational institutions
are looking at cutting-edge tactics to develop
learning environments that are more flexible,
effective, and responsive to increase the produc-
tivity of teachers. As agents of change, schools
have a responsibility to lead the way in shap-
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ing the future of education through innovative
practices. School organizational innovation cat-
alyzes systemic transformation, challenging out-
dated paradigms and embracing new possibili-
ties for educational advancement. Schools can
pioneer innovative solutions to address press-
ing educational challenges and drive positive
societal impact by harnessing emerging tech-
nologies, leveraging data-driven insights, and
fostering partnerships with stakeholders. In an
era defined by rapid change, school organiza-
tional innovation has emerged as a transforma-
tive approach to education. By harnessing in-
novative strategies, educational institutions can
position themselves to effectively address the
dynamic demands of the modern world, equip-
ping students with the skills, knowledge, and
mindset needed for success. This exploration
underscores the importance of ongoing research
and collaboration to refine and implement in-
novative practices that enhance the educational
experience. Galloway et al. (2020) stated that
an institution such as academia requires teach-
ers. A teacher’s contribution to school success
and students’ high performance is significant,
and stakeholders are essential to all the pro-
cesses that help instructors refine their class-
room management skills. Teachers play an es-
sential leadership role in the general manage-
ment of schools. In this region of the world,
they serve in various capacities, including those
of an accounting officer, human resource of-
ficer for the community, and general school
leader. Students choose to learn, and they do
not choose to put in effort when they are not
engaged in their studies. In the United States,
schools face many challenges related to orga-
nizational innovation and productivity, impact-
ing their ability to effectively meet the diverse
needs of students. One significant issue in
American schools is allocating resources, in-
cluding funding, personnel, and instructional
materials. Disparities in resource distribution
among schools, often driven by socioeconomic

status and geographic location factors, can hin-
der efforts to innovate and improve productiv-
ity. According to the Education Trust (2019),
low-income schools and districts tend to receive
fewer resources, limiting their capacity to imple-
ment innovative programs and initiatives. Resis-
tance to change among stakeholders, including
administrators, teachers, parents, and commu-
nity members, presents a significant barrier to
school organizational innovation. According to
a report by the National Education Association
(2018), entrenched practices, bureaucratic struc-
tures, and fear of failure can impede efforts to
implement innovative reforms. Overcoming re-
sistance to change requires fostering a culture
of collaboration, trust, and continuous improve-
ment within schools. School organizational in-
novation cannot be overstated. By fostering
adaptability, improving educational quality, and
shaping the future of education, organizational
innovation holds the key to unlocking the full
potential of educational institutions. As educa-
tors, policymakers, and researchers, we must
prioritize and invest in initiatives that promote
organizational innovation within schools. By
doing so, we can ensure that schools remain dy-
namic, responsive, and resilient institutions that
empower learners to thrive in an ever-changing
world (Waruru et al., 2020). In the Philippines,
Ancho et al. (2022) reported that many teachers
have also manifested little preparation in exer-
cising interpersonal relations with stakeholders
which is very evident in the whole system of
running their own school. The impact is neg-
ative because relations among parents, teach-
ers, and students have been distorted in some
country schools. Interaction between teachers
and administrations is particularly interesting,
as it involves teachers’ participation. In the
school personnel, it should be the basis for a
peaceful society. Whether they are involved in
a family or neighborhood dispute or a lawsuit
involving thousands of dollars, these processes
should be considered. Human resources (HR)
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are among the most critical and valuable re-
sources for achieving organizational objectives.
They can be defined as the most important re-
source for affecting production performance in
organizations. The industrial relationship con-
cerns the relationship between an employee and
management. Hence, industrial progress is im-
possible without the cooperation of laborers and
harmonious relationships. Therefore, it is in the
interest of all to create and maintain good rela-
tions between employees and employers (Saks,
2022). The Department of Education for a sig-
nificant implementation of Republic Act No.
9155 on Governance of Basic Education Act
of 2001, that stresses before the teacher is ap-
pointed into the position of a school head or a
principal, he or she shall possess corresponding
criteria plus a passer of a principal qualifying
examination (Estacio et al. 2022). Section 3 of
the Republic Act states the purposes and objec-
tives of the Act are the following: to provide
the framework for the governance of basic edu-
cation which shall set the general directions for
educational policies and standards and establish
authority, accountability, and responsibility for
achieving higher learning outcomes; to define
the roles and responsibilities of, and provide
resources to, the field offices which shall im-
plement educational programs, projects, and
services in communities they serve; to make
schools and learning centers the most important
vehicle for the teaching and learning of national
values and for developing the Filipino learner’s
love of country and pride in its rich heritage; to
ensure that schools and learning centers receive

the kind of focused attention they deserve and
that educational programs, projects and services
take into account the interests of all members of
the community; to enable the schools and learn-
ing centers to reflect the values of the commu-
nity by allowing teachers/learning facilitators
and other staff to have the flexibility to serve the
needs of all learners; Encourage local initiatives
for the improvement of schools and learning
centers and to provide how these improvements
may be achieved and sustained, and to establish
schools and learning centers as facilities where
school children can learn a range of core com-
petencies prescribed for elementary and high
school education programs or where the out-of-
school youth and adult learners are provided
alternative learning programs and receive ac-
creditation for at least the equivalent of a high
school education (Shaturaev, 2021). The very
purpose of this study was to examine the teach-
ers for their qualities to maintain their produc-
tivity in terms of public relations on their given
tasks. In Digos City Division, South District,
many teachers have difficulty dealing with inter-
personal relations with the stakeholders. Many
have poor skills in establishing a strong partner-
ship due to little knowledge, preparation, and
experience in the field. Furthermore, regard-
ing the multiple tasks given to the teachers in
which public relations was less of a priority, this
study seeks to find how the public relations of
the teachers related to the productivity and to
determine the level of public relations of teach-
ers and productivity of the public elementary
schools.

2. Methodology

This chapter presented the methods used in the study, which consisted of the research design,
research respondents, research instrument, data gathering procedure, and data analysis. The
purpose of this study was to determine the effect of school organizational innovation on the
productivity of teachers in Digos South District.
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2.1. Research Design—The researcher
employed the non-experimental quantitative de-
sign utilizing the descriptive method of research.
The main tool was the adapted and modified
standardized survey questionnaire to determine
the significant relationship between school or-
ganizational innovation and the productivity of
teachers. According to Aggarwal, R., Ran-
ganathan, P. (2019), Descriptive research is cru-
cial in improving our lives. Surveys help cre-
ate better policies, and cross-sectional studies
help understand problems affecting different
populations, including diseases. Used in the
right context, descriptive research can advance
knowledge and inform decision-making. In this
study, the researcher employed the quantitative
descriptive type using the correlation analysis.
Quantitative research, characterized by its em-
phasis on numerical data and statistical analysis,
was deemed appropriate for this study, given its
objective of quantifying and examining the cor-
relation between the identified variables. This
research design has limited control over extra-
neous variables, no independent variable manip-
ulation, and was susceptible threats and internal
validity. Quantitative research was a formal, ob-
jective, systematic process using numerical data
to obtain information about the world.

2.2. Research Respondents—The study’s
respondents were the (100) teachers of Digos
South District who had been in the service for
three (3) years and were deemed permanent
employees, who were randomly selected. The
sample size was obtained using the fishbowl
technique. In this technique, the researcher ran-
domly picked out from the fishbowl of all teach-
ers in their respective schools. These employees
were considered the respondents of the study.

2.3. Research Instrument—The researcher
used adapted questionnaires from the studies
of Utami Vioreza (2021), which were modi-
fied to suit the concept, place, situation, and
ideas of the present study. The draft of the re-
search instrument was submitted to the research

adviser for comments, suggestions, and recom-
mendations. The final copy of the research sur-
vey questionnaire was validated by the panel
of experts for approval. The final revision was
made by incorporating all the corrections, com-
ments, and suggestions the experts gave before
distribution and administration. The draft of the
questionnaire was presented and evaluated by
some expert validators. A standard evaluation
tool was provided to them to rate, comment, and
suggest improvement and development of the
questionnaire. The results of the validation, to-
gether with the draft of the research instrument,
were submitted to the research adviser for com-
ments and suggestions. The ambiguous items
were deleted; the weak items were strengthened
and improved. After correction and refinement,
the research instrument was returned to the re-
searcher for finalization. The pilot testing was
conducted in Digos South District and the re-
spondents were not included in the research
survey. The pilot testing was purposely con-
ducted to establish the reliability and validity
of the test instrument. The accuracy of the tool
was verified using Cronbach’s Alpha correlation
statistics, which showed strong reliability with
coefficients of 0.58 and above. This gives trust
in future data collection and analysis by guar-
anteeing that the test instrument measures the
constructs of interest consistently. Through this
process, the questionnaire was able to accurately
capture the data needed for the study while also
taking the viewpoints and experiences of the re-
spondents into consideration. The questionnaire
was designed and modified to suit the needs of
the respondents. This study used adapted and
modified questionnaires. The first set was de-
signed to draw out information concerning the
extent of the school organizational innovation
in terms of curriculum and instruction, school
counseling and activity, teacher expertise devel-
opment, resource application, and campus con-
struction innovation. The second set is designed
to draw out data on the productivity of teach-
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ers in terms of physical facilities, grants/aids,
staffed management, and learning environment
in Digos South District, Digos City Division.
For the necessity of validation and comprehen-
sive content of the instrument, the researchers
sought a knowledgeable person in the field of

comments and suggestions.
The questionnaire used a 5-point Likert

scale to determine the extent of school orga-
nizational innovation and to describe the extent
of teacher productivity. The following interpre-
tations of the data are found below.

Scale Rating and Interpretation of School Organizational Innovation

Scale Rating Descriptive Rating Interpretation
4.21 – 5.00 Very Extensive The school organizational innovation is

always manifested.

3.41 – 4.20 Extensive The school organizational innovation is
oftentimes manifested.

2.61 – 3.40 Moderately Extensive A school organizational innovation is
sometimes manifested.

1.80 – 2.60 Less Extensive The school organizational innovation ap-
proach is rarely manifested.

1.00 – 1.79 Not Extensive The school organizational innovation ap-
proach is not manifested.

Scale Rating and Interpretation of Teacher Productivity

Scale Rating Descriptive Rating Interpretation
4.21 – 5.00 Very Extensive The productivity of teachers is always

manifested.

3.41 – 4.20 Extensive The productivity of teachers is oftentimes
manifested.

2.61 – 3.40 Moderately Extensive The productivity of teachers is some-
times manifested.

1.80 – 2.60 Less Extensive The productivity of teachers is rarely
manifested.

1.00 – 1.79 Not Extensive The productivity of teachers is not mani-
fested.

2.4. Data Gathering Procedure—The re-
searcher followed the following procedures in
this study. Permission to conduct the study.The
necessary data were gathered through the fol-
lowing procedure as follows: The researcher
asked permission from the office of the Schools
Division Superintendent of Digos City Division
to conduct an online survey of the teachers of Di-

gos South District. Likewise, the granted letter
of permission from the Schools Division Super-
intendent on December 5, 2023, was brought to
the principals and supervisors of public schools,
in Digos South District for the arrangement
of the conduct of the research study. An en-
dorsement letter from the Dean of the Graduate
School was given to the graduate student for the
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approval of the division superintendent, and a
letter of permission for the Schools Division Su-
perintendent, the School Principal, and the con-
cerned gender and development coordinators
was prepared for easy collection of data on De-
cember 5, 2023. Upon approval, the researcher
personally administered the research, conducted
the survey, and retrieved the data through an on-
line platform on December 14-15, 2023. The
survey questionnaire was sent through the email
of the respondents and once answered, it was

sent to the email of the researcher. A received
copy of the letter presented was secured from
the principals to vouch that the researcher hon-
estly conducted and collected the data from the
study participants online. Collation and statis-
tical treatment of data. The data gathered was
tallied, tabulated, analyzed, and interpreted con-
fidentially accordingly. The study’s results were
analyzed and interpreted based on the purpose
of the study.

2.5. Data Analysis—The following statisti-
cal tools were used, and the null hypothesis was
tested at a 0.05 level of significance. The data
were gathered, tallied, and treated using the Sta-
tistical Package for Social Sciences. Mean. The
weighted arithmetic mean applies to options
of different weights (Calmorin, 1998). In this
study, this statistical tool was used to measure
the extent of school organizational innovation
and the productivity of teachers. Pearson’s r.
The person product-moment of the correlation

coefficient is a linear correlation to find the de-
gree of the association of two sets of variables
(Calmorin, 1998). This study used this statisti-
cal tool to determine the significant relationship
between school organizational innovation and
the productivity of public elementary teachers
in Digos, South District. Regression Analysis.
The regression analysis was used to determine
the domains of school organizational innovation
that significantly influenced the productivity of
teachers.

3. Results and Discussion

This chapter discusses the problems in this study. They are thoroughly discussed, analyzed, and
interpreted under the following headings and sequence: School Organizational Innovation and
Productivity of Teachers in Digos, South District.

Summary on Extent of School Organiza-
tional Innovation Table 1 presents the sum-
mary of the extent of school organizational in-
novation in terms of curriculum and instruc-
tion, school counseling and activities, teacher
expertise development, and resource applica-
tion among schools in Digos, South District.
The result is focused on the highest and lowest
mean ratings of indicators, which are as fol-

lows: Teacher expertise development (4.26) and
resource application (4.11) exhibit extensively
in its implementation of school organizational
innovation. The overall mean rating of 4.20
suggests that school organizational innovation
implementation is always manifested and thus
very extensive among Schools in Digos, South
District.

Innovation by teachers is an important factor
in creating high-quality education. Therefore, it
is important for teachers to innovate, especially

in learning (Dı́ez et al., 2020; Tan et al., 2022).
This type of educational innovation is an innova-
tion that is needed in responding to changes in
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Table 1. Summary on the Extent of School Organizational Innovation

No. Indicators Mean Descriptive Equivalent
1 Curriculum and instruction 4.25 Very Extensive

2 School counseling and activities 4.16 Extensive

3 Teacher expertise development 4.26 Very Extensive

4 Resource application 4.11 Extensive

5 Classroom construction innovation 4.26 Very Extensive

Overall Mean 4.20 Very Extensive
global competition in the world of work. Learn-
ing innovation through developing creativity by
utilizing educational technology using the latest
communication and information technology in
the teaching and learning process, and realizing
that each student has their own uniqueness so
that something new is needed in order to achieve
the needs of these students in getting their learn-
ing (Rahmatullah et al., 2022; Tuwoso et al.,
2021). School is an institution that provides
quality human resources to work effectively and
efficiently as one of the criteria for school pro-
ductivity. For this reason, schools need some-
one who can lead in a good way so that they
can bring change to the school for the better.
As an organization, schools must manage hu-
man resources properly so that the effectiveness
and efficiency of creating productivity can occur
(Eğriboyun, 2022; Fitriyani, 2019). Presently,
the organizational innovation theories adopted
by schools are mostly derived from corporate
organizational innovation theories. However, it
is important to realize that school organizations
and corporate organizations have different goals
and needs; their organizational structure and
organizational reform capacities are different;
they have different organizational member re-
lationships, different decision-making models,

different internal/external factors, and so forth.
In addition, the current assessment of domestic
technical universities and institutes is primarily
focused on school administration and teaching
performance without offering a comprehensive
review of school organizational innovation. The
creation of a set of organizational innovation in-
dicators for technical universities and institutes
would no doubt assist these educational institu-
tions in boosting their innovation and competi-
tiveness. Simply put, the goal of this research
is to identify the innovation indicators for do-
mestic technical universities and institutes as a
reference for relevant organizations.

Summary of Productivity of Teachers Table
2 shows a summary of the teachers’ produc-
tivity, which reveals that the overall mean is
3.31. The three indicators are presented with
their corresponding mean ratings: Physical fa-
cilities, 4.00; Grant and aids, 4.00. Two of these
indicators have the descriptive equivalent of ex-
tensive; however, most of the indicators have
the descriptive equivalent of less extensive. The
overall mean was 3.11 or moderately extensive
which means communication, listening, team-
work, flexibility, empathy, and patience are also
important attributes in a teacher.

The finding conforms to the idea of Dirsa
et al. (2022) that teachers play an essential and
strategic role in education. This is because the
teacher is a component of education and is at

the forefront of carrying out educational goals.
This educational component impacts improv-
ing the quality of teaching and students’ char-
acter in schools. The teacher works directly
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Table 2. Summary of Productivity of Teachers

Indicators Mean Descriptive Equivalent
Physical Facilities 4.00 Extensive

Grants 4.00 Extensive

Staff Management 2.22 Less Extensive

Learning Environment 2.69 Less Extensive

Overall mean 3.23 Moderately Extensive
with students to instill science and technology
and instill positive values by leading and setting
good examples. Teachers have a respectable
position in society. Starting from his position
as a teacher, he must show the correct behavior
as a teacher and make it the norm in all situa-
tions inside and outside the school according
to society’s expectations. Gregory et al. (2018)
posited that the primary purpose of educational
supervision is to improve the quality of edu-
cation through teachers’ efficiency and effec-
tiveness in the discharge of classroom duties
and responsibilities with the assistance of the
concerned administrator. Efficient and effec-
tive school leadership and teachers who could
demonstrate excellent performance in the de-
livery of classroom instruction add up to the
success of an educational agency. Ngo et al.
(2022) remarked in their study that a series of
brilliant papers dealing with the human side of
administration believed that the fundamental
problem in all organizations was in developing
and maintaining dynamic and harmonious rela-
tionships. The study further stated that the prob-
lem is especially important for educational in-
stitutions because teacher productivity is highly
impacted by the nature of their interpersonal
relationships and the culture of the entire insti-
tution. According to Mary Follet, a prominent
pioneer of the new line in the National Society
for the Study of Education (1964); “it is not
just a production and distribution of manufac-
tured articles, it is also to give opportunity for
individual development and self-actualization
through better organization of human relation-

ships. The process of production is as important
as that of the welfare of the society as a prod-
uct of production”. In the formal work group,
the social environment employees have a great
influence on productivity. To Mayo and oth-
ers, the concept of social man (motivated by
social needs, wanting on-the-job relationships,
and more responsive to work group pressure
than to management control) must replace the
old concept of rational man motivated by per-
sonal economic needs. This theory marked the
beginning of the recognition of human factors
in the effectiveness of an organization.

Significant Relationship between school
Organizational innovation and productivity of
teachers

Shown in Table 3 are data about the signifi-
cant relationship between school organizational
innovation and the productivity of teachers. An-
alyzing the data by Pearson Product – Moment
Correlation Coefficient or Pearson r, the results
are: the computed R-value for school organiza-
tional innovation versus productivity of teach-
ers is 0.62 which denotes an almost substantial
relationship or definite relationship. While com-
puting the significant difference of r –r-values,
it is found as 4.41 with a probability value of
0.013, which is less than the 0.05 level of signif-
icance. Hence, there is a significant relationship
between school organizational innovation and
teachers’ productivity. The greater the school’s
organizational innovation, the greater the teach-
ers’ productivity; hence, a positive correlation
occurs when an increase in two variables de-
creases at the same time. This mere example of
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linear correlation or straight-line relationships
between two variables. A Pearson’s r scale can
range between -1 (perfect negative relationship)

and +1 (perfect positive relationship), with 0
indicating no linear relationship.

Table 3. The Significant Relationship between School Organizational Innova-
tion and Productivity of Teachers

Variables r-values Computed t-value P value Remarks/ Decision
School Organizational In-
novation (x)

0.62 4.41 0.013 Reject

Productivity of Teachers
(y)

Note: Significance when P < 0.05

Innovation makes a salient difference in an
individual’s performance and helps achieve suc-
cess and survival. Innovations are paramount
and beneficial for any organization so as
to obtain and keep a competitive advantage
(Ghardashi et al., 2019). As explained by
Sumarsono et al. (2022) in determining the
level of ability of school administration and the
differences in the ability of school administra-
tion staff in the results of this study are the level
of school administration staff ability in manag-
ing archives based on digital technology is in
the sufficient category, and there is a significant
difference in school administration staff ability
in management archives based on digital tech-
nology. Since as more time spent in teaching is
negatively related to supervision effectiveness,
the teaching service management in the Min-
istry of Education in Botswana should consider
reducing the teaching time required of heads
of the agriculture department, so that heads of
agriculture department can concentrate on su-
pervision, and thus, improve their effectiveness.
The teachers should also collaborate with the
teaching service management in providing an
in-service training program on supervision. The
in-service training program should target both
newly recruited heads of agriculture department
and those already in the service. Osuji et al.

(2022) investigated academic staff and job per-
formance in public senior secondary schools in
Rivers State. The findings revealed that there is
a relationship between the availability of teach-
ing facilities, performance appraisal, and job
performance of teachers. Based on the find-
ings of the study, it was recommended that ade-
quate teaching facilities should be provided by
the Rivers State Ministry of Education to aid
effective teaching and learning, to achieve ed-
ucational goals and objectives, and principals
should ensure that teachers’ activities and per-
formance in the school are incongruent to ed-
ucational goals, in order to upgrade teachers’
performance in line with contemporary aids.
Sephania et al. (2017) investigated teachers’
perceptions of the availability of instructional
materials and physical facilities in secondary
schools in Arusha district, Tanzania. The study
concludes that there is an inadequate number of
textbooks, reference books, maps, and globes in
schools under investigation due to the increase
of students in Community Schools. Further,
schools have inadequate physical facilities such
as classrooms, desks, chairs, and the available
classrooms are poorly constructed with inad-
equate spacing. Researchers recommend that
Curriculum developers at Tanzania Institute of
Education together with policymakers should
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come up with a policy guideline that will en-
hance the provision of instructional materials
and physical facilities.

Significant Influence of school organiza-
tional innovation and productivity of teachers

Table 4 depicts the regression coefficient
analysis on the significant influence of school
organizational innovation on teacher productiv-
ity.

Table 4. Regression Coefficient Analysis on the Influence of School Organiza-
tional Innovation and Productivity of Teachers

Coefficients Model

Unstandardized
Standard
Error

t p

Decision
H (Intercept) 3.356 0.056 60.083 < .001

H (Intercept) 0.167 0.157 1.069 0.287
Curriculum and in-
struction

0.095 0.090 0.100 0.949 Accept

School counseling
and activities

0.131 0.092 0.157 1.444 Accept

Teacher expertise
development

0.213 0.092 0.256 2.461 0.014

*Reject
Resource applica-
tion

0.347 0.083 0.424 4.627 0.013

*Reject
Classroom man-
agement

0.334 0.074 0.342 3.742 0.000

*Reject

R² = 0.896 F value = 113.370 p-value < .001

This gives empirical evidence to show that
the indicators of school organizational innova-
tion directly influence the productivity of teach-
ers. Meanwhile, the R2 value of 0.896 suggests
that the school’s organizational innovation ac-
counts for 89.6 of the variance in teachers’ pro-
ductivity. This provides empirical evidence that
the indicators enumerated under the extent of
school organizational innovation can account
for and explain variability in the extent of con-
fidence. Schools can be affected by organiza-
tional learning in a number of ways. To begin
with, it boosts teachers’ performance (Rashid

Mansor, 2018). It affects teachers’ well-being,
work satisfaction, job efficacy, and their perspec-
tive toward their workplace as a high-quality ed-
ucational center.Services that must be provided
for students are the provision of adequate learn-
ing facilities to support all student learning activ-
ities and the regularity in school administration.
(Indriyani, 2019) stated that learning facilities
are everything that is able to help the students
and educators in the learning process. In addi-
tion, services that are also important are the ful-
fillment of adequate or complete facilities and
infrastructure. The assessment or measurement
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of service quality can be used in several ways,
for example, the assessment or measurement
introduced by, (Chandra et al., 2018; Zeithaml
et al., 2018). Presently, the organizational inno-
vation theories adopted by schools are mostly
derived from corporate organizational innova-
tion theories. However, it is important to realize
that school organizations and corporate orga-
nizations have different goals and needs; their
organizational structure and organizational re-
form capacities are different; they have different
organizational member relationships, different
decision-making models, different internal/ex-
ternal factors, and so forth. One motivation for
this research was the development of a set of
innovation indicators suited for technical uni-
versities and institutes that would assist them
in coping with the pressures of competition. In
addition, the current assessment of domestic
technical universities and institutes primarily
focuses on school administration and teaching
performance without offering a comprehensive
review of school organizational innovation. Cre-
ating a set of organizational innovation indica-
tors for schools would no doubt assist these
educational institutions in boosting their inno-
vation and competitiveness. Simply put, this
research aims to identify the innovation indica-

tors for domestic technical universities and in-
stitutes as a reference for relevant organizations.
Based on the types of innovation involved, Daft
(2018) separated organizational innovation into
administrative innovation, such as innovation
of strategy and components of organizational
structure, and technical innovation, such as inno-
vation of product technology/process and prod-
uct creativity). Daft’s division of innovation
became an important basis for innovation classi-
fication for scholars after his time. A significant
number of scholars favored the definition of
“organizational innovation” through diversified
perspectives due to their belief that researchers
in the past dwelled too heavily on the aspect
of technical innovation for corporations and, as
a result, overlooked administrative innovation.
Technical innovation refers to the improvement
of products/services/procedures or the creation
of new products, while administrative innova-
tion involves the innovation of organizational
structure and management procedures. Techni-
cal innovation also encompasses the implemen-
tation of organizational affairs through tools,
such as new equipment, methods, and concepts.
To sum up, school organizational innovation
contributes to the productivity of teachers.

4. Conclusions and Recommendations

The primordial intention in conducting this study was to establish the relationship between school
organizational innovation and the productivity of teachers. The subjects of the study were the
productivity teachers of public elementary teachers’ schools in Digos, South District. Descriptive
correlational were utilized. The instruments used were the survey questionnaires formulated by
the researchers and evaluated by the panel committees.

4.1. Findings—Based on the analyses and
interpretations of the data gathered, the follow-
ing findings were drawn according to the se-
quence of the study’s objectives. The extent
of school organizational innovation in terms of
curriculum and instruction, school counseling
and activities, teacher expertise development,

resource application, and classroom construc-
tion innovation has obtained an overall mean
of 4.20, or very extensive, always manifested.
The extent of productivity of teachers in terms
of physical facilities, grants and aids, staff man-
agement, and learning environment was 3.23,
or moderately extensive, thus sometimes mani-
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fested. A significant positive linear relationship
was found between the school’s organizational
innovation and the productivity of teachers; an
R2 value of 0.896 suggests that the school’s or-
ganizational innovation accounts for 89.6 of the
variance of the productivity of teachers. The
F-value (113.370) and F-Statistics were signif-
icant p<0.001, indicating that the model was a
better predictor of school organizational inno-
vation. Results indicated that there was suf-
ficient evidence to reject the null hypothesis.
Thus, there was a significant relationship be-
tween the two variables. The curriculum and in-
struction (p<3.43) and school counseling and ac-
tivities 9p<151), mean that the probability value
was less than the acceptance region with these
two indicators. Therefore, the null hypothesis
is accepted, and thus, these two domains of
school organization innovation do not signif-
icantly influence the productivity of teachers.
School organizational innovation in terms of
The teacher expertise (p<0.014), resource appli-
cation (p<0.013), and classroom management
9p<0.000) mean that the probability shows val-
ues greater than the acceptance region, so the
null hypothesis is rejected. These three domains
significantly influence the productivity of teach-
ers.

4.2. Conclusions—Based on the results
presented, the following conclusions were
drawn: The extent of school organizational in-
novation in terms of curriculum and instruction,
school counseling and activities, teacher ex-
pertise development, resource application, and
classroom construction innovation were very ex-
tensive and thus always manifested. The extent
of productivity of teachers in terms of physi-
cal facilities, grants and aids, staff management,
and learning management was moderately ex-

tensive, thus sometimes manifested. There was
a positive relationship between school organiza-
tional innovation and teacher productivity. The
results indicated sufficient evidence to reject the
null hypothesis. Thus, there was a significant
relationship between the two variables. Three
domains of school organizational innovation,
namely teacher expertise, resource application,
and classroom management innovation, signifi-
cantly influence teachers’ productivity.

4.3. Recommendations—Based on the re-
sults of this study, the following recommenda-
tions were hereby suggested: DepEd Officials
may strengthen the implementation of Brigada
Eskwela by forming partnerships with external
stakeholders, LGUs, and NGOs to create more
planned campus public spaces that would in-
spire teachers and students to be creative. Also,
District supervisors may implement training
and programs for teachers. They should pro-
vide more avenues for teachers to intensify their
commitment to their profession. School heads
may facilitate professional expertise sessions
to create life counseling measures for learn-
ers. Learning Action Cell (LAC) to enhance
teaching-learning processes. Teachers may in-
novate lessons by integrating creativity for the
learners. this would enhance their creativity and
offer learning that promotes the innovativeness
of the students within and across learning areas.
Learners may maximize their potential through
the potential innovation implemented by their
teachers. Along with their teachers, they may
utilize the implemented innovations to enhance
their proficiency level and maximize learning
outcomes. Future researchers may conduct par-
allel studies on another environment and use the
results of this study as a baseline.
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