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Decision Making in School Management: Stories of School
Heads
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Abstract. This study explored the school head’s accounts in decision-making. This included
everyday experiences and the reasons for implementation. This shed some light on their deci-
sions as this was an understudied phenomenon. The researcher narrowed down the highlights
and lowlights of the existing issues in online learning, its effectiveness, and the school heads’
coping practices on the challenges that come along the way, and I made use of phenomenology.
The 10 participants of this study were from the Public Schools in Talomo District, Division of
Davao City. I used a semi-structured online interview using the coding technique to analyze the
data. The Study discovered that the participants make sound decisions, balancing competing
demands and excessive administrative tasks and responsibilities. The coping mechanisms
revealed were building relationships and communication and seeking support and collabora-
tion. Some insights gained were collaboration and stakeholder engagement, and professional
development and continuous learning, were essential. School heads recognize the significance
of collaboration and stakeholder engagement in decision-making. Therefore, communicating
effectively allows children to form strong bonds with teachers and peers, making them feel sup-
ported and confident The findings underscore the importance of collaborative decision-making
processes that involve multiple stakeholders. This has implications for school governance
structures, emphasizing the need for inclusive decision-making practices that value the input of
teachers, parents, students, and community members.
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1. Introduction

The role of school heads in educational insti-
tutions is pivotal, extending far beyond admin-
istrative duties to encompass complex decision-
making processes that shape the academic envi-
ronment and student experiences. In this study,
we delve into the narratives of school heads, ex-
ploring the multifaceted dimensions of decision-
making within school management. Through
qualitative inquiry, we aim to uncover school

leaders’ stories, challenges, and strategies as
they navigate the dynamic landscape of educa-
tional leadership. By illuminating the lived ex-
periences of these individuals, we seek to gain
deeper insights into the intricate web of fac-
tors influencing decision-making processes in
schools, shedding light on the nuances of lead-
ership in educational settings. Globally, one
significant issue school heads face in decision-
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making is the equitable allocation of resources
to meet diverse student needs. In many inter-
national contexts, schools grapple with limited
budgets and competing demands for funding,
leading to difficult decisions regarding staffing,
infrastructure development, and educational pro-
grams (Brown, 2019). In addition to the chal-
lenge of resource allocation, another pressing
issue for school heads is ensuring educational
equity and inclusivity amidst diverse student
populations. Schools worldwide are increas-
ingly serving students from diverse socioeco-
nomic backgrounds, linguistic communities,
and learning abilities, amplifying the complex-
ity of decision-making (Barton Coley, 2019).
Addressing disparities in access to quality ed-
ucation, support services, and extracurricular
opportunities requires strategic resource allo-
cation and proactive policies to promote eq-
uity and social justice (Asio, 2020). Further-
more, the pandemic has exacerbated existing
inequalities, highlighting the urgent need for
school leaders to prioritize equitable decision-
making to support all students’ academic and
socio-emotional well-being (UNESCO, 2020).
In Germany, school heads often encounter chal-
lenges in navigating the complexities of policy
implementation within their institutions. Rapid
policy changes, conflicting directives, and bu-
reaucratic hurdles can hinder effective decision-
making and create tensions between school au-
tonomy and compliance with external mandates
(Shaked Schechter, 2019). In addition to re-
source allocation challenges and ensuring edu-
cational equity, school heads often encounter
difficulties in navigating the complexities of
policy implementation within their institutions.
Rapid policy changes, conflicting directives,
and bureaucratic hurdles can hinder effective
decision-making and create tensions between
school autonomy and compliance with external
mandates (Shaked Schechter, 2019). More-
over, the lack of clarity or consistency in policy
guidelines may lead to confusion among staff

members and undermine the implementation
of intended reforms (Ansara, 2019). Further-
more, the increasing emphasis on accountabil-
ity measures and standardized assessments adds
further pressure on school leaders to align poli-
cies with performance targets, often at the ex-
pense of holistic educational objectives (Bessell,
2019). Balancing the need for compliance with
external regulations and fostering internal inno-
vation and flexibility poses a significant chal-
lenge for school heads in effectively managing
their institutions (Chadwick et al., 2020). In
Malaysia, effective decision-making in school
management necessitates meaningful engage-
ment with various stakeholders, including teach-
ers, parents, students, and community mem-
bers. However, school heads may need help
to foster transparent communication channels
and cultivate collaborative relationships, lead-
ing to dissonance, mistrust, and resistance to
change (Clarke, F. Stevens, 2019). In effective
decision-making in school management, mean-
ingful engagement with various stakeholders,
including teachers, parents, students, and com-
munity members, is crucial. However, school
heads often encounter challenges in fostering
transparent communication channels and cul-
tivating collaborative relationships with these
stakeholders (Clarke, F. Wildy, M, 2024). This
struggle can lead to dissonance, mistrust, and
resistance to change within the school commu-
nity. For instance, when stakeholders feel ex-
cluded from decision-making processes or per-
ceive decisions as arbitrary, they may become
less invested in supporting the school’s initia-
tives and less motivated to contribute positively
to its goals (Chance et al., 2019). Additionally,
stakeholders’ diverse interests and perspectives
can sometimes conflict, further complicating
the decision-making process and requiring skill-
ful negotiation and consensus-building from
school leaders (Celic et al., 2022). Therefore,
addressing these challenges and fostering gen-
uine stakeholder collaboration were essential
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for effective school management and decision-
making. In the Philippines, school heads need
help with decision-making within school man-
agement. One prevalent issue is the inadequate
allocation of resources, which hampers their
ability to provide quality education. Limited
budgets and increasing demands for infrastruc-
ture development, educational materials, and
teacher training often force school administra-
tors to make difficult choices regarding resource
distribution (Department of Education, 2020).
Additionally, the decentralization of education
governance in the Philippines has led to dis-
parities in resource allocation among schools,
exacerbating inequalities in access to quality
education (Peñaflor, 2019). Furthermore, bu-
reaucratic red tape and administrative inefficien-
cies within the education system contribute to
delays in decision-making processes, hindering
school heads from promptly addressing emerg-
ing challenges and implementing necessary re-
forms (Casimiro, 2019). These issues under-
score the need for comprehensive reforms to en-
hance school leaders’ decision-making capacity
and ensure equitable access to resources across
educational institutions in the Philippines. In
the Philippines, Morales (2019), Along with the
obstacles and additional tasks and obligations
given to school principals, the unfortunate truth
is that school principals in the country face vari-
ous challenges. Many of the jobs and responsi-
bilities allocated to them need to be better pre-
pared and trained for them. There needs to be
more workshops or training. Provided training
for South African school administrators to pro-
vide them with the skills they need to deal with
significant principalship requirements (Cabato,
2019). The challenges school principals face in
the Philippines and South Africa underscore the
importance of providing adequate training and
support for educational leaders. With proper
preparation, principals may be able to fulfill
their responsibilities effectively, leading to in-
efficiencies in decision-making processes and

potentially compromising the quality of edu-
cation provided to students Corsaro (2020). In
both contexts, the absence of workshops or train-
ing programs exacerbates the problem, leaving
school leaders to navigate complex issues with-
out the necessary guidance or skills, Donheku
(2019). Moreover, school principals’ roles ex-
tend beyond mere administrative tasks; they are
expected to serve as instructional leaders, fos-
tering a conducive learning environment and
driving academic excellence. However, without
adequate training, principals may find it chal-
lenging to implement instructional strategies,
manage diverse student needs, and effectively
address emerging issues in education Esteman
(2020). To address these challenges, policymak-
ers and education stakeholders must prioritize
the professional development of school lead-
ers. This entails designing and implementing
comprehensive training programs that cover var-
ious aspects of school management, including
financial management, human resource devel-
opment, curriculum planning, and stakeholder
engagement, Reyes (2020). Additionally, ongo-
ing support and mentorship opportunities can
help principals apply their newfound knowl-
edge and skills in real-world scenarios, fos-
tering continuous improvement and enhancing
decision-making processes in school manage-
ment, (Morales 2019). Ultimately, investing in
the professional growth of school leaders is cru-
cial for building strong and resilient educational
systems that can adapt to evolving challenges
and provide quality education for all students.
By equipping principals with the tools and re-
sources they need to succeed, policymakers can
empower them to lead confidently and make in-
formed decisions that positively impact student
outcomes and contribute to the overall improve-
ment of schools. Enon (2020), has noticed that
some school administrators resign, some quit,
and some retire early. Extended sick days result
from stress and some people are even prose-
cuted for their work. When doing their tasks,

3
ISSN 3028-1261

10.5281/zenodo.11645308/NIJSE.2024



NIJSE (2024) -

they act dishonestly and illegally. This is a sig-
nal. Thus, school principals must possess a par-
ticular set of abilities to satisfy the profession’s
expectations. Principalship. According to re-
search, emotional intelligence has a favorable
impact on a leader’s performance as the essen-
tial component required for effective leadership
(Velez, 2109). Additionally, intellect has been
listed as one of the qualities that school admin-
istrators may find helpful. More successfully
and efficiently carrying out their jobs (Reyes,
2020), Since I’ve been a teacher for the past
five years in our District, I’ve noticed that some
school administrators don’t. When confronted
with complex conditions, they can regulate their
emotions. Thus, they end up acting rashly and
taking illegal and unprofessional actions. Once,
one of the school principals was seen respond-
ing emotionally and unable to control them due
to a miscommunication he had with some of the
group to regulate his emotions. SGB (School
Governing Body) meeting. He interrupted the
conference and pursued participants in the SGB
from school since they could not agree on spe-
cific concerns. This indicated that he could
not control his emotions, displaying a lack of
emotional intelligence. I have also heard from
other educators from neighboring schools that
sometimes their school principals fail to control
their emotions. Some educators from neighbor-
ing schools indicated that their principals talk
harshly to them and learners. This was an indica-
tion of a lack of decision-making. This incident
underscores the critical role of emotional intelli-
gence in leadership, as leaders who cannot reg-

ulate their emotions may jeopardize the collab-
orative decision-making process and engender
mistrust among stakeholders (Elo et al.,2022).
In our district, the challenge of emotional regu-
lation among school administrators poses signif-
icant implications for effective decision-making
and professional conduct. Over the past five
years, instances of administrators struggling
to manage their emotions during challenging
situations have been evident. Such lapses in
emotional regulation can lead to impulsive and
unprofessional behavior, as exemplified by a
school principal who resorted to emotionally
charged actions in response to a miscommuni-
cation during a School Governing Body (SGB)
meeting, such as interrupting the conference
and dismissing participants. Furthermore, the
lack of emotional regulation among school prin-
cipals affects their interactions with staff and
their demeanor toward students. Reports from
educators in neighboring schools corroborate
instances where principals exhibit harsh and un-
kind behavior towards both teachers and learn-
ers. Such conduct undermines morale within the
school community and reflects a need for more
effective decision-making, as leaders who resort
to authoritarian and punitive approaches may
fail to foster a conducive learning environment
conducive to collaboration and growth (Brack-
ett et al., 2019). Thus, addressing the issue of
emotional regulation among school administra-
tors is essential for promoting professionalism,
enhancing decision-making processes, and cul-
tivating positive school climates conducive to
academic excellence and holistic development.

1.1. Purpose of the Study—The purpose of this study was to understand the importance of
school head decision-making in cultivating school growth. This discussion is a great part of their
everyday activity and the basis for the effective implementation of their school policy. This would
shed some light on their decisions as an understudied phenomenon.

1.2. Research Questions—This study sought to explore and discover the on-hand experiences
of school heads regarding their handling and delivering school decision-making that may affect
school operation and growth cultivation. This study would specifically be aimed to answer the
following questions:
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(1) What are the experiences of School Heads in delivering their decision-making?
(2) How do they cope with the challenges of their school decision-making?
(3) What educational insights can be drawn from the experiences of the school heads?

1.3. Definition of Terms—Emotional
Intelligence- the ability to identify, use, un-
derstand, and manage emotions healthily and
effectively. This ability helps students em-
pathize with others and themselves and deal
with difficult situations without getting fraz-
zled. Decision Making- the process of making
choices by identifying a decision, gathering

information, and assessing alternative resolu-
tions. A step-by-step decision-making process
can help you make more deliberate decisions
by organizing relevant information and defin-
ing alternatives. Leadership influences others’
actions to achieve an organization’s desirable
ends. It was also defined as the ability of a
leader to influence subordinates through social
interaction.

1.4. Significant of the Study—This study
was significant to principals. In it, principals
were able to reveal their actual lived experiences
in implementing educational policies in the
school, especially in this new standard setting.
They could also adopt the teachers’ coping prac-
tices regarding their challenges. This study was
equally significant to the school heads. It was a

good reference for them to examine the princi-
pals’ challenges and how to address them.To the
policymakers, for planning and drafting future
training and seminars for teachers to properly
address implementation gaps in utilizing the
roles and responsibilities of principals in the
teaching and learning process. Finally, to fellow
researchers who wanted to conduct a similar or
comparative study.

1.5. Theoretical Lens—This study is an-
chored on Decision theory or the theory of
choice by Herbert A. Simon, it was a branch of
applied probability theory and analytic philoso-
phy concerned with the theory of making deci-
sions based on assigning probabilities to various
factors and assigning numerical consequences
to the outcome. There are three branches of
decision theory: Normative decision theory is
concerned with the identification of optimal de-
cisions, where optimality is often determined
by considering an ideal decision-maker who is
able to calculate with perfect accuracy and is,
in some sense, fully rational. Prescriptive de-
cision theory was concerned with describing
observed behaviors through the use of concep-
tual models, under the assumption that those
making the decisions are behaving under some
consistent rules. Descriptive decision theory:

Analyzes how individuals actually make the de-
cisions that they do. Decision theory was a
broad field of management sciences and was
an interdisciplinary topic studied by manage-
ment scientists, medical researchers, mathemati-
cians, data scientists, psychologists, biologists,
social scientists, philosophers, and computer
scientists. Empirical applications of this the-
ory are usually done with the help of statisti-
cal and discrete mathematical approaches from
computer science. Another theory that suits
the study was first introduced by John Mayer
and Peter Saloven in 1997. Afterward, another
psychologist, Daniel Goleman (a renowned psy-
chologist and science journalist), proposed his
theory. His concept stemmed from his experi-
ence and research, which focused on behaviors,
emotions, and the brain. He also published his
book on emotional intelligence in 1995. The
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book was titled “Emotional Intelligence – Why
it could matter more than IQ,” allowing him
to emerge as one of the New York Times best-
selling authors based on the concept he devel-
oped. The idea of Emotional Intelligence was
taken more seriously globally after the book
was published, and different societies included
it in their culture. The components of Emo-
tional Intelligence formed by him were further
elucidated by Kendra Cherry in a 2018 article ti-
tled “How Psychologists Evaluate Intelligence.”
According to Cherry, the components listed be-
low are essential for individuals to understand
emotions. Self-Awareness- According to John
Mayer, self-awareness was the ability of an in-
dividual to know the current mood and its rea-
sons. It enables individuals to understand their
strengths and weaknesses and process the effect
of moods, emotions, and drives on other people.
Self-awareness depends on the ability to iden-
tify and monitor one’s emotions and properly
identify emotions in other people (Celtic, 2019).
Clarky (2024) states that emotions constantly
evolve and can be communicated both verbally
and nonverbally. Without self-awareness, an
individual cannot objectively assess emotional
states because they need to know the reason for
each emotional state. Individuals who have the
attributes of self-awareness demonstrate self-
confidence, mainly when they assess their per-
formance with the opinions of their colleagues.
Cooper (2021) underlines that motivation is not
just a driving force, but an inner passion that
fuels our outward activities. It’s about consid-
ering the long-term benefits of our actions, not
just immediate gains. The stronger our moti-
vation, the more we focus on our goals. Moti-
vated individuals not only have a strong drive
to achieve more, but they also display optimism
, even in the face of unexpected challenges, in-
spiring others with their resilience and deter-
mination. Bessell (2019) states that empathy
refers to the ability of individuals to respond to
others based on their emotional makeup or reac-

tions. It involves the show of concern towards
others when they have negative experiences. It
requires sensing the feelings of others, allow-
ing them to share how they feel and understand
them based on their perspective. This compo-
nent improves attributes such as cross-cultural
sensitivity, talent building and retention, and to
clients. Social Skills—An individual’s social
skills determine the extent to which relation-
ships and networks are built and maintained.
They involve the ability of the individual to find
common ground with other people under dif-
ferent circumstances and leverage their views
about the world to build relationships. This
component was essential in building teams and
bringing about positive change in settings. It
also fosters interactions among people with di-
verse backgrounds through enhanced communi-
cations, Chadwick (2019). Bernardo (2019)Self-
regulation is the ability to control unexpected
or disruptive emotions or impulses by maintain-
ing a positive outlook even when situations do
not go as planned. It helps prevent spontaneous
judgment. It improves openness to change and
adaptability among individuals. It also empow-
ers individuals to develop good initiative, op-
timism, and integrity. Individuals who exhibit
self-regulation do not react to setbacks, but they
respond appropriately by managing their emo-
tions. The experiences of Principals in the tran-
sition to the changing time way of teaching and
learning, a qualitative inquiry that allows re-
searchers and teachers as well as learners to
provide the necessary skills, knowledge, and
focus on engaging in meaningful inquiry about
their professional practice would enhance this
practice and effect positive changes concerning
the educative goals of the learning community.
There was a real concern, as could be viewed
with the first circle, which interlinks to the sec-
ond circle; however, the center of the two circles
determines that there was a way of exploring
the experiences of School Heads in trying times,
a way of teaching and learning development
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Fig. 1. conceptual framework of the study
that is very critical to school success. Figure 1
presents the conceptual framework of the study.

It shows three interconnected variables.

2. Methodology

Presented in this chapter are the description of the research design, philosophical assumptions,
research participants and sampling, ethical considerations, research instruments, data collection,
and data analysis. The three most common qualitative methods were participant observation,
in-depth interviews, and focus groups. Each method is particularly suited for obtaining a specific
type of data. Participant observation was appropriate for collecting data on naturally occurring
behaviors in their usual contexts. In-depth Interviews (IDI) were optimal for collecting data
on individuals’ personal histories, perspectives, and experiences, particularly when exploring
sensitive topics. Focus groups effectively elicit data on a group’s cultural norms and generate
broad overviews of issues of concern to the cultural groups or subgroups represented. Patton
(2002) defined phenomenology as an inquiry that asks the question,” What was the structure and
essence of the experience of his phenomenon for these people? “The goal of this research worked
well with this definition in trying to understand the challenges of the floating teachers. Giorgi
(2007) cautioned researchers to be prepared for an investigation that was greater in both depth
and breadth than the offered description implied. He suggested information be viewed as only the
tip of the iceberg.

2.1. Philosophical Assumptions—The
philosophical assumption framework was used
to collect, analyze, and interpret data in a spe-
cific field of study. It establishes the background
used to reach conclusions and decisions. Dif-
ferent types of philosophical assumptions were
elaborated on. Good research begins with the
selection of the topic, problem, or area of in-
terest, as well as the paradigm. Good research-
undertaking starts with the selection of the
topic, problem, or area of interest, as well as the
paradigm. Stanage (2007) traced the ’paradigm’

back to its Greek (paradeigma) and Latin origins
(paradigm) meaning pattern, model, or example.
A paradigm was the patterning of the thinking
of a person; it was a principal example among
examples, an exemplar or model to follow ac-
cording to which design actions were taken.
Differently stated, a paradigm was an act of
submitting to a view (Stanage 2007). This view
was supported by Denzin and Lincoln (2000),
who define a research paradigm as a “basic
set of beliefs that guide action,” dealing with
first principles, ‘ultimates,’ or the researcher’s
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worldview or philosophy. In developing re-
search methodologies there are three types of
philosophical assumptions being used. Epis-
temological assumptions deal with subjective
evidence that was collected from field studies.
Axiological assumptions take into account the
biases of the researcher and actively report them,
it was used to establish whether the environment
being studied was a product of the behavior that
is encountered or if the behavior was a product
of the environment (Pring, 2014). Ontological
assumptions refer to the nature of the reality
of the subject that was being researched. The
latter assumption was best suited to my study
as a qualitative researcher; I believe that these
realities were perceived by different individuals
and were heavily shaped by their experiences.
Using phenomenology as a methodology, this
proposed study focuses on the teachers’ opin-
ions, feelings, experiences, and inner thoughts
concerning their knowledge, values, and skills
acquired. It adopts a realistic ontology in which
it follows the physical world where I, as the
researcher, assumed the existence of a world of
causes and effects. It was not the ontology of
mechanical causes caught in the cause-effect re-
lationships; rather, in this study, the researcher
assumed that some realities exist in the world
and may affect the way teachers proceed to the
next level. Thus, the researcher that as qual-
itative researchers follow a realistic ontology,
they view it as a casual reality. Ontology. This
part of the research pertains to how the issue
relates to the nature of reality. According to
Creswell (2012), reality was subjective and
multiple, as seen by participants in the study.
The ontological issue addresses the nature of
reality for the qualitative researcher. Reality
is constructed by individuals involved in the
research situation. Thus, multiple realists exist,
such as the realities of the researcher, those of
individuals being investigated, and those of the
reader or audiences interpreting the study. In
this study, the realities of implementing online

distance learning modality during the pandemic
were elaborated since there were no face-to-
face classes. In this study, I relied on the voices
and interpretations of the participants through
extensive quotes and themes that reflected their
words and provided evidence of different per-
spectives. The answers of the participants to
the study were coded and analyzed to build
and construct the commonality and discreteness
of responses. I made sure that the responses
of the participants were carefully coded to en-
sure the reliability of the result. The researcher
upheld the authenticity of the responses and
precluded from making personal bias as the
study progressed. Epistemology. This refers
to the awareness of how knowledge claims are
justified by staying as close to the participants
as possible during the study in order to obtain
firsthand information. Guba and Lincoln (1985),
as cited by Creswell (2013), stated that on the
epistemological assumption, the researcher at-
tempted to lessen distance himself or herself
from the participants. He suggests that being a
researcher he or she collaborates, spends time
in the field with participants, and becomes an
“insider.” Based on Davidson (2000) and Jones
(2011). I would identify phenomenology with
the use of thematic analysis as the best means
for this type of study. In this regard, individual
researchers “hold explicit belief”. The purpose
of this research was to gather essential details
on the experiences of the learners during a pan-
demic. I assured them that I would establish a
close interaction with the participants to gain
direct information that would shed light on
the knowledge behind the inquiry, particularly
on the experiences of learners as they went
through their teaching activities during the off-
classroom classes. Axiology refers to the role
of values in research. Creswell (2013) avers
that the role of values in a study was significant.
Axiology suggests that the researcher openly
discusses values that shape the narrative and
includes their own interpretation in conjunc-
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tion with the interpretation of participants. I
uphold the dignity and value of every detail
of information obtained from the participants.
The researcher understands the personal and
value-laden nature of the information gathered
from the study. Therefore, I preserve the merit
of the participants’ answers and carefully inter-
pret them in light of the participants’ personal
interpretations. Rhetorics. This philosophical
assumption stressed that the researcher might
write in a literary, informal style using the per-
sonal voice, using qualitative terms, and limited
definitions. In the context of the study, the
researcher used the first person to explain the
learners’ experiences and coping mechanisms
and thoroughly discussed their responses dur-
ing the interview. As a researcher, I agree with
the post-modernism philosophy of Afzal-os-

sadat Hossieni (2011). I believe that the aims
of education were teaching critical thinking,
production of knowledge, development of in-
dividual and social identity, and self-creation.
In postmodern education teachers just lead stu-
dents to discover new things. They provide
opportunities to discuss different subjects and
creative ways. In this situation, students learn
to listen to other voices. They tolerate others’
criticism and try to think in a critical way. They
learn to respect other cultures and nationalities.
Also, they emphasize cooperative learning, in-
dependent learning, and dialectic, critical and
verbal methods. It was deducted that postmod-
ernism and creativity were embedded in each
other, and we can find the result of this opinion
in postmodern education.

2.2. Qualitative Assumptions—The
methodology was different from the method.
The methodology was a creative and responsive
approach to understanding questions and sub-
ject matter, while the method refers to the exact
knowledge and procedure (Gerodias, 2013). In
this study, the experiences and coping mech-
anisms of the school heads, specifically those
learners from Talomo District, Davao City Di-
vision, were unleashed from their personal
narratives. The researchers drove to know
the deeper meaning of the predicaments of
the school heads became the basis for doing
qualitative research, a means which Kalof and
Dietz (2008), as cited by Gerodias, (2013) con-
sidered helpful in looking for “meanings and
motivations that underline cultural symbols,
personal experiences, and phenomena”. By
using phenomenology, this need was hoped to
be addressed by bringing the stories of the float-
ing teachers in a manner that, as David (2005)
wrote, the themes, symbols, and meaning of the
experiences would be presented. Phenomeno-

logical research was based on two premises.
The first is that experience was a valid, rich,
and rewarding source of knowledge. According
to Becker (1992), as cited in Morrissey Higgs
(2006), experience was a source of knowledge
and shaped one’s behavior. From the definition,
human experience was viewed as a cornerstone
of knowledge about human phenomena and not
as an unreliable source. The second premise
of phenomenological research lies in the view
that the everyday world is a valuable and pro-
ductive source of knowledge, and that we can
learn much about ourselves and reap key in-
sights into the nature of an event by analyzing
how it occurs in our daily lives (Morrissey
Higgs, 2006). By using phenomenology, which
is concerned with the “what” and the “how”
(Moustakas, 1995), the researcher projected
that the subjective experiences, challenges, and
coping mechanisms of the school heads were
explored and insights drawn as the basis for
possible future research and policy analysis
concerning this research.

2.3. Design and Procedure—
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This study used a qualitative research de-
sign employing a phenomenological approach.
According to Hancock et al. (2009), qualitative
research answers questions regarding society’s
problems. It raises the questions of why people
behave as they do, what possible opinions and
attitudes are formed in a certain situation, how
people are affected by society in their ways of
action, and how the practices and culture in soci-
ety developed. Phenomenology, as a philosophy
and a method of inquiry, was not limited to an
approach to knowing; rather, it was an intellec-
tual engagement in interpretations and meaning-
making that was used to understand the lived
world of human beings at a conscious level. The
researcher can adopt interviews, observations,
and discussions as data collection strategies
within a phenomenological method of inquiry;
therefore, phenomenology has both philosophi-
cal and methodological stances (Qutoshi, 2018).
The Phenomenology was an approached to qual-
itative research that focuses on the commonality
of a lived experience within a particular group.
The fundamental goal of the approach was to
arrive at a description of the nature of the partic-
ular phenomenon (Creswell, 2013). Typically,
interviews were conducted with a group of in-
dividuals who have first-hand knowledge of an
event, situation, or experience. The interview(s)
attempts to answer two broad questions (Mous-
takas, 1994): What have you experienced in
terms of the phenomenon? What contexts or
situations have typically influenced your expe-
riences of the phenomenon (Creswell, 2013).
Other forms of data, such as documents, obser-
vations, and art, may also be used. The data was
then read, reread, and culled for phrases and

themes that were then grouped to form clusters
of meaning (Creswell, 2013). Through this pro-
cess, the researcher may construct the universal
meaning of the event, situation, or experience
and arrive at a more profound understanding of
the phenomenon. Some sorts of philosophical
assumptions were employed in the development
of research methodology. Subjective evidence
gathered from field investigations was the sub-
ject of epistemological assumptions that deal
with subjective evidence. Subjective evidence
collected from field studies has also been used
to gain knowledge brought by the accessibility
of the place. Axiological assumptions account
for the researcher’s biases and actively report
them; they were used to determine whether the
environment being investigated was a result of
the behavior seen. Ontological assumptions re-
fer to the nature of the reality of the subject
that is being researched. The latter assumption
was best suited to my study, for as a qualita-
tive researcher, I believe that different individ-
uals perceive these realities. I also believe that
these realities are heavily shaped by their ex-
periences. The phenomenological design inter-
prets the experiences or facts, by listening to
the experiences of the participants and provid-
ing the meaning of those experiences (Creswell,
2007). It describes the structures of experiences
as they present themselves to consciousness,
without recourse to theory, deduction, or Epis-
temology rhetoric assumption from other dis-
ciplines. The design examines the phenomena
through the subjective eyes of the participants
that describe the meaning of the experiences
for several individuals about a concept or phe-
nomenon (Creswell, 2007).

2.4. Research Participants—In the selec-
tion of the research participants, purposive sam-
pling was applied. Purposive sampling was a
sampling technique in which the researcher re-
lied on his or her judgment when choosing mem-

bers of the population to participate in the study.
It was a non-probability sampling method and
it occurs when elements selected for the sample
were chosen by the judgment of the researcher.
Researchers often believe that they could obtain
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a representative sample by using sound judg-
ment, which would result in saving time and
money (Black, 2010). In this study, suitable
samples include school heads who were in the
public either male or female teachers in Talomo
District in the Division of Davao City. Ten in-
formants were part of the in-depth interview.
Moreover, to protect the identity of the partici-
pants, coding was used. IDI-FT1 to IDI-FT10
were used for the informants of the in-depth in-
terview. In this study, I played various roles to
attain the success of the study. First, asked for
permission to conduct the study, which would
start with the Schools Division Superintendent
and then with the participants of my study. As

a researcher, if consented, I recorded the ac-
tual interview to achieve the needs in this type
of research. The interview’s goal was to gain
a deeper understanding of the experiences of
teachers in the new normal way of teaching and
learning. The interview would also include how
the Department of Education should improve
its programs. After the needed data had been
gathered, the researcher transcribed and ana-
lyzed everything. However, human instruments
were more important to study in case the qual-
ity of this research has to deal with biases and
assumptions regarding the persons involved in
the research (Greenbank, 2003).

2.5. Ethical Considerations—Creswell
(2007) emphasized that qualitative researchers
face many ethical issues that surface during
data collection in the field and analysis and
dissemination of qualitative reports. In this
study, the researcher would deal with school
heads in public schools. To ensure an authentic
response from the participants, the researcher
was responsible for exercising extra caution
and maintaining the confidentiality of the study.
The rights of the participants were extremely
considered. Besides, they would not be forced
to be part of the study when they would refuse.
In protecting the identity of the participants,
Glesne and Peshkins (1992) suggested that pro-
viding and assigning numbers or aliases could
protect the anonymity of the participants. In this
study, I used codes to protect the identity of the
participants. Added to this, as the researcher, I
explained the purpose and significance of the
study. The participants were given the chance
to question the researcher about the nature of
the study. This certifies that the information
was clear to the participants. Moreover, the
data gathering and the participation of the par-
ticipants were guided by the Informed Consent
Form, which was signed by the chosen par-

ticipants. Lastly, the results and findings will
be presented back to the participants for ver-
ification. The transcriptions of the recorded
interview were kept private. Further, each par-
ticipant was advised that they have the right to
withdraw their information at any time up to
the completion of the data collection process
and that they could be requested and allowed to
verify their transcript after the interview. This
would provide the participants with the oppor-
tunity to amend or remove any information that
they feel might identify them. The researcher re-
serves the right to use pseudonyms and change
names and/or non-significant dates to protect
the participant’s identity in all subsequent data
analysis and reporting. Qualification of the
Researcher. The researcher would ensure that
he or she possesses the needed qualifications
to conduct the study. The researcher should
complete the academic requirements and pass
the comprehensive examination before thesis
writing, which was the last requirement to ob-
tain the master’s degree. The researcher should
also be qualified to conduct the study physi-
cally, mentally, emotionally, and financially. In
addition, the advisee-adviser tandem ensured
that the study would reach its completion. Ade-
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quacy of Facilities. The researcher would strive
to complete the study successfully at the speci-
fied time and that he or she was equipped with
the necessary resources. Likewise, the technical
committee would help enhance the paper by
giving the needed suggestions and recommen-
dations. Also, the researcher would ensure that
he or she has enough funds to continue and
finish the research. Thus, this study was hoped
to be completed in the target time. Community
Involvement. The researcher showed respect
for the local traditions, cultures, and views of
the respondents in this study. Moreover, this
study would not use deceit in any stage of its
implementation, specifically, in the recruitment
of the participants or methods of data collection.

Furthermore, the researcher would necessarily
express great pleasure in the wholehearted par-
ticipation of the interviewees in the conduct of
the study. Plagiarism and Fabrication as the
researcher. The researcher would respect other
works by properly citing the author and rewrit-
ing what someone else has said his or her way.
The researcher would also always use quotes
to indicate that the text has been taken from
another paper. Similarly, the researcher would
ensure that honesty is present in working on
the manuscript and that no intentional misrepre-
sentation and making up of data and or results
are included, or purposefully putting forward
conclusions that are not accurate

2.6. Data Collection—The researcher se-
cured a letter of permission to the participants.
Upon approval, I used the forms of data collec-
tion as prescribed in the qualitative design. In
the selection of the research participants, purpo-
sive sampling was applied. Purposive sampling
was a sampling technique in which a researcher
relied on his or her judgment when choosing
members of the population to participate in the
study. It was a non-probability sampling method
and it occurs when elements selected for the
sample are chosen by the judgment of the re-
searcher. Researchers often believe that they
could obtain a representative sample by using
sound judgment, which would result in saving
time and money (Black, 2010). In this study,
suitable samples include all learners who were
school heads School in Talomo District, Davao
City Division. Ten informants were part of the
virtual in-depth interview. Moreover, to protect
the identity of the participants, coding was used.
IDI-1 to IDI-10 were used for the informants of
the in-depth interview. The researcher needs to
understand the subjective interaction between
the study participants. The researcher heavily
relied on naturalistic methods interviewing and

audio recording, and the interpretive paradigm
was used. Interpretive approaches rely heavily
on naturalistic methods like interviewing, ob-
servation, and analysis of existing texts. These
methods ensure an adequate dialog between the
researchers and those with whom they interact
to collaboratively construct a meaningful real-
ity. Yin, as cited by Aquilam (2014), suggested
numerous forms of data collection, including
documents, archival records, interviews, direct
observation, participant observation, and phys-
ical artifacts. To have legitimate and trustwor-
thy data on teachers’ experiences of the new
normal way of teaching and learning, the re-
searcher conducted an in-depth interview and
focus group discussion. This interview aimed
to gather information on the feelings and expe-
riences of the former teachers of public schools.
The participants have been encouraged to ex-
press their answers in their most comfortable
manner. The interview with the participants
has been transcribed word for word. Lastly, the
researcher analyzed the data collected using dis-
course analysis and thematic analysis. Creswell
(2007) suggested that succeeding in the conduct
of the study, the data must be stored, so that they
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could easily be found and protected from dam-
age and loss. In this study, I used an Interview
Guide Question Tool with sub-questions for the
virtual in-depth interview and focus group dis-
cussion. The tool was used as my guide while
interviewing the selected elementary learners
who had been my participants in the recorded
virtual in-depth interview and focus group dis-

cussion. This aimed to answer the research ques-
tions and collect additional inputs that could be
used in my study. To address the validity issues
of this design, specifically the method, I asked
for help from the experts. The experts checked
and validated my interview guide question tool.
I followed the expert panels’ suggestions for the
sampling of my participants.

2.7. Data Analysis—In analyzing the qual-
itative data, I used discourse analysis and the-
matic analysis. Discourse analysis focuses on
the language use and patterning of the study’s in-
formants, as reflected in the detailed transcripts
of recorded speech (Bueno, 2016). I transcribed
and analyzed the recorded in-depth interview
and focus group discussion. Part of the anal-
ysis was to determine the challenges, coping

mechanisms, and leadership behavior of female
school leaders. Thematic analysis was used of
identifying, analyzing, and reporting patterns
within data (Braun and Clarke, 2006). It was a
widely used method of analysis in qualitative
research. In this study, I looked for patterns
and themes that were being generated in the
transcribed in-depth interview and focus group
discussion.

2.8. Framework of Analysis—The analyt-
ical framework for this study was flexible
enough to allow the researcher to either gather
all of the data and then analyze it or evaluate it
while it was being collected. The data collected
was then sifted, charted, and categorized in line
with key topics and themes during the analy-
sis stage. This process involves familiarization,
coding, developing a thematic framework, in-
dexing, charting, mapping, and interpretation
(Ritchie Spencer, 1994). Familiarization was
becoming familiar with the data through read-
ing and re-reading interview transcripts. Fa-
miliarizing the whole interview with the audio
recording and transcript and any contextual or
reflective notes the researcher recorded was a
vital stage in interpretation. It could also be
helpful to re-listen to all or parts of the audio
recording. The researcher becomes immersed
in the data by listening to audiotapes, exploring
the field, or reading transcripts. The researcher
would become aware of critical ideas and re-
curring themes throughout the procedure and

would make a note of them. The researcher
may be unable to review all of the material due
to the enormous amount of data that might be
collected in qualitative research. As a result, a
portion of the data set would be utilized. Several
elements of the data collection method would
influence the selection. Coding was the process
of summarizing and representing data in order
to provide a systematic account of the recorded
or observed phenomenon. After familiarization,
the researcher carefully reads the transcript line
by line, applying a paraphrase or label that is a
‘code’ that describes what they have interpreted
in the passage as necessary. Coding aimed to
classify all of the data to be compared system-
atically with other parts of the data set. De-
veloping a thematic framework happens after
coding a few transcripts. The researcher needs
to compare the labels applied and select a set
of codes to apply to all subsequent transcripts.
Codes could be grouped into categories, which
are then clearly defined. This forms a working
analytical framework. Several iterations of the
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analytical framework were likely required be-
fore no additional codes emerged. It was always
worth having another code under each category
to avoid ignoring data that does not fit; the ana-
lytical framework was never ‘final’ until the last
transcript had been coded. Indexing involves
identifying portions or sections of data that re-
late to a specific theme. This procedure is con-
ducted using all textual data collected, such as
transcripts of interviews. Ritchie and Spencer
(1994) suggest using a numerical system to in-
dex references and annotating them in the mar-
gin beside the text for ease. Qualitative data
analysis tools are ideal for this task Charting in-
volves summarizing the data by category from
each transcript. Good charting requires an abil-
ity to strike a balance between reducing the data
on the one hand and retaining the original mean-
ings and ‘feel’ of the interviewees’ words on
the other. The chart should include references

to interesting or illustrative quotations. The fi-
nal stage, mapping, and interpretation, includes
an analysis of the important qualities depicted
in the charts. This analysis should be able to
provide a schematic diagram of the event/phe-
nomenon, assisting the researcher in interpret-
ing the data set. I must be cognizant of the objec-
tives of qualitative analysis and define concepts,
map the range and nature of phenomena, create
typologies, find associations, provide explana-
tions, and develop strategies (Ritchie Spencer,
1994). These concepts, technologies, and asso-
ciations mirror the participant. Therefore, any
strategies or recommendations the researcher
offers reflect the participants’ real views, be-
liefs, and values. Figure 2 shows the steps in
the process of the study’s analytical framework,
which involves familiarization, coding, develop-
ing a thematic framework, indexing, charting,
mapping, and interpretation.

2.9. Trustworthiness of the Study—The
concepts of validity and reliability were rela-
tively foreign to the field of qualitative research.
Instead of focusing on reliability and validity,
qualitative researchers substitute data trustwor-
thiness. Trustworthiness consists of the follow-
ing components: credibility, transferability, de-
pendability, and conformability (Harts, 2016).
Credibility contributes to a belief in the trust-
worthiness of data by observing the attributes
of prolonged engagement. To address the is-
sue of credibility, interviewed as many research
participants as possible or up to the point of sat-
uration. Transferability was concerned with the
extent to which the findings of one study could
be applied to other situations. In positivist work,
the concern often lies in demonstrating that the
results of the work at hand can be applied to a
wider population since the findings of a quali-
tative project were specific to a small number

of particular environments and individuals. It
was impossible to demonstrate that the findings
and conclusions apply to other situations and
populations. Therefore, to ensure transferability,
I acknowledged that it was my responsibility as
a researcher to ensure that sufficient contextual
transformation about the fieldwork sites was
provided to enable the reader to make such a
transfer. Confirmability associate’s objectivity
in science with the use of instruments that are
not dependent on human skill and perception.
It was, however, difficult to ensure real objec-
tivity since, as even tests and questionnaires
were designed by humans, the intrusion of the
researcher’s biases is inevitable. Here, steps
must be taken to help ensure as far as possible
that the work’s findings were the result of the
experiences and ideas of the participants, rather
than the characteristics and preferences of the
researcher.
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Fig. 2. Framework of the Study
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3. Results and Discussion

This chapter presented the results generated from analyzing the interview data. It presented
themes that emerged from the analysis. Along with the themes were comprehensive discussions
that answered the objectives of the study. Before I began my discussion, I established the symbols
I used as I presented the quotations based on the responses of the study participants. Regarding
the transcriptions of the conducted interviews, I used pseudonyms to refer to the participants of
the research.

3.1. Experiences of School Heads in Defin-
ing Roles and Decision-Making—The study’s
first objective is to explore the school heads’

experiences in their roles. The interviews con-
ducted revealed several themes, including the
school heads’ experiences in defining their roles
and making decisions.

3.1.1. Balancing Competing Demands—
The first theme under the challenges of the
school heads with their roles is balancing com-
peting demands. School heads have to jug-
gle various responsibilities, including oversee-
ing curriculum implementation, managing staff,
ensuring student welfare, handling administra-
tive tasks, and engaging with parents and the
community. Balancing these responsibilities
and finding time for each can be a significant
challenge. From the participants, the school
leader must be accessible to address teachers’
issues or grievances, promoting open commu-
nication and trust within the faculty. Similarly,
when it comes to parent-related concerns, the
school leader serves as a bridge between the
school and the parents or guardians of students.
They should be available to address parental
inquiries, feedback, and suggestions regarding
their children’s education. Building strong rela-
tionships with parents fosters a sense of partner-
ship and mutual respect, ultimately benefiting
the school community. Additional inputs for our
discussion came from the participants’ narra-
tives. Coming from the words of their principals
and school heads, they have increasingly be-
come critical actors in school systems. Their re-
sponsibilities have been extended, and they face
growing complexity and demands of “effective
school leadership.” Not least, they have become

more accountable for performance outcomes.
This places principals in the crossfire of expec-
tations in the form of external demands, for ex-
ample, from government and school providers
to improve school performance, and internal
demands from teachers for good working con-
ditions and appropriate support – a situation
described in various ways in the research liter-
ature. Some school principals “seem to strug-
gle with the tensions of managerial demands
from the outside and their standards for acting
as professional educational leaders”. Likewise,
the participant’s response revealed that being
the overall person in charge of all school op-
erations as the school leader entails active in-
volvement in various aspects of school manage-
ment. This responsibility extends to address-
ing teacher, parent, and student-related con-
cerns. By actively participating in these areas,
the school leader can ensure that they compre-
hensively understand the dynamics within the
school community. Regarding teacher-related
concerns, the school leader is crucial in provid-
ing teachers with support, guidance, and men-
torship. This may involve facilitating profes-
sional development opportunities, addressing
instructional challenges, and fostering a posi-
tive and collaborative work environment. Fi-
nally, regarding student-related concerns, the
school leader is pivotal in creating a safe, sup-
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portive, and conducive learning environment.
This involves implementing policies and prac-
tices that promote student well-being, academic
success, and personal growth. The school leader
should also proactively address any issues or
challenges among students, such as disciplinary
issues, bullying incidents, or academic struggles.
However, Jarl, Fredriksson, and Persson (Cita-
tion 2012) claim that educational management
in Sweden has been strengthened by state poli-
cies underpinned by New Public Management
(NPM) and inspired by a managerial turn, lead-
ing to the institutional separation between teach-
ers and school principals. Other researchers de-
scribe this shift as resulting from the promotion
of a culture of managerialism (Codd Citation
2005; Green Citation 2011). Responsibility for
evaluation was central to performance-based
management, often expressed in Swedish offi-
cial statements in discourses of school develop-
ment and systematic quality work (Lundström
Citation2015). State documents define quality
mainly as goal achievement and school devel-
opment (NAE Citation, 2012). The Swedish
Schools Inspectorate (SSI) claims deficiencies
in most principals’ systematic quality work sig-
nal a lack of pedagogical leadership. From the
participants’ sentiments, the principal’s role cov-
ers many different areas including leadership,
teacher evaluation, and student discipline. Be-
ing an effective principal is hard work and is
also time-consuming. A good principal is bal-
anced within all her roles and works hard to
ensure she does what she feels is best for all
constituents involved. Time is a major limit-
ing factor for every principal. A principal must
become efficient at practices such as prioritiz-
ing, scheduling, and organization. A school
principal is a primary leader in a school build-
ing. A good leader always leads by example.
A principal should be positive and enthusias-
tic, have his hand in the day-to-day activities of
the school, and listen to what his constituents
are saying. Effective leaders are available to

teachers, staff members, parents, students, and
community members. He stays calm in difficult
situations, thinks before acting, and puts the
needs of the school before himself. An effective
principal steps up to fill in holes as needed, even
if it isn’t a part of his daily routine. A large part
of any school principal’s job is handling student
discipline. The first step to effective student
discipline is ensuring that teachers know the
expectations. Once they understand how the
principal wants them to handle discipline issues,
her job becomes easier. Discipline issues a prin-
cipal deals with will mostly come from teacher
referrals. There are times when this can take up
most of the day. A good principal will listen to
all sides of an issue without jumping to conclu-
sions and collect as much evidence as she can.
Her role in student discipline is similar to that of
a judge and a jury. A principal decides whether
the student is guilty of a disciplinary infraction
and what penalty she should enforce. An ef-
fective principal always documents discipline
issues, makes fair decisions, and informs par-
ents when necessary. Most principals also are
responsible for evaluating their teachers’ perfor-
mance following district and state guidelines.
An effective school has effective teachers, and
the teacher evaluation process is in place to en-
sure that the teachers are effective. Evaluations
should be fair and well documented, pointing
out strengths and weaknesses. A good principal
should spend as much time in classrooms as pos-
sible. He should gather information every time
he visits a classroom, even if it is just for a few
minutes. Doing this allows the evaluator to have
a larger collection of evidence of what actually
goes on in a classroom than a principal who
makes few visits. A good evaluator always lets
his teachers know what his expectations are and
then offers suggestions for improvement if they
are not being met. Developing, implementing,
and evaluating the programs within the school
is another large part of the role of a principal. A
principal should always be looking for ways to
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Fig. 3. Experiences of School Heads in Defining Their Roles and Decision-making
improve the student experience at school. Devel-
oping effective programs covering various areas
is one way to ensure this. It is acceptable to look
at other schools in the area and implement those
programs within the principal’s school that have
proved effective elsewhere. A principal should

evaluate school programs every year and tweak
them as necessary. If a reading program has be-
come stale and students are not showing much
growth, a principal should review the program
and make changes as needed to improve it.

3.1.2. Excessive Administrative Tasks and
Responsibilities—School leaders often find
themselves overwhelmed with administrative
duties, such as paperwork, meetings, and com-
pliance requirements, which can detract from
their ability to focus on strategic decision-
making. This administrative overload may lead
to decision fatigue, where school heads feel
mentally exhausted and struggle to make sound
decisions, potentially resulting in suboptimal
outcomes for the school. The insight here re-
volves around balancing the reactive nature of
addressing urgent tasks with the proactive ap-
proach of addressing critical issues. School ad-
ministrators often find themselves caught in a
firefighting cycle, constantly dealing with press-
ing matters that demand immediate attention.
This reactive mode of operation can prevent
them from taking a step back to address un-
derlying issues or implement long-term solu-
tions. Furthermore, relying on an administra-

tive team to delegate tasks and share the work-
load is a common strategy for managing the
overwhelming responsibilities of school leader-
ship. However, the team’s capabilities are lim-
ited, and school heads may still find themselves
stretched thin. Ultimately, the key to success
lies in finding a delicate balance between ad-
dressing urgent tasks and proactively tackling
important issues. School administrators must
prioritize tasks effectively, delegate responsi-
bilities wisely, and allocate time for strategic
planning and long-term initiatives. By focusing
on the needs of students and staff, administra-
tors can create a supportive and thriving school
environment while effectively managing the de-
mands of their role. Figure 3 shows the expe-
riences of school heads in defining their roles
and decision-making and the emergence of the
two themes: balancing competing demands and
excessive administrative tasks and responsibili-
ties.
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3.2. Coping Mechanism of School Heads to Address the Challenges with Their Roles and
Decision-making—Another study objective is to explore the different coping mechanisms that
school heads employ to address the challenges faced by their roles and decision-making. From the
interviews, the school heads shared that they employed coping mechanisms to build relationships
and communication and to seek support and collaboration.

3.2.1. Building relationships and commu-
nication—One of the coping mechanisms that
school heads may employ to address the chal-
lenges they face in their roles and decision-
making is to build relationships and commu-
nication. School heads focus on building pos-
itive relationships with staff, students, parents,
and the community. By fostering open and ef-
fective communication, they create an environ-
ment where concerns and challenges can be ad-
dressed collaboratively, and solutions can be
developed together. Based on the participants,
school heads can harness the valuable insights
and support that parents offer by actively engag-
ing parents in school activities, committees, and
events. Here are some insights on this practice.
Research consistently shows that when parents
are involved in their child’s education, students
perform better academically, have improved
behavior, and exhibit higher levels of motiva-
tion and self-esteem. As a school head, foster-
ing parental involvement directly contributes to
these positive student outcomes. Encouraging
parental participation helps in creating a sense
of community within the school. Parents who
are actively involved feel more connected to the
school and are more likely to support its initia-
tives and programs. This sense of community

can lead to a more positive school culture and a
more supportive environment for students and
staff. School heads can build trust with par-
ents through transparency, approachability, and
responsiveness, creating open lines of commu-
nication. This transparency helps address any
concerns or issues that may arise promptly and
effectively, thereby preventing potential misun-
derstandings or conflicts. Parents bring diverse
skills, experiences, and resources that can be
incredibly beneficial to the school. Whether
volunteering, offering professional expertise, or
providing additional resources, parental involve-
ment can enhance the quality of education and
the overall school experience. As a school head,
prioritizing parental involvement is a strate-
gic approach that benefits students, strength-
ens the school community, and enhances over-
all school effectiveness. Building trust through
transparency and responsiveness ensures a col-
laborative and supportive environment where
students can thrive. On the other hand, the par-
ticipants thoroughly discussed some aspects that
might be useful to develop a theme about cop-
ing with the challenges of the school heads in
defining their roles and decision-making, and
that gave me a clear picture or idea of a new
theme which is the support and collaboration
were revealed for the coping mechanism.

3.2.2. Seeking Support and Collabora-
tion—Another coping mechanism that school
heads may employ to cope with the challenges
of their roles and decision-making is seeking
support and collaboration. School heads often
seek support from their colleagues, other school
leaders, or professional networks. Collaborat-

ing with fellow administrators allows them to
share experiences, exchange ideas, and seek
guidance when facing challenges or making
difficult decisions. The participants discussed
that, As a school head, they extend my exper-
tise beyond the confines of my institution by
actively engaging in collaborative projects and
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Fig. 4. Coping Mechanism with the Challenges of the School Heads in Defining
their Roles and Decision- Making

partnerships with other schools. This approach
broadens the scope of available resources and
fosters a sense of community and shared pur-
pose among educational leaders. By working
together on joint initiatives, they can pool their
resources, co-organize events, and implement
collaborative strategies to enhance educational
outcomes. These partnerships allow them to
share best practices, innovate collectively, and
effectively address common challenges. Such
collaboration paves the way for a more inter-
connected and supportive educational environ-

ment, ultimately benefiting the schools and the
broader educational community. Through these
efforts, they can create a richer, more dynamic
learning experience for their students while
strengthening the professional bonds between
educators and institutions. Figure 4 shows the
coping mechanism with the challenges of the
school heads in defining their roles and decision-
making and the emergence of the two themes:
building relationships and communication and
seeking support and collaboration.

3.3. Educational Management Insights
Drawn from the Findings of the Study—The
study of the experiences of school heads in
defining their roles and decision-making pro-
vides valuable educational insights. Some of
these insights include: The experiences of
school heads in defining their roles as decision-
makers in school leadership make it essential

to be mindful of the potential impact of their
decisions. This means being fully present and
mindful when making decisions. Take the time
to consider the different perspectives of the
school community and weigh the potential con-
sequences of your actions. The School heads
and decision-making processes are critical in
setting a clear school vision and direction.

3.3.1. Collaboration and Stakeholder En-
gagement—School heads recognize the signifi-
cance of collaboration and stakeholder engage-
ment in decision-making. They involve teach-

ers, parents, students, and community members
in the decision-making process to ensure diverse
perspectives are considered and to build a sense
of ownership and commitment to the decisions
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made. Foster open dialogue by creating forums
for discussion, inviting input, and actively lis-
tening to concerns. Establishing trust through
transparency and demonstrating the positive im-
pact of change over time helps bring even the
most resistant stakeholders on board with the
shared vision for educational improvement. Col-
laboration and Stakeholder Engagement: I con-
sider this an essential theme in defining their

roles as decision-makers in school leadership,
making it essential to be mindful of the poten-
tial impact of their decisions. I find it essential
because this was an essential experience or ac-
tion by the school to function and make their
decision appropriate to the needs of the learners
and teachers. This insight emphasizes the im-
portance of strong leadership and its impact on
shaping the educational environment.

3.3.2. Professional Development and Con-
tinuous Learning is Essential—The study high-
lights the significance of ongoing professional
development for school heads. It emphasizes
the need for school heads to continuously learn,
stay updated with educational research and best
practices, and seek personal and professional
growth opportunities. Professional development
for principals must be ongoing, engaging them
in continuous improvement and providing sup-
port such as continued coaching/mentoring to
help them extend their focus beyond manage-
rial competence toward instructional leadership.
These educational insights, gleaned from the
study of school heads’ experiences in defining
their roles and decision-making, contribute to
our understanding of effective school leader-
ship. They guide aspiring school leaders and
inform professional development programs to
enhance leadership practices in educational set-
tings. One reason for poor school results has
always been that principals are not appropriately
skilled and trained in school management and
leadership. As a result, some call for profes-

sional development of school principals. Today,
school leadership improvement is the central
area of concern for the priorities for school re-
form. The secondary school principals stated
that a significant part of their training should
provide knowledge and skills in leadership and
in areas related to management, in the same way
that civil servants are trained to enhance their
management skills. School leaders described
their training programs as primarily focused on
content knowledge in a specific subject area
and on teaching strategies and school discipline
while generally neglecting curriculum planning,
technology, classroom management and disci-
pline, assessment techniques, research work,
and communication skills, all of which are cru-
cial for principals to function as effective school
leaders (Nasreen A. and Odhiambo 2018). Fig-
ure 5 shows the Insights gained from the study
of the school heads in defining their roles and
decision-making and the emergence of the two
themes: collaboration and stakeholder engage-
ment and professional development and contin-
uous learning were essential.

4. Implications and Future Directions

This chapter presents a brief overview of the study, followed by implications based on its findings.
Future directions in the field of school culture are also discussed here.

4.1. Findings—The study’s main objective
is to explore the experiences of the school heads
in defining their roles and decision-making.

Specifically, it sought to identify the experi-
ences, challenges, and coping mechanisms of
the school head in managing the school. In their
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Fig. 5. Insights Gained from the Study
experiences, the school heads were constantly
concerned with balancing the tasks at hand
while building trust and relationships among
stakeholders. Under their coping mechanism,
the participants shared that they have been
building relationships with open communica-
tion. School heads also seek support and col-
laboration from other school heads. This im-
plies the need for professional development pro-

grams that focus on instructional leadership and
developing interpersonal skills. Schools can
provide resources and training to help school
heads develop and strengthen their emotional
intelligence, communication, and relationship-
building abilities. Promotion of Reflective Prac-
tice: The experiences of school heads empha-
size the importance of reflective practice in
defining their roles and decision-making.

4.2. Implications—The results of my anal-
ysis revealed the following significant findings.
The study of the experiences of school heads
in defining their roles and decision-making car-
ries several implications that could inform ed-
ucational practice and policy. Some of these
implications include: The experiences of school
heads in defining their roles and decision-
making and the emergence of the two themes:
balancing competing demands and excessive
administrative tasks and responsibilities. The
balancing competing demands was somehow
the School heads had to juggle various respon-
sibilities, including overseeing curriculum im-
plementation, managing staff, ensuring student
welfare, handling administrative tasks, and en-
gaging with parents and the community. Bal-

ancing these responsibilities and finding time
for each can be a significant challenge while the
Excessive Administrative Tasks and Responsi-
bilities. School leaders often find themselves
overwhelmed with administrative duties, such
as paperwork, meetings, and compliance re-
quirements, which can detract from their abil-
ity to focus on strategic decision-making. This
administrative overload may lead to decision
fatigue, where school heads feel mentally ex-
hausted and struggle to make sound decisions,
potentially resulting in suboptimal outcomes
for the school. The coping mechanism with
the challenges of the school heads in defining
their roles and decision-making and the emer-
gence of the two themes: building relationships
and communication and seeking support and
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collaboration. Building relationships and com-
munication. One of the coping mechanisms
that school heads may employ to address the
challenges they face in their roles and decision-
making is to build relationships and communi-
cation. School heads focus on building positive
relationships with staff, students, parents, and
the community. By fostering open and effec-
tive communication, they create an environment
where concerns and challenges can be addressed
collaboratively, and solutions can be developed
together. While seeking support and collabora-
tion is another coping mechanism that school
heads may employ to cope with the challenges
of their roles and decision-making is seeking
support and collaboration. School heads often
seek support from their colleagues, other school
leaders, or professional networks. Collaborat-
ing with fellow administrators allows them to
share experiences, exchange ideas, and seek
guidance when facing challenges or making dif-
ficult decisions. The insights gained from the
study of the school heads in defining their roles
and decision-making and the emergence of the
two themes, collaboration and stakeholder en-
gagement, and professional development and
continuous learning, were essential. Communi-
cation helps us develop and maintain relation-
ships with those around us. Therefore, com-

municating effectively allows children to form
strong bonds with teachers and peers, making
them feel supported and confident and School
heads recognize the significance of collabora-
tion and stakeholder engagement in decision-
making. They involve teachers, parents, stu-
dents, and community members in the decision-
making process to ensure diverse perspectives
are considered and to build a sense of owner-
ship and commitment to the decisions made. At
the same time, for professional development, It
emphasizes the need for school heads to con-
tinuously learn, stay updated with educational
research and best practices, and seek personal
and professional growth opportunities. Profes-
sional development for principals must be on-
going, engaging them in continuous improve-
ment and providing support such as continued
coaching/mentoring to help them extend their
focus beyond managerial competence toward
instructional leadership. The implications of
studying school heads’ experiences in defining
their roles and decision-making can inform ed-
ucational policies, leadership development pro-
grams, and school practices. They guide the
creation of supportive environments that enable
school heads to lead effectively, make informed
decisions, and contribute to positive educational
outcomes.

4.3. Future Directions—This study was
significant to principals. In it, principals were
able to reveal their actual lived experiences in
implementing educational policies in the school,
especially in this new standard setting. They
could also adopt the teachers’ coping practices
regarding their challenges. This study was
equally significant to the school heads. It was a
good reference for them to examine the princi-
pals’ challenges and how to address them. To
the policymakers, for planning and drafting fu-
ture training and seminars for teachers to prop-
erly address implementation gaps in utilizing

the roles and responsibilities of principals in the
teaching and learning process. Finally, to fellow
researchers who wanted to conduct a similar or
comparative study.

The study of the experiences of school heads
in defining their roles and decision-making is
an evolving field with potential future direc-
tions. Some possible future directions for re-
search in this area include: Longitudinal Stud-
ies: Conducting longitudinal studies that follow
school heads over an extended period can pro-
vide deeper insights into how their roles and
decision-making evolve. This can help iden-
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tify patterns, trends, and changes in their ex-
periences and understand the long-term impact
of their decisions on school outcomes. Com-
parative Studies: Comparative studies across
different educational contexts, such as differ-
ent countries or school systems, can shed light
on how cultural, social, and contextual factors
influence the experiences of school heads in
defining their roles and decision-making. Com-
parisons can provide valuable insights into the
transferability of practices and strategies across
different settings. Qualitative Research: Qual-
itative research methods, such as in-depth in-
terviews or case studies, can provide rich, de-
tailed accounts of school heads’ experiences in
defining their roles and decision-making. This
approach can more comprehensively capture
the complexity, nuances, and contextual fac-
tors that influence their experiences. Intersec-
tionality and Diversity: Future research may
explore the experiences of school heads from
diverse backgrounds, considering factors such
as race, gender, socioeconomic status, and cul-
tural perspectives. Examining how intersec-
tionality and diversity influence their roles and
decision-making can contribute to a more in-
clusive understanding of school leadership. Im-
pact of External Factors: Research can investi-
gate the influence of external factors, such as
educational policies, funding mechanisms, ac-
countability frameworks, and societal expecta-

tions, on school heads’ experiences in defin-
ing their roles and making decisions. Under-
standing the impact of these external factors
can help identify strategies to support school
heads in navigating challenges and optimiz-
ing their decision-making processes. Profes-
sional Development and Support: Future re-
search can focus on identifying effective pro-
fessional development programs and support
mechanisms for school heads. Investigating the
types of training, mentoring, and coaching that
are most beneficial in helping school heads de-
velop the skills and competencies needed to
define their roles and make effective decisions
can inform the design and implementation of
targeted professional development initiatives.
Ethical Considerations: Exploring the ethical di-
mensions of decision-making for school heads
is essential for future research. Investigating
how school heads navigate ethical dilemmas
and make morally sound decisions in complex
educational contexts can provide valuable in-
sights for ethical leadership development. By
pursuing these future directions, researchers can
contribute to a deeper understanding of the ex-
periences of school heads in defining their roles
and decision-making. This knowledge can in-
form policy development, leadership prepara-
tion programs, and supportive practices that en-
hance the effectiveness of school leadership and
ultimately improve educational outcomes.
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Elo, S., Kääriäinen, M., Kanste, O., Pölkki, T., Utriainen, K., & Kyngäs, H. (2023). Qualitative
content analysis: A focus on trustworthiness. SAGE Open, 4(1), 215824401452263.
https://doi.org/10.1177/2158244014522633

25
ISSN 3028-1261

10.5281/zenodo.11645308/NIJSE.2024

https://www.cnnphilippines.com/life/culture/2018/3/9/teachers-salary-philippines.html
http://childrenslearninginstitute.org/Downloads/Sociocultural%20Influences.pdf
http://www.cwc.gov.ph/index.php/dls/category/19-misc
https://www.childwelfare.gov/pubs/usermanuals/educator/educator.pdf
http://www.dswd.gov.ph/download/publications/annual_report/DSWD-AR-2015-PDF-File-Spread.pdf
http://www.dswd.gov.ph/download/publications/annual_report/DSWD-AR-2015-PDF-File-Spread.pdf
http://www.dswd.gov.ph/programs/residential-and-non-residential-facilities/
https://doi.org/10.1177/2158244014522633


NIJSE (2024) -

Enon, G. (2020). The behavioral control room for managers: The integrator role. Leadership &
Organization Development Journal, 22(4), 175–185.

Erskine-Cullen, G., & Sinclair, H. (2019). Zirve university, faculty of education, department of
educational sciences, gaziantep, turkey. International Journal of Teaching and Education,
2(2).

Esterman, R., & Hedlund, D. (2020). Women and leadership (P. Northouse, Ed.), 265–299.
Estrellado, A., & Loh, J. (2021). Factors associated with battered filipino women’s decision to stay

in or leave an abusive relationship. Journal of Interpersonal Violence, 29(4), 575–592.
Fehringer, J., & Hindin, M. (2019). Like a parent, like a child: Intergenerational transmission of

partner violence in cebu, the philippines. Journal of Adolescent Health, 44(4), 363–371.
Figer, R. (2020). Looking through the eyes of the child: The phenomenon of child verbal abuse in

the philippines. Relational Child and Youth Care Practice, 21, 46–58.
Foot, M. (2020). Personality, social background, and occupational career success. Social Science

Research, 35(3), 702–726.
Foster, J., & Goddard, T. (2023). Barriers to adolescents’ information seeking for career decision-

making. Journal of the Philippine Society for Information Science, 50(1), 38–48.
Fouka, R., & Mantzorou, L. (2021). Qualitative research in practice: Examples for discussion

and analysis. Jossey-Bass Publishers.
Freel, A. (2021). Transforming leadership: A process of collective action. Human Relations, 38,

1023–1046.
Greenberg, M. T., Domitrovich, C. E., Graczyk, P. A., & Zins, J. E. (2020). The study of implemen-

tation in school-based preventive interventions: Theory, research, and practice (Vol. 3).
Center for Mental Health Services, Substance Abuse, Mental Health Services Adminis-
tration. http://prevention.psu.edu/people/documents/thestudyofimplementationinschool-
basedpreventiveinterventions 001.pdf

Gunn, S., & Ostos, Z. (2019). Dilemmas in tackling child labor: The case of scavenger children in
the philippines. International Labour Review, 131, 629–646.

Hassan, F., Sadowski, L., & Bangdiwala, S. (2022). Physical intimate partner violence in chile,
egypt, india, and the philippines. Injury Control and Safety Prevention, 11(2), 111–116.

Hindin, M. (2020). Family dynamics, gender differences and educational attainment in filipino
adolescents. Journal of Adolescence, 28(3), 299–316.

Hindin, M., & Gultiano, S. (2022). Associations between witnessing parental domestic violence
and experiencing depressive symptoms in filipino adolescents. American Journal of Public
Health, 96(4), 660–663.

Jeremay, M. C., Hernandez, K. U., Rodavia, M. R., & Roxas, E. (2019). De la salle university –
graduate school-elmd1, arellano university2 manila central university3 manila, philippines.
International Journal for Cross-Disciplinary Subjects in Education (IGCSE), 10(1).

Jeyaseelan, L., Sadowski, L., Kumar, S., Hassan, F., Ramiro, L., & Vizcarra, B. (2022). World
studies of abuse in the family environment – risk factors for physical intimate partner
violence. Injury Control and Safety Promotion, 11(2), 117–124.

Kam, C. M., Greenberg, M. T., & Walls, C. T. (2023). Examining the role of implementation
quality in school-based prevention using the paths curriculum. Prevention Science, 4,
55–63.

26
ISSN 3028-1261

10.5281/zenodo.11645308/NIJSE.2024

http://prevention.psu.edu/people/documents/thestudyofimplementationinschool-basedpreventiveinterventions_001.pdf
http://prevention.psu.edu/people/documents/thestudyofimplementationinschool-basedpreventiveinterventions_001.pdf


NIJSE (2024) -

Kim, J., & Cicchetti, D. (2020). Longitudinal pathways linking child abuse and neglect, emo-
tion regulation, peer rejection, and psychopathology. Journal of Child Psychology and
Psychiatry, 51, 706–716.

Lachman, P., Poblete, X., Ebigbo, P., & et al. (2022). Challenges facing child protection. Child
Abuse and Neglect, 26, 587–617.

Ladion, F. (2019). Kiss of heaven: Recovering from the trauma of child sexual abuse among
evangelical christians. Philippine Journal of Psychology, 40(2), 58–87.

Lansford, J., Godwin, J., Tirado, L., & et al. (2021). Individual, family, and culture level con-
tributions to child physical abuse and neglect: A longitudinal study in nine countries.
Development and Psychopathology, 27(4), 1417–1428.

Lansford, J., Malone, P., Dodge, K., & et al. (2020). Children’s perceptions of maternal hostility
as a mediator of the link between discipline and children’s adjustment in four countries.
International Journal of Behavioral Development, 34(5), 452–461.

Lee, R. (2020). Filipino men’s familial roles and domestic violence: Implications and strategies for
community-based intervention. Health Social Care in the Community, 12(5), 422–429.

Littell, J. (2019). Evidence-based or biased? the quality of published reviews of evidence-based
practices. Children and Youth Services Review, 30, 1299–1317.

Loh, J., Calleja, F., & Restubog, S. (2021). Words that hurt: A qualitative study of parental verbal
abuse in the philippines. Journal of Interpersonal Violence, 26(11), 2244–2263.

Madrid, B., Ramiro, L., Hernandez, S., Go, J., & Badilio, J. (2020). Child maltreatment prevention
in the philippines: A situation. Acta Medica Philippina, 47(1), 1–11.

Maiquilla, S., Salvador, J., Calacal, G., & et al. (2021). Y-str dna analysis of 154 female child
sexual assault cases in the philippines. International Journal of Legal Medicine, 125(6),
817–824.

Mandal, M., & Hindin, M. (2022). Keeping it in the family: Intergenerational transmission of
violence in cebu, philippines. Maternal and Child Health Journal, 19(3), 598–605.

Mandal, M., & Hindin, M. (2023). From family to friends: Does witnessing interparental violence
affect young adults’ relationships with friends. Journal of Adolescent Health, 53(2), 187–
193.

Maxwell, C., & Maxwell, S. (2023). Experiencing and witnessing familial aggression and their
relationship to physically aggressive behaviors among filipino adolescents. Journal of
Interpersonal Violence, 18(12), 1432–1451.

Maxwell, S. (2021). A focus on familial status: Antisocial behavior and delinquency in filipino
society. Sociological Inquiry, 71(3), 265–292.

Mayall, B. (2022). Towards a sociology for childhood: Thinking from children’s lives. Open
University Press.

McVilly, K., Ottmann, G., & Anderson, J. (2022). Systematic review appraisal. School of Psy-
chology, Deakin University. Melbourne.

Morales, M. (2019). Like a parent, like a child: Intergenerational transmission of partner violence
in cebu, the philippines. Journal of Adolescent Health, 44(4), 363–371.

Myers, W., & Bourdillon, M. (2022). Introduction: Development, children and protection. Devel-
opment in Practice, 22(4), 437–447.

Pells, K. (2022). ‘risky lives’: Risk and protection for children growing up in poverty. Development
in Practice, 22(4), 562–573.

27
ISSN 3028-1261

10.5281/zenodo.11645308/NIJSE.2024



NIJSE (2024) -

Philippines Statistics Authority (PSA) and United Nations Children’s Fund (UNICEF). (2020).
Child poverty in the philippines. United Nations Children’s Fund. Makati City.

Pickering, C., & Byrne, J. (2020). The benefits of publishing systematic quantitative literature re-
views for ph.d. candidates and other early-career researchers. Higher Education Research
and Development, 33(3), 534–548.

Price-Robertson, Bromfield, L., & Lamont, A. (2024). International approaches to child protection
– what can australia learn? (No. 23). Child Family Community Australia. Melbourne,
Australian Institute of Family Studies.

Qvortrup, J. (2019). An introduction. In J. Qvortrup, M. Bardy, G. Sgritta, & H. Wintersberger
(Eds.), Childhood matters: Social theory, practice, and politics (pp. 1–24). Avebury Press.

Ramiro, L., Madrid, B., & Brown, D. (2020). Adverse childhood experiences (ace) and health-risk
behaviors among adults in a developing country setting. Child Abuse and Neglect, 34(11),
842–855.

Reyes, M. (2020). Family dynamics, gender differences and educational attainment in filipino
adolescents. Journal of Adolescence, 28(3), 299–316.

Runyan, D., Shankar, V., Hassan, F., & et al. (2020). International variations in harsh child
discipline. Pediatrics, 126(3), 701–711.

Salveron, M., Finan, S., & Bromfield, L. (2023). ’why wait?’: Engaging with children and young
people in child protection research to inform practice. Developing Practice: The Child,
Youth and Family Work Journal, 37, 24.

Sana, E., Melencio-Herrera, A., Legarda, K., Vilches, N., & Madrid, B. (2022). Competency
enhancement training for philippine family court judges and personnel handling child
abuse cases. Child Abuse Review, 23(5), 324–333.

Sanapo, M., & Nakamura, Y. (2021). Gender and physical punishment: The filipino children’s
experience. Child Abuse Review, 20(1), 39–56.

Saplala, J. (2019). Understanding abusive relationships in childhood and violent behavior among
convicted felons. Philippine Journal of Psychology, 40(2), 88–110.

Save the Children. (2021). Child protection in the philippines: A situational analysis. Save the
Children. Bangkok.

Sugue-Castillo, M. (2009). Legal outcomes of sexually abused children evaluated at the philippine
general hospital child protection unit. Child Abuse and Neglect, 33(3), 193–202.

Tarroja, M., Balajadia-Alcala, M., & Co, S. (2022). The impact of family composition and last
incident of abuse on the psychosocial well-being of abused children. Philippine Journal
of Psychology, 40(2), 111–136.

Terol, E. (2023). Cases of sexually abused adolescent girls with mental retardation in the philip-
pines. Journal of Child and Adolescent Trauma, 2(3), 209–227.

United Nations. (2022). Convention on the rights of the child.
U.S. Department of Health and Human Services, Administration for Children and Families,

Administration on Children, Youth, and Families, Children’s Bureau. (2022). Child
maltreatment 2011 [Retrieved from http://www.acf.hhs.gov/programs/cb/research-data-
technology/statisticsresearch/child-maltreatment]. U.S. Department of Health and Human
Services.

Woodhead, M. (2020). Combatting child labor – listen to what the children say. Childhood, 6(1),
27–49.

28
ISSN 3028-1261

10.5281/zenodo.11645308/NIJSE.2024

http://www.acf.hhs.gov/programs/cb/research-data-technology/statisticsresearch/child-maltreatment
http://www.acf.hhs.gov/programs/cb/research-data-technology/statisticsresearch/child-maltreatment


NIJSE (2024) -

Yanowitz, K., Monte, E., & Tribble, J. (2003). Teachers’ beliefs about the effects of child abuse.
Child Abuse & Neglect, 27, 483–488.

29
ISSN 3028-1261

10.5281/zenodo.11645308/NIJSE.2024


