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The Mediating Effect of School Identity on Teaching Confidence
and ICT (Information and Communication Technology)

Implementation Capability of Secondary School Teachers

Nelson V. Baldiveso Jr.

Abstract. The current study aimed to evaluate whether school identity mediates the relationship
between teaching confidence and the ICT implementation capability of secondary school
teachers. In this study, the researcher selected 205 secondary school teachers in Cluster 3
in Davao City as the respondents of the study. A stratified random sampling technique was
utilized in the selection of the respondents. A non-experimental quantitative research design
using a descriptive-correlational method was employed. The data collected were subjected to
the following statistical tools: Mean, Pearson Moment Product Correlation, and Sobel z-Test.
Findings revealed that teaching confidence and school identity were described as extensive. In
contrast, the ICT implementation capability of secondary school teachers in Cluster 3 in Davao
City was rated as moderately extensive. Further, correlation analysis demonstrated a significant
relationship between teaching confidence, ICT implementation capability of secondary school
teachers, and school identity in Cluster 3 in Davao City. Evidently, the Sobel z-test proved
that school identity partially mediated the relationship between teaching confidence and ICT
implementation capability of secondary school teachers in Cluster 3 in Davao City. In other
words, school identity is a significant mediator in the relationship between teaching confidence
and the ICT implementation capability of secondary school teachers in Cluster 3 in Davao City.
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1. Introduction

Information and Communications Technol-
ogy (ICT) has gone through innovations and
transformed our society that has changed the
way people think, work and live. As part of
this, schools and other educational institutions
that was supposed to prepare students to live
in a knowledge society need to consider ICT
implementation in their curriculum. In conjunc-
tion with preparing students for the current dig-
ital era, teachers were key players in the use

of ICT in their daily classrooms. This is due
to the capability of ICT to provide a dynamic
and proactive teaching-learning environment.
However, teachers are confronted with many
challenges in how to integrate ICT into their
teaching. Teachers seem to be experiencing dif-
ficulty in effectively integrating technologies
into existing curricula. What could be the rea-
sons for these difficulties? The fundamental
issue was whether teachers knew how to use
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ICT effectively. Previous studies indicate a sig-
nificant relationship between school identity,
teacher confidence, and ICT implementation
capability. For instance, Lucy (2018) found
that a school with a strong identity often has
a clear educational vision and mission. When
this vision is committed to ICT integration, it
provides a purpose and direction for teachers to
embrace ICT in their teaching practices. A well-
defined school identity that prioritizes ICT can
allocate resources for teacher training and pro-
fessional development in this area. Buchanan
(2010) proposed that a strong school identity is
often built on shared beliefs and values among
the school community. When teachers share
these values, it can lead to a sense of belong-
ing and confidence in their alignment with the
school’s educational goals. More so, Gilakjani
and Leong (2012) showed that confident teach-
ers are more likely to experiment with new ICT
tools and strategies. They are not afraid to try
innovative approaches and integrate technology
in different ways to enhance their teaching. As
described by Giacometti (2005), school identity
refers to the unique and distinct characteristics,
values, culture, and reputation associated with a
particular educational institution. Rossi (2018)
found that schools with a different identity often
seek teachers who align with their values and
vision. This can lead to hiring educators who
are experts in specific fields or possess teach-
ing philosophies consistent with the school’s
identity. According to Djonko-Moore (2015),
schools with distinct identities often seek teach-
ers who align with their values and vision. This
can lead to hiring educators who are experts
in specific fields or possess teaching philoso-
phies consistent with the school’s identity. Pro-
fessional development and training may also
be tailored to reinforce this identity. School
identity can significantly impact the overall stu-
dent experience. As Kundu and Ghose (2016)
pointed out, teaching confidence is the level of
self-assurance and belief in their ability to ef-

fectively and positively impact their students’
learning and development. Walter (2015), high
teaching confidence contributes to creating a
positive classroom environment. Students of-
ten respond positively to teachers who exude
confidence and enthusiasm. They are more will-
ing to take risks in their teaching, trying new
approaches and adapting their methods to meet
their students’ needs better. Adding more, Kıran
and Sungur (2012) affirmed that students are
more likely to be engaged in the learning pro-
cess when their teachers display high levels of
confidence. This active engagement leads to bet-
ter educational outcomes. Meanwhile, Roblyer
and Doering (2013) reported that teachers with
ICT capability can help students develop digital
literacy and technology skills, which are essen-
tial for the modern workforce. Students benefit
from access to a wider range of information
and research materials, fostering independent
learning and critical thinking. Further, Meel
(2016) reported that ICT implementation allows
for some differentiation in teaching, enabling
teachers to address individual student needs and
learning styles better. They can use technol-
ogy to streamline administrative tasks, such as
grading, attendance tracking, and communica-
tion with students and parents. Likewise, Maha-
jan (2016) reported that teachers with moderate
ICT capability can participate in ongoing pro-
fessional development to continuously improve
their skills and adapt to changing educational
technologies. However, Gul (2014) reported
that inadequate use of technology in the class-
room can result in lower student engagement.
Students may become disinterested in lessons
that lack interactive or multimedia elements,
potentially leading to decreased motivation to
learn. Similarly, Moalosi (2013) reported that
poor ICT implementation can restrict the range
of learning opportunities available to students.
It may prevent access to educational resources,
digital tools, and online platforms that could
enhance their learning experiences. Students in
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classrooms with poor ICT implementation may
have unequal access to educational resources.
This digital divide can exacerbate educational
inequalities and limit students’ access to in-
formation and opportunities. Also, Shahzad
and Naureen (2017) noted that inadequate ICT
use may lead to less effective assessment meth-
ods. Teachers may rely on traditional assess-
ment techniques, missing the potential for for-
mative assessments, personalized feedback, and
data-driven insights to enhance student learn-
ing. While there is existing research exploring
the individual relationships between teaching
confidence, ICT implementation capability, and
school identity among teachers, there was a no-
table gap in the literature concerning the mediat-
ing role of school identity in the context of sec-
ondary school teachers’ ICT integration. Specif-
ically, the literature lacks comprehensive studies

investigating how a strong or weak school iden-
tity, as it relates to ICT integration, may medi-
ate or modify the relationship between teachers’
self-assessed teaching confidence and their ac-
tual ICT implementation capability. Thus, in
this context, the researcher felt the need to fill
in the research gap by conducting a study in the
Philippine setting, particularly in Davao City,
using structural equation modeling. Specifically,
the researcher used mediation analysis to bet-
ter understand the role of school identity as a
mediator in teaching confidence and the ICT
implementation capability of teachers, which is
found to be scarce. The present study intends
to contribute to the limited body of knowledge
regarding the ICT implementation capability of
teachers in the context of teachers teaching at
the secondary level.

2. Methodology

This section contains the research design, research respondents, research instrument, data gather-
ing procedure, and data analysis.

2.1. Research Design—The researcher
made use of quantitative research to gather data
ideas, facts, and information related to the study
researcher. The researcher specifically made
use of the descriptive correlation approach in
order to address the problems in the study and
achieve its purpose. This approach measures
two or more relevant variables and assesses a
relationship between or among them (Schmitz,
2012). The relationship between teacher’s self-
efficacy, technology integration skills, and en-
couraging school culture was described and ex-
amined. Further, the main purpose of the study
is to determine the mediating effect of encourag-
ing school culture on the relationship between
teacher’s self-efficacy and technology integra-
tion skills. The survey method was employed
using adapted survey questionnaires with a five-
point Likert scale.

2.2. Research Respondents—The respon-
dents of the study were the secondary school
teachers in Cluster 3, Division of Davao City.
In this study, the 205 respondents were selected
through a stratified random sampling technique.
Stratified random sampling is a method of sam-
pling that involves the division of a population
into smaller sub-groups known as strata. Ac-
cording to Shi (2015), in stratified random sam-
pling, or stratification, the strata are formed
based on members’ shared attributes or char-
acteristics, such as income or educational attain-
ment. Stratified random sampling is appropriate
in this study because there is heterogeneity in
a population that can be classified with ancil-
lary information. In this study, certain inclu-
sion criteria were implemented in determining
the respondents of the study. The primary con-
sideration of this study was to select respon-
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dents who can provide information to achieve
the purpose of this study. Hence, only those
permanent-regular secondary school teachers,
and who voluntarily signed the ICF were given
the survey questionnaires. Moreover, the study
was delimited only to the nature of the problem
based on the research questions, and thus, it
did not consider the gender and socio-economic
status of the teachers.

2.3. Research Instrument—The study em-
ployed questionnaires adapted from different
studies and was modified to fit the context of
the respondents of this study. The instrument
was divided into three parts. The scaling was
done by having one-half of the value of 5 as the
average cut-off point or the fair level, with a uni-

form interval of 0.80. Before the administration
of the instrument, it was subject to validation
by three experts and was revised according to
their expert comments. The first part of the in-
strument concerns the school identity adapted
from the study of Giacometti (2005). In the
manner of answering the questionnaire, the re-
spondents made use of the 5-Likert scale. The
reliability of the new scale obtained Cronbach’s
alpha value of 0.944 interpreted as excellent, in-
dicating high reliability and consistency among
the items. As a guide in determining the extent
of school identity, the researcher made use of
the range of means, descriptions, and interpreta-
tions as presented below:

Range of Mean Descriptive Level Interpretation
4.20 - 5.00 Very Extensive The school identity is always evident.
3.40 – 4.19 Extensive The school identity is oftentimes evident.
2.60 – 3.39 Moderately Extensive The school identity is sometimes evident.
1.80 – 2.59 Less Extensive The school identity culture is evident.
1.00 – 1.79 Not Extensive The school identity is never evident.

The second tool was about teaching confi-
dence of secondary school teachers. This ques-
tionnaire was adapted from Page, Pendergraft,
and Wilson’s (2014) questionnaire for technol-
ogy integration, which consists of 24 statements
and was divided into student engagement with
an original scale of 0.815, instructional strate-
gies with an original scale of 0.848, and class-

room management with an original scale of
0.859 which are quite high. The respondents
made use the 5-Likert scale. As a guide in de-
termining the extent of teaching confidence, the
researcher made use of the range of means, de-
scriptions, and interpretations as presented be-
low:

The second part of the instrument is con-
cerned with the ICT implementation capability.
This questionnaire was adapted from Vannatta
and Banister (2009). The respondents made
use of the 5-Likert scale. The Cronbach alpha
value for the new scale is 0.945, described as

excellent, interpreted as reliable, and has inter-
nal consistency among items. As a guide in
determining the extent of ICT implementation
capability, the researcher made use of the range
of means, descriptions and interpretations as
presented below:

2.4. Data Gathering Procedure—Steps
were undergone by the researcher in conduct-

ing the study after the validation of the research
questionnaire. Permission to Conduct the Study.
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Range of
Mean

Descriptive Level Interpretation

4.20 - 5.00 Very Extensive The teaching confidence of secondary school
teachers is always observed.

3.40 – 4.19 Extensive The teaching confidence of secondary school
teachers is oftentimes observed.

2.60 – 3.39 Moderately Exten-
sive

The teaching confidence of secondary school
teachers is sometimes observed.

1.80 – 2.59 Less Extensive The teaching confidence of secondary school
teachers is rarely observed.

1.00 – 1.79 Not Extensive The teaching confidence of secondary school
teachers is never observed.

Range of
Mean

Descriptive Level Interpretation

4.20 - 5.00 Very Extensive The teachers’ ICT implementation capability is
always manifested.

3.40 – 4.19 Extensive The teachers’ ICT implementation capability is
oftentimes manifested.

2.60 – 3.39 Moderately Exten-
sive

The teachers’ ICT implementation capability is
sometimes manifested.

1.80 – 2.59 Less Extensive The technology integration skills are rarely
manifested.

1.00 – 1.79 Not Extensive The technology integration skills are never man-
ifested.

5
ISSN 3028-1261

10.5281/zenodo.11644911/NIJSE.2024



NIJSE (2024) -

The researcher secured permission to conduct
the study and endorsement from the Dean of
the Graduate School in Rizal Memorial Col-
leges, Inc., Davao City. The endorsement letter
from the Dean of the Graduate School was at-
tached to the permission letters to be endorsed
by the school’s division superintendent and then
the principals of the selected public secondary
schools in Cluster 3, Davao City. Distribution
and Retrieval of the Questionnaire. The re-
searcher proceeded to distribute the research in-
strument to the respondents after the approval to
conduct the study. Upon the distribution of the
questionnaires, the benefits of the survey were
briefly discussed and explained to the identified

respondents of the study. For the administra-
tion of the questionnaire, the researcher con-
ducted the survey in a face-to-face manner. The
questionnaire was distributed following health
protocols such as wearing face masks and face
shields and following social distancing. The re-
spondents of the study were given enough test-
ing time for the questionnaires to be finished.
After this, the data collected were subjected to
quantitative analysis. Collation and Statistical
Treatment of Data. After the questionnaire was
retrieved, the scores of each respondent were
tallied to organize the data per indicator. Then,
each score was subjected to descriptive and in-
ferential analysis using SPSS.

2.5. Data Analysis—The following were
the statistical tools utilized by the researcher
in processing the gathered data: Mean. This
was useful in characterizing the school identity,
teaching confidence, and ICT implementation
capability of secondary school teachers. It was
used to supply the answer for objectives 1, 2,
and 3. Pearson Product Moment Correlation. It
was used in this study to assess the significant

relationship among independent (teaching confi-
dence), dependent (ICT implementation capabil-
ity), and mediating (school identity) variables.
It was a statistical measure of the strength of
a linear relationship between paired data. In a
sample, it is usually denoted by r. Sobel z-Test.
It was applied to evaluate the mediating effect
of school identity on the relationship between
teaching confidence and the ICT implementa-
tion capability of secondary school teachers.

3. Results and Discussion

This chapter presents the results generated from the data gathered. It is sequenced based on the
objectives of the study as presented in the first chapter. Thus, it presents the extents of teaching
confidence and ICT implementation capability of secondary school teachers in Cluster 3, Davao
City; and relationship among the variables, and the mediating effect of school identity on the
relationship between teaching confidence and ICT implementation capability of secondary school
teachers in Cluster 3, Davao City.

Table 1 shows the summary of the extent of
teaching confidence of secondary school teach-
ers in Cluster 3, Davao City. As shown in the
table, the overall mean of the teaching con-
fidence of secondary school teachers is 3.46
which is described as extensive and interpreted
as oftentimes observed. More so, the table in-

dicated that teaching confidence of secondary
school teachers in terms of classroom manage-
ment acquired the highest mean score of 3.53
described as extensive and interpreted as often-
times observed, while, teaching confidence of
secondary school teachers in terms of classroom
management got the lowest mean score of 3.41
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described as extensive and interpreted as often-
times observed. This means that teachers’ self-
assurance and belief in their ability to effectively
and positively impact their students’ learning
and development is oftentimes observed in Clus-
ter 3 Public Secondary Schools in Davao City.
The result agrees with the view of Rath and
Nanda (2013) that teachers with high teaching
confidence tend to deliver more effective and
engaging instruction. They believe in their abil-

ity to convey information and facilitate learning
effectively. They are more likely to experiment
with innovative teaching methods and technolo-
gies, which can lead to dynamic and engaging
educational practices. This also supports Slau-
genhoup’s (2016) view that confident teachers
have the ability to inspire and motivate students.
They serve as role models for self-belief and
enthusiasm for learning.

Table 1. Summary on Teaching Confidence of Secondary School Teachers in Cluster
3, Davao City

Statement Mean Descriptive Rating
Student Engagement 3.44 Extensive
Instructional Strategies 3.41 Extensive
Classroom Management 3.53 Extensive
Overall Mean 3.46 Extensive

Table 2 shows the summary of the extent
of ICT implementation capability of secondary
school teachers in Cluster 3, Division of Davao
City. The overall mean of the ICT implementa-
tion capability of secondary school teachers in
Cluster 3 in Davao City attained a mean score
that is 3.37 described as moderately extensive.
More so, the table indicates that ICT implemen-
tation capability of secondary school teachers

in terms of risk-taking behaviors and comfort
in technology acquired the highest mean score
of 3.49 described as extensive and interpreted
as oftentimes observed, while, ICT implemen-
tation capability of secondary school teachers
in terms of learning engagement got the lowest
mean score of 3.49 described as moderately ex-
tensive and interpreted as sometimes observed.

Table 2. Summary on ICT Implementation Capability of Secondary School Teachers
in Cluster 3, Davao City

Statement Mean Descriptive Rating
Risk-Taking Behaviors and
Comfort in Technology

3.49 Extensive

Learning Engagement 3.18 Moderately Extensive
Perceived benefits in using tech-
nology in the classroom

3.43 Extensive

Overall 3.37 Moderately Extensive

This means that the ability of educators to
effectively integrate technology, such as com-
puters, software, digital resources, and commu-

nication tools, into their teaching practices is
sometimes manifested in Cluster 3 Public Sec-
ondary Schools in Davao City. The result sup-
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ports Knolton’s (2014) idea that teachers with
moderate ICT implementation capability can
provide students with access to digital learn-
ing resources, which can supplement and enrich
traditional teaching materials. They can incor-
porate interactive activities and multimedia ele-
ments into their lessons, increasing student en-
gagement and understanding of complex topics.
This also agrees with the idea of Meel (2016)
that moderate ICT implementation allows for
some differentiation in teaching, enabling teach-
ers to better address individual student needs
and learning styles.

School Identity of Secondary School Teach-
ers in Cluster 3 Davao City

Table 3 shows the extent of school iden-
tity of secondary school teachers in Cluster 3,
Davao City. The table shows that school identity
reflects an overall mean of 3.55, described as
extensive and interpreted as oftentimes evident.
The mean ratings of the items range from 3.15
to 4.21. The item, believing that work provides
a powerful channel to express one’s knowledge,
ability and creativity reflects a mean rating of

3.15 described as moderately extensive, inter-
preted as item is sometimes evident. Mean-
while, the item, teaching career is one of the
most important activities in my life that I con-
sider shows a mean rating of 4.21, described as
very extensive and interpreted as item always
evident. Overall, the result suggests that the
unique and distinct characteristics, values, cul-
ture, and reputation associated with a particu-
lar educational institution is oftentimes evident.
This is congruent to the view of Kundu and
Lata (2017) that school identity shapes the in-
stitution’s educational philosophy and mission.
High schools with a strong identity often have a
clear vision of their goals and values, which in
turn influence the curriculum and teaching meth-
ods they employ. This is also similar to the idea
of Rossi (2018) that high schools with a distinct
identity often seek teachers who align with their
values and vision. This can lead to the hiring of
educators who are experts in specific fields or
who possess teaching philosophies consistent
with the school’s identity.

Table 3. School Identity of Secondary School Teachers in Cluster 3, Davao City

Statement Mean Descriptive Rating
Teaching career is one of the most
important activities in my life that I
consider.

4.21 Very Extensive

Believing that a person is known in
society by the work he does.

3.56 Extensive

Believing that work provides a pow-
erful channel to express one’s knowl-
edge, ability and creativity.

3.15 Moderately Extensive

Believing that one’s work provides the
best source of achieving perfection in
life.

3.32 Moderately Extensive

Continuing work even if I don’t have
to work to earn a living, is what I pre-
fer

3.52 Extensive

Mean 3.55 Extensive
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Relationship Between Teaching Confidence,
ICT Implementation Capability, and School
Identity of Secondary School Teachers in Clus-
ter 3, Davao City

The results of the analysis of the relationship
among teaching confidence, ICT implementa-
tion capability, and school identity of secondary
school teachers in Cluster 3 in Davao City are
presented. Bivariate correlation analysis using
Pearson Product Moment Correlation was uti-
lized to determine the relationship among the
variables mentioned. Table 4 shows that teach-
ing confidence has a significant positive relation-
ship with the ICT implementation capability of
secondary school teachers in Cluster 3 in Davao
City with a p-value of .000 that is less than .05
level of significance (two-tailed) (r = .953, p <
0.05). It means that as the extent of the teach-
ing confidence, ICT implementation capability
of secondary school teachers also significantly
changes. This leads to the rejection of null hy-
pothesis of no significant relationship between
teaching confidence and ICT implementation
capability of secondary school teachers in Clus-
ter 3 in Davao City. The result supports the idea
of Gilakjani and Leong (2012) that confident
teachers are more likely to experiment with new
ICT tools and strategies. They are not afraid to
try innovative approaches and integrate technol-
ogy in different ways to enhance their teaching.
Confidence in using ICT tools allows teachers to
manage technology in the classroom more effec-
tively. They can troubleshoot technical issues,
ensure smooth operations, and maintain a pro-
ductive learning environment. On the one hand,
the result shows that the relationship between
teaching confidence and school identity of sec-
ondary school teachers in Cluster 3 in Davao
City has a significant positive relationship with
a p-value of .00 that is less than the alpha set
at .05 (r = 0.972 p < 0.05). This means that if

the extent of teaching confidence changes, the
extent of school identity of secondary school
teachers also significantly changes. This leads
to the rejection of the null hypothesis of no
significant relationship between teaching confi-
dence and school identity of secondary school
teachers in Cluster 3 in Davao City. This is
similar to the view of Schaefer et al. (2012)
that a school with a strong identity often fosters
a supportive and collaborative culture among
teachers. When teachers feel supported by their
colleagues and leadership, they are more likely
to have confidence in their teaching abilities and
willingness to take risks in the classroom. On
the other hand, the result shows that the relation-
ship between school identity has a significant
positive relationship with the ICT implemen-
tation capability of secondary school teachers
in Cluster 3 in Davao City with a p-value of
.00 that is less than alpha set at .05 (r = 0.974
p<.05). This means that if the extent of school
identity changes, ICT implementation capabil-
ity of secondary school teachers also signifi-
cantly changes. This leads to the rejection of
the null hypothesis of no significant relationship
between school identity and a significant posi-
tive relationship with the ICT implementation
capability of secondary school teachers in Clus-
ter 3 in Davao City. The findings are congruent
with the view of Lucy (2018) that a school with
a strong identity often has a clear educational
vision and mission. When this vision is commit-
ted to ICT integration, it provides a purpose and
direction for teachers to embrace ICT in their
teaching practices. A well-defined school iden-
tity that prioritizes ICT can allocate resources
for teacher training and professional develop-
ment in this area. This equips teachers with the
necessary skills and knowledge to effectively
use ICT tools in the classroom.
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Table 4. Relationship among Teaching Confidence, ICT Implementation Capability,
and School Identity of Secondary School Teachers in Cluster 3, Davao City

Variables ICT Imple-
mentation
Capability

School Iden-
tity

Teaching Confidence 0.953** 0.972**
0.000 0.000

ICT Implementation Ca-
pability

1 0.974**

0.000

**Significant @ p<0.05

Mediating Effect of School Identity on the
Relationship Between Teaching Confidence and
ICT Implementation Capability of Secondary
School Teachers in Cluster 3, Davao City

The mediating effect of school identity (SI)
on the relationship between teaching confidence
(TC) and ICT implementation capability (ICT)
of secondary school teachers in Cluster 3 in
Davao City was tested on JASP software using
mediation analysis. Results Table 5 shows that
the total effect of teaching confidence (TC) as
the independent variable on the ICT implemen-
tation capability (ICT), which is this study’s
dependent variable, is significant, is significant
as evident in the estimated value of 0.963 and
p<0.05. On one hand, it can be seen in the table
that the direct effect of teaching confidence (TC)
on the ICT implementation capability (ICT) of
secondary school teachers in Cluster 3 in Davao
City is significant, as indicated by an estimated
value of 0.124, p<0.05. Lastly, teaching confi-
dence (TC) on the ICT implementation capabil-
ity (ICT) with school identity (SI) of secondary
school teachers in Cluster 3 in Davao City as a
mediator is significant, as indicated by the es-
timated value of 0.839 and p<0.05. Therefore,
the null hypothesis of school identity (SI) does
not mediate the relationship between teaching
confidence (TC) and ICT implementation ca-
pability (ICT) of secondary school teachers in

Cluster 3 in Davao City is rejected. Adding, the
table indicates the results of the computation of
the effect size in the mediation test conducted
between the three variables. The effect size
measures how much of the effect of teaching
confidence (TC) on the ICT implementation ca-
pability (ICT) of secondary school teachers in
Cluster 3 in Davao City can be attributed to
the indirect path. As shown in the figure, the
ratio index obtains a value of 0.871 indicating
that about 87.10 percent of the total effect of
the independent variable on the dependent vari-
able goes through the mediator variable, school
identity (SI), and about 12.90 percent of the to-
tal effect is either direct or mediated by other
variables not included in the model. Through
mediation analysis, the mediation model was
shown in Figure 2 was generated. The signif-
icant role of school identity (SI) as mediator
in relationship between relationship between
teaching confidence (TC) and ICT implementa-
tion capability (ICT) of secondary school teach-
ers in Cluster 3 in Davao City is contributed by
the fact that there exists a relationship among
these variables. It is emphasized in this study
that school identity (SI) is an undeniable factor
that has a positive relationship between teach-
ing confidence (TC) and ICT implementation
capability (ICT) of secondary school teachers
in Cluster 3 in Davao City.
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Table 5. Mediating Effect of School Identity on the Relationship Between Teaching
Confidence and ICT Implementation Capability of Secondary School Teachers in
Cluster 3, Davao City

Effect Type Path Estimate Std. Error z-value p-value

Indirect Effect
Components

TC → SI →
ICT

0.839 0.052 16.281 0.000

Direct Effect TC → ICT 0.124 0.052 2.390 0.000
Total Effect TC → ICT 0.963 0.026 58.786 0.000

4. Conclusions and Recommendations

This part of the paper presents the conclusion and recommendation of the researcher. The
discussion is supported by the literature presented in the first chapters and the conclusion is in
accordance with statements of the problem presented in this study.

4.1. Findings—The primary objective of
this study was to determine the mediating ef-
fect of knowledge organization skills on the
teachers’ classroom assessment practices and
students’ learning engagement utilizing non-
experimental quantitative design using struc-
tural equation modeling through mediation anal-
ysis. The researcher selected the 205 secondary
school teachers in Cluster 3 in Davao City as the
respondents through a random sampling method.
The researcher made use of modified and en-
hanced adapted survey questionnaires, which
were pilot-tested in a nearby school to ensure
high reliability and internal consistency of the
items in the instrument. Based on the results
the summary of the findings was the following:
The teaching confidence of secondary school
teachers in Cluster 3 in Davao City has an over-
all mean of 3.46 with an extensive descriptive
rating. Also, teaching confidence of secondary
school teachers in terms of student engagement,
instructional strategies, and classroom manage-
ment obtained the mean scores of 3.44, 3.41,
and 3.53, respectively. ICT implementation ca-
pability of secondary school teachers in Cluster
3 in Davao City has an overall mean of 3.37
with a moderately descriptive rating. Also, ICT
implementation capability of secondary school

teachers in terms of risk-taking behaviors and
comfort in technology; learning engagement;
and perceived benefits in using technology in
the classroom obtained the mean scores of 3.49,
3.18, and 3.43, respectively. Moreover, school
identity in Cluster 3 Public Secondary Schools
in Davao City has an overall mean of 3.55 with
a descriptive rating of extensive. On one hand,
the result showed teaching confidence has a sig-
nificant positive relationship with the ICT imple-
mentation capability of secondary school teach-
ers in Cluster 3 in Davao City with a p-value of
.000 that is less than .05 level of significance
(two-tailed) (r = .953, p<0.05). On the one hand,
teaching confidence has a significant positive
relationship with the school identity with a p-
value of .000, which is less than the .05 level of
significance (two-tailed) (r = .972, p<0.05). On
the other hand, school identity has a significant
positive relationship with the ICT implemen-
tation capability of secondary school teachers
in Cluster 3 in Davao City with a p-value of
.000 that is less than .05 level of significance
(two-tailed) (r = .974, p<0.05). On the other
hand, school identity mediates the relationship
between teaching confidence and ICT imple-
mentation capability of secondary school teach-
ers in Cluster 3 in Davao City. The analysis ob-
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tained the estimates value of 0.839 with p<0.05,
0.124 with p<0.05, and 0.963 with p<0.05 for
indirect, direct, and total effects, respectively.
Moreover, the ratio index obtains a value of
0.871 indicating that about 87.10 percent of the
total effect of the independent variable on the
dependent variable goes through the mediator
variable, and about 12.90 percent of the total
effect is either direct or mediated by other vari-
ables not included in the model.

4.2. Conclusions—Based on the findings
of this study and within the limitations and re-
strictions (such as the survey questionnaire and
number of participants), several conclusions
are generated: The teaching confidence of sec-
ondary school teachers in Cluster 3 in Davao
City is extensive. The confidence of secondary
school teachers in terms of student engagement,
instructional strategies, and classroom manage-
ment was rated as extensive. This indicates that
the teachers’ self-assurance and belief in their
ability to effectively and positively impact their
students’ learning and development is often ob-
served. The ICT implementation capability of
secondary school teachers in Cluster 3 in Davao
City was moderately extensive. The ICT imple-
mentation capability of secondary school teach-
ers in terms of risk-taking behaviors comfort
in technology and perceived benefits in using
technology in the classroom were rated as ex-
tensive, while the ICT implementation capabil-
ity of secondary school teachers in terms of
learning engagement was rated as moderately
extensive. This implies that the ability of edu-
cators to effectively integrate technology, such
as computers, software, digital resources, and
communication tools, into their teaching prac-
tices is sometimes manifested. School identity
in Cluster 3 Public Secondary Schools in Davao
City was extensive. This means that the unique
characteristics, values, culture, and reputation
associated with a particular educational institu-
tion are often evident. Teaching confidence has
a positive significant relationship with school

identity and the ICT implementation capabil-
ity of secondary school teachers in Cluster 3 in
Davao City. Also, school identity has a positive
significant relationship with the ICT implemen-
tation capability of secondary school teachers in
Cluster 3 in Davao City. School identity medi-
ates the relationship between resource manage-
ment strategies of school principals and teach-
ers’ cooperation in Cluster 3, Davao City. This
affirmed that structural management is an unde-
niable factor that contributed to the relationship
between teaching confidence and the ICT imple-
mentation capability of secondary school teach-
ers in Cluster 3 in Davao City. This affirmed that
school identity is an undeniable factor that has
a positive relationship between teaching confi-
dence and the ICT implementation capability of
secondary school teachers.

4.3. Recommendations—Department of
Education (DepEd) may ensure that schools
have the necessary technological infrastructure,
including access to high-speed internet and up-
to-date devices. Address the digital divide
by providing resources to underserved areas.
Adding more, DepEd should develop clear and
comprehensive policies that outline expecta-
tions for ICT integration in schools. These poli-
cies should provide guidelines, standards, and
support mechanisms. School principals may
promote a school culture that values and sup-
ports the effective use of ICT. They should en-
courage experimentation and innovation among
teachers and provide the necessary resources
and support. They should demonstrate a com-
mitment to ICT by integrating it into adminis-
trative processes and communication with staff,
students, and parents. By embracing technol-
ogy, they should set an example for teachers.
Teachers may embrace a growth mindset and
be open to learning and adapting to new tech-
nologies. They should participate in profes-
sional development opportunities and seek out
resources for improving their ICT skills. More-
over, teachers should regularly reflect on their
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teaching practices, including their use of tech-
nology. They should consider how technology
can enhance their lessons and make adjustments
as needed. Future researchers may conduct re-
search on best practices for enhancing teaching
confidence, ICT implementation, and school
identity. They should identify strategies and
interventions that have the most significant pos-

itive impact. Moreover, researchers should con-
duct further analysis on the factors that may
contribute to the relationship between teaching
confidence and ICT implementation capability
of secondary school teachers since only 87.10
percent of the total effect of the independent
variable on the dependent variable goes through
the mediator variable.
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