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Pedagogical Skills in Relation to Reflective Thinking Process of
Teachers

Jean O. Rasonabe

Abstract. The study determined the extent of pedagogical skills in relation to the reflective
thinking process of teachers in Cluster 16, Davao City Division. The study used a non-
experimental descriptive-correlational research design, utilizing an adapted survey instrument
to gather responses from the randomly selected teacher-respondents. Data gathered were treated
using Mean scores with descriptive interpretation, Pearson r and Simple Linear Regression
Analysis. Findings revealed that the teachers’ pedagogical skills in terms of strategies in
classroom communication, promote fairness, respect and care, establish learning environment,
application of knowledge of content is extensive, and likewise, reflective thinking process
of teachers in terms of choosing the best solution available, defining the problem, teasing
out a possible solution, analyzing the problem and naming the needs for the solution is
extensive. There was a significant relationship between teachers’ pedagogical skills and
reflective thinking processes. Domains of teachers’ pedagogical skills in terms of application
of knowledge of content, strategies in classroom communication, promote fairness, respect,
and care significantly influenced the reflective thinking process of teachers. Future research
may engage in partnerships to implement and evaluate interventions to enhance pedagogical
skills and reflective thinking in real-world educational settings. Identify effective strategies
and interventions that enhance pedagogical skills and promote reflective thinking among
teachers. Share research findings with educational institutions, policymakers, and professional
development providers to inform practice.
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1. Introduction

Pedagogy is important because it gives
teachers an insight into the best practices for
a classroom setting. It allows them to under-
stand how different students learn so they can
tailor their lessons to suit these needs. As a re-
sult, this improved the quality of their teaching
as it will be well received by students. Peda-
gogy is formed by an educator’s teaching be-
liefs and concerns the interplay between culture

and different ways to learn. Recent research in
fields as diverse as educational philosophy and
psychology, as well as in the neurobiological
sciences, has underlined the need to reassess
many of the assumptions that underpin the role
of the school, the teacher, and education in gen-
eral. Among the international circumstances are
those using the California Academic Index as a
guide, which were able to show a correlation be-
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tween high-quality values (character) develop-
ment and strengthened academic achievement.
Davidson et al. (2020) provide explanation and
evidence for a similar correlation in their linking
‘performance character’ and ‘moral character’
as integrally related to personhood development.
The authors offer further evidence of these joint
effects in showing that the teacher provides
quality content in the context of effective ped-
agogy and establishes positive, values-rich re-
lationships with students who elicit a greater
academic effect in students. In other words,
establishing values-rich relationships with stu-
dents is itself part of effective pedagogy, and,
in a circular effect, high-quality teaching has
its own positive impact on strengthening the
value-richness of these relationships, in turn
impacting the effectiveness of the learning am-
biance. In confirming this twin effect, Osterman
(2020) cites results of a study that showed posi-
tive, value-rich relationships with students to be
an inherent feature of teachers achieving opti-
mal results. Arthur and Wilson (2020) reported
consisting of five projects aimed at different age
levels, constituting between them the largest val-
ues education study of its kind. The study not
only concentrates on character, but on the spe-
cific virtues and values most associated with it
and their developmental and educability poten-
tial. Consistent with all the works cited above,
findings from this huge, most comprehensive
and exhaustive study entailing top educational
researchers concluded that a concentration on
character by the teacher whose pedagogy mod-
els the virtues and values that underpin it has
flow-on effects that can transform the learning
environment from one that naturally excludes
those who lack dispositional readiness for learn-
ing to one that includes them. In the Philip-
pines, experts explored the binary relationship
between performance and morality in terms of
a disjunction in the way that moral and devel-
opmental psychologies have developed and im-
pacted the education profession. This account

provides insight into why it is that many of the
so-called ‘foundations’ of teaching have failed
to inform and prepare teachers for holistic edu-
cation and, in turn, why academic achievement
for all students remains such a challenge. Cur-
rently, DepEd Region XI and the Schools Di-
vision of Davao City are speaking of academic
performance, together with behavior and char-
acter as the ‘new basics’ needed for successful
living, that the research on the role that charac-
ter formation plays on academic well-being is
decisive but that education systems nonetheless
persistently fail to draw these basics together. In
light of the abundant evidence available around
the effects of values pedagogy on student de-
velopment across the measures, it is perhaps
surprising that teacher education is not showing
more signs of adjusting to accommodate this
evidence. There are instances where this has
occurred but, for the most part, teacher educa-
tion presents as a conservative industry, known
more for its reactivity than pro-activity, and so
it is unlikely that there will be a wholesale re-
sponse from teacher education until school sys-
tems are saturated in values pedagogy and/or
similarly oriented holistic pedagogies, together
with their learning assumptions and results. As
a result, in Cluster 13, Elementary, Junior High
Schools and Integrated Schools have found it
hard enough to associate the academic perfor-
mance and the values formation of the learners,
teachers and administration have found a vast
gap in reality versus expectations among learn-
ers and this is due to teachers pedagogical skills,
and while educational priorities have been in-
creasingly formed around improving academic
performance while problems of behavior have
been exacerbated at the same time as academic
performance has stalled. Davao City has to in-
still values pedagogies in teachers and on the
major impact noted of enhanced self-esteem
and wellbeing on the part of teachers as they
experienced the students’ improved learning re-
sponses wrought by the pedagogies. As sug-
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Fig. 1. Conceptual Framework of the Study
gested, teacher education tends to react to what
is required in schools once this has been demon-
strated to be an enduring rather than fleeting re-
quirement, and especially once the requirement
has been endorsed by a teacher employment
bureaucracy. It also reacts to findings from ed-
ucational research, although this is itself a con-
servative industry bounded by guardianship and
not always quick to allow findings outside the
orthodoxy to be disseminated for impact and
transformation. Hence, there is a tendency for

teacher education to function on the basis of an
‘old order’ of beliefs and priorities, and so, if not
studiously reflective of its own practice, to miss
what is happening in the wider world, including
the schools and even educational research. In a
word, it tends to rely on often dated paradigms
of learning, the ‘chestnuts’ as it were, and so
the effects of new paradigms may genuinely sur-
prise those embedded in its culture. Thus, this
research is conducted.

2. Methodology

This chapter contains the processes and steps in the conduct of the study. This includes the
selection of the design of the study, the respondents and its sampling method, the research
instruments to be used in data gathering, the procedure, and the ethical consideration and lastly,
the data analysis. These steps are considered essentials to assume appropriateness and correctness
to produce sound data process collection, analysis and interpretation.

2.1. Research Design—This study used
non-experimental descriptive-correlational and
predictive research design. A correlational re-
search design investigates relationships between
variables without the researcher controlling or
manipulating any of them. A correlation reflects
the strength and/or direction of the relationship
between two (or more) variables. The direc-
tion of a correlation can be either positive or

negative. (Pallant, 2020). Findings from cor-
relational research can be used to determine
prevalence and relationships among variables,
and to forecast events from current data and
knowledge. In spite of its many uses, prudence
is required when using the methodology and
analysing data. On the other hand, this type
of research tries to extrapolate from the anal-
ysis of existing phenomena, policies, or other
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entities in order to predict something that has
not been tried, tested, or proposed before (Gu-
jarati, 2020). In this study, indicators under inde-
pendent variable pedagogical skills in teaching
enumerates application of knowledge of con-
tent, use of Mother Tongue, Filipino and En-
glish Languages, strategies in classroom com-
munication, establish learning environment and
promote fairness, respect and care. These as-
sumed to be correlated with dependent variable,
learners’ reflective thinking process, where its
indicators are defining the problem, analyzing
the problem, naming the needs for the solution,
teasing our possible solutions and choosing the
best solution available in Cluster 13, Davao City
Schools Division. Using the design mentioned,
it was assumed that variables, along with the in-
dicators mentioned, the researcher empirically
provided evidence that the presented hypothesis
shall be null and void in nature.

2.2. Research Respondents—Respondents
of the study were the Secondary School Teach-
ers of Davao Oriental Schools Division. She
used the Raosoft sample size calculator, where
a total of 90 respondents were taken randomly
from each respective School within Cluster 16,
Davao City Schools Division. Once randomly
determined, the respondents were informed
through online platforms and face-to-face, con-
sidering the availability of the Wifi Connections;
they were likewise oriented about the purpose
and importance of the study and its contribution
to their professional development status. These
teacher-respondents were the teachers teaching
three years and above in the public school ser-
vice and teaching Edukayon sa Pagpapakatao in
the respective schools to measure their compe-
tence in responding to the queries of the study.
They are qualified for they are expected to have
performed and contributed to the betterment of
the schools and the learners’ literacy develop-
ment stages on the practical skills of instruction
and reflective practices given the new normal
learning system during SY 2022-2023. Further,

they have frequently engaged in various semi-
nars and trainings including SLAC sessions on
the pedagogies in integrating pedagogical skills
in teaching ESP in the school management and
curriculum development delivery system. More-
over, assumptions in the respective schedule
of classes during data collection were explic-
itly discussed with the respondents, and even
observance of health protocol was strictly im-
plemented based on Executive Order 31 S 2020
to avoid possible and lower the risk of contami-
nation.

2.3. Research Instrument—This research
study used the adapted instrument taken from
The Philippine Professional Standards for
Teachers – Classroom Observation Tool (2022)
and John Dewey’ theories of learning (2022).
The researcher gathered and read reviews of
related literature to develop concepts for the
content that support the instrument and its corre-
sponding strands in articulating the set of ques-
tion items, reducing threats to validity. Items
were adapted from the contents of the reviewed
literature as argued by the authors. There were
two parts of the survey questionnaire, which
consisted of the first phase on measuring the ex-
tent of teachers’ pedagogical skills in teaching
Edukasyon sa Pagpapakatao in terms of applica-
tion of knowledge of content, use of MTB, Fil-
ipino and English Languages, strategies in class-
room communication, and establishing learning
environment and promoting fairness, respect,
and care. Likewise, the second part of the sur-
vey measured the extent of learners’ reflective
thinking process in terms of defining the prob-
lem, analyzing it, naming the needs for the so-
lution, and choosing the best solution available.
The content of the statements of the survey was
placed in the contexts based on the definition
of the variables. Further, the survey statements
were subjected to a test-retest or validity and
reliability testing using Cronbach Alpha at a .05
level of confidence and generated an alpha Cron-
bach of 0.897, which means that 89.7 percent
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level of confidence in the validity and reliabil-
ity of the survey statement constructs (Pallant

2010).

Scale, Descriptive Rating, and Interpretation

Scale Descriptive Rating Interpretation

4.20 – 5.00 Very Extensive The pedagogical skills are always mani-
fested

3.40 – 4.19 Extensive The pedagogical skills are oftentimes mani-
fested

2.60 – 3.39 Moderately Extensive The pedagogical skills are sometimes mani-
fested

1.80 – 2.59 Less Extensive The pedagogical skills are rarely manifested
1.00 – 1.79 Not Extensive The pedagogical skills are not manifested

Scale, Descriptive Rating, and Interpretation for Reflective Thinking Process

Scale Descriptive Rating Interpretation

4.20 – 5.00 Very Extensive The reflective thinking process is always
manifested

3.40 – 4.19 Extensive The reflective thinking process is oftentimes
manifested

2.60 – 3.39 Moderately Extensive The reflective thinking process is sometimes
manifested

1.80 – 2.59 Less Extensive The reflective thinking process is rarely man-
ifested

1.00 – 1.79 Not Extensive The reflective thinking process is not mani-
fested

2.4. Data Gathering Procedure—The pre-
ceding statements steps explain the data gather-
ing procedure steps where the researcher must
comprehensively consider and follow. The state-
ments are based on the policies and guidelines
of the Rizal Memorial Colleges and the exist-
ing guidelines in the gathering of pertinent data
most especially in the current full face to face
interaction. Permission to conduct the study. In
the second week of March 2023, the researcher
started conceptualizing the thesis proposal’s
contents and objectives. She then prepared doc-
uments such as letter requests for the study. As
soon as the research proposal presentation was

approved by the panel of members and the dean
of the college, the researcher wrote and sent a
letter of permission to the office of the Schools
Division Superintendent of Davao City channel
and sought permission to collect data and con-
duct the study within the secondary schools of
Davao City Schools Division. Distribution and
retrieval of the questionnaire. The researcher
prepared and created a Google sheet form for
the online survey collection process, which was
sent to the randomly selected respondents via
email addresses and to respondents without in-
ternet access. Likewise, a prepared hard copy
of the survey sheets was given to each of them.
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Once done, the link was sent, and right away,
responses were generated, thus, ready for sort-
ing, analyzing, and interpreting. This activity
was done right after the approval of the Schools
Division Superintendent to proceed with data
gathering, which commenced on the third week
of April 2023. Collation and statistical treat-
ment of data. The results of the preliminary
analysis were given to the thesis adviser during
the second week of March 2023. For coaching

and in terms of statistical treatment, the thesis
adviser sought the assistance of the graduate
school statistician for providing technical dis-
cussions in running the data and its interpreta-
tions and implications of the study, sometime
on the fourth week of April 2023, and further
deepening the analysis to make more meaning
with the interpretations of results on the second
week of May 2023.

2.5. Data Analysis—Mean scores and stan-
dard deviation were used to address statement
problems posed in number one, on the extent
of teachers’ pedagogical skills, and statement
problem number two, on the extent of reflec-
tive thinking process in the Cluster 16 of Davao
City Schools Division. Pearson Product Mo-
ment Correlation Coefficient or Pearson-r was
used to determine its strength/direction signifi-
cant relationship between the pedagogical skills

and the extent of the reflective thinking process
in Cluster 16 of Davao City Schools Division.
Simple Linear Regression analysis was used to
address statement problem number 4 on the indi-
cators of teachers’ pedagogical skills that signif-
icantly influence reflective thinking processes
(Pallant, 2000) and (Gujarati, 2000). All data
processing and analysis were performed using
Jeffrey’s Statistics Amazing Program (JASP)
version 0.12.20. Discussions and interpretations
followed when results yielded.

3. Results and Discussion

This chapter deals with presenting, analyzing, and interpreting the data gathered. Tabular and
textual presentation is used to make the analysis and drawing of implications more meaningful.
This further shows evidence to support the claim posed in the hypothesis.

Table 1 shows the summary of the extent
of teachers’ pedagogical skills. The result is
focused on the highest and lowest mean rat-
ings of indicators which are as follows: strate-
gies in classroom communication (3.89), pro-
mote fairness, respect and care (3.70) and estab-
lish learning environment (3.46) and application
of knowledge of content (3.44) are oftentimes
manifested, while, use of Mother Tongue, Fil-
ipino and English Languages (3.36) is some-
times manifested. The overall mean rating of
3.57 denotes the extent of teachers’ pedagog-
ical skills is extensive, thus, oftentimes man-
ifested. Gökçek and Yilmaz (2019) aimed to
adapt the Pedagogical Knowledge and Skills in

Teaching (PKST) survey developed by Wong,
Chong, Choy and Lim (2012) to Turkish. EFA
shows that the survey has six factors and 37
items. The coefficient was 0.94 for the survey,
whereas it ranged between 0.70 and 0.88 for
its factors. The analyses and findings show
that the survey is a valid and reliable data
collection tool. Meanwhile, Tsortanidou et
al. (2022) identified how imaginative teach-
ing methods and low-technology prototyping
promote social-emotional (SE) skills develop-
ment in elementary school students. Particu-
larly, two are the objectives of the study, firstly
to test the research designs feasibility and val-
idate the research tools and secondly, to ex-
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plore the relationships between the employed
teaching methods and social-emotional skills
development. Further research needs to be car-
ried out to gain greater insight into the cross-
curricular infusion of these methods and skills
across different grades. The added value of this
work is the exploration of imaginative teaching
methods exploiting age responsiveness so that
children gain social-emotional benefits within
low-technology learning situations. Reflective

Thinking Process of Teachers Reflective think-
ing practices are about becoming more aware of
your own thought processes. Reflexive thinking
focuses on our impact on others in the teaching
and learning environment and on the knowl-
edge and understanding we create. Reflection is
a systematic reviewing process for all teachers,
which allows you to make links from one expe-
rience to the next, making sure your students
make maximum progress.

Table 1. Teachers’ Pedagogical Skills

No Teachers’ Pedagogical Skills Mean Descriptive Equivalent

1 Application of knowledge of
content

3.44 Extensive

2 Use of Mother Tongue, Filipino
and English Languages

3.36 Moderately Extensive

3 Strategies in classroom commu-
nication

3.89 Extensive

4 Establish learning environment 3.46 Extensive
5 Promote fairness, respect and

care
3.70 Extensive

Overall Mean 3.57 Extensive

Table 2 shows the summary of the ex-
tent of reflective thinking process of teachers.
The result is focused on the highest and low-
est mean ratings of indicators which are as
follows: choosing the best solution available
(3.98), defining the problem (3.71), teasing out

possible solution (3.47), analyzing the problem
(3.54) and naming the needs for the solution
(3.44) are oftentimes manifested. The overall
mean rating of 3.62 denotes that extent of reflec-
tive thinking process of teachers is extensive,
thus, oftentimes manifested.

Reflection allows you to identify and appre-
ciate positive experiences and better identify
ways to improve your practice and service de-
livery. It can also be useful when more chal-
lenging experiences; helping process and learn
from them. The literature commonly refers to
the following as being the skills required of re-
flective practice: self-awareness, description,
critical analysis, synthesis, and evaluation. Ex-
amples of reflective teaching include keeping a
journal, gathering feedback from students and

colleagues, and recording a class. These meth-
ods can help a teacher reflect on how the class
went, what did or did not work, and what im-
provements could be made to improve student
outcomes. Reflective thinking is a form of crit-
ical thinking that reflects on experiences and
learnings. This thinking process, popularized by
U.S. philosopher John Dewey’s How We Think
book, requires intense introspection and can
improve decision-making and problem-solving
processes (Caza and Nelson, 2019).
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Table 2. Reflective Thinking Process of Teachers

No Reflective Thinking Process of Teach-
ers

Mean Descriptive Equivalent

1 Defining the problem 3.71 Extensive
2 Analyzing the problem 3.54 Extensive
3 Naming the needs for the solution 3.44 Extensive
4 Teasing out possible solution 3.47 Extensive
5 Choosing the best solution available 3.98 Extensive

Overall Mean 3.62 Extensive

Table 3. Significant Relationship between Teachers’ Pedagogical Skills and Reflec-
tive Thinking Process

Variables Reflective
Thinking
Process

r-value p-value Interpretation Decision

Teachers’
Pedagogical
Skills

0.897 ¡0.000 Significant Reject H0

*significant @p<0.05.

Table 3 revealed the significant relationship
between managing the learner’s information sys-
tem and instructional delivery. It provides infor-
mation that the posed null hypothesis, stating
that there is no significant relationship between
teachers’ pedagogical skills and reflective think-
ing process, must be rejected, for it provided
empirical evidence to show its correlation. It
can be depicted that Pearson’s Correlation gen-
erated a strong positive significant correlation
between teachers’ pedagogical skills (r=0.897;
p<.000) and reflective thinking process.
Pedagogical skills form the foundation of
effective instructional strategies. Teachers
with a diverse repertoire of pedagogical skills
can employ various teaching methods, such as
active learning, cooperative learning, and
differentiated instruction, to engage students
and meet their diverse learning needs. How-
ever, the reflective thinking process is essential
for teachers

to critically evaluate the effectiveness of their
chosen instructional strategies. Reflective think-
ing allows teachers to assess whether their ped-
agogical skills align with the specific needs of
their students and adjust their instructional ap-
proaches accordingly. This iterative process en-
ables teachers to refine their pedagogical skills
and optimize their instructional strategies over
time. Teachers with strong pedagogical skills
can create dynamic and interactive learning en-
vironments that captivate students’ interest and
promote active participation. Through effective
questioning techniques, classroom management
strategies, and the use of appropriate resources,
teachers can facilitate meaningful learning expe-
riences. Reflective thinking complements peda-
gogical skills by allowing teachers to assess the
level of student engagement and identify areas
for improvement. Teachers can reflect on their
instructional practices, explore alternative ap-
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proaches, and adapt their pedagogical skills to
maximize student engagement. By constantly
evaluating their teaching methods, teachers can
create an environment that supports active learn-
ing and enhances students’ motivation and en-
thusiasm for learning. Through differentiated
instruction, teachers can adapt their pedagogi-
cal approaches to accommodate students with
varying abilities, interests, and learning styles.
By utilizing a range of instructional strategies,
teachers can provide targeted support, challenge
advanced learners, and scaffold concepts for
struggling students. Reflective thinking is cru-
cial in this context, as it allows teachers to crit-
ically evaluate the impact of their pedagogical
skills on individual student progress. Through
reflective thinking, teachers can assess the ef-
fectiveness of their differentiated instructional
practices, identify areas of improvement, and
make informed adjustments to better meet the
diverse needs of their students. Reflective think-

ing enhances this growth by enabling teachers
to critically analyze their teaching practices,
identify strengths and areas for improvement,
and set professional development goals. By
engaging in reflective practices, such as journal-
ing, peer observations, and collaborative discus-
sions, teachers can deepen their understanding
of their pedagogical skills and continuously en-
hance their instructional effectiveness. When
teachers actively engage in reflective thinking,
they demonstrate a commitment to ongoing self-
improvement and professional growth. This
mindset encourages teachers to seek out pro-
fessional development opportunities, engage in
collaborative learning communities, and stay
abreast of research and best practices in educa-
tion. By continuously refining their pedagogical
skills through reflective thinking, teachers be-
come lifelong learners themselves and serve as
role models for their students.

Table 4 depicts the simple regression coef-
ficient analysis showing that domains of teach-
ers’ pedagogical skills significantly influence
the reflective thinking process. Domains of
teachers’ pedagogical skills in terms of apply-
ing knowledge of content (0.001), strategies in
classroom communication (0.010), and promot-
ing fairness, respect, and care (0.002) signifi-
cantly influenced the reflective thinking process
of teachers, while establishing a learning en-
vironment (0.101) and using Mother Tongue,
Filipino, and English Languages (0.051) did not
significantly influence the reflective thinking
process of teachers. Meanwhile, the R2 value
of 0.879 suggests that 87.9 percent of teachers’
reflective thinking processes are explained by
their pedagogical skills. This provides empirical
evidence that the domains of teachers’ pedagog-
ical skills can account for and explain the vari-
ability of teachers’ reflective thinking processes.
In addition, the F-value shows all the sums of

squares, with regression being the model and
Residual being the error. The F-value (254.588)
and F-statistic is significant p¡.010, tells that
the model is significantly a better predictor of
reflective thinking process. Pedagogical skills
form the foundation of effective instructional
strategies. Teachers with a diverse repertoire of
pedagogical skills can employ various teaching
methods, such as active learning, cooperative
learning, and differentiated instruction, to en-
gage students and meet their diverse learning
needs. However, the reflective thinking process
is essential for teachers to evaluate the effec-
tiveness of their chosen instructional strategies
critically. Reflective thinking allows teachers
to assess whether their pedagogical skills align
with their students’ specific needs and adjust
their instructional approaches accordingly. This
iterative process enables teachers to refine their
pedagogical skills and optimize their instruc-
tional strategies over time. Teachers with strong
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Table 4. Regression Coefficient Analysis on Domains of Teachers’ Pedagogical
Skills Significantly Influence Reflective Thinking Process

Model B Beta Standard
Error

t-value p-value Decisions

H0 (Inter-
cept)

4.145 0.079 60.416 0.001 4.143

H1 (Inter-
cept)

0.313 0.175 1.066 0.270 0.202

AKC 0.807 0.107 1.010 0.315 0.001 *Reject
H0

SCC 0.441 0.108 1.299 0.196 0.002 *Reject
H0

PFRC 0.202 0.097 2.098 0.038 0.000 *Reject
H0

UMFEL 0.921 0.508 1.299 0.296 0.051 Accept
H0

ELE 0.502 0.057 3.098 0.038 0.101 Accept
H0

R2 = 0.879 F-val-
ue = 254.588 p-
value = <0.010

*Significant @p<0.05.

AKC-application of knowledge of content;

UMFEL-use of Mother Tongue, Filipino and English Languages;

SCC-strategies in classroom communication;

ELE-establish learning environment; and

PFRC-promote fairness, respect and care
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pedagogical skills can create dynamic and in-
teractive learning environments that captivate
students’ interest and promote active participa-
tion. Through effective questioning techniques,
classroom management strategies, and the use
of appropriate resources, teachers can facilitate
meaningful learning experiences. Reflective
thinking complements pedagogical skills by al-
lowing teachers to assess the level of student

engagement and identify areas for improvement.
Teachers can reflect on their instructional prac-
tices, explore alternative approaches, and adapt
their pedagogical skills to maximize student en-
gagement. By constantly evaluating their teach-
ing methods, teachers can create an environment
that supports active learning and enhances stu-
dents’ motivation and enthusiasm for learning.

4. Conclusions and Recommendations

This chapter presents the findings, conclusion and recommendation based on the results of the
data analyzed, discussed, and drawn implications. Findings are based on the posed statement of
the problem; conclusions are based on the findings generated and recommendations are based on
the implications of the discussions.

4.1. Findings—The following were find-
ings of the study given the results in the pre-
sentation, analysis and discussions. The ex-
tent of teachers’ pedagogical skills in terms of
strategies in classroom communication (3.89),
promote fairness, respect and care (3.70) and
establish learning environment (3.46) and ap-
plication of knowledge of content (3.44) were
oftentimes manifested, while, use of Mother
Tongue, Filipino and English Languages (3.36)
was sometimes manifested. The overall mean
rating of 3.57 denotes the extent of teachers’
pedagogical skills was oftentimes manifested,
thus, extensive. The extent of teachers’ reflec-
tive thinking process in terms of choosing the
best solution available (3.98), defining the prob-
lem (3.71), teasing out possible solutions (3.47),
analyzing the problem (3.54), and naming the
needs for the solution (3.44) were often man-
ifested. The overall mean rating of 3.62 de-
notes that the extent of teachers’ reflective think-
ing process was often manifested, thus exten-
sive. Pearson’s Correlation generated a signif-
icant correlation between teachers’ pedagogi-
cal skills (r=0.897; p¡.000) and reflective think-
ing process. Domains of teachers’ pedagogical
skills in terms of applying knowledge of content

(0.001), strategies in classroom communication
(0.010), and promoting fairness, respect, and
care (0.002) significantly influenced the reflec-
tive thinking process of teachers, while estab-
lishing a learning environment (0.101) and us-
ing Mother Tongue, Filipino, and English Lan-
guages (0.051) did not significantly influence
the reflective thinking process of teachers.

4.2. Conclusions—Given the findings of
the study presented, the following are conclu-
sions, to wit; The teachers’ pedagogical skills
in terms of strategies in classroom communica-
tion, promoting fairness, respect, and care, es-
tablishing a learning environment, and applying
knowledge of content were extensive. Teach-
ers’ reflective thinking processes, in terms of
choosing the best solution available, defining
the problem, teasing out possible solutions, an-
alyzing the problem, and naming the needs for
the solution, were extensive. There was a signif-
icant relationship between teachers’ pedagogi-
cal skills and reflective thinking processes. Do-
mains of teachers’ pedagogical skills, in terms
of applying knowledge of content and strategies
in classroom communication, promoting fair-
ness, respect, and care, significantly influenced
teachers’ reflective thinking processes.
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4.3. Recommendations—With the pre-
sented conclusions of the study, the follow-
ing are recommendations to wit; Public School
District Supervisor. May allocate adequate re-
sources to ensure that teachers and schools have
access to professional development opportuni-
ties and necessary technology infrastructure to
enhance their pedagogical skills and reflective
thinking process. Encourage and support re-
flective practices among teachers and school
leaders by organizing workshops, training ses-
sions, and collaborative platforms for sharing
best practices. Facilitate partnerships with uni-
versities, educational research institutions, and
future researchers to conduct studies on the re-
lationship between pedagogical skills and re-
flective thinking, providing valuable insights
for instructional improvement. School Princi-
pal. May encourage and provide opportunities
for teachers to engage in professional devel-
opment activities focused on enhancing peda-
gogical skills and reflective thinking. Create
a supportive environment where teachers feel
comfortable engaging in reflective thinking and
can share their experiences and insights with
colleagues. Encourage collaborative learning
communities within the school, where teachers
can engage in peer observations, co-planning,
and reflective discussions to improve instruc-
tional practices collectively. Teacher. May ac-

tively seek out professional development oppor-
tunities to enhance pedagogical skills and gain
a deeper understanding of effective reflective
thinking techniques. Dedicate time for regular
reflection on instructional practices, student out-
comes, and personal growth. Journaling, peer
feedback, and self-assessment can be valuable
tools for fostering reflective thinking. Collab-
orate with colleagues, seek feedback from ad-
ministrators, and consider mentorship oppor-
tunities to receive guidance and support in de-
veloping pedagogical skills and refining the re-
flective thinking process. Future Researcher.
Conduct research studies on the relationship be-
tween pedagogical skills and reflective thinking,
examining the impact on instructional effective-
ness and professional growth. Investigate var-
ious pedagogical approaches, reflective think-
ing techniques, and their implications for stu-
dent outcomes. Identify effective strategies and
interventions that enhance pedagogical skills
and promote reflective thinking among teach-
ers. Share research findings with educational
institutions, policymakers, and professional de-
velopment providers to inform practice. Col-
laborate with teachers and school leaders to de-
sign research projects that address their specific
needs and challenges. Engage in partnerships
to implement and evaluate interventions aimed
at enhancing pedagogical skills and reflective
thinking in real-world educational settings.
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